WRITTEN COMPOSITION

Rubrics and Sample Responses
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Write an essay about a time you received
encouragement from another person.

The information in the box below will help you remember what you should think about when you
write your composition.

REMEMBER—YOU SHOULD
Q write about the assigned topic
A make your writing thoughtful and interesting

O make sure that each sentence you write contributes to your
composition as a whole

O make sure that your ideas are clear and easy for the reader to
follow

O write about your ideas in depth so that the reader is able to
develop a good understanding of what you are saying

Q proofread your writing to correct errors in spelling,
capitalization, punctuation, grammar, and sentence structure

The names of individuals mentioned in the compositions have been
changed to protect the confidentiality of the students whose responses
appear in this guide.
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SCORE POINT 1

EACH COMPOSITION AT THIS SCORE POINT IS AN INEFFECTIVE PRESENTATION OF THE WRITER’S IDEAS.

Focus and Coherence

0 Individual paragraphs and/or the composition as a whole are not focused. The writer may shift
abruptly from idea to idea, making it difficult for the reader to understand how the ideas
included in the composition are related.

O The composition as a whole has little, or no, sense of completeness. The introduction and
conclusion, if present, may be perfunctory.

0 A substantial amount of writing may be extraneous because it does not contribute to the
development or quality of the composition. In some cases, the composition overall may be only
weakly connected to the prompt.

Organization

O The writer’s progression of thought from sentence to sentence and/or paragraph to paragraph is
not logical. Sometimes weak progression results from an absence of transitions or from the use
of transitions that do not make sense. At other times, the progression of thought is simply not
evident, even if appropriate transitions are included.

a An organizational strategy is not evident. The writer may present ideas in a random or
haphazard way, making the composition difficult to follow.

O Wordiness and/or repetition may stall the progression of ideas.

Development of Ideas

O The writer presents one or more ideas but provides little or no development of those ideas.

O The writer presents one or more ideas and attempts to develop them. However, this
development is so general or vague that it prevents the reader from understanding the writer’s
ideas.

O The writer presents only a plot summary of a published piece of writing, a movie, or a
television show.

0 The writer omits information, which creates significant gaps between ideas. These gaps prevent
the reader from clearly understanding those ideas.

Voice

O The writer does not engage the reader, therefore failing to establish a connection.

O There may be little or no sense of the writer’s individual voice. The composition does not
sound authentic or original. The writer is unable to express his/her individuality or unique
perspective.

Conventions

g There is little or no evidence in the composition that the writer can correctly apply the
conventions of the English language. Severe and/or frequent errors in spelling, capitalization,
punctuation, grammar, usage, and sentence structure may cause the writing to be unclear or
difficult to read. These errors weaken the composition by causing an overall lack of fluency.

m) The writer may misuse or omit words and phrases and may frequently write awkward

sentences. These weaknesses interfere with the effective communication of ideas.
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Score Point: 1

This response remains primarily focused on the encouragement the writer has received from
his mother, particularly about achieving Eagle Scout rank. It lacks depth in the description of
the type of encouragement, only citing a couple of apparently frequently-used expressions
(“’You must finish this!” “You’ve had a long enough break™). The response remains vague
and general after that, trailing off into barely connected references to others who might have
encouraged the writer and forgotten ways the mother helped the writer.

Writing Guide papers are labeled WG-1 through WG-16.
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Score Point: 1

This response does not have a unifying thesis beyond the prompt. The statement in the
introduction that encouragement can come from lots of people in different ways,
whichever you think is best, does not provide enough focus to qualify as a thesis. The
attempt at development, despite the mention of several specific people, remains vague.
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TAKS Gr. 10 Make-Up

Spring 2006 - WG-3b

Score Point: 1

This response has a thesis: you need encouragement in order to get better at whatever you
attempt to do. However, the body of the response fails to develop beyond the general
level. Weak sentence-to-sentence movement and repetition of ideas stall the progression.
There is a brief mention that it takes a brave person to encourage others, but the idea is
quickly dropped, leaving the reader with no idea how bravery and encouragement might
be connected. '
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Score Point: 1
The writer primarily links personal experiences with encouragement to sports, although there is a
statement that briefly mentions academic encouragement. The level of development remains
vague, with most of the specific statements about the form encouragement takes (people calling
from the stands) given in the introduction. There is no development of the concept of academic
encouragement.
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SCORE POINT 2

EACH COMPOSITION AT THIS SCORE POINT IS A SOMEWHAT EFFECTIVE PRESENTATION OF THE WRITER’S

IDEAS.

Focus and Coherence

O Individual paragraphs and/or the composition as a whole are somewhat focused. The writer
may shift quickly from idea to idea, but the reader has no difficulty understanding how the
ideas included in the composition are related.

