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INTRODUCTION

Writing is a life skill. As students move from grade to grade, writing skills are critical for
academic progress. Students who have difficulty putting their thoughts into writing struggle to
succeed in social studies. science, and many areas other than English language arts. Because
good writing requires good thinking, the act of writing helps students learn to clarify their
thoughts and focus their ideas.

The composition section of the TAKS writing test assesses Objectives 1 and 2. Objective 1
focuses on the quality of the composition’s content, while Objective 2 focuses on how clearly
and effectively the student communicates his or her ideas. These objectives are inextricably
linked because good writing must be both substantial and mechanically sound.

Objective 1
The student will, within a given context, produce an effective composition for a specific

purpose.

The ability to communicate thoughts and ideas through writing helps students become
successful, not only in school but throughout their lives. In order to communicate
effectively, students must organize and develop ideas in a logical, coherent, and interesting
manner that is easy for the reader to follow and understand. Objective 1 tests each student’s
ability to produce an organized and well-developed composition in response to a prompt.
The prompt is worded so that students have broad latitude in crafting an individual
response. Students can use any organizational strategy that allows them to write an effective
piece—they can write a story, a description, a philosophical piece, an expository piece—or
they can combine approaches. However students choose to respond, it is important that the
composition they write is uniquely theirs—that it is authentic and represents their best
thinking and writing.

Objective 2

The student will produce a piece of writing that demonstrates a command of the
conventions of spelling, capitalization, punctuation, grammar, usage, and sentence
structure.

To write well, students must be able to apply the conventions of the English language. This
means that students must have the following skills. First, when students write a
composition, they have the ability to follow the rules of correct capitalization, punctuation,
spelling, grammar, usage, and sentence structure. Second, they have the ability to write
effective sentences and use words and phrases that enhance the reader’s understanding of
their ideas. Although students are not expected to produce absolutely error-free writing on
the test, they are expected to write as clearly and correctly as possible. The stronger the
writing conventions are, the more likely it is that students will be able to produce an
effective composition.

TAKS compositions are holistically scored on a scale of 1 (ineffective) to 4 (highly effective).
For each score point, the scoring guide presents the rubric as well as four student compositions
with explanatory annotations. Using this scoring guide will help you to better understand your
students’ writing development and the strengths and weaknesses of your school’s writing
program. However, it is important to remember that readers assign scores to compositions based
on overall effectiveness. Because these judgments are holistic, compositions at a particular score
point generally do not reflect every characteristic listed on the rubric for that score point.




Write a composition about your favorite memory.

The information in the box below will help you remember what you should think
about when you write your composition.

REMEMBER—YOU SHOULD
Q write about your favorite memory
QO make your writing interesting to the reader

Q make sure that each sentence you write helps the reader
understand your composition

O make sure that your ideas are clear and easy for the
reader to follow

Q write about your ideas in detail so that the reader really
understands what you are saying

Q check your work for correct spelling, capitalization,
punctuation, grammar, and sentences

The names of individuals mentioned in the compositions have been
changed to protect the confidentiality of the students whose responses
appear in this guide.




SCORE POINT 1

EACH COMPOSITION AT THIS SCORE POINT IS AN INEFFECTIVE PRESENTATION OF THE WRITER’S IDEAS.

Focus and Coherence

] Individual paragraphs and/or the composition as a whole are not focused. The writer may shift
abruptly from idea to idea, making it difficult for the reader to understand how the ideas
included in the composition are related.

O The composition as a whole has little, or no, sense of completeness. The introduction and
conclusion, if present, may be perfunctory.

a A substantial amount of writing may be extraneous because it does not contribute to the
development or quality of the composition. In some cases, the composition overall may be only
weakly connected to the prompt.

Organization

a The writer’s progression of thought from sentence to sentence and/or paragraph to paragraph is
not logical. Sometimes weak progression results from an absence of transitions or from the use
of transitions that do not make sense. At other times, the progression of thought is simply not
evident, even if appropriate transitions are included.

a An organizational strategy is not evident. The writer may present ideas in a random or
haphazard way, making the composition difficult to follow.

O Wordiness and/or repetition may stall the progression of ideas.

Development of Ideas

) The writer presents one or more ideas but provides little or no development of those ideas.

0 The writer presents one or more ideas and attempts to develop them. However, this
development is so general or vague that it prevents the reader from understanding the writer’s
ideas.

