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Preface 
 
Matt Bell, Executive Director of the Regional Chamber of Northeast Indiana and Feasibility 
Committee member, begins his description of the Fort Wayne region and its economy (Appendix 
A of this report) with the following quote from Robert C. Longworth’s book, CAUGHT IN THE 

MIDDLE. 
 

The Midwest has always been the heart of America – both its economic bellwether and 
the repository of its national identity. Now, in a new, globalized age, the Midwest is 
challenged as never before.  

 
As a career-oriented university with a core value of continuous improvement, Indiana Tech has 
responded strongly, constructively, and successfully to the challenges of globalization. It is now 
positioned to make greater progress and contributions than at any time in its history.  
 
A scant three years ago, the American legal profession and legal education appeared to be riding 
the crest of an expansionary wave; today, like the Midwest, they appear challenged as never 
before by the global recession and its aftermath. Indiana Tech’s Trustees have directed it to 
explore the extent to which Indiana Tech’s growing strengths match up with the problems and 
opportunities of legal education and the legal profession. That exploration should include the 
feasibility of establishing a law school and the likely impact of the investment of Indiana Tech’s 
resources in that endeavor [1] in strengthening the university and Northeast Indiana and [2] in 
strengthening legal education. 
 
This feasibility study responds roughly to the three classic strategic planning questions:  
 

1. “Where are we?”  
2. “Where do we want to be?” and 
3. “How do we get there?”  

 
A feasibility study is required to be submitted with a new law school’s application for 
provisional approval by the American Bar Association (ABA), the national accrediting agency 
for legal education. The goals of this study are to provide that report and to provide the Trustees 
with the information they need to answer the second “Where do we want to be?” question with 
respect to legal education, and to suggest responses to the third question. In connection with this 
work, issues have been discussed with and advice sought from the American Bar Association, 
Chief Justice Randall Shepard of the Indiana Supreme Court, the Indiana Board of Law 
Examiners, the Law School Admissions Council, Indiana Tech faculty and staff, a distinguished 
Feasibility Committee, and more than 75 community, state, and regional leaders. 
 
Should the Trustees determine to establish a law school, the next phase of the planning process 
will further define the scope of the proposed educational program of the school, reach decisions 
concerning the location and design of law school facilities, and encompass the employment of a 
dean. The dean will have responsibility, with the president, for completing and implementing a 
strategic plan, employing faculty and staff for the new school and molding them into a team, 
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securing facilities, recruiting and admitting students, establishing a sound and innovative 
educational program for them, and acquiring ABA approval for the School of Law. 
 
It is the hope of the Feasibility Committee and all who have worked on this study that it responds 
fully to the charge of the president and that it is a helpful guide to the Trustees in deciding 
whether or not to pursue establishment of a law school at Indiana Tech. 
 

Members of the Feasibility Study Committee 
 
Matt Bell, Executive Director, Regional Chamber of Northeast Indiana 
Steve R. Brody, Principal, Brody Consulting LLC 
F. Leary Davis, Founding Dean and Professor of Law Emeritus, Elon University School of Law 
Timothy J. Haffner, Partner, Baker & Daniels LLP 
Dr. Steven F. Hundersmarck, Director of the Center for Criminal Sciences, Indiana Tech 
Dr. Eric J. Jenkinson, Sports Medicine Specialist, Ortho NorthEast 
Jeanne E. Longsworth, Partner, Longsworth Law LLC 
Timothy M. Pape, Attorney, Carson Boxberger 
Julie K. Potter, Attorney, Community Volunteer 
Dr. Kenneth E. Rauch, Director of the Ph.D. Program, Indiana Tech 
Mark H. Richter, Vice President Institutional Advancement, Indiana Tech 
Dawn R. Rosemond, Partner, Barnes & Thornburg LLP 
Judy K. Roy, Vice President Finance & Administration, Indiana Tech 
Dr. Arthur E. Snyder, President, Indiana Tech 
Robert A. Wagner, Attorney, Shambaugh, Kast, Beck & Williams LLP 
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The Charge 
 
The School of Law Feasibility Study Committee is charged with investigating the 
feasibility, appropriateness and costs of establishing a School of Law at Indiana 
Tech. President Arthur Snyder and consultant Leary Davis will be the principal 
writers of the report. To be specific, the Committee is charged to: 
 

1. determine the need for another law school in the state of Indiana, based in 
part on the projected need for practicing attorneys in Indiana and the 
surrounding region, as well as the demand for legal education by those 
intending to pursue careers other than the practice of law; 
 

2. make recommendations about the proposed mission and distinctive 
curricular niche or niches for a School of Law at Indiana Tech; 
 

3. develop a projected operating budget for the School of Law, including the 
cost of faculty salaries, other personnel, a law library, etc. An assumption of 
this budgeting process should be that once the School of Law is fully 
enrolled, it will be at least self-sustaining; 
 

4. make projections about required capital expenditures to support facilities for 
a School of Law, both in the start-up phase and long term; 
 

5. explore possibilities for linkages between the curriculum of the School of 
Law and the graduate curriculum of the university and possibly joint 
degrees, e.g., Ph.D. in Global Leadership, Master of Science in 
Organizational Leadership, Master of Business Administration, et al.;  
 

6. keep key constituencies (trustees, faculty, staff, local community leaders, 
etc.) apprised of the committee’s progress; and 
 

7. attend focus group meetings and participate in both general and detailed 
research. 
 

8. The School of Law Feasibility Study Committee should be prepared to make 
a progress report to the Board of Trustees of Indiana Tech on Friday, May 
13, 2011. 
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I. Introduction 
 
Legal education has a long and proud history in Indiana. The Indiana University Maurer School 
of Law at Bloomington was one of the nation’s first law schools when it was established in 1842. 
Notre Dame, the country’s oldest Roman Catholic law school, was founded in 1869. Valparaiso 
University School of Law commenced as the Northern Indiana Law School in 1879, before its 
affiliation with Valparaiso in 1906. The Indiana Law School was established in 1894. After a 
series of mergers with other law schools that concluded in 1936, it affiliated with Indiana 
University in 1944, and today is the Indiana University School of Law – Indianapolis. As a 
group, the four schools are remarkably selective. Maurer and Notre Dame, recognized as 
prominent national law schools, tied for 23rd among 199 ABA-approved law schools in the latest 
U.S. News and World Report rankings, and Indiana-Indianapolis ranked 79th. 
 
While their excellence has been a wonderful thing for their parent institutions, their national 
appeal and selectivity have made it difficult for many well-qualified Hoosiers to gain admission. 
Today roughly half of all Indiana residents who attend law school do so out of state, and many 
qualified individuals forego legal education altogether. Their need is a primary motivation for 
Indiana Tech in undertaking a law school feasibility study. Equally important is the extent to 
which Indiana Tech’s growing strengths match up with the current problems and opportunities of 
legal education and the legal profession. 
 
Since the beginning of the 21st century Indiana Tech, located in Fort Wayne, Indiana’s second-
largest city, has been transformed both physically and programmatically. With continuous 
improvement as a core value, it has converted its physical design to that of a residential, 
pedestrian campus with the construction of eight new buildings, including five residential 
housing facilities, and the renovation and expansion of four additional buildings. Consistent with 
its value of continuous improvement, Indiana Tech has elected to participate in the Academic 
Quality Improvement Program (AQIP) of the Higher Learning Commission of the North Central 
Association of Colleges and Schools (NCA). It has strengthened undergraduate education in 
biomedical engineering, communication, organizational leadership, criminal justice, software 
engineering, elementary education, and energy engineering. The university has added master’s 
programs in engineering management, organizational leadership, and police administration, 
while expanding to the doctoral level with a Ph.D. in Global Leadership. It has created an 
innovative online distance education delivery system and program designs that blend online and 
classroom delivery.  
 
Indiana Tech’s College of Professional Studies now has locations serving adult students in 
Elkhart, Fishers, Greenwood, Huntington, Indianapolis, Kendallville, Mishawaka, Munster, New 
Albany, Plainfield, and Warsaw, Indiana. In the past six years, enrollment in traditional programs 
has grown more than 60% to reach more than 1,000 students for the first time in the university’s 
history. Enrollment in the College of Professional Studies has also increased, to more than 4,000 
students, bringing total enrollment to more than 5,000 students. The Momentum Campaign, a 
comprehensive five-year fundraising campaign with a goal of $19 million, was announced in 
September 2008. That goal was surpassed within the first two years of the campaign, and a new 
goal has been announced, to reach $25 million by 2012. 
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The academic and administrative strengths of Indiana Tech are now in global leadership, in 
anticipating change and in influencing it positively. The addition of graduate programs, 
particularly the Ph.D. program in global leadership, has had a positive influence on the academic 
culture of Indiana Tech. Faculty and staff report that the talent, aspiration, and rigor of these new 
students has an uplifting effect on the talent, aspiration, and rigor in the university as a whole.  
 
Indiana Tech has looked at many possibilities for new programs to further strengthen the 
university. It reached a tentative conclusion that if there is a sufficient unmet need for legal 
education in Indiana, and if it has the resources to meet that need at a high level of quality, it 
should seriously consider the potential of a law school to be a major contributor to the 
enhancement of Indiana Tech, Fort Wayne and Northeast Indiana. A law school would add 
humanities and social science perspectives to the university within the context of its career-
centered approaches, enlivening the intellectual climate of the university and elevating the 
aspirations of its students.  
 
For Fort Wayne, Northeast Indiana, and the legal profession, Indiana Tech has much to offer. 
The location of a law school in downtown Fort Wayne, with 300 or more students and 
supporting faculty and staff, would provide big boosts to both its economy and its intellectual 
capital. Indiana Tech’s strengths in technology, globalization, and leadership combined with its 
entrepreneurial spirit and approaches position it to make solid, perhaps great, contributions to 
legal education and the profession. With large cohorts of American lawyers retiring in an 
expanding global economy, there may be a growing need for new lawyers who are the products 
of a more refined and focused legal education nationally and in Indiana. This is a critical time for 
legal education and the legal profession. The subsequent sections of this report examine the need 
for legal services and the demand for legal education, the state of the legal profession and legal 
education, and the impact of emerging challenges to legal education and the legal profession. 
The report then explores appropriate responses of Indiana Tech to those issues, given the 
resources required to make meaningful contributions to their resolution, and reaches a conclusion 
as to the feasibility of establishing an Indiana Tech School of Law. Proprietary information. 
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II. The Need for Lawyers 
 
The market for new law schools, and for legal education generally, involves a complex interplay 
between the need for lawyers and the demand for legal education. This interplay takes place 
both nationally and within regions in which new law schools might be located. The need for 
lawyers is a measure of the extent to which a society, its individual members and its institutions, 
require the particular knowledge, skills, and personal attributes of a cadre of educated lawyers to 
solve problems and maximize opportunities within the context of the legal order. The demand for 
legal education is a measure of the motivation of prospective law students to attend law school 
compared to the opportunities available to them to do so. A high demand for legal education 
exists when there are many more qualified applicants to ABA-approved law schools than there 
are seats in the first-year classes at such schools. 
 
Historically, factors causing the need for lawyers to increase include:  

 population growth;  
 economic growth at a rate that exceeds population growth; 
 urbanization;  
 technological advances that accelerate the growth and accessibility of information and 

otherwise facilitate globalization;  
 globalization, which encourages specialization to address a multiplication of information 

demands inherent across cultures and legal regimes; 
 increased complexity of government, economy, and lifestyles; 
 the transition from a manufacturing to an information-based economy; 
 greater regulation that inevitably accompanies the foregoing factors (if not government 

regulation, then lawyer-assisted contractual self-regulation of transactions and industries 
that occurs when government chooses not to regulate those transactions and industries);  

 retirement of lawyers or other departures from the legal profession;  
 law firm compensation and practice management systems that reward inefficiency and 

over-lawyering; and 
 wild cards, unanticipated high impact events, such as mass torts or the innovation of junk 

bonds to finance leveraged buyouts.  
 
Most of these factors cause the economy to grow and to increase in complexity, multiplying the 
number of transactions and situations for which people and institutions need the assistance of 
lawyers. Our growing reliance upon lawyers is demonstrated by the fact that the percentage of 
U.S. gross domestic product (GDP) devoted to the rendition of legal services by private law 
firms, exclusive of expenditures for government lawyers and in-house corporate lawyers, has 
approximately tripled in the last four decades. 
 
Factors that cause the need for lawyers in the United States to decrease include: 

 declines in the rate of economic growth; 
 growth in law school enrollments at a rate faster than growth of the economy for 

extended periods of time; 
 modification of legal rights and duties, as in the case of no-fault divorce and the 

elimination or minimization of liability for certain industries, or modification of the 
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instruments for their enforcement, as in the creation of lay agencies for the disposition of 
disputes; 

 the employment of technology, such as web-based will drafting services and law firms’ 
expert substantive systems, to perform lawyering tasks more efficiently and to allow non-
lawyers more easily to solve problems without the assistance of lawyers; 

 utilization of paralegals and other lay personnel to produce repetitive work products, 
formerly produced by lawyers, that do not require the exercise of a lawyer’s legal 
judgment; 

 outsourcing of legal services to lower cost providers in foreign countries, such as India; 
 substitute providers, such as accounting firms, insurance companies and banks, making 

available the same kinds of assistance that lawyers provide, without employing lawyers 
to render those services for them; and 

 wild cards, unanticipated high impact events, such as the most recent global recession. 
 
One result of the interaction of the foregoing factors is the need for more lawyers who are better 
educated to assist individuals and organizations with problems that are increasingly complex. 
Another is the commoditization not only of price-sensitive services such as collection work or 
the typical residential real estate closing, but of all repetitive legal services. Commoditization 
encourages lawyers to utilize technology and less expensive non-lawyer personnel to produce 
standardized services in a cost-effective manner, or lose that work to lower cost providers.  
 
A phenomenon witnessed over the last few decades has been the shift in the composition of legal 
services delivered by U.S. lawyers. While legal services rendered individuals and small 
businesses have grown during this time period, the rate of growth in their representation has 
lagged behind the rate of growth of services performed for big businesses. An American Bar 
Foundation study of Chicago lawyers revealed that in the latter part of the last century the 
percentage of all legal work that was done for large corporations increased from 40% to 60%. 
Another recent study concluded that today 71% of legal work is being done for large 
corporations. The fact that the middle class continues to be under-served by the legal profession 
suggests there are too few lawyers, at least in the individual-small business-personal plight sector 
of the bar.  
 

The Recent Global Recession and the Need for Lawyers in the Immediate Term 
 
The growth of law firms, accompanied by bright job prospects for new law graduates over the 
two decades preceding the recent global recession, was evidence of a growing need for lawyers. 
However, the National Law Journal reports that the nation’s 250 largest law firms downsized by 
6,600 lawyers in 2009, and downsized again by an additional 2,900 lawyers in 2010. The 
corporate clients of the large law firms, whose large starting salaries seemingly motivated many 
young people to apply to law school, are requesting that first year associates not work on their 
matters, and the hiring of new law graduates at large firms has decreased dramatically. First year 
salaries at large law firms have dropped for the first time since the advent of “BigLaw.” Smaller 
firms also have been hesitant to hire new associates, and many law school graduates who in the 
past would have had jobs coming out of law school are unemployed, opening solo practices, or 
choosing other careers out of necessity, not choice. 
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Today the economy is recovering, and partners at many law firms that had downsized are 
reporting record profits. Nevertheless, their firms are cautious about expanding as rapidly as they 
did in the past. In forecasting possible futures for the need for lawyers and the immediate job 
prospects of new law graduates, it is helpful to examine past recessions and their aftermaths. 
During and immediately following the recession of the early 1990s, the total number of lawyers 
employed by the 200 largest firms in the United States decreased for three consecutive years 
from 1990 through 1993, for a total drop in headcount of about 2 percent. After 1993, law firms 
resumed their rapid growth, which continued largely unabated until the recent global recession. 
While overall non-law job losses in the recession of the early 2000s far exceeded those of the 
‘90s, placement of new law graduates remained steady. Income of lawyers in solo practices and 
firms of all sizes, adjusted for inflation, grew substantially between the 1990s recession and the 
recent global recession. Nationally, 22 new law schools opened and gained ABA approval 
between 1994 and 2008. Three others are scheduled to open in the fall of 2011, and a handful of 
other universities are examining the feasibility of establishing new schools. 
 

Predicting the Need for Lawyers in the Near Term 
 
It is important that an institution deciding whether to establish a law school have a model for 
predicting the future need for lawyers. Planners often look at lawyer-population ratios, and, as 
previously noted, population growth does have an economic impact that increases the need for 
lawyers. Were it the only such factor, one might expect that the number of lawyers would 
increase at the same rate as the percentage of population growth, maintaining a stable lawyer-
population ratio. However, lawyer-population ratios have decreased at a steady rate since the end 
of World War II and are not particularly good indicators of the need for lawyers in the United 
States as a whole. They are more valuable in illustrating variances in the distribution of lawyers 
between and within states and other geographic regions; substantially different ratios in two 
states with similar economies may indicate an over- or undersupply of lawyers in one of the 
states. 
 
For years a more useful tool for estimating the number of lawyers needed was employment in the 
finance, insurance and real estate industries (FIRE employment). These employees generated the 
transactions that needed the assistance of lawyers, and their number was a fairly reliable 
predictor of the need for lawyers. However, in the final quarter of the 20th century the application 
of technology, the downsizing of FIRE industries, and outsourcing of many of their services 
made FIRE employment unreliable as a predictor of the need for legal services.  
 
Today a useful model for visualizing the relative need for lawyers over time can be created by 
dividing the number of lawyers into our gross domestic product (GDP) and charting the results. 
When analyzed in conjunction with activity in the legal marketplace, the chart produced is useful 
for explaining and predicting the extent to which the United States may be deemed to have too 
many or too few lawyers at various points in time. In an information economy we can assume 
that the level of lawyer participation needed to generate our gross domestic product will be 
relatively consistent over time. The application of technology should make lawyers more 
efficient, so that they gain productivity, which should require fewer lawyers in a fixed economy. 
However, as previously noted, when the economy becomes more complex, the need for legal 
assistance increases. The degree to which these two factors offset each other is uncertain. Until 
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the GDP/lawyer model follows FIRE employment in losing its explanatory and predictive power, 
we can continue to assume that the model is useful in helping predict the need for lawyers in the 
future. 
The array of legal services that facilitate production of GDP is diverse, and as the need for 

lawyers increases or decreases, it will do so 
across the full range of services categorized 
in Chart 1. Law firm consultant Bill Cobb has 
estimated that from the viewpoint of clients, 
60 percent of those services are price-
sensitive commodities, 20 percent are less 
price-sensitive brand-name services, 16 
percent or so are services which clients seek 
and are willing to pay for the differentiated 
expertise and attention of individual lawyers 
or firms, and 4 percent or less are “bet the 
company” matters that are not sensitive to 
price. Media coverage tends to focus on the 
activities of large, high overhead megafirms, 
which they dub BigLaw. This focus may 

distort perceptions of the profession as a whole, making it seem more prosperous than it is when 
large firms grow rapidly and raise first-year associate salaries, and more troubled than it is when 
that growth results in too many high overhead firms chasing too little high value work.  
 
Chart 2 uses the GDP/lawyer model to reveal three distinct markets for legal services since 1950, 
plus a fourth emerging market interrupted temporarily by the recent global recession: 

1. a relatively stable buyer’s market 
for legal services in the 1950s. 

2. a rapidly expanding seller’s 
market for legal services in the 
1960s and early 1970s, when the 
economy grew at a much greater 
rate than the supply of lawyers. 
This seller’s market continued 
during the 1970s as the supply of 
lawyers was catching up with the 
economy.  

3. a volatile buyer’s market 
beginning around 1980, the effect 
of the growth in law school 
enrollments having substantially outpaced the growth of the economy in the latter part 
of the 1970s, so that supply apparently caught up with demand.  

4. a re-emerging seller’s market, beginning in the latter 1990s. It was stalled temporarily 
by the 2000 recession, and reversed, but only temporarily, by the global recession 
during which GDP actually dropped before rising again in 2010. The re-emergence 
now appears to be regaining its footing (see Chart 4, infra). 
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1995 2000 2005 2010 2015 2020 2025 2030 2035

Law Grads 39,271 39,000 40,023 44,174 47,831 50,081 52,331 54,581 56,831

Retirees 10,328 11,507 17,183 29,961 35,059 36,829 36,385 39,271 38,157

Net Gain 28,943 27,493 22,840 14,213 12,772 13,252 15,946 15,310 18,674
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Chart 3: Net Gains in Lawyers: 1995‐2035
Assumptions: 35 year careers at the bar, first year enrollment 

increases of 500 per year, and 10% attrition

 
Chart 2 would make it appear that the buyer’s market of the ‘50s and that of the ‘80s and ‘90s 
were almost identical. However, because an information economy requires greater participation 
by lawyers than the manufacturing economy of the 1950s, the two buyer’s markets are quite 
different. During the second buyer’s market a higher percentage of gross domestic product was 
devoted to the rendition of legal services than during the first buyer’s market, and lawyers 
enjoyed a much more favorable financial status. 
 
One can conclude that as long as GDP per lawyer exceeds $11 million in constant 2005 dollars 
there will be a healthy demand for legal services, if one also assumes that a billable hour culture, 
with its inefficiencies, remains dominant in the legal profession. Many clients have complained 
about that culture during the most recent recession, but it has remained durable following 
previous economic downturns. While those making hiring decisions for large firms are likely to 
be cautious in rebuilding their firms, the vast majority of lawyers do not work for large firms, 
and so far small businesses have been leading the economic recovery. From the perspective of a 
possible new law school, cautious optimism seems the appropriate outlook for the need for 
lawyers as its charter class would near graduation in 2015. 
 

The Need for Lawyers in the Longer Term 
  
The American Bar Association reported national lawyer populations of 1,018,000 in 2000 and 
1,180,856 in 2009. According to these ABA data, the average increase in the number of lawyers 

during this time was 
about 18,000, or 
less than 1.8 
percent of a base 
lawyer population 
that is in excess of 
1,000,000. GDP 
increased 2.83 
percent in 2010 and 
is now projected to 
exceed 3 percent in 
growth in 2011. It 
can be difficult to 
focus on and 
comprehend the 
relevance of these 
trends, but it is 
worth the effort. 
 
The economy is 

once more growing at a faster rate than lawyer population, despite the fact that from 2000 to 
2009 ABA-approved law schools granted 411,271 JD degrees, an average of more than 41,000 a 
year. The fact that growth of the profession has slowed in the face of such large additions to the 
bar is explained by the fact that the number of lawyers leaving practice each year is also 
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increasing. Schools awarded 11,507 JDs in 1965. That number grew to 29,961 in 1975, almost 
tripling in 10 years. In assessing career patterns likely to have produced the net annual gains in 
lawyer population reported by the ABA, it appears that the number of lawyers leaving the 
profession each year through death, retirement, or otherwise today approximates the number of 
persons graduating from law school 35 years earlier. 1 Chart 3 projects net gains of lawyers over 
the next quarter century by making three assumptions: that lawyers graduating in 1975 and 
thereafter retire after 35 years of practice, that law classes graduating in 2010 and subsequently 
experience attrition of 10 percent from first-year matriculation, and that first-year enrollments 
increase by 500 students each year beginning in 2011. Though these projections generate first-
year enrollments in excess of 63,000 for the Class of 2035, at no time in the next quarter century 
would the annual net gain in lawyers reach 20,000.  
 
Chart 4 uses multiple projections to illustrate how quickly GDP, and work available, per lawyer 

will increase if net gains in 
lawyer population do not exceed 
20,000 and if they do. It contains 
three forecasts for GDP per 
lawyer for the next 25 years. 
Each anticipates a net gain of 
18,000 lawyers in 2010, 
consistent growth in law school 
enrollments, and an average 
annual growth in GDP of 2.5 
percent. The first projection 
adopts the assumptions of Chart 
3, with net gains influenced by a 
cascade of 500 new first-year 
students each year. The second 
and third projections anticipate 

net gains of 20,000 lawyers in 2011, with mounting annual cascades of 500 and 7652 additional 
new entrants to the profession, respectively. As will be seen in our analysis of the demand for 
legal education, obtaining enough American law students to generate Chart 4’s alternate 
projected graduation rates is unlikely. With a number of lawyers equal to the 38,157 members of 
the class of 2000 projected to exit the profession in 2035, the second two projections would 
require matriculation of first-year classes of between 78,000 and 86,000 in 2032.  
 
It is unrealistic to expect that the ever-expanding demand for legal services reflected by a 
growing GDP can be met by maintaining the present practices of law schools and the legal 
profession. In THE END OF LAWYERS?: RETHINKING THE NATURE OF LEGAL SERVICES, Richard 
Susskind anticipates discontinuous change in the profession and its marketplace occasioned by 
information technology, commoditization, and self-help available on the Internet. Certainly the 

                                                 
1 This is the case even though not all law graduates practice law or even take and pass bar admissions examinations. 
Many lawyers will practice for 50 or more years instead of retiring after 35, so the average of 35 years works well. 
2 During the past decade total first-year enrollment increased an average of 849 students a year. With 10 percent 
attrition they would produce 765 graduates.  First-year enrollment decreased an average of 67 a year in the decade 
before last. 