O The composition as a whole has some sense of completeness. The writer includes an
introduction and conclusion, but they may be superficial.

O Some of the writing may be extraneous because it does not contribute to the development or
quality of the composition as a whole.

Organization

O The writer’s progression of thought from sentence to sentence and/or paragraph to paragraph
may not always be smooth or completely logical. Sometimes the writer needs to strengthen the
progression by including more meaningful transitions; at other times the writer simply needs to
establish a clearer link between ideas.

a The organizational strategy or strategies the writer chooses do not enable the writer to present
ideas effectively.

O Some wordiness and/or repetition may be evident, but these weaknesses do not completely stall
the progression of ideas. -

Development of Ideas

O The writer attempts to develop the composition by listing ideas or briefly explaining them. In
both of these cases, the development remains superficial, limiting the reader’s understanding
and appreciation of the writer’s ideas.

O The writer presents one or more ideas and attempts to develop them. However, there is little
evidence of depth of thinking because this development may be somewhat general, inconsistent,
or contrived.

) The writer may omit small pieces of information that create minor gaps between ideas.
However, these gaps do not prevent the reader from understanding those ideas.

Voice

a There may be moments when the writer engages the reader but fails to sustain the connection.

0 Individual paragraphs or sections of the composition may sound authentic or original, but the
writer has difficulty expressing his/her individuality or unique perspective.

Conventions

O Errors in spelling, capitalization, punctuation, grammar, usage, and sentence structure
throughout the composition may indicate a limited control of conventions. Although these
errors do not cause the writing to be unclear, they weaken the overall fluency of the
composition.

a The writer may include some simple or inaccurate words and phrases and may write some

awkward sentences. These weaknesses limit the overall effectiveness of the communication of
ideas.
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Score Point: 2

This somewhat effective response focuses on the writer’s personal experience as a volleyball
player to illustrate the value of encouragement to an athlete. The writer compares her
experience to Jamila’s experience in the reading selection, but the development throughout
remains at a superficial level. Conventions are generally appropriate.
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Score Point: 2

The focus of this response is the encouragement the writer receives from her best friend,
Sheryl. The reader has no difficulty understanding how all the ideas are related (Sheryl is
an A student, Sheryl gets her back on target, Sheryl is there when the writer gets upset).
However, the nature of the distractions (other stuff) and what Sheryl actually does in the
way of encouragement (always there for me, when I need encouragement Sheryl gives it
to me) remains superficial. There are some conventions errors in the form of awkward
sentence construction.

72



TAKS Gr. 10 Make-Up

Spring 2006 WG-7a

x ‘m\ye

I AN O \C (‘JE e %‘(\QX%UGO(
00 0 1D OSY‘\ @( \é\\fe\ 0 om\d mu

.10 e {
' e e &
WA, oankec. Moy ool

“ . O, NG ORo
AQCOUONRS A Y OEQ becauea ane
15 2nae oneeds (e

J;’;Jmu |
‘\ \ ‘ A//” » : = \(\QQQ\Q“,W

nA N SRONNGY

73



TAKS Gr. 10 Make-Up

Spring 2006 ’ WG-7b

T 000 6 SHKEd
() X

PRI RO, T, @ik 20y
\lf a O ‘_ WORA "" CLONESS
e N O um\l?gf‘" OO

mm \\.@m_

MM"I» O X0y Lood Ladoy
DAO0CS o) N Q00 O

l‘am‘sn mm.n‘.mm-

g

otk ooy @Qei\eg&m@mweﬂ% o
Aok Qeedle . WA Laends . Qe
mmwmmm o TR
A Ny oo e Yo do Wy 02 | o) Olo
o sueeed.

Score Point: 2

This response addresses ways the writer’s family members provide support in choir,
sports, and making good grades. The progression of thought could be strengthened by
including meaningful transitions. General statements (dad can help me in any sport, mom
cheers me on, [grandmother] started encouraging me more) keep the development at a
superficial level and also limit the sense of the writer’s voice.
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Score Point: 2 ,
The writer mentions various aspects of encouragement: how people react differently to encouragement,

the writer’s reaction to encouragement from parents, who can or should offer encouragement, and

“reverse psychology” encouragement. These clusters are focused, but the writer shifts quickly from idea

to idea, resulting in progression that is not always smooth and logical. Conventions are appropriate and

there is some sense of the writer’s voice, but because of the quick shifts from idea to idea, development

remains superficial, limiting the reader’s understanding and appreciation of the writer’s thoughts.
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SCORE POINT 3

EACH COMPOSITION AT THIS SCORE POINT IS A GENERALLY EFFECTIVE PRESENTATION OF THE WRITER’S

IDEAS.