0 The writer presents only a plot summary of a published piece of writing, a movie, or a
television show.

g The writer omits information, which creates significant gaps between ideas. These gaps prevent
the reader from clearly understanding those ideas.

Voice

o The writer does not engage the reader, therefore failing to establish a connection.

a There may be little or no sense of the writer’s individual voice. The composition does not
sound authentic or original. The writer is unable to express his/her individuality or unique
perspective.

Conventions

a There is little or no evidence in the composition that the writer can correctly apply the
conventions of the English language. Severe and/or frequent errors in spelling, capitalization,
punctuation, grammar, usage, and sentence structure may cause the writing to be unclear or
difficult to read. These errors weaken the composition by causing an overall lack of fluency.

a The writer may misuse or omit words and phrases and may frequently write awkward

sentences. These weaknesses interfere with the effective communication of ideas.
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Score Point: 1

In this brief response, the writer focuses on meeting a famous basketball player. The
writer provides very little development of the main idea (He was giving out autographs to
kids so I got in line and got his autograph); more detailed information about the poster,
the autograph, or the game would be needed for an effective response. The limited word
choice gives the reader only a vague sense of the importance of the autograph to the
writer.
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Score Point: 1

This response is limited to a score point 1 because there is no evidence the writer can
correctly apply the conventions of the English language, especially punctuation. There
are no sentence boundaries, which makes the response difficult to understand, even
though it is focused on experiences at camp. In addition, although the writer lists many
events, little development is provided; the writer’s expression of ideas is also limited by
frequent use of similar phrases (I was so happy...I was so happy...I was so glad...I got
so mad...] was so mad).
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Score Point: 1

In this unfocused response, the writer describes three unrelated memories: wanting to
fight everyone at age three, experiencing a bad dream at age five, and having a favorite
teacher. The perfunctory transitions (first, next, and last) do not contribute to any sense of
organization other than a chronological presentation of three random ideas. Development
within each paragraph is insufficient to allow any of the memories to be considered an
effective presentation of the writer's ideas.
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Score Point: 1

This response is focused on a family ski trip to Colorado; however, the events of the trip
are presented in a haphazard way. The writer moves from disliking the ski instructor, to
chocolate breaks, to skiing with parents, to the long drive to and from Colorado, and then
back to how cold it was on the slopes. In addition to a lack of organization, the writer
fails to add depth to the development. Each idea is presented as a bare fact about part of
the trip, followed quickly by another superficial statement. This response would need an
organizational strategy and more depth to be considered a somewhat effective
presentation.




SCORE POINT 2

EACH COMPOSITION AT THIS SCORE POINT IS A SOMEWHAT EFFECTIVE PRESENTATION OF THE WRITER’S

IDEAS.

Focus and Coherence

] Individual paragraphs and/or the composition as a whole are somewhat focused. The writer
may shift quickly from idea to idea, but the reader has no difficulty understanding how the
ideas included in the composition are related.

a The composition as a whole has some sense of completeness. The writer includes an
introduction and conclusion, but they may be superficial.

g Some of the writing may be extraneous because it does not contribute to the development or
quality of the composition as a whole.

Organization

] The writer’s progression of thought from sentence to sentence and/or paragraph to paragraph
may not always be smooth or completely logical. Sometimes the writer needs to strengthen the
progression by including more meaningful transitions; at other times the writer simply needs to
establish a clearer link between ideas.

a The organizational strategy or strategies the writer chooses do not enable the writer to present
ideas effectively.

O Some wordiness and/or repetition may be evident, but these weaknesses do not completely stall
the progression of ideas.

Development of Ideas

O The writer atterpts to develop the composition by listing ideas or briefly explaining them. In
both of these cases, the development remains superficial, limiting the reader’s understanding
and appreciation of the writer’s ideas.

o The writer presents one or more ideas and attempts to develop them. However, there is little
evidence of depth of thinking because this development may be somewhat general, inconsistent,
or contrived.

a The writer may omit small pieces of information that create minor gaps between ideas.
However, these gaps do not prevent the reader from understanding those ideas.

Voice

o There may be moments when the writer engages the reader but fails to sustain the connection.

a Individual paragraphs or sections of the composition may sound authentic or original, but the
writer has difficulty expressing his/her individuality or unique perspective.

