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INTRODUCTION

Writing is a life skill. As students move from grade to grade, writing skills are critical for
academic progress. Students who have difficulty putting their thoughts into writing struggle to
succeed in social studies, science, and many areas other than language arts. Because good
writing requires good thinking, the act of writing helps students learn to clarify their thoughts
and focus their ideas.

The composition section of the TAKS writing test assesses Objectives 1 and 2. Objective 1
focuses on the quality of the composition’s content, while Objective 2 focuses on how clearly
and effectively the student communicates his or her ideas. These objectives are inextricably
linked because good writing must be both substantial and mechanically sound.

Objective 1
The student will, within a given context, produce an effective composition for a specific
purpose.

The ability to communicate thoughts and ideas through writing helps students become
succassful, not only in school but throughout their lives. In order to communicate
effectively, students must organize and develop ideas in a logical, coherent. and interesting
manner that is easy for the reader to follow and understand. Objective 1 tests each student’s
ability to produce an organized and well-developed composition in response to a prompt.
The prompt is worded so that students have broad latitude in crafting an individual
response. Students can use any organizational strategy that allows them to write an effective
piece—they can write a story, a description, a philosophical piece, an expository piece—or
they can combine approaches. However students choose to respond, it 1s important that the
composition they write is uniquely theirs—that it is authentic and represents their best
thinking and writing.

Objective 2

The student will produce a piece of writing that demonstrates a command of the
conventions of spelling, capitalization, punctuation, grammar, usage, and sentence
structure.

To write well in Spanish, students must be able to apply the conventions of the Spanish
language. This means that students must have the following skills. First. when students
write a composition, they have the ability to follow the rules of correct capitalization,
punctuation, spelling, grammar, usage, and sentence structure. Second. they have the ability
to write effective sentences and use words and phrases that enhance the reader’s
understanding of their ideas. Although students are not expected to produce absolutely
error-free writing on the test, they are expected to write as clearly and correctly as possible.
The stronger the writing conventions are, the more likely it is that students will be able to
produce an effective composition.

TAKS compositions are holistically scored on a scale of 1 (ineffective) to 4 (highly effective).
For each score point, the scoring guide presents the rubric as well as four student compositions
with explanatory annotations. Using this scoring guide will help vou to better understand your
students’ writing development and the strengths and weaknesses of your school’s writing
program. However, it is important to remember that readers assign scores to compositions based
on ove-all effectiveness. Because these judgments are holistic, compositions at a particular score
point generally do not reflect every characteristic listed on the rubric for that score point.



Escribe una composicién acerca de una aventura
que hayas tenido.

La informacién en el cuadro de abajo te ayudara a recordar lo que debes
en cuenta cuando escribas tu composicién.

Recuerda:
O Escribe acerca de una aventura que hayas tenido.

0 Asegurate de que cada oracién que escribas ayude al
lector a entender tu composicion.

O Desarrolla tus ideas detalladamente para que el lector
tenga una idea clara de lo que quieres decir.

O Trata de escribir bien las oraciones usando
correctamente la ortografia, las mayusculas, la
puntuacién y la gramaética.

tomar

The names of individuals mentioned in the compositions have been
changed to protect the confidentiality of the students whose responses
appear in this guide.
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SCORE POINT 1

EACH COMPOSITION AT THIS SCORE POINT 1S AN INEFFECTIVE PRESENTATION OF THE WRITER™S IDEAS.

Focus and Coherence

a Individual paragraphs and/or the composition as a whole arc not {ocused. The writer may shilt
abruptly {rom idea to idea, making it difficult for the reader to understand how the ideas
included in the composition are related.

O The composition as a whole has little, or no, sense of completeness. The introduction and
conclusion, il present, may be perfunctory.

0 A substantial amount of writing may be extrancous because it does not contribute o the
development or quality of the composition. In some cases, the composition overall may be only
weakly connecied to the prompt.

Organization

ad The writer's progression ol thought from sentence to sentence and/or paragraph to paragraph is
not logical. Sometimes weak progression results from an absence of transitions or from the use
of transitions that do not make sense. At other times, the progression of thought is simply not
evident, even il appropriate transitions are included.

d An organizational strategy is not evident. The writer may present ideas in a random or
haphazard way, making the composition difficult 10 follow.