Chart 4: 
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wise utilization of technology, commoditization, and the strategic utilization of paraprofessionals 
can all help ameliorate the demand for new lawyers. The experience of law firms in delivering 
standardized services efficiently offers promise for methods that can be utilized to solve typical 
middle class legal problems more cost-effectively. However, absent dramatic change in the way 
law is currently practiced and given the dynamics of the national demand for legal education, the 
United States may need to import foreign lawyers or increase the outsourcing of legal work to 
foreign lawyers in their home countries to meet this country’s projected demand for legal 
services. 
 

The Need for Lawyers in Indiana 
 
We have said that attorney-population ratios are less helpful in predicting the overall need for 
lawyers in the United States as a whole than in comparing variances in the distribution of 
lawyers between and within states and other geographic regions. As Table II-1 shows, 
  

Table II‐1.

Estimated Population Per Lawyer For Each State And D.C. 
Sorted in reverse order of lawyer density 

Rank  State  Pop. Rank State Pop.
51  Arkansas  507 25 Montana 338
50  Arizona  506 24 Oregon 332
49  South Carolina  504 23 Texas 330
48  Idaho  480 22 Oklahoma 320
47  North Carolina  478 21 Hawaii 316
46  North Dakota  468 20 Michigan 308
45  South Dakota  453 19 Ohio 308
44  Indiana  447 18 Florida 302
43  Mississippi  437 17 Alaska 296
42  Iowa  427 16 Washington 290
41  Utah  424 15 Vermont 285
40  Nevada  413 14 Pennsylvania 272
39  Tennessee  397 13 Maryland 264
38  New Hampshire  390 12 Rhode Island 260
37  West Virginia  390 11 Colorado 260
36  Wisconsin  379 10 Missouri 256
35  Virginia  364 9 Louisiana 253
34  New Mexico  363 8 California 246
33  Maine  361 7 Minnesota 235
32  Georgia  358 6 Illinois 221
31  Wyoming  358 5 New Jersey 217
30  Kentucky  357 4 Connecticut 181
29  Kansas  355 3 Massachusetts 153
28  Alabama  350 2 New York 127
27  Nebraska  345 1 District of Columbia  12
26  Delaware  341 U.S as a whole 263
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Indiana ranks 44th of 51 jurisdictions in lawyer density, with a ratio of 447 persons per lawyer. 
The nation’s ratio is 263 persons per lawyer. The ratio in neighboring states is 221 persons per 
lawyer in Illinois, 308 in Ohio and Michigan, and 357 in Kentucky. To the extent that a vigorous 
supply of law-trained individuals constitutes a resource for social and economic development, 
Indiana may be at a competitive disadvantage to its neighbors.  
 

Table II‐2.

Estimated GDP Per Lawyer For Each State And D.C. 

In Millions of Dollars per Lawyer in 2009 

Rank  State 
GDP per 

lawyer in $M Rank State
GDP per 

lawyer in $M

1  Wyoming  $26.08  27 Oregon $15.27 

2  North Dakota  $25.56  28 West Virginia $15.15 

3  Delaware  $25.42  29 Oklahoma $14.74 

4  South Dakota  $23.52  30 Maryland $14.74 

5  Iowa  $22.00  31 New Mexico $14.13 

6  North Carolina  $21.68  32 Colorado $14.07 

7  Arizona  $20.91  33 Kentucky $14.01 

8  Virginia  $20.91  34 Montana $13.59 

9  Nevada  $20.64  35 Alabama $13.58 

10  Alaska  $19.90  36 Ohio $13.50 

11  Arkansas  $19.58  37 California $13.49 

12  Indiana  $19.39    38 Pennsylvania $13.11 

13  New Hampshire  $19.08  39 New Jersey $13.00 

14  South Carolina  $19.01  40 Rhode Island $12.86 

15  Utah  $18.71  41 Florida $12.82 

16  Nebraska  $18.08  42 Vermont $12.77 

17  Idaho  $17.70  43 Louisiana $12.60 

18  Hawaii  $17.68  44 Connecticut $12.57 

19  Wisconsin  $17.68  45 Minnesota $12.44 

20  Kansas  $16.94  46 Michigan $11.95 

21  Tennessee  $16.50  47 Illinois $11.50 

22  Washington  $16.11  48 Missouri $11.07 

23  Texas  $15.90  49 Massachusetts $9.19 

24  Georgia  $15.40  50 New York $7.56 

25  Mississippi  $15.38  51 Dist. of Columbia $2.30 

26  Maine  $15.36 
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The relatively high population per lawyer ratio appears advantageous to Indiana lawyers, if not 
to their clients, as it should make the market for legal services less competitive. Likewise, the 
large amount of state GDP per lawyer, or value added to the national economy within the state, 
ranks Indiana 12th of 51 in Table II-2 and appears favorable to Indiana lawyers. This ratio is only 
a rough measure of the need for lawyers, as many value-adding transactions generated by 
Indiana businesses might be assisted by lawyers in New York or Chicago (accounting for the 
relatively low rankings of Illinois and New York state). Nevertheless, the ratio suggests the 
potential need for lawyers in the region an Indiana Tech law school would serve is substantial.  
 
Where, and in what size firms, lawyers practice is also an interesting issue. Jennifer  
Ross and Zach Lamb used the 2010 Indiana Legal Directory to construct a census of Indiana 
lawyers, shown as Appendix M. They accounted for each lawyer in the directory by county, 
practice setting, and the number of lawyers in the office in which the lawyer practiced. Because 
many firms have offices in different counties, the census does not reveal the size of firms with 
multiple offices. The nature of reports to the Indiana Legal Directory probably result in some 
firm lawyers being listed as solo practitioners, but when compared to data in the ABA’s 2009 
survey of lawyer demographics (Tables II-3, 4, and 5), it appears that a larger percentage of 
Indiana lawyers are engaged in private practice than lawyers nationally, and that within private 
practice their distributions by firm size roughly match those of the nation, with a slightly higher 
percentage of solo practitioners in Indiana. 
 

Table II-3 Table II-4 Table II-5 

Percentages of lawyers by 
practice setting in U.S. and 

Indiana 

Private practitioners by 
firm (U.S.) or office (IN) 

size 
Percentages of U.S. firms and 

Indiana offices by size 

Practice Setting 
U.S. 
2000 

IN in 
2010   

U.S. 
2000 

IN in 
2010   

U.S. in 
2000 

IN in 
2010

Private Practice 74% 88% Solo 48% 56% 2-5 76% 75% 

Government 8% 6% 2-5 15% 15% 6-10 13% 14% 

Private industry 8% 2% 6-10 7% 8% 11-20 6% 6% 

Judiciary 3% 3% 11-20 6% 7% 21-50 3% 3% 

Education 1% <1% 21-50 6% 6% 51-100 1% 1% 

Legal Aid/Pub. Def. 1% <1% 51-100 4% 3% 101+ 1% 1% 

Private Association 2% <1% 101+ 14%   6% Total firms 47,563 offices 998 

Retired/Inactive 5% n/a % rounded; total may not = 100 % rounded; total may not = 100 

 
Lawyers tend to be community leaders. They service economic growth when it occurs, but they 
also help lead economic growth. For that reason the distribution of lawyers between urban and 
non-urban areas of the state should be a concern. Only Marion County, home to Indianapolis, at 
one lawyer for 140 citizens, has a lawyer-population ratio lower than the national average. Nine 
other counties including Allen, two adjoining Marion (Boone and Hamilton), suburbs of Chicago 
(Lake and Porter) and Louisville (Floyd), and homes to university towns (St. Joseph, Monroe, 
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and Vanderburgh), have fewer than 500 persons per lawyer. The other 82 counties, with 55 
percent of Indiana’s population and most of the state’s natural resources, share only 26 percent of 
its lawyers. Their combined ratio of population per lawyer is 896 to one. If Indiana’s non-urban 
counties are to realize their fair share of future opportunities, they will need more lawyers.  
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III. The Demand for Legal Education 
 

 
A volatile and cyclical demand for legal education is a defining trend in American legal 
education. Over the last 30 years, annual pools of applicants for first-year seats at ABA-approved 
law schools have fluctuated by more than 50 percent. Chart 5 illustrates the nature of this volatile 
cyclical demand. The chart also reveals the profound impact that timing can have on the relative 
success of a new law school. In times of great demand, such as the mid-70s, early ‘90s, and 
middle of the last decade, the last students admitted to first-year classes were generally stronger 
academically than they were in times of low demand, as in the mid-‘80s and mid-‘90s. From the 
perspective of students applying to law school, the growth of first-year enrollments shown in 
Chart 5 is advantageous to them, even more so in years of declining demand. 
 
There are several explanations for the cyclical demand for legal education. Three major surges in 
demand were preceded by large increases in first-year salaries by large law firms in 1968, 1986, 
and 2000. Law school applications generally increase during recessions. People interested in law 
find an economic downturn a convenient time to gain a legal education. Applications generally 
decline when such downturns end (first-time LSAT takers have declined by 9.5 percent this year; 
hence the projected decline in applicants for 2011). The rising cost of legal education may 
discourage individuals from applying to law schools, while the easy availability of student loans 
and scholarships may encourage them, particularly during a recession. Finally, declines and 
increases may have a self-regulating effect: individuals may be discouraged from applying in 
times of great demand when they hear of well-qualified applicants being rejected by schools of 
their choice; they may be encouraged to apply in times of low demand when they hear of 
individuals they consider less qualified than themselves being accepted. 
 

0
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100,000
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Chart 5: Demand for Legal Education: 1965-present

1L Enrollment Applicants 2011 applicants projection
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For the last half-century, law school enrollment has increased steadily in response to an overall 
upward trend in applications. ABA-approved law schools experienced a decline in enrollment in 
the 1950s when the pent-up demand of veterans returning from World War II subsided (see 
Chart 6). In response to the seller’s market for legal services in the 1960s, enrollment tripled 
between 1958 and 1978, and then remained stable for the next two decades. The great increase 
between 1958 and 1978 was stimulated by a shortage of lawyers, and also by a doubling of the 
number of 22-year-olds in the population and the admission of women to law school on the same 
basis as men. While law school enrollments more than doubled in the 1960s and ‘70s, the 
applicant pool had quadrupled, with the doubling of the applicant pool multiplied by the 
doubling of genders attending law school. A law school could double its entering class size and 
still decline admission to people with qualifications as good as the bottom half of accepted 
applicants in prior years.  
 
The last decade has seen another dramatic increase in law school enrollment. First-year 
enrollment has increased an average of 849 students a year since 2000. The need for lawyers 
discussed in the last section certainly stimulated at least some of that increase, but other factors 
may have contributed. The advent of for-profit law schools, prohibited by the ABA Standards for 
Approval of Law Schools until the 1990s, is responsible for much of that growth. Another 
stimulant to law school demand has been the annual ranking of law schools by U.S. News & 
World Report. Many people believe that the starting salaries reported by law schools and 
published by U.S. News are inaccurately high and consequently mislead students to apply to law 
school.  

 
 

 

44,862
36,686

59,498

116,150 120,694 125,627

142,922

0

20,000

40,000

60,000

80,000

100,000

120,000

140,000

160,000

1948 1958 1968 1978 1988 1998 2008

Chart 6:
JD  Enrollment in U.S. Law Schools: 1948‐2008
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Median Salaries for Public Interest Attorneys by Type of 
Organization and Years of Experience (as of January 1, 2010) 

Years of 
Experience 

Civil 
Legal 

Services 

Public 
Defenders 

Local 
Prosecuting 
Attorneys 

Public Interest 
Organiz. 

Entry‐level  $42,000  $45,700  $50,000  $45,000 

5 years  49,435  62,280  62,320  53,560 

11‐15 years  62,550  76,160  81,500  70,875 

The Potential Impact of Starting Salaries and Educational Debt  
 
The prominent psychologist Edgar Schein says people choose careers because of their needs, 
values, attitudes, and interests. He says these primary motivators serve as career anchors, 
attracting people to certain careers and often drawing them back when they leave them. 
Compensation can fulfill security and status needs of individuals. However, surveys of lawyers 
show that once compensation rises to a level sufficient to meet those needs, further compensation 
does not increase happiness and may correlate with a slight decrease in overall sense of well-
being given the stressors inherent in gaining the additional income. A recent ABA survey 
revealed that “far and away the least satisfied lawyers were from large firms (firms of 101 
lawyers or more).” 
 
Because of the emphasis given starting salaries by the media, those contemplating establishment 
of a law school should be well informed concerning lawyer compensation. The most easily 
accessible and well-publicized sources of this information can be misleading. In addition to 
information provided by U.S. News, NALP (the National Association for Law Placement, Inc., 
now designating itself the Association for Legal Career Professionals) publishes salary 
information for its members, of which the chart below is a potentially misleading example. 

Associate 
Year 

FIRM SIZE —Number of Lawyers

2‐25  26‐50  51‐100 101‐250 251‐500 501‐700 701+  All Sizes

Median 
# 

Rept 
Median 

# 
Rept 

Median 
# 

Rept
Median

# 
Rept

Median
# 

Rept
Median

# 
Rept

Median 
# 

Rept 
Median

# 
Rept

First  $72,000  21  $95,000  21  $95,000  49 $105,000 96 $125,000 107 $117,500 80 $160,000*  69  $115,000 443

Second  76,500  18  103,000  25  99,775  52 110,000 85 125,000 96 122,700 80 165,000  89  120,375 445

Third  82,800  21  101,500  25  104,000  49 111,950 86 130,675 96 135,000 85 170,000  88  127,500 450

Fourth  83,750  18  103,500  26  104,250  52 117,000 85 135,000 98 137,500 86 176,800  88  132,400 453

Fifth  90,000  19  106,500  23  103,000  49 120,000 81 144,000 100 143,750 78 188,750  93  137,500 443

Sixth  94,300  18  109,425  20  105,500  49 120,000 81 147,000 91 151,500 71 210,000  91  144,000 421

Seventh  110,000  15  112,000  21  120,750  46 126,750 80 156,700 92 166,400 69 225,000  85  153,850 408

Eighth  102,500  14  114,950  18  125,225  40 135,000 73 161,625 88 177,500 60 235,675  79  160,000 372

Source: NALP, September 9, 2010, "Some Associate Salaries Retreat from their High but Remain Far Ahead of Salaries for Public Service 
Attorneys" http://www.nalp.org/assoc_pi_sal2010 

 
NALP’s membership includes 
virtually all ABA-approved law 
schools and more than 1,000 legal 
employers. The report above was 
prepared from responses from 
only 588 offices of its members. 
As we have seen, the nation has 
more than 47,000 law firms of 
two or more lawyers, and 75 
percent of lawyers practice solo or 
in firms of 20 or fewer lawyers. 
Of more utility is another chart in 

the same report, showing median salaries of public interest lawyers, including criminal 
prosecutors and public defenders.  
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A 2010 compensation survey for Northeastern Indiana by Indiana University–Purdue University 
Fort Wayne (IPFW) lists entry compensation for lawyers at $42,619, with a mean for all lawyers 
of $89,363 and compensation for experienced lawyers of $112,735.  
 
NALP has produced a graph of reported beginning salaries that is helpful in resolving confusion 
concerning starting salaries for lawyers. When graphed, the salaries do not produce a standard 
bell curve but a bimodal distribution. On the right is a peak representing the many salaries paid 
by NALP’s megafirm members. On the left is another curve showing the relatively few salaries 
reported from among all salaries that are paid the bulk of new lawyers. This $35,000-65,000 
range is likely around the range being paid a majority of new lawyers in Northeast Indiana. 
 
After a few years in practice, as the lawyers on the left side of the graph gain experience, their 
incomes rise substantially, as the IPFW data show. At the same time, the majority of lawyers 
who join large law firms leave in their early years, moving to the left on the graph. The result is 
more of a bell curve.  

 
Ultimately most lawyers make a comfortable living. The key question is whether, given the large 
indebtedness law students assume by the time they graduate, they will be able to repay their 
loans on the relatively small incomes most will receive in their first legal jobs. Average law 
school debt reported by Indiana law schools for the most recent U.S. News survey ranged from 
$92,000 at Notre Dame to $113,000 at Indiana-Bloomington and Valparaiso. 
 
The After the JD longitudinal study of legal careers sponsored by the American Bar Foundation 
(ABF) and the NALP Foundation provides encouragement that student loans are a good 
investment, even for those who take lower-paying jobs when they graduate. The study is 
following thousands of graduates of the class of 2000 from diverse law schools. It first surveyed 
them in 2002 and again in 2007. In the 2007 survey, 20 percent of respondents had paid off their 
loans in the preceding five years, and median debt had fallen by $20,000, to $50,000. The 
percentage with debt loads in excess of $100,000 had fallen from 21 percent to 8 percent. Forty-
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two percent said having educational debt had a fairly strong influence on their job choices but 
not on other aspect of their lives. In both the 2002 and 2007 surveys, the respondents reported 
generally high levels of satisfaction with their lives. It appears that most law students do not pay 
high law school tuitions seeking a pure economic return on investment. Rather they see their 
education as the gateway to meaningful, interesting careers.  
 
With the economy once more growing at a greater rate than the supply of lawyers, the current 
national decline in law school applications should be no longer-lived or severe than past 
declines. Nevertheless, applications to law schools rise and fall in large part based on complex 
phenomena, and new schools should be designed to compete in multiple future scenarios, 
including those of diminished demand for legal education. 
 

Demand for Legal Education in Indiana 

For all but the most prestigious national law schools, the leading sources of law students are 
residents of the state in which a law school is located and the students, resident and nonresident, 
who attend the undergraduate colleges and universities in that state. Indiana is blessed with 
wonderful colleges, 25 of which produced at least 10 applicants to law schools in 2010, for a  

 

Table III‐1. Number of Applicants From Indiana Colleges In 2010 

INDIANA UNIVERSITY‐BLOOMINGTON  520  INDIANA UNIVERSITY‐SOUTHEAST  12 

UNIVERSITY OF NOTRE DAME  372  HANOVER COLLEGE  11 

PURDUE UNIVERSITY‐WEST LAFAYETTE  288  ANDERSON UNIVERSITY ‐ INDIANA  * 

INDIANA UNIV‐PURDUE UNIV, INDIANAPOLIS  100  BETHEL COLLEGE‐INDIANA  * 

BALL STATE UNIVERSITY  82  CALUMET COLLEGE OF SAINT JOSEPH  * 

DEPAUW UNIVERSITY  78  FRANKLIN COLLEGE  * 

BUTLER UNIVERSITY  59  GOSHEN COLLEGE  * 

VALPARAISO UNIVERSITY  51  GRACE COLLEGE  * 

WABASH COLLEGE  38  HOLY CROSS COLLEGE  * 

INDIANA STATE UNIVERSITY‐TERRE HAUTE  32  HUNTINGTON UNIVERSITY  * 

UNIVERSITY OF EVANSVILLE  28  HYLES‐ANDERSON COLLEGE  * 

INDIANA UNIV‐PURDUE UNIV AT FT. WAYNE  27  INDIANA INSTITUTE OF TECHNOLOGY  * 

INDIANA WESLEYAN UNIVERSITY  27  INDIANA UNIVERSITY, EAST  * 

UNIVERSITY OF SOUTHERN INDIANA  27  INDIANA UNIVERSITY‐KOKOMO  * 

EARLHAM COLLEGE  27  MARIAN UNIVERSITY IN  * 

PURDUE UNIVERSITY‐CALUMET‐HAMM  20  MARTIN UNIVERSITY  * 

SAINT MARY'S COLLEGE  18  OAKLAND CITY UNIVERSITY  * 

TAYLOR UNIVERSITY  18  PURDUE UNIVERSITY‐FORT WAYNE  * 

INDIANA UNIVERSITY, NORTHWEST  17  PURDUE UNIV‐NORTH CENTRAL‐WEST  * 

ROSE‐HULMAN INSTITUTE OF TECHNOLOGY  14  SAINT JOSEPH'S COLLEGE‐INDIANA  * 

INDIANA UNIVERSITY‐SOUTH BEND  14  SAINT MARY‐OF‐THE‐WOODS COLLEGE  * 

MANCHESTER COLLEGE  14  TRINE UNIVERSITY  * 

UNIVERSITY OF INDIANAPOLIS  13  UNIVERSITY OF SAINT FRANCIS  * 

      *  Less than 10    
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total of 1,907 applicants. An additional 21 schools also produced law school applicants, as 
shown in Table III-1. 
 
Many of these students are likely to have applied for admission to law schools in Indiana. Of 
Indiana residents, 1,191 applied for admission to law school in 2010, while 1,663 had taken the 
LSAT. Of those, 895 attained a score of at least 150, designed to be the median score on the 
LSAT. Only 384 ended up attending an in-state law school. A minimum of 511 residents either 
attended an out-of-state school or did not matriculate anywhere despite scoring 150 or better on 
the LSAT. 
 

Table III‐2: Residents Applying to Law School: 2006‐2010 

     

   2006  2007 2008 2009 2010 

Indiana  1,445  1,283 1,248 1,264 1,191 

Percent change  ‐11.20% ‐2.70% 1.30% ‐5.80% 

     

Nation  85,223  80,762 79,835 83,263 83,178 

Percent change  ‐5.20% ‐1.10% 4.30% ‐0.10% 
 
As Table III-3 shows, in the current cycle of decline in law school applications Indiana’s rate of 
decline has far exceeded the national average. This weakening of Indiana students’ interest in 
pursuing legal education may be the result, at least in part, of a lack of opportunity to attend an 
Indiana law school. The percentage of residents attending out-of-state law schools has been 
consistently high for the last few years, ranging between 47.9 percent and 51.3 percent. 
 

Table III‐3. Indiana residents matriculating at ABA‐approved law schools 
     

Number  2006  2007 2008 2009 2010 Total  Average 

In‐State  366  370 381 389 384 1890  378 

Out‐of‐State  386  373 350 369 363 1841  368 

Total  752  743 731 758 747 3731  746 

Percentage    

In‐State  48.7%  49.8% 52.1% 51.3% 51.4% 50.7%  50.7% 

Out‐of‐State  51.3%  50.2% 47.9% 48.7% 48.6% 49.3%  49.3% 
 
The success of Indiana’s law schools nationally appears to be the primary reason so many 
Indiana residents pursue legal education beyond the state’s boundaries. Indiana-Bloomington and 
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Notre Dame are prestigious national law schools, tied for 23rd in the current U.S. News ranking. 
Indianapolis is a solid second-tier school ranked 79th. Valparaiso, listed among the final 55 
schools in the U.S. News rankings, is in the northwest corner of the state, where the municipality 
of Valparaiso is described as Chicago’s southeastern-most suburb. The profile of acceptances 
and rejections at Valparaiso and Notre Dame are not published, but Indiana-Bloomington and 
Indiana-Indianapolis both publish grids that reveal applicants’ chances of admission. The grids 
show the numbers of persons with various combinations of GPA and LSAT who have applied 
and been admitted. The charts below were constructed by subtracting the  
 

Table III‐4. 2009 Applicants Not Accepted At:

Indiana‐Bloomington  Indiana‐Indianapolis 

LSAT 
Score  3.75+ 

3.50‐
3.74 

3.25‐
3.49 

3.0‐
3.24

2.75‐
2.99

LSAT 
Score 3.75+

3.50‐
3.74 

3.25‐
3.49 

3.0‐
3.24

2.75‐
2.99

170‐180  0  2  5  2  2 170‐180 0 0  0  0 0

165‐169  4  9  4  6  6 165‐169 0 0  0  1 0

160‐164  104  90  73  39 17 160‐164 0 1  3  1 3

155‐159  129  172  128  92 29 155‐159 4 21  44  27 15

150‐154  47  88  120  73 33 150‐154 23 57  118  70  47

145‐149  14  30  56  38   145‐149 28 44  67  57  

            Total 1412            Total 631

 
numbers of students accepted from the numbers applying in discrete cohorts. They show the 
minimum numbers of applicants not admitted to the two schools with credentials indicative of 
the ability to perform satisfactorily in law school. While some of the 631 applicants not accepted 
at Indiana-Indianapolis might have withdrawn from consideration before their applications were 
accepted, most attended law school at Valparaiso, out-of-state, or not at all. Generally, when 
large numbers of residents of a state dominated by highly ranked law schools attend second-, 
third-, and fourth-tier law schools in other states, it is because they are unable to gain admission 
to in-state schools. In such situations there appears to be a strong market for a new law school in 
the state. Data indicate that is the case in Indiana.  
 