Conventions

O Frrors in spelling, capitalization, punctuation, grammar, usage, and sentence structure
throughout the composition may indicate a limited control of conventions. Although these
errors do not cause the writing to be unclear, they weaken the overall fluency of the
composition.

o The writer may include some simple or inaccurate words and phrases and may write some

awkward sentences. These weaknesses limit the overall effectiveness of the communication of
ideas.
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Score Point: 2

In this composition the writer focuses on the memory of acquiring a puppy. The narrative
organizational strategy is an effective way to present the reflective piece. There is some
depth in the discussion of finding just the right puppy, and the writer's voice engages the
reader (I was so excited. Ihad never had a dog before! On the ride home I became a little
jealous because Michelle got to hold the puppy until we got home). However, errors in
punctuation, particularly with regard to sentence boundaries, and some misspelling of
common words weaken the overall fluency of the composition, although they do not
cause the writing to be unclear.
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Score Point: 2

In this focused response, the student describes a family trip to Miami. Although there is
an attempt to develop depth using sensory imagery (you could feel the sand and water

going between your toes), much of the development remains superficial (We stayed in
Miami for a week and shopped for clothes and we ate seafood). The overall fluency is
weakened by occasional run-on sentences and the frequent use of awkward wording
(Then me and my brothers started to pack our things so we could leave already. Later
that day we arrived at Miami already. Me and my brothers wanted to go to the beach
already...).
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Score Point: 2

In this unfocused response, the student writes about three unrelated memories: Christmas
2005, a horse ride, and a sister's birth. There is no unifying link between ideas other than
that they are all memories, nor is there logical order for the presentation of the memories
other than listing them numerically (first, second, final). This limits the coherence of the
composition and prevents it from being considered generally effective. However,
development of the ideas within the body paragraphs does reflect some depth of thought
that goes beyond general and vague (Once I got up the courage to get close enough I
ended up choosing a dark brown one with a white marking on his head). In addition, the
writer engages the reader throughout most of the composition (After I opened that one, it
was really hard paying attention to anything else that I opened or anyone else opened for
that matter).
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Score Point: 2

In this response the writer recalls showing his father his computer skills at age three. The
use of dialogue is effective, but the development of this anecdote remains somewhat
superficial; in addition, the writer leaves a substantial gap in the response by jumping
from a conversation between his parents to a time when the father apparently is no longer
part of the family. This missing information limits the reader's understanding and
appreciation of the sentiment expressed at the close of the response. There is a sense of
the writer's voice (I think memories are the best things we have and without them our
lives would be nothing), but the reader is jarred by the abrupt switch from happy memory
to missing father.




SCORE POINT 3

EACH COMPOSITION AT THIS SCORE POINT IS A GENERALLY EFFECTIVE PRESENTATION OF THE WRITER’S

IDEAS.

Focus and Coherence

) Individual paragraphs and the composition as a whole are, for the most part, focused. The
writer generally shows the clear relationship between ideas, making few sudden shifts from one
idea to the next.

) The composition as a whole has a sense of completeness. The introduction and conclusion add
some depth to the composition.

a Most of the writing contributes to the development or quality of the composition as a whole.

Organization

a The writer’s progression of thought from sentence to sentence and paragraph to paragraph is
generally smooth and controlled. For the most part, transitions are meaningful, and the links
between ideas are logical.

a The organizational strategy or strategies the writer chooses are generally effective.

Wordiness and/or repetition, if present, are minor problems that do not stall the progression of
ideas.
Development of Ideas .

a The writer attempts to develop all the ideas included in the composition. Although some ideas
may be developed more thoroughly and specifically than others, the development overall
reflects some depth of thought, enabling the reader to generally understand and appreciate the
writer’s ideas.

) The writer’s presentation of some ideas may be thoughtful. There may be little evidence that
the writer has been willing to take compositional risks when developing the topic.

Voice

W) The writer engages the reader and sustains that connection throughout most of the composition.

a For the most part, the composition sounds authentic and original. The writer is generally able to
express his/her individuality or unique perspective.

Conventions

O The writer generally demonstrates a good command of spelling, capitalization, punctuation,
grammar, usage, and sentence structure. Although the writer may make minor errors, they
create few disruptions in the fluency of the composition.

a The words, phrases, and sentence structures the writer uses are generally appropriate and

contribute to the overall effectiveness of the communication of ideas.