Focus and Coherence

g Individual paragraphs and the composition as a whole are, for the most part, focused. The
writer generally shows the clear relationship between ideas, making few sudden shifts from one
idea to the next.

a The composition as a whole has a sense of completeness. The introduction and conclusion add
some depth to the composition.

) Most of the writing contributes to the development or guality of the composition as a whole.

Organization

O The writer’s progression of thought from sentence to sentence and paragraph to paragraph is
generally smooth and controlled. For the most part, transitions are meaningful, and the links
between ideas are logical.

O The organizational strategy or strategies the writer chooses are generally effective.

] Wordiness and/or repetition, if present, are minor problems that do not stall the progression of
ideas.

Development of Ideas

0 The writer attempts to develop all the ideas included in the composition. Although some ideas
may be developed more thoroughly and specifically than others, the development overall
reflects some depth of thought, enabling the reader to generally understand and appreciate the
writer’s ideas.

0 The writer’s presentation of some ideas may be thoughtful. There may be little evidence that
the writer has been willing to take compositional risks when developing the topic.

Voice

O The writer engages the reader and sustains that connection throughout most of the composition.

O For the most part, the composition sounds authentic and original. The writer is generally able to
express his/her individuality or unique perspective.

Conventions

O The writer generally demonstrates a good command of spelling, capitalization, punctuation,
grammar, usage, and sentence structure. Although the writer may make minor errors, they
create few disruptions in the fluency of the composition.

) The words, phrases, and sentence structures the writer uses are generally appropriate and

contribute to the overall effectiveness of the communication of ideas.

76



TAKS Gr. 10 Make-U 1 i
aks Gr. 10 Mke-Up Score Point 3 Guide Papers WG-9a

Teyina o Sor & dean (Ud heone okdne Scaciest
bénmo\s Jou ever do. Nou Yy our \orsk and Qo
OXSo\S ok Ypexrr Lor plners Yo udae. A Aimes ke
Mwse, \ogina Cain i \pusels 7S ‘mq\nN Qossi e & no
one’ i a\om:vde yau prouidine enw«reawm&
DO\ ovex e\beax 20 "T \edosr Sor tny
<nooYs OG) Yeam. Tvere were o L SNops ko
S\end and one L \earned Wk audidon wikine
T o ik o and over aapin. T wag So scarcd
VYrek ¥ne vomend T o in Qond of Yase
\\)d@\es i o hlank, e whole enticte week
ﬂ(&ceo\\m\ k»m%s T was e Netuoss \Wreeie. T
e ok lehmk\m Ao ow v T wantet Yo be
A oaxx o% Wi Zeam and ow deyastatet T
uw\d he (& X Ao ok orake -
hioghosk ¥is eire oeoless, boovn of My
oav(cmis suoacked vne_one-nundredl vereent “They
dove me Yo euery wOc¥shop and Oance c\ass Sor
\@&\ Dninwie O(t?ax’&\ae)m Cor Mae virnomental -
\W:\\ Lo dots A Kind wotels Viere ang dnere
<N DS “exe wom«a ok Vo, Sueekearh. Nou 1l
d\m C\(ff’a#\ e \oye \ba Thig Ovaue me the ccuaqe
\(t 0 xm@n@‘ neust \ook hmk
e Lo Ay o5 My OAS were exkremey
SK&SSQJ\ Evergone 3<Nlm ot skredehenl ’toa«e%«ﬂer

77



TAKS Gr. 10 Make-Up

Spring 2006 | | : WG 9b

e smplec aym belore @ptecing ¥re bigser
Al i 03 oL Soux @ the adivon. T was
ﬂ\uxfe m%vmo\@\ﬂm 1o be ared down oy o
otk o Oy krew Mval are w&ch.m \JOUY
ene_rove. Red onge Ve musie sdards oo

)‘(‘O\ﬁ\ el ok <ot e ol refues, and ok
\o2X inde ¥ne troucimenks of Yhe dante Jou
YY\U$3< @(Q@ﬂ’?\ A oL Yine i en, No one 218¢ (S
00 e o, TN Jush \ou and Jws are d@rring
Cox Jev\MSi\Q A \easl, el was t,u\/vaar:s:*\ iced ”

N
X Wy \\ e CQW\@AV M’\Q d&\( Loy Ou)r
Yrak alvosh Bl ol g Sperpls rade
Yee deam. P\ ok ¥ne Wrmping ﬂnd&_m:
AV mm a@\m C)M m @oﬁ& of e wall
Cx € Uxded Luas Onld e

\of‘o\mmmg of —‘e\(\e \ou\\dm@u excikerenty Sor Vhe
CDm.m \Le&r My D@rm“é <\ (ontinue 1o Sepor
ard_eN o< doe e in uenidhira T do. They
Qe ', sark of Yow :DC&OiM’hs Qa/{