Appendix F contains annual bar examination data from 2002 to 2010 supplied by the Indiana 
Board of Law Examiners. Appendix G lists schools represented on 2010 bar exams. While it is 
not known how many of the 373 Indiana residents who matriculated at out-of-state schools in 
2007 took the Indiana bar exam in 2010, we do have data showing that of the 848 bar 
examinations administered in 2010, 304 represented 93 different out-of-state schools. Using U.S. 
News rankings as an indicator of freedom of choice, 87 represented schools ranked higher than 
Indiana-Indianapolis, and 217 represented schools ranked lower, including 130 representing 
fourth-tier schools. As shown on the excerpts from Appendix G below, the top five out-of-state 
schools combined had more examinees than any Indiana school except Indiana-Indianapolis. 
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Those who left the state to attend law school and did not return represented a loss of intellectual 
capital for the state of Indiana. Most of those who attended second-, third- and fourth-tier schools 
out-of-state and returned to take the bar exam would probably have preferred to attend a good 
law school in Fort Wayne had such a school existed. 
 
There appears to be sufficient demand for legal education in Indiana to support the establishment 
of another law school to join the four existing schools established between 1842 and 1894. That 
school should be prepared to compete not only within Indiana but also nationally. 
 

Excerpt From Appendix G: 2010 Indiana Bar Examinees By Law School 

School July 2010  Feb. 2010  Total 2010 
Indiana ‐ Bloomington  81 19 100 
Indiana ‐ Indianapolis  240 87 327 
Notre Dame  15 2 17 
Valparaiso  76 24 100 

Total In‐State  412 132 544 
Thomas M. Cooley   21 33 54 
Michigan State  12 5 17 
Dayton  12 4 16 
John Marshall   4 10 14 
Louisville   7 5 12 
Northern Kentucky  7 4 11 

Subtotal  63 61 124 
87 other schools  104 76 180 
Total out‐of‐state  167 137 304 

 
The profile of the students likely to apply to an Indiana Tech law school are predominantly 
Indiana residents who are qualified for legal study but must matriculate out-of-state to attain a 
legal education. The profile also includes students from out-of-state who will be attracted to an 
innovative program of legal education if that program can better prepare them to enter the legal 
profession while assuming less educational debt than at other schools. Proprietary information. 
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IV. The State of Legal Education 
 

Two Major Limitations of Legal Education 
 
1. Most law schools give only casual attention to teaching students how to use 
legal thinking in the complexity of actual law practice. Unlike other professional 
education, most notably medical school, legal education typically pays relatively 
little attention to direct training in professional practice…. 
 
2. Law schools fail to complement the focus on skill in legal analysis with 
effective support for developing ethical and social skills. Students need 
opportunities to learn about, reflect on, and practice the responsibilities of legal 
professionals… 
Excerpt from the Carnegie Foundation’s Summary of EDUCATING LAWYERS: 
PREPARATION FOR THE PROFESSION OF LAW 

 
Assessments of the need for legal services and the demand for legal education would be 
incomplete without looking at the likelihood that they can and will be met by existing law 
schools. The national prominence of Indiana’s existing law schools constrains them in meeting 
the broad demand for legal education in Indiana. The manner in which legal education has 
evolved nationally is no longer working as well as it should for the legal profession and new law 
school graduates. This section of the report examines challenges and opportunities an Indiana 
Tech School of Law would confront in building on the existing strengths of legal education 
while addressing its problems in a constructive manner. 
 
The history of legal education in the United States to date is one of two major transformative 
transitions or paradigm shifts. The first was a transition from the apprenticeship system of legal 
training. Though Indiana’s Maurer and a handful of other law schools had been established by 
the early to mid-19th century, in 1890 three-fourths of all new lawyers were still coming to the 
profession through the apprenticeship system. Only one-fourth came through law school 
graduation. By 1910, 80 percent of all new lawyers were law school graduates. Legal education 
was given a virtual monopoly in large part because of the invention of the typewriter, which 
made most apprentice lawyers unnecessary, since their role as scriveners could be better filled by 
typists. The transition was to law schools that considered it their job to convey knowledge and 
teach the knowledge-based technical skills of analysis and research to their new students. Young 
lawyers were expected to pick up other skills in practice, making modest wages accompanied by 
modest expectations of productivity in their early years. This paradigm solved most of the 
problems inherent in the buyer’s market for legal services that lasted through the 1950s. 
 
The second transition began with the seller’s market for legal services that emerged in the 1960s. 
With an undersupply of lawyers and an oversupply of work to be done, law firms of all sizes had 
to pay associates more and needed for them to become productive quicker. This problem was 
greater for smaller firms that did not possess a client base that was able and willing to pay 
inflated fees to train new lawyers to develop lawyering skills. Law schools responded by 
teaching practical skills to students who were eager to learn them, but the skills courses resided 
on the margins of the curriculum and were taught by clinical professors. Most of these clinical 
professors had different skills and sometimes different interests than doctrinal faculty. These 
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differences were mediated in cultures of (usually) peaceful coexistence, in which the separate 
colonies shared in the vast new resources generated by the growth of legal education. Faculty at 
most larger schools still consist of segregated colonies of traditional (tenured and tenure track) 
doctrinal scholars, clinicians, and legal writing instructors. These discrete faculty colonies, their 
courses, and their perspectives provide the kind of diversity that if integrated could provide great 
synergy to legal education.  
 
Law schools and the legal profession appear poised for a third transition. The next transition may 
be one that realizes the potential for synergy in legal education, deepening and accelerating the 
total professional development of law students. Since the onset of the global recession, corporate 
counsel of major corporations have increasingly resisted paying BigLaw firms to train their new 
lawyers, in many instances refusing to pay for work performed by first- and second-year 
associates. Compelled to think critically about lawyer competence, law firms are recognizing that 
while knowledge and technical legal skills are necessary for competence, they are not sufficient. 
The ability to develop and draw on one’s personal attributes, including self-awareness, 
knowledge of others, and multicultural awareness, is also necessary. This additional element 
becomes the catalyst that allows the lawyer to translate knowledge and skill into competent 
representation. The development of these personal attributes and of skill in mobilizing them has 
been a focus of leadership education, which is beginning to draw attention in legal education. 
  
Indiana Tech’s experience as an innovator and its emphasis on leadership education across the 
curriculum position it to be a pioneer in legal education’s next transition. The influential former 
AALS president and Stanford Law professor Deborah Rhode recently called for law schools to 
emphasize leadership education in an article attached as Appendix K. Santa Clara, St. Thomas 
(MN), Elon, Ohio State, and Maryland law schools all have leadership initiatives, communicate 
regularly, and would welcome a serious Indiana Tech as a contributing member to their 
roundtable. 
 
Several recent research projects are particularly relevant to an analysis of the state of legal 
education, its likely direction, and Indiana Tech’s potential to contribute to its progress. They 
include the Carnegie Foundation’s 2006 report, EDUCATING LAWYERS: PREPARATION FOR THE 

PROFESSION OF LAW (hereinafter referred to as the Carnegie report); The American Bar Foundation’s 
longitudinal study, After the JD, designed to survey members of the Class of 2000 from 20 
different law schools two (reported in After the JD), seven (reported in After the JD II), 10 and 
12 years after graduation; and the Law School Survey of Student Engagement (LSSSE), 
administered from Indiana-Bloomington, which has surveyed students from 170 of the 200 
ABA-approved law schools concerning their perceptions of the quality of their law school 
experiences. All three confirm the strength of legal education in its first year, which is its 
intellectual rigor in teaching students to think like lawyers. They also confirm shortcomings in 
helping students go beyond merely thinking like a lawyer in their professional development, 
leaving a substantial gap between law school and law practice. A fourth work, by the Clinical 
Legal Education Association (CLEA), BEST PRACTICES FOR LEGAL EDUCATION: A VISION AND A 

ROADMAP (2007), suggests methods of instruction to achieve improvements in legal education 
suggested by the other studies. In its introduction it quotes a summary of serious defects in legal 
education: 
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…They are the problems of ignoring the constituencies a law school serves, not knowing 
what lawyers do, what law students need to learn, how law students learn best, what 
teaching methods are most effective, how to determine whether students have learned, 
what responsibilities the law school has to the profession and society, and how the school 
knows it is discharging these responsibilities…. 

 
Emphasizing the need for a new paradigm and suggesting the nature of its structure, the Carnegie 
report stated: 
 

…the goal of professional education cannot be analytical knowledge alone or, perhaps, 
even predominantly. Neither can it be analytical knowledge plus merely skillful 
performance. Rather, the goal has to be holistic: to advance students toward genuine 
expertise as practitioners who can enact the profession’s highest levels of skill in the 
service of its defining purposes. 

 
The Carnegie report builds upon other studies of legal education in the past century, including 
earlier Carnegie work. This latest Carnegie report calls for comprehensive, integrative reform of 
legal education. It has fostered widespread discussion, providing justification for experiments at 
various law schools, if not much of the kind of comprehensive curriculum reform it proposes. It 
notes that collective reforms over the years, such as clinical education and interdisciplinary 
study, have been incremental and additive rather than comprehensive in nature, creating 

pressures to do too much in too little time, and ignoring the 
potential for synergy offered by the coalescence of theory and 
practice. Its greatest contribution may be its recommendation 
of more experiential learning, integrating within the 
curriculum three different professional apprenticeships: the 
intellectual or cognitive, the practical or skills-based, and the 
ethical-social within which one’s professional identity is 
formed. Another recommendation consistent with that 
integration is to transition from the dominant summative 
evaluation of legal education to the more formative 
evaluations favored in leadership development. The report 

predicted that integration of the three apprenticeships would generate mutual positive 
transformations of each. The Carnegie Foundation’s published summary of the report is attached 
as Appendix L. 
 
While elite schools have dismissed prior studies out of hand, they are acknowledging the validity 
of the latest Carnegie report, if not outright then at least in explaining the rationale for changes in 
their educational programs. For instance, in responding to questions, new University of Chicago 
Dean Michael H. Schill said: 
 

…As I go around the country meeting with law firm hiring partners and public sector 
employers there is a constant desire expressed that law schools do more to teach 
graduates professional skills such as oral presentation, contract drafting, research, and 
writing. Everyone agrees that law schools, by and large, do a terrific job teaching 
analytical skills. Particularly at a school like Chicago, we should maintain and enhance 
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our efforts to sharpen the minds of future lawyers. But today's employers want students 
who will be able to get a running start after they graduate… 
Part of what I am hoping to do is break down the disconnect between the teaching of 
analytical skills and the teaching of lawyering skills. Perhaps the most difficult 
intellectual task I have ever taken on was drafting a 100-page real estate contract. I had to 
understand every element of a sophisticated transaction, think through every permutation 
of what might happen after the contract was signed, and then protect my client in the 
document from downside risk. I remember how much I learned and grew from this part 
of my experience. We can give our students similar experiences here. 
 

The After the JD study reveals ways in which law schools can better prepare their graduates for 
the legal profession. After seven years of practice, 60 percent of the respondents to the survey, 
having confronted the business aspects of law practice, said they wished they’d had more 
exposure to business in law school. A slightly higher percentage made their legal writing courses 
the most widely construed of their courses as helpful to them in practice. Generally, about half or 
more felt their legal education was not helpful in preparing them for their careers, the third year 
of instruction was largely superfluous, legal ethics training was not helpful, and instruction was 
too theoretical and unconcerned with real life practice. (These data may be found in Appendix P, 
an overview of the latest data from the study.) Nevertheless, as previously noted in Section II of 
this report, respondents reported generally high levels of satisfaction with their lives. 
 
The gap between law school and law practice was also perceived by students responding to the 
2010 Law School Survey of Student Engagement, a persistent theme since the initial 2004 
annual report. The 2010 report (Appendix O) reveals diligent effort by the typical law student, 
despite the fact faculty members are found to be only moderately helpful. The LSSSE data 
confirm the Carnegie report’s assertions that law schools are more effective at preparing law 
students to think like lawyers than in “facilitating the transformation of law students to lawyers.” 
The data “reveal that law schools are reaching only about half of their students in preparing them 
to make the transition from students to lawyers.” 
 

Impact of Globalization 
 
The lawyers of tomorrow will need a broader and deeper legal education, one that provides more 
experiential opportunities to apply what they have learned. It will also need to provide them with 
a global perspective. The legal profession is globalizing, and U.S. lawyers will routinely find 
themselves both competing with and forming alliances with foreign lawyers. In the last decade 
Japan has opened 69 U.S.-style graduate schools of law, while continuing its undergraduate legal 
training. Among other countries, China, Australia, and India, a prime destination for outsourced 
legal work, are also expanding legal education. It is likely that more and more U.S. lawyers, like 
other trades and professions, will find work in foreign countries at some points in their careers. 
 
All law schools offer some international law courses, with public international law and 
international business transactions being the most heavily subscribed. Some are beginning to 
examine the impact of globalization on lawyers and the American legal profession in more 
holistic ways. The Maurer School of Law in Bloomington has a Center on the Global Legal 
Profession in which several of its faculty members are involved, including its director, William 
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Henderson, and Carole Silver, a leading researcher of the globalized legal profession who also 
serves as director of LSSSE. The Center collaborates with other law schools and faculties. If 
Indiana Tech establishes a law school, it should inform itself of the Center’s work and see 
whether there exist any possibilities for collaboration. 
 

Impact of U.S. News & World Report Rankings 
 
No serious discussions of the state of legal education can escape some mention of U.S. News & 
World Report (USN). USN’s annual rankings of law schools profoundly affect the decisions of 
applicants to law school and the law schools they attend. USN rankings produce a standard score 
for law schools, based 60 percent on quantitative factors such as LSAT scores and grade point 
averages of students, student-faculty ratios, library expenditures, and rates of bar examination 
and job placement success. The remaining 40 percent of the rankings is based upon subjective 
reputation rankings by legal educators (25 percent) and by judges and lawyers (15 percent) from 
around the country (Appendix C provides a detailed explanation of the scoring). 
 
The current rankings include scores for a single tier of 145 law schools. A second tier lists the 
remaining 54 schools alphabetically, without reporting their scores. Prior to 2003 USN rankings 
divided law schools into four tiers, with roughly one-fourth of the schools in each tier. Though 
the tiers have been modified twice since then, observers still make the historical four-tier 
distinctions (see, e.g. After the JD II, Appendix P). For that reason, throughout this report the 
USN rankings are discussed as if they continue to include four tiers, with the schools ranked 51-
100 and ties constituting the second tier.  
 
References to “tiers” in the report do not necessarily refer to the inherent quality of schools but 
to their placement in the USN rankings. Schools can fall or rise in the rankings dramatically from 
year to year, and few think the rankings are valuable in making the fine distinctions for which 
some applicants use them. They do provide quick information that is more easily accessible than 
the more complete and useful data found in the ABA-LSAC Official Guide to Law Schools (see 
Appendix B for extracts of data from the Guide for all U.S. law schools, plus USN rankings for 
2011). The rankings have had a beneficent effect on the quality of law schools that aspire to 
maintain or improve their rankings in that they discourage growth of law schools generally and 
encourage their contraction in times of low demand. 
 
Still, there exists a strong consensus among legal educators that the rankings do not improve 
legal education and do more harm than good. Law school decision-makers report intense 
pressure to make decisions that maximize the USN scoring criteria when their individual 
professional judgment would be to make different decisions to improve the quality of their 
schools. Their actions prove the validity of Darley’s Law, which states that the more we quantify 
performance measures to determine reward and punishment, the more likely the quantification is 
to corrupt the thoughts and actions of those monitored; they will maximize the criteria set in 
ways that destroy the validity of the criteria. Examples of actions that are corrupt (within the 
sense of Darley’s Law) and thought to be fairly widespread include: 

 encouraging applications from those with little or no chance of admission in order to 
improve the USN yield ratio; 
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 diverting funds needed to improve the educational program to publish expensive 
brochures and magazines and mail them to academics, lawyers, and judges most likely to 
be asked by USN to provide reputation rankings for law schools; 

 establishing part-time evening programs for lower-scoring applicants, or assigning them 
probationary status, so that their GPAs and LSAT scores won’t count on the USN 
selectivity index; 

 denying admission to students whose GPAs and LSATs are slightly below both medians, 
though in combination producing indexes that should qualify for admission, and 
encouraging these same students to apply as transfer students after a year at a lower-
ranked school; 

 shifting the cost of legal education by raising tuition overall in order to provide tuition 
discounts for students with high LSAT scores, including those with low GPAs; 

 giving greater weight to LSAT than GPA in admissions decisions because USN scores 
LSAT 25 percent higher than GPA; 

 spending excessively for staff persons in admissions and career services in order to 
maximize USN input and outcome criteria; 

 allocating money for scholarships to non-needy students rather than to improvements in 
the educational program, solely to improve LSAT and GPA medians; 

 spending excessive funds on library materials to increase volume count and expenditures 
per student;  

 employing larger numbers of inexperienced teachers rather than fewer experienced 
teachers in order to improve student-teacher ratios; 

 employing graduates on a temporary basis nine months after graduation to improve 
employment statistics; 

 soliciting employment information on a selective basis to maximize reports of 
compensation paid graduates, thereby misleading applicants about job prospects upon 
graduation; and 

 encouraging less able students, perhaps by offering tuition-free remedial work after 
graduation, to defer taking bar exams from July to February, when failures do not count 
for USN purposes. 

 
Most of these tactics add to the cost of legal education at ABA-approved law schools while 
doing little to improve, and sometimes harming, the quality of legal education. They have 
contributed to making the expansionary wave of legal education a speculative bubble for some 
law students. Because 40 percent of the USN rankings are based on the national reputation of the 
school, it is almost impossible for a new school to enter the rankings as other than as a fourth-tier 
school after attaining ABA approval. In the absence of unlimited funding that would allow a 
school to maximize UNS criteria indefinitely, a new school’s best chance to escape the fourth 
tier is to provide a cost-effective quality education that prepares its graduates well for the 
practice of law. A school that provides that education should have an excellent bar pass rate and, 
once its graduates prove themselves in practice, good rates of employment for new graduates. 
The school should then attract applicants with higher GPAs and LSAT scores. If in the process it 
also attracts national attention with the uniqueness and quality of its educational program, it 
might achieve reputation scores substantial enough to overcome relatively low scores on 
expenditures per student and rise in USN rankings.  
 

Proprietary information. 

 
Not fo

r re
production.



Page | 27  
 

The structure of a cost-effective, quality legal education that meets the needs of law students in 
helping them prepare for the practice of law is discussed in the following section. That structure 
should preclude corrupting behaviors to maximize USN criteria and should also constructively 
address other temptations and threats inimical to optimum development of law students. They 
include summative evaluations that provide invalid feedback to students because of grade 
inflation, “retirement on the job” by tenured faculty members, the absence of psychological 
safety and freedom (and hence academic freedom) in the creative lives of untenured junior 
faculty members, the superfluous third year in elective curricula, the absence of law practice 
experience among faculty members, and limited opportunities for students to apply knowledge 
and analytical skill in actual or simulated real-life lawyering contexts. 
 
Invalid feedback because of grade inflation can be particularly pernicious. This feedback can 
communicate to students that they are performing satisfactorily when they are not, leading to 
failure on initial attempts at bar admission examinations. In some instances it can communicate 
to students who do not possess the cognitive ability to meet the demands of law study or law 
practice that they do; these students are thus exploited for their continuing tuition payments. This 
dangerous trend has been mitigated somewhat by ABA Standards for Approval of Law Schools 
that require a 75 percent bar passage rate to establish compliance with the Standards.  
 
The ABA’s procedures and Standards for Approval of Law Schools are summarized in a 
memorandum included as Appendix N to this report. In connection with a periodic 
comprehensive review of accreditation standards required of national accrediting agencies, the 
ABA’s Standards Review Committee is considering an amendment of the Standards to increase 
the rate of bar passage to establish compliance with the Standards from 75 percent to 80 percent. 
This Standard should motivate new schools to be selective in making admissions decisions and 
rigorous in the design and implementations of their educational programs.  
 
The Standards Review Committee has also posted for comment revised Standards and 
interpretations concerning security of position, academic freedom, and the ability to attract and 
retain faculty. Briefly stated, the draft Standards and interpretations clarify that law schools must 
protect academic freedom. They do not differentiate clinical and legal writing faculty from other 
full-time faculty, and they state that systems of tenure earning rights, while not required, can be 
effective in protecting academic freedom. This draft has generated widespread opposition from 
law faculties, most generally in the form of identical or near-identical resolutions submitted to 
the ABA and in which the faculties of Maurer and Valparaiso have joined that oppose the draft 
Standards on the grounds that they would: 
 

(1) Undermine the quality of legal education; 
(2) Undermine academic freedom in the legal academy; 
(3) Undermine faculty governance in the legal academy; and 
(4) Undermine the movement in legal education to bring clinical and legal writing faculty 
and library directors into full membership in the academy. 

 
It can be argued that, at least as practiced at some law schools, tenure systems have had the 
impact predicted for the proposed Standards. Academic freedom is about the search for truth, 
including the truth about legal education. Whatever the resolution of the debate, it should be 
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useful to Indiana Tech, as both sides should support diversity in legal education and the freedom 
of a new law school to create new models of legal education. 
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V. The Educational Program and Goals 
 

Law professors are great individualists. Typically each one cultivates his own 
patch of academic ground to the best of his ability . . . . the results have by no 
means been discreditable. But faculties that can plan a genuine team effort may be 
able to do something more momentous – They may succeed in giving the law 
school world nothing less than a new model of a legal education, if they can agree 
upon the directions of main academic endeavors for the next few years. 
Walter Gelhorn, The Second and Third Years of Law Study, 17 J. Legal Ed. 1, 15, 
(1964). 

 
Despite the distinctions U.S. News attempts to draw with its rankings, American law schools are 
largely undifferentiated. Almost all will adhere to one form or another of the generic curriculum 
shown below, perhaps allowing an elective in the first year or more electives in the second year, 
or electing to teach a first-year course in a single semester or to stretch it over two. 
 

Generic Law School Curriculum 

Semester Classes Credits Total 

1 Contracts 5 
Civil Procedure 5 
Torts 4 
Legal Research, Analysis and Writing I 1 15 

2 Property 5 
Criminal Law 3 
Legal Research, Analysis and Writing II 3 
Constitutional Law 4 15 

3 Business Associations 4 
Evidence 3 
Law Electives 7 14 

4 Criminal Procedure 3 
Professional Responsibility 3 
Law Electives 8 14 

5 Law Electives 14 14 

6 Law Electives 14 14 

Total credits 86 86 

 
It would be problematical for an Indiana Tech law school to adopt this model in its entirety. The 
school would be unlikely to contribute anything new and distinctive to legal education. It would 
not assure competence beyond first-year knowledge and analysis, and only then if the first year 
teaching and evaluation were rigorous. Given the tendency of the generic model to diffuse 
resources in an unfocused manner, it would likely add unnecessary cost to legal education. An 
advantage of the model is that it allows most faculty members to “cultivate their own patch of 
academic ground,” to teach the courses they prefer to teach and, in the process, to support their 
research agendas.  
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Shortly before the onset of the global recession, Yale law professor Quintin Johnstone said in a 
paper following up on a symposium on the future of law practice:  
 

Law schools in the near-term future will be faced with two big problems: very high and 
continually expanding tuitions and many course offerings that most practicing lawyers 
consider largely or totally irrelevant to the work of lawyers and the concerns of the legal 
profession. Both of these problems have been apparent in the recent past, but will likely 
be much more troublesome to law schools in the near-term future.  

 
The two big problems are closely related. By offering fewer courses, a school can charge a lower 
tuition. Of course, just because practicing lawyers consider a course irrelevant to their work does 
not mean that it is not important, but it is not necessary that every school offer that course. 
Indeed, a school that devotes resources to new tasks that integrate practical and ethical-social 
apprenticeships for all of its students will have fewer remaining resources available to offer a 
broad range of electives. The feasibility of an Indiana Tech law school will be enhanced if the 
university is thoughtful in deciding what to teach, how to teach it, and the most economical 
pathways to excellence for itself and its students. 
 

What to Teach 
 
Law professors often remark that any course can be utilized to teach students to think like a 
lawyer. That being the case, it will be prudent to teach the skill of legal analysis through courses 
the content of which is likely to be needed in practice. One way to discern those courses is to 
look at what boards of law examiners consider important. Indiana examines the law of 
Professional Responsibility though the Multistate Professional Responsibility Exam (MPRE); 
Constitutional Law, Contracts and Sales, Criminal Law and Criminal Procedure, Evidence, Real 
Property and Torts through the Multistate Bar Exam (MBE); Administrative Law, Agency, 
Commercial Law, Indiana Constitutional Law, Corporations, Family Law, Partnerships, Personal 
Property, Pleading and Practice, Wills, Taxation and Trusts & Estates through the Indiana Essay 
Examination (IEE) ; and analytical lawyering skills through the Multistate Performance Test 
(MPT), in which applicants must produce a work product from instructions, facts, cases, statutes, 
and other reference materials supplied by the Board of Law Examiners. 