13
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Score Point: 3

A Christmas break trip to New York is the focus of this generally effective narrative. In such a short piece,
the tightly organized presentation and the smooth progression of ideas, from the initial plane ride through all
the fun activities, make the response easy to follow. Thorough development of the entire first day provides
depth (We all sledded for hours, doing tricks and contests... Even though I fell out one time, scratched the
whole left side of my face on ice, and bruised my frontal lobe, it was still really fun). The writer's voice is
engaging and evident throughout the response. In addition, the writer's command of conventions, including
- brief instances of controlled and effective dialogue, further strengthens the composition.




TAKS 7th Grade '
Spring 2006 ' G-15a

T8 wis when T was bom ad T sow my arcndtathele
eues {oc 'H’\P‘QPKS'I” e T had 2 lways e mbered the.
expressione Yhat woold olus0yf be on e \f’acé Evergt®me Hhat
he_would say mm&)kkmq +o mpI wnu!d smple. Evyen when -
CV\QA he »umld bmal-\%en up my days. ‘

| On my w(brdr k%kdau he dook me +o %Mdu /wdm/ a p,@cé
hal was made Lor bk oder the_age. of seven T had
so_mpch fon T was m?stha ~Hf\mLI bnew how to
Jalh so Hiat T coold Yell Ky thanlhs. That was +he forst
mﬂ I SGWD YPJPS'HML nre ma((f ?mf{br meé, 7’7’\6\4—
was the Wg—)—dau &ﬂ my .
As 9 EvPng @ good 180 1P m¢y 7@/44/’/41 7

heen notf c(’rw\ \—Wb\' ~H\e/ o\Aer T 0\(4 %\6 Mor€ T
acows, T am nows Lour years eld am& T Know how T
dm)hmL twavd'eAJr‘O do. ]: coolc l’\€\¥> C(TOUM{ the
woose, and T could also held ook wpth othe, fhfingg]
Jhen W M pmom I her rpprm T had 4old ber y%a '
T have heen N0t Prg Jhat- Am/m’M Aasn
been spendfng Hhat=milh Hn Whth me for

the M-v" Yew voepfSsol was Winking hat he
had. . PUQ—P Lpraot AbOt)-F wie but _he MQ)%, /‘}5
T W/)S I;?O/%FMO 0()‘)'/ D{' I/VTM MOW\C d/)@r 7—'(’4/475
bactd and Tt wnis when T heard g drop A
the _bafl why. Eieryome ran out of Aretr

97/, 74 4 6/17 ', oaJl‘vu NA




TAKS 7th Grade

Spring 2006 | | G- 15b

My cunt. When we all (‘an oUt L saw my
0 ru NG /émf’na o +he -\Q/DOK‘ '

We Fracted to call Yhe Cove et
Warm hut- my Ou/mL /Iﬁd /’/mmf/u m//e(/ 7%6/%
o T aently stacted 4o SIHE my hondls
Under 1%s head e started 4o ﬂoucr/; ard
T had Swladfd 1+ ceru, e heard & nofse
m{fﬁn/ﬂ My_moen AP +hat S wuas the
AnabulancG,8D My aunt let +hem dnctie
+he houce and Inok my é)mfd/fr 105 the

//(LSD%/

| /)6 all hag SF::(EZ(O% *//46 /’1/)510 |
Wih bl 4hat nfghhTRe dockor fo\d s
et Q@MP#AP/I& hodl gore wr?omd so_+4he
Aoctars told (B 2% Jeave. e want- home
and Hhey called 1o 4ell the LbmPly 7hatf- he
VdlelnZt rape SE That weebend we bad A5
Lonneral _and every Memordal Day we went
L see  bbm Thetl Lohen T2 “catd 4o wi¥
:ééxa J&f\& 1 woud O\(WQMS fﬁmembér‘ ‘
all .