Score Point: 3

This personal narrative about trying out for the drill team is generally effective. The
writer provides details about being nervous and insecure and the encouragement and
practical support provided by her parents (they drove me to every workshop and dance
class...; they would toss in kind words here and there). The writer’s unique perspective is
especially apparent in the description of her feelings during the actual audition, and there
is a consistent command of conventions.
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Score Point: 3

A tightly constructed narrative focuses on how a brother encouraged the writer to learn to
ride a bike without training wheels. Some depth is provided in the description of the
brother’s teaching techniques and in the the writer’s recognition of his brother’s patience.
A good command of conventions and a sense of the writer’s individuality contribute to
this generally effective response.
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Score Point: 3

How to handle a pig with attitude is the focus of this engaging personal recollection of a
time encouragement solved a problem for the writer. The writer sets out the difficulties of
dealing with an ornery animal and builds to the advice given by the father. The narrative
progresses fairly smoothly from sentence to sentence, with sufficient development for the
reader to generally understand and appreciate the writer’s ideas.
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Score Point: 3

A personal narrative set on the stage of a community theatre provides an example of a
single moment of encouragement that rescued the writer at a critical moment. The
progression of ideas is smooth and controlled, and the development overall reflects some
depth of thought. In addition, the writer demonstrates a good command of conventions.
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SCORE POINT 4

EACH COMPOSITION AT THIS SCORE POINT IS A HIGHLY EFFECTIVE PRESENTATION OF THE WRITER’S IDEAS.

Focus and Coherence

O Individual paragraphs and the composition as a whole are focused. This sustained focus enables
the reader to understand and appreciate how the ideas included in the composition are related.

O The composition as a whole has a sense of completeness. The introduction and conclusion are
meaningful because they add depth to the composition.

0 Most, if not all, of the writing contributes to the development or quality of the composition as a
whole.

Organization

O The writer’s progression of thought from sentence to sentence and paragraph to paragraph is
smooth and controlled. The writer’s use of meaningful transitions and the logical movement
from idea to idea strengthen this progression.

O The organizational strategy or strategies the writer chooses enhance the writer’s ability to
present ideas clearly and effectively.

Development of Ideas

) The writer’s thorough and specific development of each idea creates depth of thought in the
composition, enabling the reader to truly understand and appreciate the writer’s ideas.

O The writer’s presentation of ideas is thoughtful or insightful. The writer may approach the topic
from an unusual perspective, use his/her unique experiences or view of the world as a basis for
writing, or make interesting connections between ideas. In all these cases, the writer’s
willingness to take compositional risks enhances the quality of the content.

Voice

) The writer engages the reader and sustains this connection throughout the composition.

O The composition sounds authentic and original. The writer is able to express his/her
individuality or unique perspective.

Conventions

O The overall strength of the conventions contributes to the effectiveness of the composition. The
writer demonstrates a consistent command of spelling, capitalization, punctuation, grammar,
usage, and sentence structure. When the writer attempts to communicate complex ideas through
sophisticated forms of expression, he/she may make minor errors as a result of these
compositional risks. These types of errors do not detract from the overall fluency of the
composition.

0 The words, phrases, and sentence structures the writer uses enhance the overall effectiveness of

the communication of ideas.
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Score Point: 4

This fluent, thoroughly developed narrative about the writer’s efforts to take up track to
avoid the image of being a nerd engages the reader from the thought process in choosing
the sport to the last race of the season. The encouragement of the crowd in the final
moments of the race lingers with the writer, who provides a thoughtful evaluation of the
experience in the conclusion. A consistent command of conventions enhances the response.
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Score Point: 4

This writer takes a compositional risk by skillfully handling a fictional narrative focusing on
an example of unexpected encouragement that arrives at a critical time for the discouraged
central character. The depth of development, the sentence-to-sentence progression, and the

excellent conventions make this a highly effective presentation of the writer’s ideas.
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Score Point: 4

The unique perspective presented in this response is developed through effective use of
dialogue. The writer sketches her aunt as a person who talks and talks and never says
anything but then moves smoothly into a conversation with the aunt that results in a new
way of thinking and acting for the narrator. The writer thoughtfully concludes that other
aunts may also have valuable advice to impart, and that the writer could be in a position
to pass that wisdom on to others. This well-organized response is thoughtful and
insightful. 91
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Score Point: 4

This writer skillfully develops a narrative set in the World Trade Center on 9/11. The central character
progresses from an ordinary work situation into chaos; he attempts to rescue someone else and winds up
needing encouragement and rescue himself. The thorough and specific development of this small
moment in a scene familiar to all displays a willingness to take a compositional risk. The sentence-to-
sentence progression is strong, building tension from beginning to end, and the strength of the
conventions contributes to the effectiveness of the composition. 93