 
In developing a required curriculum the faculty might conclude that some doctrinal courses need 
not be required. Family law, for instance, might have become a specialty practice in which few 
general practice lawyers continue to engage. A faculty might decide to add other courses to the 
required curriculum, such as accounting and financial analysis, given the growing importance of 
business practice; jurisprudence (legal philosophy, or ideas of and about law) for its utility in 
creative legal analysis and civic leadership; or a survey course exploring the impact of 
globalization. The other fundamental skills of the MacCrate Commission should also be included 
within the required curriculum in ways that provide opportunities for development of self-
awareness and interpersonal competence. 
 
Above all, courses should be constructed to integrate the three legal apprenticeships. 
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How to Teach It 
 
The Carnegie Report and almost all reviewers acknowledge that the first year is the greatest 
strength of legal education. Criticism is reserved primarily for the second and third years, where 
opportunities to synthesize the three legal apprenticeships are ignored. Yet formative evaluation 
is most needed and perhaps most absent during the first year. Generally, students receive one 
grade for a single exam taken at the end of the first semester and move on to the next semester 
without reviewing the one work product (in addition to legal writing assignments) that was 
evaluated during the semester. Examinations are excellent assessment for development 
instruments if used formatively. With frequent evaluation and prompt, constructive feedback, 
student development will stay on track and accelerate. Summative grading need not be draconian 
in order to discipline effort; by adopting true graduate school grading, in which Cs are 
unsatisfactory grades, and by grading accordingly, law schools can avoid the adverse effects of 
grade inflation. 
 
Simulations should begin in the first year and continue throughout law school. Good simulations 
compel law students to apply the law, which enhances their retention of doctrine and develops 
appreciation for its complexity and limitations. Construction of good simulations is demanding 
intellectual work. For faculty, development of simulations should count for at least equal credit 
with other research efforts. 
 
Expertise is generally attained in three steps: cognition or instruction, in which students are 
instructed on how to perform a task; association, in which students perform the task while 
thinking about how to perform it correctly; and automaticity, at which point the task has been 
practiced so often it can be performed without thinking about it. Law students should become 
expert legal analysts in law school as the result of having read and analyzed thousands of cases 
and statutes. They should also become expert learners who have the ability to teach themselves 
new areas of law. Law schools should provide opportunities to practice all of the MacCrate skills 
at the associational stage, at which assigned tasks can be performed competently though not 
automatically. Students should have associational stage experiences in trial and appellate 
advocacy and transactional work. They should understand that the practice of law is 
interpersonal, and that the difference between expert and novice lawyers is as much the expert’s 
knowledge of people as it is knowledge of law. 
 
Working as a team, faculty members should coordinate their assignments to assure that students 
are fully engaged, that they are challenged sufficiently that they do more than they thought they 
could do, developing stress-hardiness and resilience, but that combined assignments are not 
unreasonably stressful. 
 
The school should utilize advances in technology to enhance student learning. Blended learning, 
which augments face-to-face with online instruction, is a methodology in which Indiana Tech 
has particular expertise. Studies show that blended learning courses produce statistically better 
results than stand-alone face-to-face instruction or stand-alone online instruction. It is important 
that the school have capacity for lecture and performance capture. 
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Cost-Effective Structures and Practices 
 
Several avenues are available for helping students deal with the problem of very high and 
continually expanding tuitions that Quintin Johnstone labeled one of law schools’ two big 
problems. First, the tuition in Indiana Tech’s proposed budget, at $28,500, is substantially below 
that of most fourth-tier schools. The cost of living in Fort Wayne is also below that of most cities 
hosting law schools. Forthrightness about the realistic expectations of employment and starting 
salaries for graduates of a new Indiana Tech law school should restrain students from excessive 
borrowing during their law school years. 
 
Some law students get in financial difficulty when they perform unsatisfactorily, convince their 
faculties that they should be allowed to stay in school as probationary students, and ultimately 
leave law school without graduating but with huge educational debts. Students who do not 
demonstrate the intellectual capacity to do the work in law school should be dismissed after the 
first semester unless they prove there is good reason to believe that they will gain that capacity 
with academic support. If that capacity is not gained the student should be dismissed at the end 
of the second semester. 
 
Many well-qualified law students could save substantial sums if they entered law school a year 
early. ABA Standard 502 (a) states: 
 

A law school shall require for admission to its J.D. degree program a bachelor’s degree, 
or successful completion of three-fourths of the work acceptable for a bachelor’s degree, 
from an institution that is accredited by an accrediting agency recognized by the 
Department of Education. (emphasis added) 

 
In appropriate cases law schools should recruit mature, intelligent individuals who could be 
admitted under Standard 502. By participating in 3-3 programs, these students can forgo 
payment of tuition for one year while gaining a year’s salary. Total savings from exercise of this 
option would be expected to range from $60,000 to in excess of $100,000.  
 
By opening some law school courses to talented college juniors, a law school could determine 
whether the students had the capacity to succeed in law school, and the students could determine 
whether they wanted to attend law school, either in a 3-3 program or after graduating from 
college. ABA Standard 508 states: 
 

ENROLLMENT OF NON-DEGREE CANDIDATES Without requiring compliance with 
its admission standards and procedures, a law school may enroll individuals in a 
particular course or limited number of courses, as auditors, non-degree candidates, or 
candidates for a degree other than a law degree, provided that such enrollment does not 
adversely affect the quality of the course or the law school program 

 
A school that found college juniors succeeding in law school both educationally and emotionally 
might want to apply to the ABA for a variance to establish a two-year undergraduate/four-year 
law school program. Like a 3-3 program, a 2-4 program would save a year of tuition. In addition, 
the extra year in law school could be devoted to other joint degree programs.  
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Finally, while allowing selected students to pursue their legal education on a part-time basis 
would not save them tuition in the way a 3-3 program would, spreading their legal education 
over four years would allow them to work more than 20 hours a week (the ABA limit for full-
time students) while in law school, earning enough money to minimize law school indebtedness.  
 

Joint Degrees and Leadership in Lawyering as a Distinction  
 
Leadership theory and practice could provide a key to building a distinctive program at Indiana 
Tech. Indeed, many legal educators have been advocating for leadership training in legal 
education for some time without realizing it; they’ve just lacked a unifying theory to explain 
what they were doing. Seven of the 10 MacCrate Commission lawyering skills are also 
leadership skills: problem solving, factual investigation, communication, counseling, negotiation, 
organization and management of work, and recognizing and resolving ethical dilemmas. 
 
More recently, Washington and Lee has launched an ambitious and commendable program that 
devotes the entire third year to engaged learning, in the process addressing the concerns of the 
Carnegie report. Though it did not consciously think in leadership terms, five of its six third-year 
lawyering development goals are also leadership development goals: Strategic thinking, project 
management, interpersonal skills, values, and maturity (through challenge, mentors, feedback, 
introspection, development, and improvement). Only one of the six, writing, could be classified 
as a technical legal skill as easily as a generic communication skill. 
 
Indiana Tech possesses unusual positioning with respect to leadership education, offering both a 
master’s degree in organizational leadership and a Ph.D. in global leadership. Since the ABA 
only requires that 45,000 of its required 58,000 minutes of instruction time be regularly 
scheduled at the law school, it should be possible for Indiana Tech students to obtain joint JD-
MSOL degrees in three years, as students at Columbia can receive the JD and MBA there in 
three years, or Duke’s students a host of master’s degrees with the JD after three years. A sample 
joint-degree curriculum is shown as Appendix J.  
 

General Advantages of Legal Education and a Fort Wayne Law School 
 
It is wise to consider the appeal of legal education to many who are not drawn to practice law, 
particularly a program such as the proposed JD-MSOL program. John Zeglis, a lawyer-
businessman and retired CEO and Chairman of the Board of AT&T Wireless Services, Inc., was 
one of the individuals whose advice was sought concerning the establishment of a school of law 
in Fort Wayne. He subsequently wrote, volunteering the following rationale for making a legal 
education available in Fort Wayne even if the law school’s graduates move to careers other than 
practicing law:  
 

1. Law schools are among the very best institutions for teaching “critical thinking” --
the first and (arguably) the most important mission of education, no matter what 
employment path the student pursues.  
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2. Law schools equip students to pursue careers in government, business, public 
policy, international affairs, and a host of other disciplines that are regularly 
invoked and studied in the teaching of law. 
 

3. Law schools attract a faculty and student body that make their campuses centers 
for fresh and creative “out of the box” ideas, compared to a community’s 
traditional ways of organizing itself and doing things. 
 

4. All responsible citizens would benefit from exposure to the single discipline (law) 
that quite literally defines the way society orders its most important relationships: 
people to people, people to their government, business to people, business to 
government, business to business, etc. 
 

5. A Fort Wayne law school would arrest some of the brain drain of the region’s 
brightest young people who must now move away, leave for law school -- and 
don’t come back.  

 
6. A fiscally responsible law school would contribute economic growth to the local 

economy and expand resources available to whatever university houses the law 
school. 

 
7. Other disciplines in the academy would benefit from interaction with legal 

scholarship adjacent to their own schools and departments -- history, political 
science, government relations, foreign affairs, economic policy, etc. etc. -- leading 
to joint research, joint publications, and joint faculty appointments  

 
8. A Fort Wayne law school would afford an uplift in education and career choices 

to part-time students who must now either move away for the same advantage or 
forgo the opportunity altogether.  
 

9. Because the law affects every person and every business, students from all parts 
of the campus would benefit from law courses available for “cross registration” 
for students not otherwise pursuing law degrees. 
 

10. The availability of a law degree is essential to the offering of increasingly popular 
joint degree programs -- JD-MBA, JD-GOVT, JD-HEALTH POLICY, etc. 

 
11. More pro bono legal-aid services will be available for the community’s 

disadvantaged families through a variety of student-staffed clinics.  
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VI. Time, Talent, Capital and Other Resources  
Needed to Create and Sustain an Excellent Law School 

 
Since the strength and reality of every organization lies in the sense of community 
of the people who have been attracted to it, its success has enormously more to do 
with clarity of a shared purpose, common principles, and strength of belief in 
them than with money, material assets, or management practices, important as 
they may be. 
Dee Hock, Birth of the Chaordic Age, p. 120 (Berrett-Koehler Publishers, Inc., 
1999) 

 
This section of the study analyzes the resources needed to establish an Indiana Tech School of 
Law. It includes discussion of the assumptions made in constructing a pro forma budget 
(Appendix I) and in selecting August 2013 as the tentative start date for the school of law, should 
it be established. The resources needed are time, capital, facilities and infrastructure, talent, 
commitment, energy, information, and positioning. 
 
Time can be visualized as a resource that provides a frame within which other resources are 
marshaled to make things happen, to create and successfully operate an enterprise. The Resource 

Matrix™ (Appendix H and model left) provides a useful 
tool for visualizing the extent to which the timeframe 
needed to establish a law school can be shortened or must 
be stretched depending upon the level of other resources 
available, and the skill with which they are analyzed, 
acquired, developed, and coordinated to establish the 
school and sustain it at a high level.  
 

Time: Though law schools have been established in temporary quarters within a year of 
decisions to move forward, Indiana Tech’s pro forma provides a two-year lead time. It is 
important for Indiana Tech’s positioning that it have in place or readily accessible attractive, 
functional, state-of-the-art facilities for its charter class and subsequently recruited classes. As 
discussed in the preceding section, it is also important that Indiana Tech’s faculty have time to, 
in Walter Gelhorn’s words, “plan a genuine team effort … (to create) nothing less than a new 
model of a legal education….” The Appendix I budget provides funds to bring the charter faculty 
together for this work as early as January 2013, eight months before the charter class commences 
class in August. They will be available that spring to talk with applicants about the law school 
and why Indiana Tech’s model of legal education will represent a good career choice for them, 
further enhancing the school’s resource of positioning. The time frame adopted for recruiting the 
talent and providing the facilities for this effort covers the 2011-12 and 2012-13 academic years.  
 
Capital: Capital has value only because it can be traded for other resources. Those resources can 
then be utilized to build the enterprise, which can in turn generate capital. The pro forma is 
conservative with respect to sources of capital for establishment of the law school. It does not 
rely on external fund-raising, though supporters of the university have implied that some will be 
available. Tuition for the charter class is estimated at $28,500 for only 100 students, with 5 
percent annual increases thereafter. First-year enrollment is projected to increase to 120 for the 
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third year in anticipation of the grant of ABA approval that summer. A line item for scholarships 
is funded by tuition discounts equal to 15 percent of tuition. Projected start-up costs total almost 
$600,000 for 2011-12 and around $2,000,000 for 2012-13. Expenditures in 2012-13 could 
change significantly depending upon decisions concerning the building for the law school. In its 
fifth year, the school is projected to start generating a surplus, which will be used for its 
enhancement and to begin repaying the university’s accumulated operating loss of $8,731,000 
between 2011 and 2017, at which time the school will have achieved a break-even point. The 
cumulative operating loss includes amortized payments for capital expenditures.  
 
Facilities and Infrastructure: Assuming a new building can be designed for Indiana Tech’s law 
school, it will need to be at least 75,000 square feet in size, with a minimum of about 25,000 
square feet devoted to the library. At that size, it will be among the smallest law school facilities 
in the country, but it can also be one of the most functional. Beyond the building, the initial 
library acquisitions constitute the largest capital expenditure. They are budgeted at $2,000,000. 
Modern law libraries rely heavily on electronic access to material, for which publishers charge 
annual fees. Unlike hard copy, unused access disappears with the capital for which it was 
exchanged. The proposed budget reflects library maintenance for subscriptions and new 
acquisitions at $700,000 for each of two years, with annual increases of $50,000 thereafter. 
While this substantial amount of capital may appear modest when compared with the average 
law school acquisitions budget, many of those higher expenditures are undisciplined and perhaps 
unquestioned because they provide points for higher U.S. News rankings. If Indiana Tech is 
disciplined and does not pay for information that is not needed and utilized, the amounts 
budgeted should be more than adequate to assure access to information it does need. Initially, 
$1,330,000 is budgeted annually for building and equipment amortization, including 
maintenance. After four years this amount increases to $1,396,500. Expenses for computer 
purchases and replacement rise to $180,000 annually by 2016. 
 
Talent and Commitment: The strength of a school of law at Indiana Tech, and at any law school, 
is in its human capital. The pro forma puts Indiana Tech in a position to compete with existing 
law schools for talent. It bases proposed salaries for the dean and traditional faculty on those 
reported at Indiana’s two state law schools last year, and it bases legal research and writing 
salaries on median salaries reported by the Association of Legal Writing Directors. The 
competitive advantage of Indiana Tech faculty and staff should come from their commitment to 
use their talent to take advantage of unique opportunities to make distinctive, pioneering 
contributions. To that end, as discussed with respect to the resources of time and capital, the 
charter faculty will commence its work in January of 2013 before the charter class commences 
class in August. A great source of talent that will not show up on a pro forma is an army of 
volunteer lawyers who are likely to be interested in helping aspiring law students in Fort Wayne 
achieve their professional identity. St. Thomas and Elon are two new schools that have benefited 
greatly from the efforts of volunteer mentors and preceptors.  
 
Information: The strength of the proposed school is in the knowledge of its faculty and in the 
sharing and organization of that information in the form of distinctive educational programs. 
Indiana Tech has another competitive advantage in the information it possesses with respect to 
globalization and leadership embodied in its graduate programs in organizational and global 
leadership. Leadership is about talent development, particularly in the realms of the practical and 
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social-ethical apprenticeships which the Carnegie report encourages law schools to emphasize. 
The potential JD-MSOL curriculum outlined in Appendix J shows how this information can be 
used for the mutual advantage of both programs. Another important aspect of information is its 
accessibility to those the enterprise desires to reach, particularly potential applicants to the school 
of law. Indiana Tech has 22 admissions counselors across the state of Indiana who can let 
prospective applicants know about a new law school. 
 
Positioning: Positioning is also information; it is information about an enterprise and the people 
associated with it that leads others to view it as credible or not. The accomplishments of Indiana 
Tech in the past decade and its continuing trajectory have enhanced its credibility tremendously. 
How it approaches the task of establishing a law school can further enhance or detract from its 
positioning. The vision for the law school and the budget proposed to support it are designed to 
enhance positioning. 
 
Energy: This is the resource that determines the extent to which the other resources are utilized 
within the time frame allocated for establishment of a school of law. To paraphrase the quotation 
from Visa founder Dee Hock, since the strength and reality of an Indiana Tech School of Law 
will be in the talents and sense of community of the people who are attracted to it, its success 
will depend upon the extent to which psychic and physical energy is focused to create for those 
people clarity of a shared purpose, common principles, and strength of belief in their joint 
enterprise. 
 
The pro forma allocates the capital resources to establish a distinctive school of law. The people 
chosen to establish it, faculty and students, will determine the extent of its success. 
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VII. Conclusion 
 

There is a need for another law school in the state of Indiana. The state is fortunate to have four 
excellent law schools, including two that are elite national law schools. What is good for the state 
in one sense is not good for many aspiring Hoosier lawyers who are well-qualified but must 
leave the state if they are to pursue a legal education. Roughly half of all Indiana residents who 
matriculate at ABA-approved law schools do so out-of-state. Others forgo their dreams entirely.  
 
Indiana is among the most lightly served states in the country when its lawyers are measured 
relative to both population and economic activity. Before the tremendous expansion of MBA 
programs, many persons intending to pursue careers in business obtained law degrees as 
preparation for their life’s work. It remains excellent preparation for business, for teaching in a 
broad range of subject areas, and for other work requiring critical thinking and policy analysis. 
Participation in a combined JD-MS in Organizational Leadership degree program would be 
particularly useful to those who already possess an undergraduate business degree. 
 
A school of law at Indiana Tech should be a pioneer in integrating the three legal apprenticeships 
advocated by the Carnegie Foundation: the cognitive, the practical, and the ethical-social. The 
importance of the theory and practice of leadership is on the ascendancy in American legal 
education, and an Indiana Tech School of Law should draw on the strengths of its parent 
university in becoming a national leader in this movement. It should offer the first combined JD-
MSOL degree in the country. 
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Appendix A 

The Economic Future of Northeast Indiana 
Matt Bell 

Executive Director, Regional Chamber of Northeast Indiana 

In his book Caught in the Middle, Richard C. Longworth writes, “The Midwest has always been 
the heart of America - both its economic bellwether and the repository of its national identity. 
Now, in a new, globalized age, the Midwest is challenged as never before.”  Northeast Indiana 
is certainly not immune to the challenges introduced to the Midwest and the nation by virtue of 
globalization; and in fact, is a region as acutely impacted and challenged as you are likely to 
find.  Traditional strengths in manufacturing and as a center of finance have been ceded to 
larger labor markets featuring deeper pools of human and intellectual capital.  A marked change 
in course is demanded if Northeast Indiana is to remain a viable region for economic prosperity 
in a global economy. 

Perhaps the most dramatic indicator of declining economic vitality in the Northeast Indiana 
region is the sustained sharp decline in per capita income over the past 15 years.  As recently 
as 1994, Northeast Indiana resident’s per capita income approached the national average.  By 
2010 average per capita income in Northeast Indiana had fallen to only 79.5% of the national 
average. It is important to note that the sharp decline is not the result of a massive plant closure 
or another singular economic event; rather it is indicative of sustained economic regression. 

The region’s traditionally robust manufacturing sector has suffered distinctly over the past 
decade.  The region has lost approximately one out of every four manufacturing jobs since 
2000.  This is particularly troublesome given the fact that manufacturing jobs account for 21.3% 
of total employment in Northeast Indiana.  In fact, most of the regions ten counties rank in the 
top 1% of the more than 3,141 counties in the nation in the percentage of employment 
dedicated to manufacturing. 

An economic comeback in the region has been stifled by relatively low levels of academic 
attainment.  Across the ten county region, adults who have attained a bachelor’s degree or 
more account for only 20% of the population.  This low instance of higher education attainment 
not only lags the state average (a state which ranks 44th in the nation in the number of adults 
with a bachelor’s degree or more), but is nearly 10% below the national average.  Given the 
relative dearth of talent, it is not surprising that the number of jobs requiring a bachelor’s degree 
or more has decreased 30% since 2002 (compared to a 9% increase in the same jobs 
nationally).

Answering such significant challenges requires more than an increased emphasis on traditional 
economic activities.  It requires a reimagining of the region, a retooling of the population, and a 
newly envisioned economic future that bear only passing resemblance to Allen County and 
Northeast Indiana’s past.  While the challenges are significant, the response by the Northeast 
Indiana community has been coordinated and innovative. 
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In 2006, corporate leaders spearheaded an effort to create the Northeast Indiana Regional 
Partnership and tasked it with marketing the region nationally and internationally while building 
the capacity for economic development within the Northeast Indiana community.  In the ensuing 
five years, each of the ten Northeast Indiana counties has empowered a local economic 
development organization to focus on business retention, expansion, and attraction.   The 
measurable successes of the Regional Partnership over the past five years include: 

 40+ Formal responses and presentations to outside companies considering expanding 
their business to Northeast Indiana 

 30+ Site Consultant visits to the region 
 8 Foreign trade missions 
 3 Industry cluster development strategies 
 12 sites certified as site ready for development 

In 2009, Northeast Indiana was the beneficiary of a $20 million investment by the Lilly 
Endowment to accelerate education and training initiatives focused on science, engineering, 
technology, and math (STEM).  In two short years, those funds have been leveraged to open 
four New Tech High Schools in which students embrace a curriculum founded on project based 
learning while honing a high level of STEM capacities.  Funds have also been dedicated toward 
the acquisition of advanced manufacturing equipment at Ivy Tech Northeast, and toward faculty 
and equipment at IPFW’s Centers of Excellence in Wireless Communication Systems and 
Systems Engineering.  Additionally, more than 1,100 incumbent, dislocated, and/or 
underemployed adult workers have received training to support the region’s defense, 
aerospace, and advanced manufacturing industries. 

Last year, corporate leaders engaged more than 2,000 Northeast Indiana residents in a 
community visioning process entitled Vision 2020.  After six months of work, the process 
culminated in a Regional Economic Summit which brought together more than 1,000 Northeast 
Indiana residents to shape and a vision for Northeast Indiana over the next decade for the 
implicit purpose of reversing the decline in per capita income.  The community arranged its 
vision for Northeast Indiana around five pillars: 21st Century Talent, Quality of Life, Competitive 
Business Climate, Entrepreneurship, and Infrastructure.  Committees continue to meet to 
determine strategic action plans toward achieving the visions outlined in each pillar. 

A viable economic future in Northeast Indiana depends upon the ability to sustain and propel 
forward the level of community engagement that has marked the last five years.  In doing so the 
region must address the following critical challenges: 

1-Develop a deeper pool of intellectual capital by promoting higher levels of education 
attainment and aligning education activities from pre-K through career education 

2- Continue efforts to diversify economic activity to reduce reliance on a particular industry 
sector 

3- Create an ecology welcoming to entrepreneurship 
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4-Invest in infrastructure that enables people, goods, and ideas to move efficiently throughout 
the region 

5- Empower Northeast Indiana residents with a renewed level of confidence in themselves and 
their community 

Warren Bennis writes, “People who cannot invent and reinvent themselves must be content with 
borrowed postures, second hand ideas, fitting in and never standing out.”  Never has the need 
to reinvent Northeast Indiana been more pressing.  Establishing, acting upon and sustaining a  
shared community vision that entities from the private, public, for-profit, not-for-profit, business, 
and education sectors can align to offers this community its best opportunity to thrive in an ever 
changing, ever more demanding global commerce environment.      

Northeast Indiana Economic Data 

Northeast Indiana is home to 679,777 Hoosiers, approximately 11% of Indiana’s total 
population.  Allen County, the most populous of the ten counties in Northeast Indiana, features a 
population of 353,88 people, of which 255,890 live in Indiana’s second largest city, Fort Wayne.  
Population growth in the ten county region since 1990 has kept pace with Indiana’s growth rate 
of approximately 16%.  Allen County has fared slightly better, growing at 17.6% during the same 
time frame.  As would be expected, Allen County is host to more than half (52.2%) of the 
region’s 260,367 households. 

The age distribution of the population is consistent with the age distribution of the state as a 
whole.  52% of the region’s population is between the ages of 25-64 (as compared to 53.5% 
statewide).  12.8% of the population is over the age of 65.  Allen County is home to a slightly 
higher percentage of children age 0-13 (20.8%) than either the region or the state, and features 
a marginally greater population of adults age 25-44 than the state or the region. 

The predominant employment sector is manufacturing, where 21.3% of the region’s residents 
find employment.  The percentage of Allen County’s workforce engaged in manufacturing 
(14.4%) is well below the region’s average as well as that of the state (16.3%), suggesting the 
relatively more diversified economy that one would expect in a populous urban community.  In 
fact, the greatest percentages of workers in Allen County are employed in the Health Care and 
Social Assistance sector (16.5%).  This is perhaps due in part to the location of the 
headquarters of the region’s two largest employers, Lutheran Health Network and Parkview 
Health Systems, in Allen County.  Other leading employment sectors in the region include retail 
trade and accommodation and food service.  Overall, 52% of workers in the ten county region 
are employed in the aforementioned sectors. 