Score Point: 3

The writer's remembrance of a grandfather is the focus of this generally effective response.
The use of flashbacks is a risky organizational strategy that strengthens the response (On
my first birthday he took me to Kiddyland; I was wishing that I knew how to talk, so that I
could tell him thanks). Both the introduction and conclusion add depth to the composition
and create a sense of completeness. Although there are some errors in verb tense as the
writer moves around in time, the development overall reflects some depth of thought. The
writer's voice is evident throughout the response.
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Score Point: 3

This generally effective response is focused on the writer's vacation in Tennessee. The
writer combines strong voice with an effective organizational strategy that emphasizes
how pleasant the cabin was in the afternoon and how frightening it became later on. (At
first during the day the cabin seemed very nice and quiet, but as the night grew darker
and darker we realized how scary it was to be up there.) There also is an effective
contrast between the calm and beauty of the morning and the big bear that pops out of the
bushes. Although the writer carefully sets up the suspense of a possible confrontation
with a wild animal, the actual sighting of the bear and the author’s reaction to it is
dropped very quickly, causing the response to have the uneven development that often
characterizes a score point 3 composition. There is some depth of thought, and the
generally controlled use of conventions also strengthens this response.
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Score Point: 3

In this response the focus is on a family trip to Florida. The narrative is generally clear
and controlled, with smooth progression of thought. Although some sections move
quickly (While under water I got about a foot away from a sea turtle...My dad, brother,
and I saw a fish skeleton), other ideas are developed more thoroughly and specifically,
such as the section describing the writer losing sight of his brother and injuring his hand.
Overall, the writer provides a generally effective overview of an action-packed vacation,
with a conclusion that adds some depth and a good command of conventions.



SCORE POINT 4

EACH COMPOSITION AT THIS SCORE POINT IS A HIGHLY EFFECTIVE PRESENTATION OF THE WRITER’S IDEAS.

Focus and Coherence

) Individual paragraphs and the composition as a whole are focused. This sustained focus enables
the reader to understand and appreciate how the ideas included in the composition are related.

O The composition as a whole has a sense of completeness. The introduction and conclusion are
meaningful because they add depth to the composition.

0 Most, if not all, of the writing contributes to the development or quality of the composition as a
whole.

Organization

m) The writer’s progression of thought from sentence to sentence and paragraph to paragraph is
smooth and controlled. The writer’s use of meaningful transitions and the logical movement
from idea to idea strengthen this progression.

a The organizational strategy or strategies the writer chooses enhance the writer’s ability to
present ideas clearly and effectively.

Development of Ideas

O The writer’s thorough and specific development of each idea creates depth of thought in the
composition, enabling the reader to truly understand and appreciate the writer’s ideas.

O The writer’s presentation of ideas is thoughtful or insightful. The writer may approach the topic
from an unusual perspective, use his/her unique experiences or view of the world as a basis for
writing, or make interesting connections between ideas. In all these cases, the writer’s
willingness to take compositional risks enhances the quality of the content.

Voice

a The writer engages the reader and sustains this connection throughout the composition.

a The composition sounds authentic and original. The writer is able to express his/her
individuality or unique perspective.

Conventions

a The overall strength of the conventions contributes to the effectiveness of the composition. The
writer demonstrates a consistent command of spelling, capitalization, punctuation, grammar,
usage, and sentence structure. When the writer attempts to communicate complex ideas through
sophisticated forms of expression, he/she may make minor errors as a result of these
compositional risks. These types of errors do not detract from the overall fluency of the
composition.

d The words, phrases, and sentence structures the writer uses enhance the overall effectiveness of

the communication of ideas.

18



TAKS 7th Grads Score Point 4 Guide Papers |
VSpring 2006 G 193

Tt was just one oF Haose c\cxys whnen you just Geel |l sWhV\q ot lnow @laqu
Xpox ond M"dﬂ‘hf\ TV Last mght - at Boy Soots m\q\m&m Ya\Wed Yo us ahovt
QUY o comingrag o Yesemike Nphiovial fark , We wovid getup tents o0 Friday sleep
ol G0 Qm) e mn e mr\usmommn\ taone of Yasemid €' movhbams do
I cwyon, Sooni'»\ eylne pertect wea\xemé rxgw Z Not rayne 1§ doeswi,
T\ve hm‘(& dii’ﬂbmq é(m( T St heurd fie word . '
“Yeaw Fight 1T womiole \ovmpe\i ‘Live L'y Pingto end fy week -
wd a\ o stupid Patk fohimp gy VS
Ius’( Foen my wown wallked thvough Fie door.
P((,l( U? thwe clothnes in chur )‘oom‘ Shc’, Scﬂqmg\
" (on T gicke ey op ok 7 T acked.
O \j&q\n  You' re o)o\ g to dhnt dim pivig rk:nqulgwa\ Iy tw(wd
No questrons steé‘ Py from onfiounced . |
What \cind o? oM s el Doesy ¢ s\m o that T Viede (\ienlor ncs?