0 Wordiness and/or repetition may stall the progression of ideas.

Development of Ideas

O The writer presents one or more ideas but provides litde or no development of those ideas.

a The writer presents one or more ideas and attempts to develop them. However. this
development is so gencral or vague that it prevents the reader from understanding the writer’s
ideas.

a The writer presents only a plot summary of a published picee ol writing, a movie. or a
television show.

3 The writer omits information, which creates significant gaps between ideas. These gaps prevent
the reader (rom clearly understanding those idcas.

Voice

0 The writer does not engage the reader. therefore failing to establish a connection.

a There may be little or no sense of the writer’s individual voice. The composition does not
sound authentic or original. The writer is unable 10 express his/her individuality or umgue
perspective.

Conventions

) There is little or no evidence in the composition that the writer can correctly apply the
conventions of the English language. Severe and/or frequent errors in spelling. capitalization.
punctuation, grammar, usage, and sentence structure may cause the writing o be unclear or
difficult to read. These errors weaken the composition by causing ar: overall fack of fluency.

3 The writer may misuse or omit words and phrases and may frequentiy write awkward

sentences. These weaknesses interfere with the effective communication of 1deas.



CALIFICACION DE 1

CADA COMPOSICION CON CALIFICACION DE | ES UNA PRESENTACION INEFICAZ DE LAS IDEAS DEL
ESCRITOR.

Enfoque y coherencia

a La composicidn en general o pdrrafos individuales no mantienen un enfoque en el tema. El
escritor cambia bruscamente de una idea a otra haciendo que al lector fe sca dificil comprender
la relacion entre las ideas que aparecen cn la composicion.

a La composicion en general da poca o ninguna impresion de estar terminada. La introduccion y
conclusidn, si acaso cstdn incluidas, se aplican mecdnicamente.

a Una gran parte del texto es irrelevante porque no contribuye al desarrollo o a la calidad de la
composicion. En algunos casos, la composicion en general se relaciona vagamente con ¢l tema
a desarrollar.

Organizacion

) El avance progresivo de las ideas del escritor entre una oracion y la siguicnte. o entre un
pérrafo y otro no ticne 16gica. Algunas veces, este avance progresivo estd limitado por la
ausencia o ¢l uso inadecuado de palabras de (ransicién. Otras veces. ¢l avance progresivo de las
ideas no ¢» evidente, aungue se usen palabras de transicion.

a No ¢s evidente ninguna estrategia de organizacion. El escritor presenta las ideas sin ningun
orden, haciendo que la composicidn sea dificil de entender.

a El exceso de palabras o repeticiones puede detener el avance progresivo de las ideas.

Desarrollo de ideas

a El escritor presenta una o mds ideas, pero no las desarrolla o las desarrolla muy poco.

O El escritor presenta una o mds ideas ¢ intenta desarrollarlas. Sin embargo. este desurroflo ¢s tan
general o vago que impide que el lector entienda las ideas deb escritor,

a El escritor presenta solamente un resumen de la trama de una pelicula. un programa de
television o de un texto publicado.

a El escritor omite informacion, lo cual crea grandes lagunas que impiden que ¢l lector entienda
completamente las ideas.

T

Voz

3 El cscritor no capta cl interés del lector, por lo tanto no logra establecer una conexion,

0 La voz del escritor no se distingue o es minima. La composicion no sucna auténtica ni original.

El escritor no es capaz de expresar su individualidad ni su propia perspectiva.

Convenciones del lenguaje

3 En la composicion hay poca o ninguna evidencia de que el escritor pueda aplicar correctamente
las convenciones del idioma espafiol. Hay errores graves o {recuentes de ortografia. puntuacion.
uso de mavisculas, uso y estructura del lenguaje y gramatica. los cuales hacen que e falte
fluidez a ta composicion y que sea dificil de lecr.