Per capita income in the region significantly lags the state average (11% lower) and stands at 
only 79.5% of the national average.  Indiana ranks 41st among the 50 states in per capita 
income.  Per capita income in Allen County is the highest in the region, yet ranks 21st among the 
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92 counties in the state.  The ten county region is home to four of the twenty lowest ranked 
counties in the state when measuring per capita income.  The region is also saddled with a low 
average wage per job.  Only DeKalb and Allen County rank among the top 20 counties in 
Indiana in this statistical category.  The region’s median household income hovers near the 
state average.  Of the ten counties in the region, only Allen, Wells, and Whitley counties 
outperform the state average by greater than 1%.

Northeast Indiana has been disproportionately negatively impacted by unemployment in the last 
three years.  The region features eight of the twenty counties with the highest unemployment 
rates in the state.  Last year, the region’s unemployment rate (10.6%) was .5% higher than the 
state average.  Despite a greater level of diversity within its economy, unemployment in Allen 
County remained at a higher level than the state wide average.  Despite high unemployment 
rates and low wages, the poverty rate in the ten county region is below the state average.  Only 
two communities, Allen and Adams counties, exceed state averages. 

Education attainment in Allen County is significantly higher than it is across the ten-county 
region.  24.7% of Allen County residents have a bachelor’s degree or more, compared to only 
19.9% across the ten county region.   Indiana ranks 44th among the 50 states in the number of 
adults age 25 and over with a bachelor’s degree or more. 
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Tuition
First- Full- Part- Resident
Year Time Time Total 75% 25% 75% 25% Full-time

Alabama AL 35 185 527 20 547 3.91 3.42 166 160 $14,675
Faulkner AL NR 150 323 18 341 3.33 2.76 152 147 $30,870
Samford AL 127 179 493 0 493 3.59 3.01 157 153 $31,698
Arkansas, Fayetteville AR 84 138 398 0 398 3.74 3.16 158 153 $10,772
Arkansas, Little Rock AR 135 165 316 155 471 3.70 2.92 158 150 $11,456
Arizona State AZ 40 187 576 0 576 3.78 3.34 163 158 $19,225
Arizona  AZ 42 155 475 0 475 3.71 3.34 163 159 $20,895
Phoenix AZ NR 358 352 185 537 3.39 2.79 154 148 $15,781
Cal-Berkeley CA 9 290 892 0 892 3.95 3.68 170 165 $35,907
Cal-Davis CA 23 214 606 0 606 3.72 3.23 165 160 $33,949
Cal-Hastings CA 42 470 1,292 7 1,299 3.71 3.39 165 161 $32,468
Cal-Los Angeles CA 16 319 1,011 0 1,011 3.88 3.57 169 164 $35,327
Cal Western CA NR 313 791 101 892 3.50 3.05 155 150 $38,500
Chapman CA 104 181 510 37 547 3.56 3.11 159 156 $38,046
Golden Gate CA NR 247 529 108 637 3.43 2.88 155 151 $36,860
LaVerne CA NR 143 275 117 392 3.31 2.86 155 149 $36,320
Loyola Marymount CA 54 400 1,002 285 1,287 3.68 3.33 163 157 $40,530
McGeorge CA 100 329 660 377 1,037 3.06 3.07 160 155 $38,629
Pepperdine CA 54 231 667 0 667 3.79 3.43 163 160 $39,340
San Diego CA 67 323 816 184 1,000 3.60 3.24 162 158 $40,014
San Francisco CA 100 268 574 132 706 3.57 3.15 160 156 $37,310
Santa Clara CA 84 319 749 252 1,001 3.61 3.11 161 157 $38,040
Southern Cal CA 18 212 618 0 618 3.71 6.47 167 165 $46,264
Southwestern CA 121 388 729 323 1,052 3.56 3.10 157 153 $36,950
Stanford CA 3 180 557 0 557 3.97 3.77 172 167 $44,121
Thomas Jefferson CA NR 306 648 241 889 3.22 2.71 153 149 $36,300
Western State CA NR 181 276 141 417 3.40 2.83 154 149 $32,870
Whittier College CA NR 306 450 141 591 3.35 2.82 153 149 $37,060
Colorado CO 47 165 547 0 547 3.78 3.42 165 160 $25,399
Denver CO 77 296 786 232 1,018 3.69 3.27 161 156 $35,700
Connecticut CT 56 182 450 191 641 3.59 3.22 163 160 $20,374
Quinnipiac CT 107 158 291 124 415 3.63 3.10 160 156 $40,780
Yale CT 1 213 613 0 613 3.96 3.82 176 170 $48,340
American DC 50 480 1,195 290 1,485 3.59 3.14 164 158 $41,406
Catholic DC 79 263 574 316 890 3.55 3.17 160 157 $37,985
District of Columbia DC NR 122 266 27 293 3.28 2.83 153 149 $7,980
George Washington DC 20 520 1,328 304 1,632 3.86 3.45 168 163 $42,205
Georgetown DC 14 593 1,628 354 1,982 3.81 3.42 172 168 $43,750
Howard DC 121 165 468 0 468 3.51 2.92 156 150 $24,490
Widener - Delaware DE NR 378 612 363 975 3.42 2.83 154 151 $33,540
Ave Maria FL NR 208 375 0 375 3.53 2.91 155 147 $35,380
Barry FL NR 257 609 162 771 3.26 2.58 152 148 $31,700
Florida FL 47 306 1,106 0 1,106 3.85 3.42 163 158 $14,228

Appendix B: ABA Approved Law Schools Data
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Florida A&M FL NR 233 385 228 613 3.36 2.78 149 144 $9,036
Florida International FL 132 237 294 329 623 3.67 3.18 156 152 $12,800
Florida State FL 50 245 763 0 763 3.74 3.23 162 159 $14,239
Florida Coastal  FL NR 664 1,539 66 1,605 3.42 2.95 153 147 $32,662
Miami FL 77 525 1,351 33 1,384 3.66 3.25 159 155 $38,012
Nova Southeastern FL NR 453 903 189 1,092 3.47 3.02 152 147 $31,672
St. Thomas - Miami Gard FL NR 239 682 0 682 3.19 2.90 153 150 $31,616
Stetson FL 110 395 876 208 1,084 3.65 3.21 158 153 $31,640
Emory GA 30 248 715 0 715 3.68 3.37 167 165 $41,376
Georgia State GA 61 212 480 193 673 3.80 3.20 162 159 $11,838
Georgia GA 35 242 694 0 694 3.80 3.40 165 161 $14,448
Atlanta's John Marshall GA NR 233 371 184 555 3.26 2.67 153 149 $31,970
Mercer GA 127 160 431 0 431 3.67 3.13 158 153 $34,330
Hawaii HI 95 151 285 41 326 3.68 3.21 160 155 $15,581
Drake IA 110 167 451 16 467 3.64 3.12 158 153 $31,186
Iowa IA 27 195 590 0 590 3.81 3.43 164 158 $21,432
Idaho ID 127 114 319 3 322 3.64 3.09 157 152 $11,776
Chicago IL 5 191 590 0 590 3.84 3.63 173 169 $44,757
DePaul IL 84 364 772 255 1,027 3.57 3.11 162 158 $37,975
IIT-Chicago Kent IL 61 304 769 179 948 3.69 3.21 163 157 $38,152
Illinois IL 23 229 617 0 617 3.90 3.20 167 160 $36,420
John Marshall Law Scho IL 140 497 1,038 339 1,377 3.53 3.00 156 150 $35,380
Loyola  - Chicago IL 71 270 652 188 840 3.62 3.29 162 158 $36,770
Northern Illinois IL NR 109 298 11 309 3.51 2.93 156 153 $14,847
Northwestern IL 12 271 814 0 814 3.81 3.40 172 166 $47,472
Southern Illinois IL NR 135 382 1 383 3.52 3.01 157 151 $14,137
Indiana  - Bloomington IN 23 218 620 2 622 3.83 3.26 165 156 $24,891
Indiana  - Indianapolis IN 79 389 625 319 944 3.73 3.23 160 154 $18,163
Notre Dame IN 23 184 548 0 548 3.74 3.36 167 163 $39,320
Valparaiso IN NR 213 541 41 582 3.59 3.08 152 148 $35,230
Kansas KS 79 161 499 0 499 3.71 3.25 160 155 $14,478
Washburn KS 140 163 441 0 441 3.68 2.95 157 152 $16,150
Kentucky KY 71 151 406 0 406 3.82 3.33 161 156 $16,020
Lousiville KY 100 147 368 67 435 3.75 3.15 159 154 $14,632
Northern Kentucky KY NR 190 374 235 609 3.64 3.16 157 152 $14,812
Lousiana State LA 84 235 587 11 598 3.66 3.22 159 155 $14,350
Loyola - New Orleans LA 143 326 726 156 882 3.52 3.05 155 151 $34,166
Southern LA NR 239 431 167 598 3.31 2.60 149 143 $7,978
Tulane LA 47 283 771 3 774 3.75 3.34 164 160 $40,644
Boston College MA 27 266 812 2 814 3.68 3.34 167 163 $39,600
Boston MA 22 271 827 3 830 3.83 3.50 167 164 $39,658
Harvard MA 2 565 1,765 0 1,765 3.96 3.76 176 171 $45,026
New England MA NR 399 737 359 1,096 3.45 3.00 154 151 $38,580
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Northeastern MA 71 215 602 2 604 3.63 3.20 162 155 $39,866
Suffolk MA NR 537 1,079 603 1,682 3.60 3.30 159 154 $39,670
Western New England MA NR 182 389 149 538 3.55 2.94 156 151 $35,612
Baltimore MD 117 423 672 431 1,103 3.67 3.03 158 153 $23,992
Maryland MD 42 301 823 230 1,053 3.67 3.29 167 161 $23,762
Maine ME 121 90 264 0 264 3.61 3.06 158 152 $20,702
Detroit Mercy MI NR 281 586 144 730 3.38 2.93 154 147 $16,085
Michigan MI 7 371 1,117 0 1,117 3.84 3.55 170 167 $43,250
Michigan State MI 95 283 892 65 957 3.61 3.09 159 153 $33,054
Thomas M. Cooley MI NR 1,954 586 3,141 3,727 3.42 2.80 152 146 $28,740
Wayne State MI 121 180 457 112 569 3.69 3.25 159 153 $23,713
Hamline MN NR 205 468 182 650 3.68 3.27 159 151 $32,014
Minnesota MN 20 213 766 0 766 3.85 3.30 168 160 $28,203
St. Thomas - Minneapoli MN 135 170 457 2 459 3.59 3.07 161 153 $34,756
William Mitchell MN 135 301 603 374 977 3.67 3.29 159 154 $32,340
Missouri-Columbia MO 107 154 441 4 445 3.70 3.24 161 156 $16,017
Missouri-Kansas City MO 113 187 489 26 515 3.58 3.03 156 152 $14,242
St. Louis MO 104 327 771 196 967 3.64 3.21 160 154 $34,362
Washington   MO 18 261 851 5 856 3.80 3.30 168 161 $42,330
Mississippi College MS NR 198 521 15 536 3.53 3.01 153 148 $26,300
Mississippi  MS 107 173 495 0 495 3.71 3.27 157 151 $9,350
Montana MT 132 84 248 0 248 3.69 3.26 157 151 $10,620
Campbell NC 143 159 405 0 405 3.59 3.12 159 154 $30,850
Charlotte NC NR 276 380 101 481 3.40 2.76 153 149 $33,166
Duke NC 11 229 626 35 661 3.84 3.60 171 167 $45,271
Elon NC NR 120 315 0 315 3.49 2.99 156 152 $30,750
North Carolina Central NC NR 206 480 121 601 3.43 2.99 148 142 $8,097
North Carolina NC 30 258 765 0 765 3.73 3.43 164 157 $16,014
Wake Forest NC 39 151 463 13 476 3.70 3.20 164 160 $36,166
North Dakota ND NR 86 247 0 247 3.73 3.00 155 149 $9,461
Creighton NE 127 183 471 13 484 3.64 3.15 156 151 $30,294
Nebraska NE 84 137 394 0 394 3.82 3.29 158 154 $12,154
New Hampshire (formerl NH 143 153 429 1 430 3.62 3.06 155 149 $39,980
Rutgers - Camden NJ 84 270 619 191 810 3.70 3.21 162 159 $23,860
Rutgers - Newark NJ 84 257 593 242 835 3.60 3.13 161 155 $23,676
Seton Hall NJ 61 356 723 367 1,090 3.68 3.21 161 158 $42,980
New Mexico NM 79 124 351 0 351 3.67 3.12 158 152 $12,620
Nevada NV 71 159 366 118 484 3.67 3.19 160 156 $18,838
Albany NY 113 257 712 37 749 3.56 3.03 157 153 $39,050
Brooklyn NY 67 496 1,278 180 1,458 3.64 3.26 164 160 $44,015
Cardozo NY 50 346 1,020 101 1,121 3.75 3.39 166 161 $45,170
City NY 121 165 406 0 406 3.54 3.10 156 151 $10,612
Columbia NY 4 398 1,309 1 1,310 3.81 3.60 175 170 $48,004

Proprietary information. 

 
Not fo

r re
production.



Tuition
First- Full- Part- Resident
Year Time Time Total 75% 25% 75% 25% Full-time

Appendix B: ABA Approved Law Schools Data

U
S 

N
ew

s 
R

an
ki

ng

St
at

e GPA LSAT
Enrollment Full-time GPA/LSAT

Sources:  ABA-LSAC Official Guide to ABA-Approved Law Schools, 2011 edition  (Fall 2009 
admissions data) and U.S. News Best Graduate Schools (2011)

School

Cornell NY 13 205 622 0 622 3.80 3.48 168 165 $49,020
Fordham NY 30 476 1,160 309 1,469 3.77 3.44 167 164 $44,996
Hofstra NY 84 393 939 170 1,109 3.70 3.27 159 155 $41,780
New York Law School NY 6 727 1,408 448 1,856 3.48 3.02 157 152 $44,800
New York Univ. NY 135 449 1,427 0 1,427 3.86 3.57 173 169 $46,196
Pace NY 117 261 562 185 747 3.61 3.20 157 152 $39,794
St. John's NY 95 312 737 178 915 3.70 3.16 163 156 $42,200
SUNY - Buffalo NY 84 208 718 8 726 3.73 3.19 159 153 $17,577
Syracuse NY 100 220 598 5 603 3.51 3.13 157 153 $44,856
Touro College NY NR 311 553 233 786 3.41 2.88 153 149 $39,130
Akron OH 127 203 279 238 517 3.70 3.16 159 152 $19,570
Capital OH NR 247 461 187 648 3.51 2.96 156 151 $31,146
Case Western Reserve OH 61 211 618 22 640 3.64 3.21 161 157 $38,679
Cincinnati OH 61 138 391 0 391 3.79 3.29 161 156 $19,942
Cleveland St OH 132 201 482 157 639 3.68 3.19 158 153 $16,764
Dayton OH NR 204 500 0 500 3.40 2.87 153 148 $32,684
Ohio Northern OH 135 114 307 0 307 3.65 2.96 157 149 $28,900
Ohio State OH 35 224 669 0 669 3.81 3.49 164 158 $22,433
Toledo OH NR 218 346 147 493 3.59 3.07 158 152 $19,137
Oklahoma City OK NR 229 533 90 623 3.47 2.90 152 148 $31,870
Oklahoma OK 71 195 550 0 550 3.72 3.29 161 155 $16,976
Tulsa OK 110 138 382 40 422 3.55 2.83 157 152 $29,040
Lewis and Clark OR 67 230 521 194 715 3.72 3.21 164 158 $31,984
Oregon OR 79 183 544 0 544 3.56 3.12 161 157 $22,328
Williamette OR 113 147 421 5 426 3.51 3.05 157 153 $29,680
Duquesne PA NR 235 446 258 704 3.67 3.25 155 152 $30,866
Drexel PA NR 156 410 0 410 3.70 3.09 163 156 $32,921
Pennsylvania State PA 60 205 586 11 597 3.68 3.28 160 157 $34,462
Pennsylvania   PA 7 253 790 1 791 3.90 3.57 171 166 $46,514
Pittsburgh PA 71 233 682 0 682 3.63 3.18 161 157 $25,098
Temple PA 61 304 784 192 976 3.60 3.14 163 160 $17,226
Villanova PA 84 258 754 0 754 3.63 3.17 163 160 $35,250
Widener  - Harrisburg PA NR 181 358 103 461 3.44 2.78 151 148 $33,540
Inter Amercian  of PR PR NR 241 430 418 848 3.59 3.30 144 138 $13,491
Puerto Rico PR NR 383 527 213 740 3.83 3.33 150 141 $6,345
Puerto Rico - Pontifical PR NR 260 474 222 696 3.54 2.93 138 133 $13,806
Roger Williams RI NR 219 550 0 550 3.49 2.99 157 150 $35,570
Charleston SC NR 239 459 200 659 3.43 2.95 156 151 $34,618
South Carolina SC 104 239 685 0 685 3.70 3.14 160 156 $19,034
South Dakota SD NR 80 202 2 204 3.65 3.13 155 149 $10,695
Memphis TN 140 160 392 28 420 3.68 3.17 158 153 $13,570
Tennessee TN 56 158 471 0 471 3.77 3.28 161 157 $13,118
Vanderbilt TN 16 196 594 0 594 3.86 3.50 169 164 $44,074
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Baylor TX 56 191 465 0 465 3.71 3.31 159 155 $38,408
Houston TX 56 254 715 183 898 3.63 3.08 164 160 $21,029
South Texas TX NR 628 973 305 1,278 3.56 3.04 156 151 $25,710
Southern Methodist TX 50 253 524 379 903 3.87 3.30 165 158 $38,406
St. Mary's TX NR 365 681 182 863 3.50 2.88 156 151 $27,904
Texas TX 14 384 1,182 0 1,182 3.87 3.54 168 164 $27,177
Texas Southern TX NR 232 542 0 542 3.21 2.66 148 144 $13,235
Texas Tech TX 117 228 637 0 637 3.75 3.34 157 151 $15,194
Texas Wesleyan TX NR 413 522 271 793 3.46 2.93 156 151 $26,000
Brigham Young UT 42 143 447 0 447 3.85 3.52 165 160 $9,980
Utah UT 42 127 381 19 400 3.76 3.41 163 156 $16,666
Appalachian VA NR 128 334 0 334 3.31 2.61 152 147 $26,825
George Mason VA 40 247 480 217 697 3.83 3.20 165 158 $20,556
Liberty VA NR 116 267 0 267 3.53 2.80 154 148 $27,847
Regents VA NR 162 394 23 417 3.71 3.00 157 150 $29,852
Richmond VA 67 150 465 0 465 3.63 3.19 163 159 $32,450
Virginia VA 9 365 1,122 0 1,122 3.92 3.54 171 165 $38,800
Washington and Lee VA 30 134 390 0 390 3.78 3.28 167 160 $38,062
William and Mary VA 27 213 626 0 626 3.77 3.42 166 161 $21,646
Vermont VT 117 232 567 0 567 3.57 3.05 158 152 $40,420
Gonzaga WA 121 186 516 10 526 3.51 3.05 157 153 $31,460
Seattle WA 84 330 808 228 1,036 3.63 3.16 160 155 $35,406
Washington WA 30 181 530 0 530 3.80 3.47 166 160 $22,267
Marquette WI 95 219 563 180 743 3.61 3.09 159 155 $32,410
Wisconsin WI 35 285 792 33 825 3.76 3.31 163 156 $16,426
West Virginia WV 95 154 412 6 418 3.70 3.12 156 151 $10,644
Wyoming WY 113 83 225 0 225 3.68 3.25 157 150 $9,966

Proprietary information. 

 
Not fo

r re
production.



Proprietary information. 

 
Not fo

r re
production.



Appendix Page 11

Appendix C: U.S. News Methodology for Scoring Law Schools 

Source: U.S. News and World Report, Best Graduate Schools, 2012 Edition, Law 

Methodology

The rankings of 190 accredited law schools are based on a weighted average of the 12 factors 
below.

Quality assessment:  Quality was measured by two separate surveys conducted in fall 2010.
The dean and three faculty members at each school were asked to rate schools from marginal (1) 
to outstanding (5); 66 percent voted.  Their average rating for a school is weighted by .25 in the 
overall ranking.  Lawyers and judges also rated schools; 14 percent responded.  The two most 
recent years’ surveys of lawyers and judges were averaged and are weighted by .15. 

Selectivity (weighted at .25):  This measure combines the following fall 2010 data for all full-
time and part-time entering J.D. students:  median LSAT scores (50 percent of this indicator), 
median undergrad GPA (40 percent), and the acceptance rate (10 percent). 

Placement success (.20):  Success is determined by employment rates for 2009 graduates at 
graduation (20 percent) and nine months after (70 percent) as well as their bas passage rate (10 
percent).  Employment rates for 20098 grads at graduation and nine months after  graduation are 
based on graduates working either full time or part time in a legal or non-legal job divided by the 
total number of 2009 J.D. graduates.  The bar passage rate indicator is the cited jurisdiction to the 
overall state rate, computed for first-time test-takers in summer 2009 and winter 2009.  The 
jurisdiction cited is the state where the largest number of 2009 grads first took the test.

Faculty resources (.15):  Resources are based on average fiscal year 2009 and 2010 
expenditures per student for instruction, library, and supporting services (65 percent) and on all 
other items, including financial aid (10 percent); 2010 student/teacher ratio (20 percent); and 
total number of volumes and titles in the library (5 percent). 

Overall rank:  Scores on each indicator were standardized about their means.  Then scores were 
weighted, totaled, and rescaled so that the top school received 100 and other schools received a 
percentage of the top score. 