| DorH WOITY, Yyou M \mwe fop Kler€ and \eay sopmethr ey d n¥\e
grocess( "y o excloimed: ~
Wikhout any qyestwhsasué T walked vp Phe stairs Yo
W\\{ yoowmt tu Q\dk ua \quoﬂ,«as T wes SO\V\C\ hbeg\{ern\gk wqqkeud'
IT\dW{ COWML b\\mw\nu‘rjma\!ke o covple of VoD The previovs
_day Tiad o\\rex\dc\ paced for e imangtrif, and Twas ready Fo qo!
M 00D drop e MO n ner yew Acurp, o Yias Wal-Madd prlcing tol .
'Mv\wuf}t‘fo%ﬂm}ﬁ pias. wmhnc\ fov YV s01 qmbhtd my \ydmnqwup .
Sq«é ‘036 o W\\& Wiom, mmi TOS\'\,UB\ > ‘\"\..,\ 0‘\'L5 Y (¥ \;\W W ev< OF@'{D
Yosemik i o split Getond, -

The cay clowed down Yog Stopa (oup\(\/\w’(g \ode € ,aﬁa Y Knew
nat e had readeed Yeosewie T slody ot o0 0% the Syvellyvuck to




TAKS 7th Grade

Spring 2006 _ G-19b

O\ () mq \oelofgivgs in Hae xomk . We Coonda peasetol cam W“\ Qroand
Qndsd up bnts . P\F’refa Coople 66 Wowis we ke dinner | et v sleeping

\Oags ond (lwm\\\s(epi Av\h\n it Celd o,ood hjgeq; Tfum} 12: 20PM)
My oot leader woke Mo st

« Ny, :)—DNES, ‘¥§ 0“\‘1 5 ’ 53 AM\‘ VQhaf o< Mdﬂ;nj s eﬁ—(‘:’ ?\\

T asked.

//I Wﬂﬂ‘ "DW(’ O\»EQC’U* g}’ki-%()\e {hw«j,;[ncj he Q“fwfrgd

T Wad forgstlen all obodt iwbivg ok Wy goth, Vhat was

T c‘o\mh do? | Dhep_erergone \nad qotlen y@ We 5§«aﬂ,cd e Wk

o Mm&vnm;n

We ‘(Qqc\\zd ﬂ/‘l V\a,omhun ab oyt 30 w\\vwk.s \m\ef“

‘Mr. Jongs, our Scouk\eudu‘ Talke d 4o s uhouy Ale A, 3owe wmsiroch o awd

Rl Us how o got on pvx (,\\m\ww\ qre” T At really Mq @Jckmh

J {trovige . (Uh wrdoesvie know et T dovii!) Wixew we Y‘Qad,\ed e vasel

azed ot its w\q)eghc Yool . Tvetle( mﬁ\«:éovei\,ﬁﬁ\/‘l Whraw 1+ wos G\‘v\e&\wj

gy kurn bo i, T took oie last look 4L 10p and shakd m g dimb, The firsh

gty L= Qasy k(I T got h‘\'\/e yeeddie T toolewie awh'e ot T &hc«lhj

readed Yo fop. WenTeane dan T €cth tike T Wodveadiy gpicved

SDMHMM C\'w\omq\wm sy, and From Twen T oved h doﬁ Tnfot,

1y pecovne pnk o6 w\\(«var\@t\nowsﬁ \

T \eowved Som this expeneuce thet \100(0\!'& do Q\flg}h‘n\dﬁ you vy,

My day oF cli Mbi ng went&rom pod hotie pest oy & mytile T hakd

c\'\w\b'lvw\ |o\v\<\ NOW g b-e't.cmcs\r\&o?'m\,\ Cavone ey es.

Thes préw‘emr showsYviot et n e Love) Aoy cant bcovne

Yyov © Covovi\t wag wiory !