3 El escrito omite palabras y [rases o las usa incorrectamente. y con [recuencia escribe oraciones
confusas. Esto impide la comunicacién clicaz de las ideas.
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Score Point: 1

The writer of this ineffective response presents a narrative strategy focused on being
chased by a dog while riding a go-cart. The student attempts to develop the composition
by listing ideas and explaining them briefly. but the wordiness and repetition hamper the
cor munication of ideas (...fui con mi primo en el go-cart y mi hermanito chiquiio v
fuimos al parque en el go-cart y fuimos muchas veces...nos estaba persiguiendo v era
dead-end en el camino v nos estaba persiguiendo). In addmon. the writer has little or no
con'rol over word and sentence boundaries, causing the writing to be unclear and difficult

to read.
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Score Point: 1

The student provides specific details that help the reader understand some of the ideas
(...un oso que me llegaba hasta la frente y me hacia reir porque le puchabas a una
manita y se empezaba a sacudir tanto que me puse roja). However, there 1s a confusing
shift when the writer suddenly starts talking about the hospital. This lack of focus results
in an illogical presentation of ideas, and the response is ineffective.
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Score Point: 1

The writer attempts to tell about a dream he had, but the haphazard presentation of ideas
and the lack of effective transitions make the response difficult 1o follow. The repetition
of ideas also prevents the writer from developing the story (...vo hace mucho tiempo
queria sofiar en ir a un bosque tropical. Un dia cuando estaba viendo la pelicula de
Tarzdn...vo queria sofiar...en un bosque tropical. Cuando yo esiaba dormido soné que
vo...). In addition, abrupt shifts from idea to idea and the lack of a clear ending make this
an ineffective response.

1.__
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Score Point: 1

Th:s fantasy narrative about a treasure island is clear and focused. but the quick
presentation of ideas is general (...el capitan empezo a poner cosas en una mesd.
Empezaron a escarbar y cuando lo tenian lo llevaron al barco). Although the shift in
telling of the story from the first to the third person does not create confusion, it limits the
serse of the writer’s individual voice. While spelling is mostly appropriate. errors in
grammar and inappropriate punctuation weaken the overall fluency of the composition.
The lack of depth of development further diminishes the effectivencss of the response.




SCORE POINT 2

EACH COMPOSITION AT TH!S SCORE POINT IS A SOMEWHAT EFFECTIVE PRESENTATION OF THE WRITER'S

IDEAS.

Focus and Coherence

0 Individual paragraphs and/or the composition as a whole are somewhat focused. The writer
may shift quickly from idea to idea, but the reader has no difficulty understanding how the
ideas included in the composition are related.

3 The composition as a whole has some sense of completeness. The writer includes an
introduction and conclusion, but they may be superficial.

) Some of the writing may be extraneous because it does not contribute e the develepment or
quality ol the composition as a whole.

Organization

3 The writer’s progression of thought from sentence to sentence and/or paragraph to paragraph
may not always be smooth or completely logical. Sometimes the writer needs o strengthen the
progression by including more meaningful transitions; at other times the writer simply needs o
establish @ clearer link between ideas.

0 The organizational strategy or strategies the writer chooses do not enable the writer 1o present
idcas cffectively.

3 Some wordiness and/or repetition may be evident, but these weaknesses do not completely stad]

the progression of ideas.

Development of Ideas

0 The writer atiempts to develop the composition by listing ideas or briefly explaining them. In
both ol these cascs, the development remains superficial, limiting the reader’s understanding
and appreciation of the writer’s ideas.

a The writer presents one or more ideas and attempts to develop thent. However, there is Tittle
evidence of depth of thinking because this development may be somewhat general, inconsistent.
or contrived.

a The writer may omit small pieces of information that create minor gaps between ideas.
However. these gaps do not prevent the reader [rom understanding those ideas.

Voice

a There may be moments when the writer engages the reader but fails to sustain the connection,

3 Individual paragraphs or scctions ol the composition may sound authentic or original. but the
writer has difficulty cxpressing his/her individuality or unique perspective.

Conventions

A Errors in <pelling, capitalization, punctuation, grammar, usage, and sentence structuare
throughout the composition may indicate a limited control of conventions. Although these
errors do not cause the writing 1o be unclear, they weaken the overall fluencey of the
composition.

T The write: may include some simple or inaccurate words and phrases und muy wiite some

awkward scntences. These weaknesses limit the overall elfectiveness ol the communication of
ideas.



CADA COMPOSICION CON CALIFICACION DE 2 ES UNA PRESENTACION PARCIALMENTE EFICAZ DE LAS IDEAS

DEL =SCRITOR.