Specialty rankings:  Rankings are based solely on votes by faculty listed in the Association of 
American Law Schools Directory of Law Teachers 2009-2001 as teaching in that field or by 
directors of clinical and legal writing programs, who named up to 15 schools.  Those with the 
most votes were ranked.  Half of the schools received a statistically significant number of votes 
appear. 
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State Count >150 >155 >160 >165 >170

Alabama 1,179 559 341 156 59 17

Alaska 146 88 61 33 12 *

Arizona 1,690 963 599 276 97 28

Arkansas 644 323 179 72 26 *

California 14,112 8,178 5,632 3,217 1,478 429

Colorado 1,579 992 662 342 139 28

Connecticut 1,514 895 618 355 166 43

Delaware 249 104 54 26 * *

District of Columbia 987 695 554 379 240 76

Florida 7,922 3,558 2,131 1,029 386 76

Georgia 3,338 1,558 976 479 196 42

Hawaii 424 229 151 71 23 *

Idaho 337 188 97 41 * *

Illinois 4,621 2,439 1,488 785 325 96

Indiana 1,663 895 533 237 87 23

Iowa 720 480 313 143 53 16

Kansas 778 436 252 108 52 16

Kentucky 1,203 659 376 172 54 16

Louisiana 1,555 658 393 150 61 16

Maine 323 205 149 78 38 *

Maryland 2,788 1,490 991 545 234 61

Massachusetts 2,757 1,698 1,206 709 350 112

Michigan 3,062 1,594 994 510 212 60

Minnesota 1,472 891 588 328 141 44

Mississippi 689 237 125 50 19 *

Missouri 1,723 944 596 285 103 32

Montana 252 135 75 34 * *

Nebraska 458 256 148 55 16 *

Nevada 819 398 225 101 38 *

New Hampshire 320 215 146 81 44 16

New Jersey 4,226 2,315 1,565 857 382 134

New Mexico 530 247 148 66 23 *

New York 9,820 5,478 3,757 2,170 1,060 347

North Carolina 2,928 1,486 960 497 192 53

North Dakota 168 91 48 18 * 0

Ohio 3,442 1,831 1,121 537 242 65

Oklahoma 857 434 239 110 35 10

Oregon 872 581 399 207 77 26

Pennsylvania 3,973 2,187 1,390 706 313 88

Rhode Island 339 189 125 72 31 13

South Carolina 1,180 559 316 127 40 *

South Dakota 213 119 75 35 18 *

Tennessee 1,936 939 566 265 104 18

Appendix D:  LSAT Takers by State of Permanent Residence 
for the 2010-2011 Testing Year
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Appendix D:  LSAT Takers by State of Permanent Residence 
for the 2010-2011 Testing Year

Texas 7,742 4,011 2,524 1,305 551 147

Utah 1,145 743 508 277 128 33

Vermont 159 115 83 43 17 *

Virginia 3,352 1,969 1,359 784 357 115

Washington 1,935 1,238 833 418 164 54

West Virginia 457 206 102 33 11 *

Wisconsin 1,408 919 608 314 131 35

Wyoming 133 76 48 25 11 *

Sub‐total of 50 States (plus 

D.C.) 106,139 57,693 37,427 19,713 8,565 2,456
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State 2006 2007 2008 2009 2010
Alabama 863 799 695 720 800
Alaska 116 113 93 114 127
Arizona 1,160 1,254 1,231 1,361 1,315
Arkansas 614 594 544 602 538
California 10,061 9,365 9,605 10,309 10,477
Colorado 1,239 1,129 1,100 1,205 1,128
Connecticut 1,200 1,137 1,062 1,164 1,145
Delaware 258 250 243 243 260
Dist. of Columbia 840 805 873 914 841
Florida 5,552 5,347 5,657 6,063 6,202
Georgia 2,716 2,519 2,431 2,617 2,668
Hawaii 291 263 289 326 335
Idaho 251 241 239 255 283
Illinois 3,883 3,662 3,593 3,534 3,691
Indiana 1,445 1,283 1,248 1,264 1,191
Iowa 649 606 593 575 536
Kansas 658 564 537 545 573
Kentucky 980 908 915 851 867
Louisiana 1,224 1,122 1,091 1,160 1,120
Maine 264 252 255 249 267
Maryland 2,281 2,148 2,112 2,202 2,111
Massachusetts 2,418 2,314 2,228 2,282 2,192
Michigan 2,594 2,411 2,223 2,198 2,118
Minnesota 1,422 1,320 1,274 1,268 1,281
Mississippi 608 545 527 526 530
Missouri 1,323 1,281 1,213 1,275 1,243
Montana 245 236 203 209 250
Nebraska 407 386 372 372 349
Nevada 543 531 569 545 545
New Hampshire 271 274 229 232 246
New Jersey 3,297 3,201 3,239 3,385 3,387
New Mexico 419 370 354 406 384
New York 7,911 7,570 7,336 7,780 7,875
North Carolina 2,013 1,954 2,099 2,245 2,331
North Dakota 141 161 122 161 127
Ohio 3,093 2,900 2,674 2,853 2,655
Oklahoma 744 696 671 657 670
Oregon 727 683 643 722 716
Pennsylvania 3,401 3,149 3,260 3,250 3,240
Puerto Rico 1,108 1,224 1,223 1,241 1,119
Rhode Island 229 239 236 261 260
South Carolina 993 962 946 1,004 985
South Dakota 157 153 128 165 141
Tennessee 1,205 1,175 1,107 1,230 1,152
Texas 5,891 5,639 5,629 5,785 6,014
Utah 1,005 892 936 950 1,044
Vermont 121 130 122 135 114
Virginia 2,829 2,662 2,719 2,704 2,629
Washington 1,754 1,607 1,533 1,469 1,603
West Virginia 415 407 331 340 289
Wisconsin 1,277 1,195 1,175 1,218 1,095
Wyoming 117 134 108 122 119
Nation 85,223 80,762 79,835 83,263 83,178

Appendix E: Residents Applying to Law School by State: 2006-2010

Source: http://www.lsac.org/Members/Data/applicants-by-state.asp
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July Bar Exam Statistics 2002 2003 2004 2005 2006 2007 2008 2009 2010
Total Number of Exam Takers 515 535 552 576 544 535 519 544 579
Total Number of First Time Takers 434 459 467 508 484 463 464 474 509
Total Number of Repeat Takers 81 76 85 68 60 72 55 70 70
Over-all Pass Rate for All Takers 77% 74% 78% 76% 79% 79% 82% 80% 78%
Over-all Pass Rate for 1st Time Takers 83% 79% 84% 83% 86% 87% 86% 86% 83%
Over-all Pass Rate for Repeat Takers 43% 41% 41% 21% 28% 31% 47% 40% 43%

February Bar Exam Statistics 2002 2003 2004 2005 2006 2007 2008 2009 2010
Total Number of Exam Takers 246 244 261 243 251 281 226 260 268
Total Number of First Time Takers 162 147 161 155 151 193 151 175 178
Total Number of Repeat Takers 84 97 100 88 100 88 75 85 90
Over-all Pass Rate for All Takers 57% 63% 65% 72% 68% 70% 69% 67% 69%
Over-all Pass Rate for 1st Time Takers 68% 73% 76% 85% 77% 76% 79% 78% 76%
Over-all Pass Rate for Repeat Takers 35% 48% 46% 51% 54% 56% 41% 45% 54%

Annual Bar Exam Statistics 2002 2003 2004 2005 2006 2007 2008 2009 2010
Total Number of Exam Takers 761 779 813 819 795 816 745 804 847
Total Number of First Time Takers 596 606 628 663 635 656 615 649 687
Total Number of Repeat Takers 165 173 185 156 160 160 130 155 160

Over-all Pass Rate for All Takers 71% 71% 74% 75% 76% 76% 78% 76% 75%
Over-all Pass Rate for 1st Time Takers 79% 78% 82% 83% 84% 84% 84% 84% 81%
Over-all Pass Rate for Repeat Takers 39% 45% 44% 38% 44% 45% 44% 43% 49%

Numbers of Applicants Passing and Failing Indiana Bar Examinations: 2002-2010

July 2002 2003 2004 2005 2006 2007 2008 2009 2010
PASS 397 396 431 438 430 423 426 435 452

360 363 392 422 416 403 399 408 422
35 31 35 14 17 22 26 28 30

FAIL 118 139 121 138 114 112 93 109 127
74 96 75 86 68 60 65 66 87
46 45 50 54 43 50 29 42 40

February 2002 2003 2004 2005 2006 2007 2008 2009 2010
PASS 140 154 170 175 171 197 156 174 185

110 107 122 132 116 147 119 137 135
29 47 46 45 54 49 31 38 49

FAIL 106 90 91 68 80 84 70 86 83
52 40 39 23 35 46 32 39 43
55 50 54 43 46 39 44 47 41

Total Annual 2002 2003 2004 2005 2006 2007 2008 2009 2010
PASS 537 550 600 613 600 619 582 609 637

470 470 515 553 533 549 518 544 558
64 78 81 59 71 72 57 66 79

FAIL 224 229 213 206 195 197 163 195 210
126 136 113 110 102 107 97 105 129
101 95 104 97 89 88 73 89 81

Appendix F: Indiana Bar Examination Results: 2002-2010
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School
July 

2010

Feb. 

2010

Total 

2010 School
July 

2010

Feb. 

2010

Total 

2010

Indiana  ‐ Bloomington 81 19 100

Indiana  ‐ Indianapolis 240 87 327

Notre Dame 15 2 17 Northeastern  1 1 2
Valparaiso 76 24 100 Northern Illinois 1 1 2

Total In‐State 412 132 544 Rutgers ‐ Newark  1 1 2
Southern Methodist  1 1 2

Thomas M. Cooley  21 33 54 Duke 2 2
Michigan State 12 5 17 Georgetown  2 2
Dayton 12 4 16 Northwestern  2 2
John Marshall  4 10 14 Southern Illinois  2 2
Louisville  7 5 12 Wake Forest 2 2
Northern Kentucky 7 4 11 William Mitchell  2 2
DePaul 4 6 10 Akron 1 1
IIT‐Chicago Kent 5 2 7 Boston U. 1 1
Regents  3 4 7 George Mason  1 1
St. Louis 5 1 6 Georgia   1 1
Illinois 4 2 6 Hawaii 1 1
Ave Maria 2 3 5 Chicago 1 1
Kentucky  1 4 5 Inter Amercian  of PR 1 1
Vanderbilt 3 1 4 Lewis and Clark  1 1
Cincinnati 2 2 4 Miami 1 1
Wisconsin 2 2 4 North Carolina  1 1
Florida Coastal   3 3 North Carolina Central 1 1
Ohio Northern 2 1 3 Nova Southeastern  1 1
Hamline  1 2 3 Ohio State 1 1
Loyola  ‐ Chicago 1 2 3 Pepperdine 1 1
Michigan 1 2 3 Puerto Rico ‐ Pontifical 1 1
Stetson 1 2 3 Santa Clara 1 1
Appalachian 2 2 St. Thomas ‐ Minneapolis 1 1
Barry 2 2 Thomas Jefferson  1 1
Catholic 2 2 Toledo 1 1
Detroit Mercy 2 2 Vermont 1 1
Drake 2 2 Villanova 1 1
George Washington  2 2 Wayne State 1 1
Harvard  2 2 Williamette 1 1
New England  2 2 Cal‐Los Angeles 1 1
Pennsylvania State 2 2 Connecticut 1 1
Texas  2 2 Emory 1 1
Washington    2 2 Golden Gate  1 1
Western State 2 2 Loyola ‐ New Orleans 1 1
Whittier College 2 2 Minnesota 1 1
William and Mary 2 2 New Hampshire (Franklin Pierce) 1 1
Arizona   1 1 2 Roger Williams 1 1
Arizona State 1 1 2 Seton Hall 1 1
Cal Western 1 1 2 South Dakota 1 1
Capital 1 1 2 Texas Tech 1 1
Case Western Reserve 1 1 2 Touro College 1 1
Chapman 1 1 2 Tulsa  1 1

Florida State 1 1 2 Virginia 1 1
Iowa 1 1 2 Widener  ‐ Harrisburg 1 1
Mississippi   1 1 2 Total Out-of-State 167 137 304

Appendix G: 2010 Indiana Bar Examinees by Law School
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Appendix F: The Resource Matrix™ 

The greater the other resources, the smaller 
the time frame required for implementation of 
plans. Some aspects of the eight categories of 
resources are self-evident but nevertheless worth 
summarizing. 

   1.  TIME.  Time as a resource can be 
neither created nor destroyed.  It merely provides 
a context or frame within which one can cause a 
series of events to occur.  If it is not utilized for 
that purpose, the particular frame is gone forever.  
Time cannot be transferred from one person to 
another, but by working on projects together as 
teams individuals can cause large numbers of significant events to occur within short time frames.  

 2.  TALENT.  Talent is the ability to do.  It consists of knowledge and skill, plus the personal attributes 
that allow one to translate one's knowledge and skill into competent representation.  Talent can be created.  The 
more it is used, the more it grows.  If talent is not used it will atrophy.   

 3.  COMMITMENT.  Commitment is what causes people to use their talent.  Like talent, commitment 
must be utilized or it will disappear. But unlike talent, even when commitment is utilized it will deteriorate if its 
utilization is not reinforced at least intermittently by some positive response. 

 4.  CAPITAL AND OTHER CONSUMABLE OBJECTS.  Cash can be traded for other resources, or 
wasted.  Either way, once it is used, it is gone, just as are stationery, envelopes and other consumable supplies for 
which cash might be exchanged. 

 5.  FACILITIES AND OTHER INFRASTRUCTURE.  To implement plans, one needs housing and 
hardware.  If a firm aggregates individuals to build resources of time and talent, they must be housed in some 
manner and have equipment with which they can work.   

 6.  INFORMATION.  Information used to be considered a subset of talent.  Today information can be 
separated easily from personality, whether on computer disk, substantive system, or otherwise.  Information can 
be leveraged. If it is marshaled into a substantive or procedural system, it can cause a series of events to occur in 
much less time than a talented individual without ordered information can make them occur.  Information other 
lawyers do not have is very valuable, particularly in the form of a system.  Information tends to become less 
valuable as others acquire and systematize it.  

7.  POSITIONING.  Positioning is other peoples' perception of what one can do, not necessarily what one 
can in fact do.  Creating this perception has a lot to do with trustworthiness and with integrity, the idea that one 
will do what one says one will do, and that if for any reason one is unable to do what one says, one will inform 
others so that they may protect themselves.  Positioning relates to the ability of lawyers in firms to approach, to be 
listened to, and to be believed by other lawyers, judges, potential witnesses, and the parties to proceedings and 
transactions.

  8.  ENERGY.  Without physical and psychic energy, the other resources utilized within the time frame 
cannot be mobilized. For this reason it is important that lawyers and other firm personnel nurture their physical 
and psychological health.        

1994, 1996, 2001, 2005, 2011 Leary Davis
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Appendix I: Law School Revenues & Expenses

Proprietary Financial Information 
For Internal Use Only
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YEAR COURSEWORK J.D. M.S.O.L. Total
Semester Classes credits credits credits
Summer Communication and Presentation Skills 3 3 3

Introduction to Lawyering, Leadership
and Professionalism 3 3 3

6
1 Contracts 5 5

Civil Procedure 5 5
Torts 5 5
Legal Research, Analysis and Writing I 1 1

16
2 Property 5 5

Criminal Law 3 3
Legal Research, Analysis and Writing II 3 3
Constitutional Law 5 5

16
3 Businsess Associations 4 ` 4

Criminal Procedure 3 3
Evidence 3 3
Financial Concepts for Lawyers and Leaders 3 3 3
Law Elective 2 2

15
4 Global Leadership Perspectives 3 3

Income Taxation 3 3

Professional Responsibility and Business Ethics 3 3 3
Negotiation Skills 3 3 3
Social Science Research Methods 3 3 3

15
5 Law elective 3 3

Law elective 3 3
Team Building 3 3
Managing Change 3 3
Performance Management 3 3

15
6 Law elective 3 3

Law elective 3 3
Capstone Leadership Project 3 3 3
Management Information Systems 3 3

12
80 36 95 95

Semester hours

Semester hours

Semester hours
Total credits

Appendix J: 
Potential Three-Year Combined JD/MSOL Degree at Indiana Tech

with Summer Session

Session hours

Semester hours

Semester hours

Semester hours
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Most lawyers come to the subject of leader-
ship with well-founded skepticism. On 
first glance, the field seems a backwater 

of vacuous rhetoric and slick marketing. Retired 
CEOs peddle complacent memoirs, and consultants 
churn out endless variations of “management by 
fad.”1 “Leadership lite” includes classics such as 
If Aristotle Ran General Motors, and Leadership 
Secrets from sources as varied as Attila the Hun, 
The Toys You Loved as a Child, and Star Trek.2 Why 
should lawyers squander time on that? 

An equally interesting and possibly more impor-
tant question is why we generally don’t. Why don’t 
we address the topic of leadership and in a more 
serious way than pop publications provide? After 
all, no other occupation accounts for such a large 
proportion of leaders. The legal profession has 
supplied a majority of American presidents, and 
in recent decades, almost half of Congress, and 10 
percent of S&P 500 companies’ CEOs.3 Lawyers 
occupy leadership roles as governors, state legisla-
tors, judges, prosecutors, general counsel, law firm 
managing partners, and heads of government and 
nonprofit organizations. In advising influential cli-
ents, or chairing community and charitable boards, 
lawyers are also “leaders of leaders.”4 

Even members of the bar who do not land in 
top positions frequently play leadership roles in 
teams, committees, campaigns, and other group 
efforts. Moreover, many of the decision making, 
organizational, interpersonal, and ethical skills that 
are critical for leadership positions are important 
for professionals at all levels. Yet most lawyers 
never receive formal education in such leadership 
skills. Nor do they generally perceive that to be a 
problem, which is itself problematic, particularly 
considering the leadership deficit facing our pro-
fession and our world. 

I. The Importance of Leaders and  
Leadership Development 
The Leadership Deficit 
Today’s leaders face challenges of unprecedented 
scale and complexity. In representing clients, 
shaping public policy, and leading corporate, 
government, and non-profit organizations, lawyers 
confront society’s most urgent unsolved issues. On 
many of these issues, effective leadership is lack-
ing. Corporate governance, environmental protec-
tion, human rights, national security, civil liberties, 
and entrenched poverty all demand leaders with 
broad skills and deep ethical commitments. So too, 
lawyers who head law firms, bar associations, and 
other legal organizations must cope with increased 
pressure, including intense competition and grow-
ing needs for legal assistance among those who 
cannot afford it. 

Public confidence in many of these leaders is 
distressingly low. For example, only about a fifth 
of Americans have a great deal of confidence in 
the integrity of lawyers; only 11 percent have “a 
great deal of confidence . . . in people in charge of 
running law firms” and almost a third have “hardly 
any.”5 Trust in business leaders is at its lowest 
ebb since polls started measuring it a half century 
ago, and they are now the least trusted group in 
American society.6 Less than a quarter of surveyed 
Americans trust the government in Washington 
“almost always” or even “most of the time,” one of 
the lowest measures in the last fifty years.7 

The Educational Deficit 
At the heart of the problem are issues of ethics, 
which makes this topic of special relevance for 
teachers of ethics. Our profession’s need for leaders 
with inspiring visions and values has never been 
greater. Yet our current educational system does 
little to produce them. Law schools and continu-
ing legal education programs have lagged behind 

(Continued on page 12)
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other institutions in developing leadership skills. The recent 
recession has caused cutbacks in most of the few law firms 
that offer such training.8 By contrast, corporate spending on 
leadership development totals forty-five-billion dollars an-
nually and at least seven hundred academic institutions have 
leadership programs, largely at the undergraduate level.9 

As Gregory Williams noted while president of the Asso-
ciation of American Law Schools, schools are happy to take 
credit for launching the careers of their prominent graduates, 
but have “not generally focused attention on fostering leader-
ship . . . curricula.”10 Lawyers’ leadership responsibilities are 
a dominant theme in extracurricular programs, commence-
ment speeches, and alumni awards, but the topic is missing in 
action in day-to-day teaching. Ironically, of the mission state-
ments available on law school websites, 38 include fostering 
leadership, but only two of these schools are actually offering 
a leadership course.11

Explanations for this neglect mirror those tradition-
ally given for the marginalization of professional ethics. 
Legal education’s still inadequate treatment of the moral 
dimensions of professional life parallels and reinforces its 
devaluation of leadership development. Many of the urgent 
challenges facing lawyers as leaders involve ethical concerns 
that law schools have not effectively addressed elsewhere in 
the curricula. Let me begin by reviewing some of the shared 
obstacles to education in both leadership and professional 
responsibility, and conclude with some promising responses. 

II. Education in Ethics and Education in Leader-
ship : Obstacles and Overlap
Legal Ethics in Legal Education 
Ethics in legal education was traditionally notable for its ab-
sence. Most faculty treated the subject as “beneath our notice 
or . . . [beyond] our capacities.”12 Early courses amounted to 
little more than “platitudinous exhortation;” “general piffle” 
was the general assessment.13 The prevailing assumption 
was that the “right kind of law student already knows what 
constitutes moral and ethical conduct and . . . a formal course 
in Legal Ethics will not supply the proper sort of character 
training for students who are not the right kind.”14 American 
bar examiners took a similar view. Questions were infrequent 
and typically invited undemanding reflection on topics like 
“what the [state’s] Code of Professional Responsibility 
mean[s] to me.” It is not clear anyone read the answers.15

Over the last several decades, much has changed but 
too much has remained the same. In the United States, law 
schools must offer instruction in the legal profession and 
its responsibilities as a condition of accreditation, and state 
bars generally include a separate examination on the rules 
of professional conduct.16 In other countries, the subject is 
often relegated to post-graduate practical training, and is 
still fighting for an academic toehold.17 But even where legal 

ethics is required, it generally remains at the curricular pe-
riphery, confined to a single required course and discounted 
by many as “mushy pap.”18 Some of these courses offer 
little more than preparation for the law of lawyering on the 
bar exam; they are, in effect, legal ethics without the ethics. 
Like most research in the field, a recent influential report 
by the Carnegie Foundation indicted legal education for its 
inadequate attention to the moral dimensions of professional 
life.19 Although ethical questions arise in every substantive 
area of law, faculty tend to treat professional responsibility as 
someone else’s responsibility. Many remain skeptical about 
the mission. Federal judge and law professor Richard Posner 
put still common views with uncommon candor: “as for the 
task of instilling ethics in law students . . . I can think of few 
things more futile than teaching people to be good.”20 

I doubt that many of us in the field see that as our mission, 
or labor under the illusion that we could do much to advance 
it. Rather, our goals are more modest and have been defended 
with sufficient regularity that they don’t need extensive 
treatment here. One is to build students’ understanding of 
the rules of conduct before they are at risk of inadvertently 
violating one. A second is to encourage future leaders of the 
profession to consider where the lines should be and whether 
bar governance structures effectively serve the public’s 
interest. It makes sense to address those issues in law school 
before individuals have a vested interest in coming out one 
way or another. 

From that perspective, the task of ethics education looks 
far less hopeless. Most research suggests that significant 
changes occur during early adulthood in people’s strategies 
for dealing with moral issues, and that well-designed cur-
ricula can assist the developmental process.21

Leadership Education 
Similar points are applicable to leadership education. Al-
though most academic institutions consider preparing leaders 
as central to their mission, the creation of leadership curricula 
and texts has lagged behind.22 The traditional assumption has 
been, as management expert Peter Drucker once famously 
put it, that “leadership cannot be taught or learned.”23 

Yet contemporary research is to the contrary, and Drucker 
ultimately revised his view.24 Studies of twins suggest 
that about 70 percent of leadership skills are acquired, not 
genetically based, and decades of experience with leader-
ship development indicates that its major capabilities can 
be learned.25 Indeed, as a prominent expert notes, “it would 
be strange if leadership were the one skill that could not be 
enhanced through understanding and practice.”26

It is, of course, true that for thousands of years, leaders 
have developed without formal education in the qualities that 
made them effective. But informal methods of learning have 
been common, and many leaders have learned from history, 

Lawyers and Leadership
(Continued from page 1)
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example, and experts in related fields. Martin Luther King, Jr. 
studied communication and nonviolent techniques of conflict 
resolution.27 John F. Kennedy worked hard on developing the 
personal magnetism he observed among Hollywood actors.28 
Barack Obama looked for guidance in historical accounts of 
Franklin Roosevelt’s first 100 days as president.29 

Yet for many lawyers, informal education often falls short. 
Large law firms, in-house counsel offices, government agen-
cies, and public interest organizations are run by individuals 
who generally have had no management training, and whose 
skills as lawyers do not necessarily meet the demands of leader-
ship. As one managing partner summed it up: “the historical 
model for law firms is to put [people] in a leadership position . . . 
often not because of leadership skills but because of [rainmak-
ing] . . . and hope they don’t drive into a ditch.”30 This inattention 
to leadership development raises particular concern in light of a 
recent statistical study finding that the most powerful predictor 
of large firm profitability is “the quality of partners’ leadership 
skills.”31 Similar points apply to leaders in the nonprofit sector. 
In my recent survey of the nation’s most prominent public inter-
est organizations, one director put it rhetorically: “Why didn’t I 
go to business school.”32

In fact, that would not necessarily have solved his prob-
lem. Harvard Professors Nitin Nohria and Rakesh Khurana 
note that despite significant improvements over the last 
decade, the subject still “is at the periphery rather than the 
center of most [business] schools that profess to educate the 
leaders of the future.”33 Attention to ethical issues in leader-
ship is in particularly short supply. In surveys by the Aspen 
Institute, graduates of MBA programs report that confidence 
in their ability to manage value conflicts actually falls during 
their time as students.34 Only about two fifths of surveyed 
students believed that business schools were doing enough to 
enable them to address such ethical issues.35 

Law schools cannot afford to replicate this neglect, yet 
most give leadership even less attention. Society, as well as 
the profession, has a large stake in addressing that oversight. 
As Robert Gordon has noted, in any democracy, the legal 
profession plays pivotal roles both in amplifying and con-
straining authority.36 In the public sector, lawyers shape and 
enforce law. In the private sector, they orchestrate responses 
to law through compliance, evasion, resistance, and reform. 
Moreover, because law is to large extent a self-regulating oc-
cupation, its leaders have special responsibility to act for the 
public, not just the profession, when its own governance is at 
issue. If, as experts have long argued, the organized bar has 
not always lived up to that responsibility, then legal educa-
tion is part of both the problem and the solution. 

III. Learning Leadership 
Defining Leadership 
How then can we teach lawyers to lead? A threshold question 
is what we mean by leadership, and what core competencies 
are central to its exercise. This issue has generated a cottage 
industry of commentary, and by some researchers’ ac-
counts, over 1,500 definitions and forty distinctive theories.37 

Although popular usage sometime equates leadership with 
power or position, most experts draw a distinction. They 
view leadership in terms of traits, processes, skills, and 
relationships. John Gardner, founder of Common Cause, 
famously noted that heads of public and private organizations 
often mistakenly assume that their status “has given them a 
body of followers. And of course it has not. They have been 
given subordinates. Whether the subordinates become fol-
lowers depends on whether the executives act like leaders.”38 
Moreover, just as many high officials are not leaders, many 
leaders do not hold formal offices. Mahatma Gandhi and Mar-
tin Luther King, Jr. led from the outside. In essence, “leader-
ship requires a relationship, not simply a title. Leaders must be 
able to inspire, not just compel or direct their followers.”39

What enables leaders to inspire commitment? Do they 
share identifiable personal characteristics and styles that are 
effective across varying situations? The traditional assump-
tion was that they did. Early Greek, Roman, and Chinese 
philosophers generally assumed that leadership required ex-
ceptional personal qualities. A 10th-century Persian theorist 
distilled from these philosophical accounts a list of traits that 
looks remarkably similar to those generated by contemporary 

surveys.40 Historian Thomas Carlyle famously argued that 
behind every great institution and social movement was the 
shadow of a “great man,” and Max Weber elaborated the 
charismatic styles that he believed enabled their success.41

Yet most recent research casts doubt on whether effec-
tive leaders are cut from the same mold. Over the last half 
century, leadership scholars have conducted more than 1,000 
studies in an attempt to define the ideal leaders. Sum-
marizing this work, a Harvard Business Review overview 
concludes that it has produced no clear profile. 42 Nor is the 
much celebrated quality of charisma necessarily related to 
effective performance. Indeed, some studies find that the 
leaders of the most continuously profitable corporations 
have tended to be self-effacing and lacking in the qualities 
commonly considered charismatic.43 In Drucker’s view, it 
is a mistake for organizations to look for some “boardroom 
Elvis Presley.” Genuine leadership, he argued, has little to 
do with charisma. It is “mundane . . . and boring. Its essence 
is performance.”44

Building on such research, many contemporary experts 
advance some version of a contingency theory of leader-
ship. This framework places the key to effectiveness in a 
match between what the circumstances demand and what 
an individual has to offer.45 Situations vary in terms of the 

Attention to ethical issues  
in leadership is in particularly  

short supply.
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capabilities and expectations of followers and the power and 
resources of leaders. This is not, however, to deny all pos-
sibility of generalization. It is, as Nohria and Khurana note, 
“hard to imagine what leadership is if there isn’t a core set of 
functions or behaviors that cut across different situations and 
persons.”46 Certain attributes consistently emerge in research 
on effective leadership. Most characteristics cluster in five 
categories: 
•	 values (integrity, honesty, trust, an ethic of service); 
•	 personal skills (self-awareness, self-control, 

self-direction); 
•	 interpersonal skills (social awareness, empathy, persua-

sion, conflict management); 
•	 vision (forward looking, inspirational); 
•	 technical competence (knowledge, preparation, 

judgment).47 
•	 Although legal education can only do so much to 

develop or reinforce these qualities, it should do what it 
can, which is far more than it currently attempts. 