Score Point: 4

A good portion of this narrative about climbing in Yosemite National Park is expressed in a
combination of internal and external dialogue smoothly controlled by the writer. The
composition progresses from the writer waking up and dreading going climbing (I've hated
climbing since I first heard the word) to ultimately loving the whole experience (My day of
climbing went from bad to the best day of my life!). The depth of thought revealed in these
conversations allows the reader to fully appreciate the writer's ideas about learning to love
climbing. Appropriate conventions enhance the fluency of the composition.
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Score Pomt 4

A trip to New York City with a ballet company includes a bit of travelogue as well as the writer's
reflection on the dance competition. The narrative strategy is enhanced by smooth progression within
and between paragraphs. Thorough development of ideas helps the reader appreciate the writer's
experiences. The thoughtful conclusion adds depth and provides a strong sense of the writer's
perspective (the minute I stepped onto that magical stage, it was like I was dancing all alone in my room
just for me). A consistent command of conventions contributes to the effectiveness of the composition.
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Score Point: 4

In this concise, well-constructed response, every word counts as the writer focuses on a
new game he invented. Progression is smooth and controlled, from the initial conception of
the game to the writer being scolded by the father for interrupting the adults' basketball
game. The writer's voice is engaging throughout the piece (You would think two siblings
would keep you busy, I became a master at my own game). Varied and effective sentence
structure (With the golf club clutched in my hand and the golf ball rolling across the floor, I

took off), vivid word choice (hilarious, swerve, insisted), and a consistent command of
conventions enhance the composition.
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leave My nind_Prewer o o+ | qan live 0 geare again.

~ Bleture o peapful day fowads late July. The
Warm cun i refected on_ @ clear blug swimming POO'

ree_Qids ot oy e pool, licking ice cronm OFf reir
0o, Trey arg m\la\m, \aumh:f’é), so.ghna

T it girl hos_er foer 51Lsmmma +he surfoce,
e cold water tickling hor of+ feet A half-finished
\(@ _cream (Cone ks none of rer hards. The ther
~hbins splash |mwmemlx/ wm-Hm for her o finish so
At +hev can_swim. 'ﬂf)ev ae hov\m a mr*’rv fr
Lo réaéon a all, |

Con chll gee X c\earl\/ in_my mung-_

[y friends,; RENEE.  pnd  LAd e only +wo
ROpe N the World who veally urderstood me.

__Toe people in Hpt memw\/ are e Npw.
LAt ond eenee  bove diferent cares, “difterent.
\(\0065 angd’, woet 1moor3rarv—!\\1, A Lecernt friends.|
1Like olmost everyone does wn midde  sineo), ey
hanoed. They do ot care  onymore  abou+ 4\09 +h\ 05




TAKS 7th Grade

Spring 2006 | | G-22b
on_cared ook Heen, Trey chanaed 50 much Hat

500N WE. Ynd ot m "0 common, and saon
we stopped ey Griendz at ol

H % o oilersweer memory, We  (re

<0 diftererd ow Fhat We ot ag i€ we had rever
ek, Put i+ can neer veally be Hat  way.
Foc_every day l PASS them 1n e mllway,
ai everv da\/ \ %e chadows  of a Hme -
Adone b\/ Evér Y day | vememver whot 1t was
ke when | had ewvv%h g | wanted. M\!

st acts g5 aspirit Hat haume me, ond Hat
16 why | want 4o focget. | | |
Yet no matter Pow | much 1t bothas

e ever\/ dav, no motter how much i
unte me_when | csee tem, it i my

Ne s menovy. I+ is what it st a PQ\’PPC"

[day, o beautifo\  afternonn. No matier how
Much thinge have thanged cince +hen, iF 1
cagrch the” dep*he of m\/ mind 1 muet adm it

10 _mysele i | do ot wont o lose it
\Jr i betrer 0 ave \ovod and logt, Prey

v, Hun Yo _never have loved at all. E’ver\,
word of 4ha+ s +nve. I+ 15 harder- it

lie much, much harder- b+ H is  better

tha t WAY

Score Point: 4 :

" In this reflective response, the writer recalls the memory of a special day spent with two
friends and the subsequent breakup of that friendship. This unique twist to a favorite
memory is both engaging and a compositional risk. The writer expresses herself with
descriptive and specific word choice (a perfect moment when life passed by as quickly and
easily as a sailboat coasting across a calm lake). The specifically detailed development
(The first girl has her feet skimming the surface, the cold water tickling her soft feet. A
half-finished ice cream cone rests in one of her hands) enables the reader to appreciate the
writer's ideas. In addition, the writer demonstrates a consistent command of conventions.