CALIFICACION DE 2

Enfoque y coherencia

a La composicién en general o parrafos individuales mantienen algo de enfoque en el tema. El
escritor cambia rapidamente de una idea a otra, pero ¢l lector no tiene dificultad para
comprender la relacion entre las ideas que aparecen cen la composicion,

3 La composicion en general da cierta impresion de estar terminada. El esceritor incluye una
introduccion y una conclusién, pero de manera superficial.

a Algunas partes del 1exto son irrelevanties porque no contribuyen al desarrollo o a L calidad de
la composicion en general.

Organizacion

J El avance progresivo de las ideas del escritor entre una oracion v la sieuiente. o entre un
pérrafo y otro no cs siempre fluido ni completamente [6gico. Algunas veees, ¢l eseritor necesita
reforzar ¢} avance progresivo con palabras de transicion que ayuden a la comprension de o
escrito. Otras veces, ¢l escritor simplemente necesita establecer un enlace mis claro entre las
ideas.

a La estratceia o cstrategias de organizacion que escoge el escritor no le permiten presentar sus
idcas cficuzmente.

a Pucde naber exceso de palabras o repeticiones. pero estas fallas no deticnen completamente ¢l

avance progresivo de las ideas.

Desarrollo de ideas

ad

El escritor intenta desarrollar la composicion presentando una lista de ideas o explicandolas
muy brevemente. En ambos casos el desarrollo es superficial, limitando al lector en la
comprension y apreciacion de las ideas del escritor.

El escritor presenta una o mds ideas ¢ intenta desarrollarlas. Sin embargo, hay poca evidencia
de que haya pensado el tema detenidamente porque su desarrollo cs general, inconsistente o
artificial.

El escritor omite detalles en la informacion, lo cual crea pequenias lagunas entre lax ideas. Sin
embargo, cstas lagunas no impiden que el leclor entienda las idcas.

Hay momentos en que el escritor capta el interés del lector, pero no logra mantenerio,

Alguncs pirrafos o sceciones de la composicién suenan auténticos u originales. pero ¢l escritor
tienc dificultades para expresar su individualidad y su propia perspectiva,

Convenciones del lenguaje

a

Hay errorcs de ortogralia, puntuacién, uso de mayisculas, uso y estructura del lenguaje s
gramdtica a lo largo de toda la composicion, Jo cual puede indicar un dominic limitado de Tas
convenciones del lenguaje. Aunque estos errores no causen que fo eserito sea dificit de
comprend.r, afectan la fluidez general de la composicion.

El escritor usa algunas palabras y [rases simples o equivocadas v algunas oraciones son
confusas. Isto hace que la comunicacion de las ideas no sca muy chcas.

10
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Score Point: 2

The writer of this somewhat effective response uses an informative strategy to focus on
the things the reader needs to have an adventure. The student briefly explains the purpose
of each item (...necesitas la agua por si te da sed o para lavarie la cara, la boca.
También necesitas tu cepillo para lavarte los dientes. Necesitas tu peine pura peinarie el
pelo), but the development remains superficial. Conventions are mostly appropriate, and
there are moments when the writing is engaging (...contar historias de miedo, uh, uh.
uh!) However, the overall development lacks the depth needed for a higher score.
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Score Point: 2

In t1is narrative about getting lost in Wal-Mart, the writer’s progression of thought is
limited by wordiness and repetition (Me pare, traté los mismos lugares pero no los
encontré. Los encontré pero habian hartas personas.) The writing shows depth of
thought at times (yo pensé que nunca los iba a encotrar. Estaba cansado de mis piernas,
me senté por diez minutos). However, the errors in punctuation, grammar, sentence
structure and word boundaries weaken the overall fluency of the composition. and the
response cannot achieve a higher score.
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Score Point: 2

The writer combines narrative and descriptive organizational strategies in this
composition about finding a wallet (Otra vez patié algo y esta vez si pude ver lo que era.
Era una cartera. La cartera tenia una mariposa y una flor. La mariposa era color
morada con azul y la flor era amarillo brillante.) While the description of the wallet
gives the compositionn some depth of thought, the list of bills found in it stalls the
pregression of ideas. The student maintains focus throughout the composition, and the
reader has no difficulty understanding how the ideas are related. While the use of
conventions is generally appropriate, the development remains superficial and the
response is only somewhat effective.
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Score Point: 2

The writer presents two unrelated adventures: one about going to Florida at age 3 and the
other about going to Disneyland at age 4. This causes a lack of overall focus and limits
the effectiveness of the composition. While each adventure is somewhat focused. the
wrizer’s progression of thought is not always smooth (...vo renia la cara roja por no
poaer respirar. Yo estuba agarrando conchas.) The writing is engaging for the most part.
but the development is general and inconsistent.