Learning to Lead 
How then can individuals learn to lead? Theories about 
learning abound, but on one point there is virtual agreement. 
Leaders need the capacity to learn from experience—both 
their own and others’. As Mark Twain famously observed, a 
cat that sits on a hot stove will not sit on a hot stove again, 
but it won’t sit on a cold one either. What distinguishes effec-
tive leaders is the ability to draw appropriate lessons from the 
successes and failures that they experience and observe. In an 
apt, if possibly apocryphal exchange, a young lawyer asked a 
leader in his field how he came to acquire such a reputation. 
“People respect my judgment” was the response. “Why?” 
the associate wanted to know. “Well I guess I’ve made the 
right decisions.” “How did you know what decisions were 
right?,” the associate asked. “Experience” said the partner. 
The associate wouldn’t give up. He was probably in training 
as a law professor. “What was the experience based on?” The 
answer: “Wrong decisions.” 48

That is, no doubt, how most lawyers acquire leadership 
skills. But other ways are available through legal education. 
An effective curriculum should begin from the premise that 
individuals vary in how they learn best, and the ideal strategy 
is to incorporate multiple approaches such as interdisciplin-
ary research and theory, problems, case studies, role simula-
tions, group interaction, literature, and film.49 Three goals 
should be paramount. One is to enhance students’ capacities 
to achieve and exercise leadership, and to understand the 
cognitive biases, interpersonal responses, and organizational 
dynamics that can sabotage effectiveness. A second objective 
is to help students become lifetime learners, and to manage 
their own leadership development. A third objective, and 
the one most relevant to legal ethics, is to reinforce a sense 
of responsibility to use leadership for the public good. Ben 
Heineman, former General Counsel of General Electric, 
now a lecturer at Harvard, puts it this way: the decisions of 
“the lawyer as leader” should seek “to make our national or 

global society a ‘better place’ however difficult that goal is 
to define, much less achieve.”50 The point is not, of course, 
for faculty to use the podium as a pulpit to advance their 
own personal conceptions of the public good. It is rather to 
encourage students to develop their own views, and to see 
leadership not only as a way station to power and status, but 
also as an exercise of social responsibility. 

With those objectives in view, law schools should both 
offer a course focused on leadership and integrate leader-
ship issues throughout the curricula. Not all students will be 
comfortable self-selecting for a course labeled “leadership,” 
so it is important to ensure some basic coverage of its core 
competencies in other offerings. For example, the leader-
ship failures underpinning the recent financial crisis could 
become topics in corporate law and securities regulation. 
Lawyers’ role in the forefront of social change movements 
could figure in courses on civil rights, human rights, sex 
discrimination, poverty, environmental law, and public inter-
est practice. Clinical courses could provide skills training in 
conflict management, team work, and problem solving. 

Professional responsibility classes could address a wide 
range of leadership issues, such as the importance of diver-
sity, the relationship between supervisory and subordinate 
lawyers, the role of moral counseling, the management of 
law firms, the special obligations of government attorneys, 
and the structure of pro bono programs.51 Leadership can be 

an ideal lens for exploring how the “good go bad” in circum-
stances where it matters most. A key determinant of ethical 
behavior in organizations is the “tone at the top.”52 Students 
who will someday occupy those positions can benefit from 
analyzing the personal and institutional dynamics that sabo-
tage moral judgment. 

Among those dynamics is the disconnect between the 
qualities that often enable individuals to achieve leadership 
positions and the qualities that are necessary to perform 
effectively once they get there. What makes individuals 
willing to accept the pressure, hours, scrutiny, and risks that 
accompany leadership? For many lawyers, it is not only 
commitment to a cause, an organization, or a client. It is also 
power, prestige, and money. Successful leadership requires 
subordinating these personal interests to a greater good. The 
result is what some psychologists label the “leadership para-
dox.” Individuals reach top positions because of their high 
needs for personal achievement. Yet to perform effectively 
once there, they need to focus on creating the conditions for 
achievement by others.53 

One mission of leadership education is to help future 
lawyers anticipate and avoid the consequences of unchecked 

A second objective is to help students 
become lifetime learners.
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ambition. Case histories of failed law firms and failed causes 
can illustrate how the self-centeredness that may propel 
individuals to leadership positions may sabotage their sub-
sequent performance.54 The risk is exacerbated by leaders’ 
reluctance to learn about their weaknesses. James Kouzes 
and Barry Posner put it bluntly: “most leaders don’t want 
honest feedback, don’t ask for honest feedback, and don’t 
get much of it unless it’s forced on them.”55 Only about 40 
percent of law firms offer associates opportunities to evaluate 
supervisors, and of those who engage in the process, only 
about 5 percent report changes for the better. 56 

Of course, lawyer leaders are scarcely unique in their ten-
dency towards self-protection. But the understandable human 
aversion to criticism is particularly problematic for leaders, 
because of both the power they hold and the understandable 
unwillingness of many subordinates to volunteer unwelcome 
messages. In Kouzes and Posner’s survey of some 70,000 
individuals, the statement that ranked the lowest in a list of 
thirty leadership behaviors was that the leader “asks for feed-
back on how his/her actions affect others’ performance.”57 

Yet without such information, lawyers may fail to iden-
tify problems in their own performance. Harvard economist 
John Kenneth Galbraith once noted that “[f]aced with the 
alternatives between changing one’s mind and proving it 
unnecessary, just about everybody gets busy on the proof.”58 
Defensiveness and denial are particularly apparent when 
individuals’ own self-evaluations are at issue. Leadership 
education can explore the cognitive biases that compromise 
not only performance but also learning from performance 
failures. One such bias is the “fundamental attribution 
error:” a tendency to attribute personal successes to compe-
tence and character, and failures to external circumstances.59 
A related problem stems from confirmation and assimilation 
biases. People tend to seek out evidence that confirms their 
preexisting, typically favorable vision of themselves, and 
to avoid evidence that contradicts it.60 They also assimilate 
evidence in ways that favor their preexisting beliefs and 
self-image.61 In one random sample of adult men, 70 percent 
rated themselves in the top quarter of the population in 
leadership capabilities; 98 percent rated themselves above 
average.62

The problem is compounded by the power and perks of 
position, which can inflate leaders’ sense of self-importance 
and self-confidence. Being constantly surrounded by those 
with less ability or less opportunity to display their ability 
can foster what psychologists label the “uniqueness bias:” 
people’s sense that they are special and superior.63 The result 
is to reinforce narcissism and a sense of entitlement; leaders 
may feel free to disregard legal or ethical rules, and standards 
of respect that are applicable to others.64 Yet by thinking 
that they are “better than those . . . little people,” leaders 
“cut themselves off from [followers’] good ideas and good 
graces” and run the risk of scandal.65 Perceptions of entitle-
ment concerning sex and money have marred the careers of 
many prominent lawyer leaders; students can benefit from 
exploring these cautionary tales.66

One final pathology worth flagging in leadership educa-
tion arises from leaders’ high needs for approval and disdain 
for “soft” skills that may be essential to obtaining it. As 
one consultant notes, leaders’ desire “to look good [often] 
displaces the intention to be good” and to pay attention to 
others’ needs that don’t translate into immediate payoffs.67 A 
related problem is the assumption that education in inter-
personal dynamics and conflict management is a “touchy 
feely process,” unworthy of attention from intellectually 
sophisticated individuals. Yet research makes clear that for 
many professionals, “the soft stuff is the hard stuff.”68 Effec-
tive leadership requires more than analytic skills, and high 
achievers in intellectual domains may not have developed 
corresponding emotional intelligence.69 

* * *
Almost two decades ago, John Gardner noted that “we have 
barely scratched the surface in our feeble efforts toward lead-
ership development.”70 For lawyers, that remains true today. 
Legal education prides itself on teaching future practitioners 
to think like lawyers but does little to teach them to think like 
leaders. Many challenges they will face involve questions of 
values, so those of us who specialize in professional respon-
sibility have a special opportunity and obligation to address 
them. We are, in effect, leaders of those who will become 
leaders. We owe it to our students, to our profession, and to 
our world to prepare them for that role. 

* This essay grows out of an address at the International Legal 
Ethics Conference at Stanford, University, July 16, 2010. 

Endnotes
 1. William A. Cohen, Drucker on Leadership 167 (2010). 
 2. Tom Morris, If Aristotle Ran General Motors (1997), 
Wess Roberts, Leadership Secrets of Attila the Hun (1989), 
Ron Hunter, Jr. and Michael E. Waddell, Toy Box Leader-
ship: Leadership Lessons from the Toys You Loved as a Child 
(2009), and Wess Roberts and Bill Ross, Make It So: Leader-
ship Lessons from Star Trek (1995).
 3. Neil W. Hamilton, Ethical Leadership in Professional Life, 6 St. 
Thomas L. J. 358, 361(2009). For prominent corporate examples, see 
Mark Curriden, CEO, Esq. ABA J., May 2010, 31. 
 4. Herb Rubenstein, Leadership for Lawyers 9 (2000). 
 5. The Harris Poll Annual Confidence Index Rises 10 Points 
(March 5, 2009), available at http://www.harrisinteractive.com/har-
ris_poll/pubs/Harris_Poll_2009_03_05.pdf. 
 6. See Rakesh Khurana, The Retreat of Professionalism in Busi-
ness Education, 6 St. Thomas L. Rev. 433 (2009); Edelman, 2009 
Edelman Trust Barometer Executive Summary (2009); Pew Global 
Attitudes Project (2006).
 7. The PEW Research Center for People and the Press, The People 
and Their Government: Distrust, Discontent, Anger, and Partisan 
Rancor (April 18, 2010), available at http://www.people-press.org/
reports/pdf/606.pdf.
 8. Karen Sloan, Diversity, leadership training suffers in downturn, 
Nat’l L. J. May 12, 2009, available at http://www.law.com/jsp/nlj/
PubArticleNLJ.jsp?id=1202430650191&Diversity_leadership_train-

Published in The Professional Lawyer, Volume 20, Number 3. © 2010 by the American Bar Association. Reproduced with permission. All rights reserved. This information  
or any portion thereof may not be copied or disseminated in any form or by any means or stored in an electronic database or retrieval system without the express written 
consent of the American Bar Association.

15   

Proprietary information. 

 
Not fo

r re
production.



ing_suffers_in_downturn_&slreturn=1. 
 9. For corporate expenditures, see Doris Gomez, The Leader as 
Learner, 2 International Journal of Leadership Studies 280, 
281 (2007). For courses, see Gregory Williams, Teaching Leaders 
and Leadership, AALS President’s Message, April 1999, available at 
http://www.aals.org/presidentsmessages/leaders.html. The number has 
doubtless grown over the last decade. 
 10. Williams, supra note 9. 
 11. Hamilton, supra note 3, at 370. 
 12. Elliot Cheatham, What the Law Schools Can Do to Raise the 
Standards of the Legal Profession, 7 Am. L. Sch. Rev. 716 (1933). 
 13. George P. Costigan, Jr., The Teaching of Legal Ethics, 4 Am. L. 
Sch. Rev. 290, 295 (1917); Sidney Post Simpson, The Function of the 
University Law School, 49 Harv. L. Rev. 1068, 1082-83 (1936). For 
an overview, see Deborah L. Rhode, Ethics by the Pervasive Method, 
42 J. Legal Educ. 31, 33-38 (1992). 
 14. Charles H. Kinnane, Compulsory Study of Professional Ethics by 
Law Students, 16 A.B.A. J. 222 (1930). 
 15. Thomas Shaffer, Legal Ethics After Babel, 19 Cap. U. L. Rev. 
989, 991 (1990).
 16. ABA Standards for the Approval of Law Schools, Standard 301 
(a)(iii) (1974). Most states require passage of the Multistate Profes-
sional Responsibility Exam for Entrance to the Bar. See National 
Conference of Bar Examiners, Jurisdictions Using the MPRE in 2010, 
http:// www.ncbex.org/multistate-tests/mpre/mpre-faqs/jurs0. 
 17. See Andrew Boon and Julian Webb, Legal Education and Train-
ing in England and Wales: Back to the Future?, 58 J. Legal Educ. 
79, 81, 93, 104 (2008). 
 18. Roger C. Cramton and Susan P. Koniak, Rules, Story, and Com-
mitment in the Teaching of Legal Ethics, 38 Wm. & Mary L. Rev. 
145, 145(1997). For an overview of these objections, see Deborah 
L. Rhode, Teaching Legal Ethics, 51 St. Louis U. L. J. 1043, 1048 
(2007). 
 19. William M. Sullivan, et al., Educating Lawyers: Prepara-
tion for the Practice of Law (2007). 
20  Richard Posner, The Deprofessionalization of Legal Teaching and 
Scholarship, 91 Mich. L. Rev. 1921, 1924 (1993). 
 21. Sullivan et al., supra note 19, at 135; Mentkowski and 
Associates, Learning that Lasts: Integrating Learning, De-
velopment and Performance in College and Beyond 120-121 
(2000); Muriel Bebeau, Promoting Ethical Development and Profes-
sionalism: Insights from Educational Research in the Professions, 5 
St. Thomas L. J. 366, 384-85 (2008); Rhode, Ethics by the Pervasive 
Method, supra note 13, at 46; M Neil Browne, Carrie L. Williamson, 
& Linda L. Barkacs, The Purported Rigidity of an Attorney’s Person-
ality: Can Legal Ethics be Acquired?, 30 J. Legal Prof. 55 (2006). 
 22. Nitin Nohria and Rakesh Khurana, Advancing Leadership Theory 
and Practice, in Handbook of Leadership Theory and Practice 
3 (Nitin Nohria and Rakesh Khurana eds. 2010). See also Hamilton, 
supra note 3, at 370. 
 23. Peter E. Drucker, The Practice of Management 194 
(1954). 
 24. For contemporary research, see, e.g., Roger Gill, The Theory 
and Practice of Leadership 271 (2006). For Drucker’s revised 
views, see Peter Drucker, Foreword, The Leader of the Future xi 
(1996) (noting that “Leadership must be learned and can be learned”).

 25. For twins studies see Richard D. Arvey, Maria Rotundo, Wendy 
Johnson, Zhen Zhang, and Matt McGue, The determinants of leader-
ship role occupancy: Genetic and personality factors, 17 Leadership 
Quarterly 1 (2006); Bruce Avolio, Pursuing Authentic Leadership 
Development, in Handbook of Leadership Theory and Practice, 
supra note 22 at 739, 752; Warren G. Bennis & Bert Nanus, Lead-
ership: Strategies for Taking Charge 207 (1997). 
 26. Keith Grint, Leadership: Classical, Contemporary, and 
Critical Approaches 2 (1997). 
 27. Alan Johnson, Self-Emancipation and Leadership: The Case of 
Martin Luther King, in Leadership in Social Movements 96-101 
(Colin Barker, Alan Johnson, & Michael Lavalette, eds. 2001). 
 28. Cohen, supra note 1, at 204.
 29. Jacob Heilbruner, Interim Report, N.Y. Times Book Review, May 
30, 2010, 12. 
 30. Gina Passarella, Leadership Programs Born from Lack of Born 
Leaders, The Legal Intelligencer , November 5, 2007 (quoting Jef-
frey Lutsky, managing partner of Stradley Ronon Stevens and Young). 
 31. Laurie Bassi and Daniel McMurrer, Leadership and Large Firm 
Success: A Statistical Analysis, available at http://www.mcbassi.com/
resources/documents/WhitePaper-LeadershipAndLawFirmSuccess.pdf.
 32. Deborah L. Rhode, Public Interest Law: The Movement at Midlife, 
60 Stan. L. Rev. 2027, 2046 (2008) (quoting Eric Cohen, Legal Direc-
tor, Immigrant Legal Resource Center). 
 33. Nohria & Khurana, supra note 22, at 5. Signs of neglect include 
reliance on adjunct faculty to teach most leadership courses, and lack 
of doctoral programs and publications in the most prominent journals. 
Id. See also Jeffrey Pfeffer, Leadership Development in Business 
Schools: An Agenda for Change, in Jordi Canals, The Future of 
Leadership Development: The Role of Business Schools (forth-
coming). 
 34. Pfeffer, Leadership Development; Kelley Holland, Is it Time to 
Retrain B-Schools?, N.Y. Times, March 15, 2009, Business, 2. 
 35. Aspen Institute, Where Will They Lead? 2008 MBA Student At-
titudes About Business and Society (New York: Aspen Institute, 2008).
 36. Robert Gordon, Are Lawyers Friends of Democracy? 
(forthcoming 2010). 
 37. Bass and Stogdill’s Handbook of Leadership: Theory, 
Research, and Managerial Applications (New York: Free Press, 
3d ed. 1990); Gareth Edwards, In Search of the Holy Grail: Leadership 
in Management (Working Paper LT-GE-00-15 Ross-on-Wye, United 
Kingdom, Leadership Trust Foundation 2000). 
 38. John W. Gardner, On Leadership 3 (New York: Free Press, 
1990). 
 39. Deborah L. Rhode, Where is the Leadership in Moral Leadership, 
in Moral Leadership: The Theory and Practice of Power, Judg-
ment, and Policy 4 (Deborah L. Rhode, ed., 2006). 
 40. Montgomery Van Wart, Dynamics of Leadership in Public 
Service: Theory and Practice 113 (2005). 
 41. Thomas Carlyle, On Heroes, Hero Worship, and the Heroic 
in History (1902); Max Weber, The Sociology of Charismatic Author-
ity, in From Max Weber: Essays in Sociology 245-46 (trans. and ed. 
H.H. Gerth and C. Wright Mills, 2009). 
 42. Joseph S. Nye, The Powers to Lead, 121-22 (2009).
 43. Jim Collins, Level 5 Leadership: The Triumph of Humility and 
Fierce Resolve, Harvard Bus. Rev., Jan. 2001, 73; Roger Gill, 

Published in The Professional Lawyer, Volume 20, Number 3. © 2010 by the American Bar Association. Reproduced with permission. All rights reserved. This information  
or any portion thereof may not be copied or disseminated in any form or by any means or stored in an electronic database or retrieval system without the express written 
consent of the American Bar Association.

16   

Proprietary information. 

 
Not fo

r re
production.



Appendix Page 33

Theory and Practice of Leadership, 253 (2006). 
 44. Micahel Hilzik, Peter Drucker’s Revolutionary Teachings; De-
cades Old but Still Fresh, Los Angeles Times, Dec. 31, 2009. 
 45. For early development of the theory, see Fred E. Fiedler, A 
Theory of Leadership Effectiveness (1967); Fred E. Fiedler, 
Leadership: A New Model, in Leadership 230-241 (Cecil Austin 
Gibb, ed., 1969). For discussion of its contemporary applications, 
see Robert Goffee and Gareth Jones, Why Should Anyone Be Led by 
You?, Harvard Business Review, September-October 2000, 63, 64; 
Jay Lorsch, A Contingency Theory of Leadership, in Handbook of 
Leadership Theory and Practice, supra note 22, at 411-24. 
 46. Nohria and Khurana, supra note 22, at 17. 
 47. For values, see Warren Bennis, On Becoming a Leader 
32-33 (2d ed. 1994) (citing integrity, trust); Van Wart, supra note 40, 
at 16, 92-119 (2005) (citing integrity and an ethic of public service); 
James M. Kouzes and Barry Posner, The Leadership Chal-
lenge 21(1995) (citing honesty). For personal skills, see Daniel 
Goleman, Richard Boyatzis, and Annie McKee, Primal Lead-
ership: Realizing the Power of Emotional Intelligence 253-
56 (2002) (citing self awareness, self management); Van Wart, supra 
note 40, at 16 (citing self-direction). For interpersonal skills, see Gole-
man, Boyatzis, and McKee, supra at 253-56 (citing social awareness, 
empathy, persuasion, conflict management); For vision, see Bennis, 
supra, at 33 (citing vision); Kouzes and Posner, supra, at 21 (citing 
forward looking, inspiring). For competence, see id; Lorsch, supra 
note 45, at 417; Noel M. Tichy & Warren G. Bennis, Judgment: 
How Winning Leaders Make Great Calls (2007) (describing 
importance of judgment). 
 48. For a variation on this story, see Noel M. Tichy & Warren G. 
Bennis, Judgment: How Winning Leaders Make Great Calls 
10 (2002). 
 49. Nye, supra note 42, at 24; Jay A. Conger, Leadership Devel-
opment Initiatives, in Handbook of Leadership Theory and 
Practice, supra note 22, at 712, 716; Roger Gill, Theory and 
Practice of Leadership 275 (2006); Peter E. Drucker, Managing 
Oneself, Harvard Bus. Rev., March-April 1999, 68-69; Doug Len-
nick & Fred Kiehl, Moral Intelligence: Enhancing Business 
Performance and Leadership Success 239 (2008).
 50. Ben W. Heineman, Jr., Law and Leadership, 116 Yale L.J. 
Pocket Part (2007). 
 51. For examples, see Deborah L. Rhode and Amanda K. 
Packel, Leadership: Law Policy, and Management (forthcom-
ing); Rhode, supra note 39; Deborah L. Rhode, Rethinking the Public 
in Lawyers’ Public Service: Pro Bono, Strategic Philanthropy, and the 
Bottom Line, 77 Fordham L. Rev. 1435 (2009). 
 52. Rhode, supra note 39, at 39; Linda Kelber Trevino, et al, Manag-
ing Ethics and Legal Compliance: What Works and What Hurts, 441 
California Management Review 131, 142 (1999); Chris Moon 
and Clive Bonny, Attitudes and Approaches, in Business Ethics: 
Facing Up to the Issues (Chris Moon and Clive Bonny eds. 2001); 
Heesun Wee, Corporate Ethics: Right Makes Might, Business Week 
Online, April 11, 2002. 
 53. Jennifer A. Chatman and Jessica A. Kennedy, Psychological 
Perspectives on Leadership, in Handbook of Leadership Theory 
and Practice, supra note 22, at 169, 174. 
 54. For examples, see Rhode and Packel, supra note 51; Hil-

debrandt, The Anatomy of Law Firm Failures, November 19, 2008, 
available at http://www.hildebrandt.com/The-Anatomy-of-Law-Firm-
Failures; Jonathan Glater, West Coast Law Firm Closing After Dot-
Com Collapse, N.Y. Times, Jan. 31, 2003, at C1; Susan Kostal, San 
Francisco online, The Brobeck Mutiny (2003), available at http://www.
sanfranmag.com/story/brobeck-mutiny.
 55. James M. Kouzes and Barry Z. Posner, A Leader’s Legacy 
28 (2006). 
 56. National Association for Law Placement Foundation, How 
Associate Evaluations Measure Up, A National Study of Associate 
Performance Assessments 74 (2006). 
 57. Kouzes and Posner, supra note 55, at 28. 
 58. Robert Hargrove, Masterful Coaching 302 (2008) (quoting 
Galbraith). 
 59. See Lee Ross, The Intuitive Psychologist and his Shortcomings; 
Distortions in the Attribution Process, 10 Advances in Experimental 
Social Psychology 173 (Leonard Berkowitz, ed. 1977); Paul Brest 
and Linda Krieger, Problem Solving, Decision Making, and 
Professional Judgment 332, 620- 21 (2010).
 60. Brest and Krieger, supra note 59, at 618-19, 636; Raymond 
S. Nickerson, Confirmation Bias: A Ubiquitous Phenomenon in Many 
Guises, 2 Rev. Gen. Psychol. 175 (1998); Jean R. Sternlight & 
Jennifer Robbennolt, Good Lawyers Should Be Good Psychologists: 
Insights for Interviewing and Counseling Clients, 23 Ohio St. J. on 
Disp. Resolution 437, 454 (2008). 
 61. Brest and Kreiger, supra note 59, at 282-83; Jane Risen & Thomas 
Gilovich, Informal Logical Fallacies, in Critical Thinking in Psy-
chology 110, 112-13 (Robert J. Sternberg et al eds. 2007); Charles G. 
Lord, Lee Ross, and Mark R. Lepper, Biased Assimilation and Attitude 
Polarization: The Effects of Prior Theories on Subsequently Consid-
ered Evidence, 37 Journal of. Pers. & Soc. Psychol. 2098 (1979). 
 62. David G. Myers, The Inflated Self: How Do I Love Me? Let Me 
Count the Ways, Psychology Today, May, 1980, 16. 
 63. Terry L. Price, Leadership Ethics: An Introduction 110-12 
(2008); George R. Goethals, David W. Messick and Scott T. Allison, 
The Uniqueness Bias: Studies of Constructive Social Comparison, in 
Social Comparison: Contemporary Theory and Research 149, 
153-55 (Jerry M. Suls and Thomas Ashby Wills, eds., 1991).
 64. Manfred Kets de Vries and Elisabet Engellau, A Clinical Ap-
proach to the Dynamics of Leadership and Executive Transformation, 
in Handbook of Leadership Theory and Practice, supra note 
note 22, at 183, 195. See also Roderick Kramer, The Harder They Fall, 
Harvard Bus. Rev., October 2003, at 61. 
 65. James M. Kouzes and Barry Posner, A Leader’s Legacy 128 
(2006). 
 66. Among the prominent recent examples are John Edwards, Eliot 
Spitzer, Bill Clinton, Gary Hart, Mark Dreier, and Kwame Kilpatrick. 
 67. Hargrove, supra note 58, at 124. See also Chris Argyris, Teach-
ing Smart People How to Learn, 69 Harvard Bus. Rev. 99 (1991). 
 68. Richard J. Leider, The Ultimate Leadership Task: Self-Leadership, 
in The Leader of the Future 189 (Frances Hesselbein, Marshall 
Goldsmith, and Richard Beckhard, eds., 1996). 
 69. For an overview, see Daniel Goleman, Emotional Intel-
ligence (1995); Goleman, Boyatzis, and McKee, supra note 47; 
Argyris, supra note 67. 
 70. John Gardner, On Leadership xv (1990). 