SCORE POINT 3

EACH COMPOSITION AT THIS SCORE POINT IS A GENERALLY EFFECTIVE PRESENTATION OF THE WRITER'S

IDEAS.

Focus and Coherence

3 Individual paragraphs and the composition as 4 whole are. for the most part. focused. The
writer generally shows the clear relationship between ideas. making few sudden shifts from once
idea to the next.

3 The comiposition as a whole has a sense of completeness. The introduction and conclusion add
some depth 1o the composition.

a Most of the writing contributes to the development or quality of the composition as @ whole.

Organization

o The writer’s progression of thought from sentence 1o sentence and paragraph to paragraph is
generally smooth and conwrolled. For the most part, transitions are meaningiul. and the hinks
betwaen ideas are logical.

M The organizational stratcgy or strategies the writer chooses are eenerally effectine.

Wordiness and/or repetition, if present, are minor problems that do not stall the progression of
ideas.

Development of Ideas

a The writer attempts to develop all the ideas included in the composition. Although some ideas
may be developed more thoroughly and specifically than others. the deveJopment overall
reflects some depth of thought, enabling the reader to generally understand and appreciate the
writer’s ideas.

a The writer’s presentation of some ideas may be thoughtful. There may be biutle evidence that
the writer has been willing 1o take compositional risks when developing the topic.

Voice

a The writer engages the reader and sustains that connection throughout most of the composition.

] For the most part, the composition sounds authentic and original. The writer 1s generalbly able to
express his/her individuality or unique perspective.

Conventions

0 The writer gencrally demonstrates a good command of spelling, capitalization. punctuation.
erammar, usage, and sentence structure. Although the writer may make minor crrors. they
create few disruptions in the fluency of the composition.

a The words, phrases, and sentence structures the writer uses are gencrally appropriate and

contribuic o the overall effectiveness of the communication of idcas.

[
h



CALIFICACION DE 3

CADA COMPOSICION CON CALIFICACION DE 3 ES UNA PRESENTACION EFICAZ DE LAS [DEAS DEL ESCRITOR,

Enfoque y colerencia

a La composicion en general y pdrrafos individuales manticnen casi siempre un enfoque en ¢l
tema. El cscritor gencralmente muestra una relacion clara entre las ideas, haciendo pocos
cambios repentinos cntre una idea y la siguiente.

0 La composicion en general da la impresion de estar terminada. La introduccion y la conclusion
afiaden cierta profundidad a la composicién.

a La mayor parte del texto contribuye al desarrollo o a la calidad de la composicion en gencral.

Organizacion

a El avance progresivo de las ideas del escritor entre una oracion y la siguicnte, v entre un
parrafo v otro ¢s generalmente fluido y controlado. La mayorfa de fas palabras de transicion
tienen sentido y hay una conexién I6gica entre las ideas.

La cstralegia o estrategias de organizacion que escoge el escritor son generalmente elicaces.

0 Si en la composicion se incluyen palabras excesivas o repetitivas. dstas son fallas menores que

no deticnen el avance progresivo de las ideas.

Desarrollo de ideas

3

El escritor intenta desarrollar todas las idcas incluidas en la composicion. Aunque algunas de
las ideas estén imcjor desarrolladas o mds especilicas que otras, ¢l desarrollo en general reflera
que ¢l escritor ha pensado el tema detenidamente, 1o cual permite al lector comprendery
apreciar las ideas del escritor.

El escritor presenta algunas ideas pensadas cuidadosamente. Sin cmbargo. hay poca evidencia
en la composicion de que cl escritor se haya atrevido a ser original al desarroflar el tema.

Ef escritor capta el interds del lector y 1o mantiene a lo largo de casi toda la composicion,

La mayoria de la composicién suena auténtica y original. En general. ¢l escritor es capas de
expresar su individualidad y su propia perspectiva.

Convenciones del lenguaje

3

El escritor demuestra, en general, un buen dominio de ortograffa. puntuacion. uso de
maytisculas, uso y estructura del lenguaje y gramdtica. Aun cuando ¢l escritor cometa errores
menores, ¢s1os no alcctan mucho la fluidez de la composicion.

En gencral, las palabras. frases y construcciones de oraciones que usa el eseritor son apropiadas
y contribuyen a la comunicacion eficaz de las ideas.

16
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= Score Point: 3

In this concise narrative the writer’s progression of thought is smooth and controlled.
Every idea contributes to the development, and this tight focus enhances the quality of
the response. The effective use of suspense enables the writer to cxpress her individuality
(iQuién es! Le grié a la sombra. No me respondio asi que prendi la luz suavemente.
Pero... cuando prendi la luz ya no habia nadie.) Although the story moves quickly from
one event to the next. the strong coherence of ideas, meaningful transitions. engaging
voice, and generally appropriate conventions help the effectiveness of the response.
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Score Point: 3

The writer of this composition about getting lost in a zoo uses a clear narrative strategy to
organize a focused presentation of ideas. Transitions are generally meaningful, and both
the introduction and the conclusion add depth to the composition (Yo recomendaria a los
nirios de no alejarse de sus padres en un lugar grande porque se pueden perder.) Good
command of conventions and sentence structure enhance the overall communication of
ideas.
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Score Point: 3

Although the first half of this narrative contains some wordiness and repetition. the
events that follow progress smoothly and are developed enough to reflect some depth of
thought (...pasamos por casas, edificios, construcciones, tiendas, gasolineras...Jugamos
er mi casa con el Nintendo....Nos bafiamos porque estabamos nuy cansados.) The
writing sounds authentic, and the focus on the time spent with Roman is maintained from
beginning to end. A consistent command of conventions further enhances the overall
effectiveness of the communication of ideas.
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Score Point: 3

In this narrative response the writer focuses on Lulu, a friend she meets when she goes to
a small town with her family. The inclusion of specific details creates some depth of
development and enables the student to express her individuality and unique perspective
(Lulti supo ganarse mi confianza porque era muy amigable y compartic muchas cosas
cenmigo. Estd mejor que tengas pocas amigas pero que sepan valorarie.) The words.
phrases, and sentence structure are generally appropriate and contribute to the overall
effectiveness of the composition.




SCORE POINT 4

EACH COMPOSITION AT THIS SCORE POINT IS A HIGHLY EFFECTIVE PRESENTATION OF THE WRITER'S IDEAS.

Focus and Col:erence

0 Individual paragraphs and the composition as a whole arc focused. This sustained focus enables
the reader 10 understand and appreciate how the ideas included in the composition are related.

0 The composition as a whole has a sense of completeness. The introduction and conclusion are
meaningiul because they add depth to the composition.

a Most, if not all, of the writing contributes to the development or quality of the composition as a
wholz.

Organization

3 The writer’s progression of thought from sentence to sentence and paragraph to paregraph is
smooth and controlled. The writer’s use of meaningful transitions and the logical movement
from idca 1o idea strengthen this progression.

0 The oreanizational strategy or strategics the writer chooses enhance the writer’s ability o

present ideas clearly and effectively.

Development of Ideas

0 The writer's thorough and specific development of cach idea creates depth of thought in the
composition, cnabling the reader to truly understand and appreciate the writer's ideas.

a The writer’s presentation ol ideas is thoughtful or insightful. The writer may approuch the topic
from an unusual perspective, use his/her unique experiences or view of the world as a basis for
wriling, or make interesting connections between ideas. In all these cases, the writer’s
willingness (o take compositional risks enhances the quality of the content.

Voice

a The writer engages the reader and sustains this connection throughout the composition.

a The composition sounds authentic and original. The writer is able 1o express his/her
individuality or unique perspective.

Conventions

0 The overall strength of the conventions contributes to the effectiveness ol the composition. The
writer demonstrates a consistent command of spelling, capitalization. punctualion. grammi,
usage, and sentence structure. When the writer attempts to communicale complex ideas through
sophisticated forms of expression, he/she may make minor errors as a result ol these
compositional risks. These types of errors do not detract from the overall fluency of the
composition.

) The words, phrases, and sentence structures the writer uses enhance the overall elfectiveness of

the communication ol ideas.

21



CALIFICACION DE 4

CADA COMPOSICION CON CALIFICACION DE 4 ES UNA PRESENTACION ALTAMENTE EFICAZ DL LAS IDEAS

DEL. ESCRITOR.

Enfoque y coherencia

3 La composicion en general v parrafos individuales manticnen un enfogue en el ema. bsto
permite al lector comprender y apreciar come se relacionan las ideas incluidas en la
composicion.

3 La composicién en general da la impresidn de estar terminada. La introduccion y la conclusion
son significativas porque afiaden profundidad a la composicion.

a El texto en general, o la mayor parte del texto, contribuye al desarrollo o a la calidad de la
composicion.

Organizacién

a El avance progresivo de las ideas del eseritor entre una oracion v ia siguicnte. v entre un
parrafo v otro es [luide y controlado. El uso de palabras de wransician. asi como fa secuencia
16gica de una idca a otra fortalecen el avance de las ideas.

3 La cstrategia o estrategias de organizacion que escoge el escritor, realzan su habilidad para

presentar ideas clara y clicazmente.

Desarrollo de ideas

a

Voz
3

3

El escritor desarrolla cada idea de manera amplia y especilica. Esto erea profundidad de
pensamicnto en la composicion permitiende que el fector comprenda v aprecie fus 1deas del

¢sCritor.

El escritor presenta las ideas cuidadosamente o con perspicacia. Plantea el tema desde un punto
de vista difcrente y usa sus experiencias personales o su percepeion del mundo como base para
su composicion, o hace conexiones interesantes entre las idcas. En todos estos casos. el eserttor
s¢ atreve a escribir su composicion de una manera original, lo cual realza la calidad del
contenido.

El escritor capla ¢l interés del Tector y o mantiene a o Jargo de toda Ta composicion,

La composicién sucna auténtica y original. Ei escritor es capas de expresar su individualidad v
la originalidad de su propia perspectiva.

Convenciones del lenguaje

3

El dominio de las convenciones del lenguaje contribuye a la efectividad de la composicion. Bl
escritor demuestra un conocimicento consistente de ortograffa. puniuacion, uso de mayusculas.
uso y estructura del lenguaje y gramética. Cuando el escritor intenta comunicar ideas complejas
usando formas solisticadas de expresion, puede comelter errores menores tratando de ser
original al escribir la composicion. Este tipo de errores no afecta la fluidez de la composicion.

Las palabras, [rases y construcciones que ¢l escritor usa enriquecen fa bueny comunicacion de
las 1deas.

(]
(3]
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Score Point: 4
The writer takes an original approach by focusing on her worst adventure ever. Meaningful transitions

strengthen the progression of thought (En unos minutos nos empezamos a cansar. Y como nosotras estabamos
aburridas les preguntamos.... Al dia siguiente yo me sentia como siempre... pero enferma de la tos). Each
idea is developed with specific details which create depth of thought and give originality to the composition
(...cuando llegamos a la escuela yo me fui muy avergonzada y todos se me que daban viendo). Although the
writing is wordy at times, the overall strength of conventions helps this response reach a score point 4.
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Score Point: 4

In this fantasy narrative, ideas are developed and linked in a controlled progression that enables
readers to follow the events in the writer’s dream. The transition from reality to dream is clearly
communicated. Specific development and effective use of dialogue between the writer and the
octopus engage the reader throughout the composition. In addition, the student demonstrates
consistent command of conventions, making this a highly effective presentation of ideas.
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Score Point: 4

In this focused, sustained narrative, the writer’s progression of thought. beginning with the ride
to some caverns and ending after a bat attacks the family. is smooth and controlled. Every
sentence contributes to the development as a whole. The writer’s expressive language (...me
enojé. Yo le hice jgrrrrr! Habia murciélagos..., ... me daba panico verlos...) demonstrates
individuality and adds to the sense of voice. The overall strength of the conventions contributes
to the fluzncy and effectivencss of the composition.
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Score Point: 4 '

In this focused narrative the writer incorporates fantasy elements to explain how he or she f found & baby
gorilla in the jungle. The effective use of suspense is a compositional risk that enhances the quality of
the writing (Vimos algo que pasé muy rdpido. Vimos una cueva muy grande. Yo queria descubir qué era
ese animal misterioso). The development shows depth of thought from beginning to end (...cosas
importantes como la casa de campaia, medicinas, agua y unas bolsas para dormir. Era muy lindo v
esponjoso. El gorilita los podia olfatear y rastrear.) The strong conv entions also contribute to the

quality of “his highly effective response.