Published in The Professional Lawyer, Volume 20, Number 3. © 2010 by the American Bar Association. Reproduced with permission. All rights reserved. This information  
or any portion thereof may not be copied or disseminated in any form or by any means or stored in an electronic database or retrieval system without the express written 
consent of the American Bar Association.

17   

Proprietary information. 

 
Not fo

r re
production.



Proprietary information. 

 
Not fo

r re
production.



Appendix Page 35

Appendix L: Educating Lawyers

Proprietary information. 

 
Not fo

r re
production.



Educating Lawyers

Preparation for the Profession of Law

the foundation’s two-year study of legal education involved a reassessment of teaching and 
learning in american and Canadian law schools today. intensive field work was conducted at a 
cross section of 16 law schools during the 1999-2000 academic year. the study re-examines 
“thinking like a lawyer”—the paramount educational construct currently in use. the report 
shows how law school teaching affords students powerful intellectual tools while also shaping 
education and professional practice in subsequent years in significant, yet often unrecognized, 
ways. the study was funded by the atlantic Philanthropies.
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Summary

Introduction

The profession of law is fundamental to the f lourishing of American democracy. Today, however, critics of 
the legal profession, both from within and without, have pointed to a great profession suffering from varying 
degrees of confusion and demoralization. A reawakening of professional élan must include revitalizing legal 
preparation. It is hard to imagine that taking place without the enthusiastic participation of the nation’s law 
schools. Law school provides the single experience that virtually all legal professionals share. It is the place and 
time where expert knowledge and judgment are communicated from advanced practitioner to beginner. It is 
where the profession puts its defining values and exemplars on display, and future practitioners can begin both 
to assume and critically examine their future identities.

Educating Lawyers examines the dramatic way that law schools develop legal understanding and form 
professional identity. The study captures the special strengths of legal education, and its distinctive forms of 
teaching. It follows earlier studies of professional education conducted by The Carnegie Foundation for the 
Advancement of Teaching. Beginning with the landmark Flexner report on medical education of 1910 and 
other pioneering studies of education in engineering, architecture, teaching and law, the Foundation has for 
nearly one hundred years inf luenced improvement of education for the professions. 
 
As the Foundation enters its second century, Educating Lawyers becomes part of a series of reports on 
professional education issued by the Foundation through its Preparation for the Professions Program.  
Educating Clergy was the first in this series, which will include reports on the education of engineers, nurses 
and physicians. 
 
Educating Lawyers is thus informed by the findings of the Foundation’s concurrent studies of professional 
education. It is also, like the other studies, grounded in direct observation of education in process. Over the 
space of two academic semesters, a research team visited 16 law schools in the United states and Canada.  
The schools, both public and private, were chosen to be geographically diverse, ranging from coast to coast 
and north to south. several are among the more selective schools. several are freestanding schools, while 
others are less selective institutions within large state university systems. One school is historically black, while 
two (one in Canada, the other in the United states) are distinctive for their attention to Native American and 
First Nation peoples and their concerns. several schools were chosen because they were judged by many to 
represent important strengths in legal education. 
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Summary

Overview of Legal Education

education of professionals is a complex educational process, and its value depends in large part upon how 
well the several aspects of professional training are understood and woven into a whole. That is the challenge 
for legal education: linking the interests of legal educators with the needs of legal practitioners and with the 
public the profession is pledged to serve—in 
other words, fostering what can be called civic 
professionalism. 

Like other professional schools, law schools are 
hybrid institutions. One parent is the historic 
community of practitioners, for centuries deeply immersed in the common law and carrying on traditions 
of craft, judgment and public responsibility. The other heritage is that of the modern research university. 
These two strands of inheritance were blended by the inventors of the modern American law school, starting 
at harvard in the 1870s with President Charles william eliot and his law dean, Christopher Columbus 
Langdell. The blend, however, was uneven. Factors beyond inheritance—the pressures and opportunities 
of the surrounding environment—have been very important in what might be called the epigenesis of legal 
education. But as American law schools have developed, their academic genes have become dominant.

The curriculum at most schools follows a fairly standard pattern. The juris doctor ( JD) degree is the typical 
credential offered, requiring three years of full-time or four years of part-time study. Most states require 
the degree for admission to practice, along with a separate bar examination. Typically, in the first year and a 
half, students take a set of core courses: constitutional law, contracts, criminal law, property law, torts, civil 
procedure and legal writing. After that, they choose among courses in particular areas of the law, such as tax, 
labor or corporate law. The school-sponsored legal clinics, moot court competition, supervised practice trials 
and law journals give the students who participate opportunities to practice the legal skills of working with 
clients, conducting appellate arguments, and research and writing. 

Law schools use the socratic, case-dialogue instruction in the first phase of their students’ legal education. 
During the second two years, most schools continue to teach, by the same method, a number of elective 
courses in legal doctrine. In addition, many also offer a variety of elective courses in seminar format, taught 
in ways that resemble graduate courses in the 
arts and sciences. what sets these courses apart 
from the arts and sciences experience is precisely 
their context—law school as apprenticeship 
to the profession of law. But there is room 
for improvement. The dramatic results of the 
first year of law school’s emphasis on well-
honed skills of legal analysis should be matched by similarly strong skill in serving clients and a solid ethical 
grounding. If legal education were serious about such a goal, it would require a bolder, more integrated 
approach that would build on its strengths and address its most serious limitations. In pursuing such a goal, law 
schools could also benefit from the approaches used in education of physicians, teachers, nurses, engineers and 
clergy, as well as from research on learning.

ThaT IS ThE chaLLEngE fOr LEgaL EducaTIOn: LInkIng ThE 
InTErESTS Of LEgaL EducaTOrS wITh ThE nEEdS Of LEgaL 
pracTITIOnErS and wITh ThE pubLIc ThE prOfESSIOn IS 
pLEdgEd TO SErvE.

ThE dramaTIc rESuLTS Of ThE fIrST yEar Of Law SchOOL’S 
EmphaSIS On wELL-hOnEd SkILLS Of LEgaL anaLySIS ShOuLd 
bE maTchEd by SImILarLy STrOng SkILL In SErvIng cLIEnTS 
and a SOLId EThIcaL grOundIng.
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five key Observations

observATIoN  1   Law School Provides Rapid Socialization into the Standards  

  of Legal Thinking.

Law schools are impressive educational institutions. In a relatively short period of time, they are able to 
impart a distinctive habit of thinking that forms the basis for their students’ development as legal professionals. 
Visiting schools of different types and geographical locations, the research team found unmistakable evidence 
of the pedagogical power of the first phase of legal education. within months of their arrival in law school, 
students demonstrate new capacities for understanding legal processes, for seeing both sides of legal arguments, 
for sifting through facts and precedents in search of the more plausible account, for using precise language, and 
for understanding the applications and conf licts of legal rules. Despite a wide variety of social backgrounds and 
undergraduate experiences, they are learning, in the parlance of legal education, to “think like a lawyer.” This 
is an accomplishment of the first order that deserves serious consideration from educators of aspirants to other 
professional fields.

observATIoN  2  Law Schools Rely Heavily on One Way of Teaching  

  to Accomplish the Socialization Process.

The process of enabling students to “think like lawyers” takes place not only in a compressed period of time 
but primarily through the medium of a single form of teaching: the case-dialogue method. Compared to other 
professional fields, which often employ multiple forms of teaching through a more prolonged socialization 
process, legal pedagogy is remarkably uniform across variations in schools and student bodies. with the 
exception of a few schools, the first-year curriculum is similarly standardized, as is the system of competitive 
grading that accompanies the teaching and learning practices associated with case dialogue. The consequence 
is a striking conformity in outlook and habits of thought among legal graduates. 

In particular, most law schools emphasize the priority of analytic thinking, in which students learn to 
categorize and discuss persons and events in highly generalized terms. This emphasis on analysis and system 
has profound effects in shaping a legal frame of mind. At a deep, largely uncritical level, the students come to 
understand the law as a formal and rational system, however much its doctrines and rules may diverge from 
the common sense understandings of the lay person. This emphasis on the procedural and systematic gives a 
common tone to legal discourse that students are quick to notice, even if reproducing it consistently is often a 
major learning challenge.

observATIoN  3  The Case-Dialogue Method of Teaching Has Valuable  

  Strengths but Also Unintended Consequences.

The case-dialogue method challenges students to grasp the law as a subject characterized by a particular 
way of thinking, a distinctive stance toward the world. And, as do the particular methods of teaching for 
other professions, the case-dialogue method offers both an accurate representation of central aspects of legal 
competence and a deliberate simplification of them. The simplification consists in the abstraction of the 
legally relevant aspects of situations and persons from their everyday contexts. In the case-dialogue classroom, 
students learn to dissect every situation they meet from a legal point of view. 
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By questioning and argumentative exchange with faculty, students are led to analyze situations by looking 
for points of dispute or conf lict and considering as “facts” only those details that contribute to someone’s 
staking a legal claim on the basis of precedent. The case-dialogue method drills students, over and over, in 
first abstracting from natural contexts, then operating upon the “facts” so abstracted according to specified 
rules and procedures, and drawing conclusions based upon that reasoning. students discover that to “think like 
a lawyer” means redefining messy situations of actual or potential conf lict as opportunities for advancing a 
client’s cause through legal argument before a judge or through negotiation. 

By contrast, the task of connecting these conclusions with the rich complexity of actual situations that involve 
full-dimensional people, let alone the job of thinking through the social consequences or ethical aspects 
of the conclusions, remains outside the case-dialogue method. Issues such as the social needs or matters of 
justice involved in cases do get attention in some case-dialogue classrooms, but these issues are almost always 
treated as addenda. Being told repeatedly that such 
matters fall, as they do, outside the precise and orderly 
“legal landscape,” students often conclude that they 
are secondary to what really counts for success in law 
school—and in legal practice. In their all-consuming first year, students are told to set aside their desire for 
justice. They are warned not to let their moral concerns or compassion for the people in the cases they discuss 
cloud their legal analyses. 

This warning does help students escape the grip of misconceptions about how the law works as they hone 
their analytic skills. But when the misconceptions are not addressed directly, students have no way of learning 
when and how their moral concerns may be relevant to their work as lawyers and when these concerns could 
throw them off track. students often find this confusing and disillusioning. The fact that moral concerns are 
reintroduced only haphazardly conveys a cynical impression of the law that is rarely intended. 

Two Major Limitations of Legal education

1. Most law schools give only casual attention to teaching students how to use legal thinking in the 
complexity of actual law practice. Unlike other professional education, most notably medical school, legal 
education typically pays relatively little attention to direct training in professional practice. The result 
is to prolong and reinforce the habits of thinking like a student rather than an apprentice practitioner, 
conveying the impression that lawyers are more like competitive scholars than attorneys engaged with the 
problems of clients. Neither understanding of the law is exhaustive, of course, but law school’s typically 
unbalanced emphasis on the one perspective can create problems as the students move into practice.1

 
2. Law schools fail to complement the focus on skill in legal analyses with effective support for developing 

ethical and social skills. students need opportunities to learn about, ref lect on and practice the 
responsibilities of legal professionals. Despite progress in making legal ethics a part of the curriculum, law 
schools rarely pay consistent attention to the social and cultural contexts of legal institutions and the varied 
forms of legal practice. To engage the moral imagination of students as they move toward professional 
practice, seminaries and medical, business and engineering schools employ well-elaborated case studies  
of professional work. Law schools, which pioneered the use of case teaching, only occasionally do so. 

Both of these drawbacks—lack of attention to practice and inadequate concern with professional 
responsibility—are the unintended consequences of reliance upon a single, heavily academic pedagogy, the 
case-dialogue method, to provide the crucial initiation into legal education.

In ThEIr aLL-cOnSumIng fIrST yEar, STudEnTS 
arE TOLd TO SET aSIdE ThEIr dESIrE fOr juSTIcE. 
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observATIoN  4   Assessment of Student Learning Remains Underdeveloped.

Assessment of what students have learned—what they know and are able to do—is important in all forms 
of professional education. In law schools, too, assessing students’ competence performs several important 
educational functions. In its familiar summative form, assessment sorts and selects students. From the start, 
assessment is used as a filter; law schools typically admit only students who are likely to succeed in law school 
as judged by performance on the Law school Admissions Test; and high-stakes, summative assessment is 
critical at the end of each of the first two semesters of law school, when essay examinations in each doctrinal 
course will determine students’ relative ranking, opening academic options for the remainder of some 
students’ legal education and legal careers—and closing them for others. The bar examination is another  
high-stakes, summative assessment that directly affects law school teaching but is administered by an 
independent body. 

summative assessments are useful devices to protect the public, for they can ensure basic levels of 
competence. But there is another form of assessment, formative assessment, which focuses on supporting 
students in learning rather than ranking, sorting and filtering them. Although contemporary learning theory 
suggests that educational effort is significantly enhanced by the use of formative assessment, law schools 
make little use of it. Formative assessments directed toward improved learning ought to be a primary form  
of assessment in legal education. 

observATIoN  5  Legal Education Approaches Improvement Incrementally,  

  Not Comprehensively.

Compared to 50 years ago, law schools now provide students with more experience, more contextual 
experience, more choice and more connection with the larger university world and other disciplines. 
however, efforts to improve legal education have been more piecemeal than comprehensive. Few schools 
have made the overall practices and effects of their educational effort a subject for serious study. Too few 
have attempted to address these inadequacies on a systematic basis. This relative lack of responsiveness by the 
law schools, taken as a group, to the well-reasoned pleas of the national bar and its commissions antedates the 
study on which Educating Lawyers is based. 

The relatively subordinate place of the practical legal skills, such as dealing with clients and ethical-social 
development in many law schools, is symptomatic of legal education’s approach to addressing problems 

and framing remedies. To a significant degree, both supporters 
and opponents of increased attention to “lawyering” and 
professionalism have treated the major components of legal 
education in an additive way, not an integrative way. 

Moreover, efforts to add new requirements are almost universally 
resisted, not only in legal education, but in professional education 
generally, because there is always too much to accomplish in too 
little time. sometimes this problem becomes so acute that the 
only solution is to extend the time allocated to training.  
In engineering, for example, current debate centers on the 
question of whether the master’s rather than the bachelor’s degree 
should be the entry-level credential for the field. extending the 
duration of training is a radical solution, however, and certainly 
not one that would appeal to law school administrators, faculty  
or students.

Providing additional classroom coverage of professionalism 
issues will not be an easy task. law school curriculum 

reform is a tedious and often frustrating task and seems to 
work best when modest changes are made at the margin 

by adding one or two additional courses. if the proponents 
of the need for increased law school training in ethics and 

professionalism are right, however, an effort equivalent 
to that which led to the increase in clinical legal education 
in the 19�0s and the increased emphasis on skills training 
in the 1990s is required. the aim of this effort should be 

to elevate the twin concepts of the practice of law as a 
public service calling and the development of the capacity 

for reflective moral judgment to the same level as legal 
knowledge and traditional legal skills. this is indeed an 

ambitious goal. (american Bar association, 199�) 
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This additive strategy of educational change assumes that increasing emphasis on the practical and ethical-
social skills of the profession will reduce time for and ultimately affect the extent to which students develop 
skills in legal analyses. Thus, practical skills are addressed only to a point. This is not only a logistical problem 
(too much to accomplish in a limited amount of time) but it is also a conceptual and pedagogical problem. In 
essence, the additive strategy assumes that the legal analysis so prominent in legal education is sufficient in its 
own terms, only requiring slight increase in attention to the practical and ethical-social skills of a beginning 
lawyer.

Toward a more Integrated model: 
a historic Opportunity to advance Legal Education

Law school provides the beginning, not the full development, of students’ professional competence and identity. 
At present, what most students get as a beginning is insufficient. students need a dynamic curriculum that 
moves them back and forth between understanding and enactment, experience and analysis. Law schools face 
an increasingly urgent need to bridge the gap between analytical and practical knowledge, and a demand 
for more robust professional integrity. Appeals and demands for change, from both within academic law and 
without, pose a new challenge to legal education. At the same time, they open to legal education a historic 
opportunity to advance both legal knowledge—theoretical and practical—and the capacities of the profession. 

Legal education needs to be responsive to both the needs of our time and recent knowledge about how learning 
takes place; it needs to combine the elements of legal professionalism—conceptual knowledge, skill and moral 
discernment—into the capacity for judgment guided by a sense of professional responsibility. Legal education 
should seek to unite the two sides of legal knowledge: formal knowledge and experience of practice. 

In particular, legal education should use more effectively the second two years of law school and more 
fully complement the teaching and learning of legal doctrine with the teaching and learning of practice. 
Legal education should also give more focused attention to the actual and potential effects of the law school 
experience on the formation of future legal professionals. 

recommendations

recoMMeNdATIoN  1   Offer an Integrated Curriculum.

To build on their strengths and address their shortcomings, law schools should offer an integrated, three-part 
curriculum: (1) the teaching of legal doctrine and analysis, which provides the basis for professional growth; 
(2) introduction to the several facets of practice included under the rubric of lawyering, leading to acting with 
responsibility for clients; and (3) exploration and assumption of the identity, values and dispositions consonant 
with the fundamental purposes of the legal profession. Integrating the three parts of legal education would 
better prepare students for the varied demands of professional legal work. 

In order to produce such integrative results in students’ learning, however, the faculty who teach in the several 
areas of the legal curriculum must first communicate with and learn from each other. 
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recoMMeNdATIoN  2   Join “Lawyering,” Professionalism and Legal Analysis  
 from the Start.

The existing common core of legal education needs to be expanded to provide students substantial experience 
with practice as well as opportunities to wrestle with the issues of professionalism. Further, and building on 
the work already underway in several law schools, the teaching of legal analysis, while remaining central, 
should not stand alone as it does in so many schools. The teaching of legal doctrine needs to be fully integrated 
into the curriculum. It should extend beyond case-dialogue courses to become part of learning to “think like 
a lawyer” in practice settings. 

Nor should doctrinal instruction be the exclusive content of the beginner’s curriculum. rather, learning 
legal doctrine should be seen as prior to practice chief ly in the sense that it provides the essential background 
assumptions and habits of thought that students need as they find their way into the functions and identity of 
legal professionals.  

recoMMeNdATIoN  3   Make Better Use of the Second and Third Years of  
 Law School. 

After the JD reports that graduates mostly see their experiences with law-related summer employment after 
the first and second years of law school as having the greatest inf luence on their selection of career paths.2 
Law schools could give new emphasis to the third year by designing it as a kind of “capstone” opportunity for 
students to develop specialized knowledge, engage in advanced clinical training, and work with faculty and 
peers in serious, comprehensive ref lection on their educational experience and their strategies for career and 
future professional growth. 

recoMMeNdATIoN  4   Support Faculty to Work Across the Curriculum.

Both doctrinal and practical courses are likely to be most effective if faculty who teach them have some 
significant experience with the other, complementary area. since all law faculty have experienced the case-
dialogue classroom from their own education, doctrinal faculty will probably make the more significant 
pedagogical discoveries as they observe or participate in the teaching of lawyering courses and clinics, and 
we predict that they will take these discoveries back into doctrinal teaching. Faculty development programs 
that consciously aim to increase the faculty’s mutual understanding of each other’s work are likely to improve 
students’ efforts to make integrated sense of their developing legal competence. however it is organized, it is 
the sustained dialogue among faculty with different strengths and interests united around common educational 
purpose that is likely to matter most.

recoMMeNdATIoN  5   Design the Program so that Students—and Faculty—Weave  
 Together Disparate Kinds of Knowledge and Skill.

Although the ways of teaching appropriate to develop professional identity and purpose range from classroom 
didactics to ref lective practice in clinical situations, the key challenge in supporting students’ ethical-social 
development is to keep each of these emphases in active communication with each other. 

The demands of an integrative approach require both attention to how fully ethical-social issues pervade the 
doctrinal and lawyering curricula and the provision of educational experiences directly concerned with the 
values and situation of the law and the legal profession. As the example of medical education suggests, these 
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concerns “come alive” most effectively when the ideas are introduced in relation to students’ experience of 
taking on the responsibilities incumbent upon the profession’s various roles. And, in teaching for legal analysis 
and lawyering skills, the most powerful effects on student learning are likely to be felt when faculty with 
different strengths work in a complementary relationship. 

 
recoMMeNdATIoN  6   Recognize a Common Purpose.

Amid the useful varieties of mission and emphasis among American law schools, the formation of competent 
and committed professionals deserves and needs to be the common, unifying purpose. A focus on the forma-
tion of professionals would give renewed prominence to the ideals and commitments that have historically 
defined the legal profession in America.

 
recoMMeNdATIoN  7   Work Together, Within and Across Institutions.

Legal education is complex, with its different emphases of legal analysis, training for practice and development 
of professional identity. The integration we advocate will depend upon rather than override the development 
of students’ expertise within each of the different emphases. But integration can f lourish only if law schools 
can consciously organize their emphases through ongoing mutual discussion and learning. 
 

Examples from the field

some law schools are already addressing the need for a more dynamic, integrated curriculum. The work of 
centers such as the Institute for Law school Teaching at the Gonzaga University school of Law and a far-
f lung network of legal educators that has resulted in the report “Best Practices for Legal education” testify to 
substantial interest in aspects of the pedagogical project.3 Indeed, the idea for an integrated approach draws 
liberally on their inspiration. 

The law schools of New York University (NYU) and the City University of New York (CUNY) each 
exemplify, in different ways, ongoing efforts to bring the three aspects of legal apprenticeship into active 
relation. CUNY cultivates close interrelations between doctrinal and lawyering courses, including a resource-
intensive investment in small sections in both doctrinal and lawyering seminars in the first year and a heavy 
use of simulation throughout the curriculum. The school also provides extensive clinical experience linked 
to the lawyering sequence. At NYU, doctrinal, lawyering and clinical courses are linked in a variety of 
intentional ways. There, the lawyering curriculum also serves as a connecting point for faculty discussion and 
theoretical work, as well as a way to encourage students to consider their educational experience as a unified 
effort. 

Other schools have embarked on different experiments. Yale Law school has restructured its first-year 
curriculum by reducing the number of required doctrinal courses and encouraging students to elect an 
introductory clinical course in their second semester. This is not full-scale integration of the sort necessary 
to legal education, but it and other efforts like it point toward an intermediate strategy: a course of study that 
encourages students to shift their focus between doctrine and practical experience not once but several times, 
so as to gradually develop more competence in each area while making more linkages between them. 

Courses and other experiences that develop the practical skills of lawyering are most effective in small-group 
settings. Of all the obstacles to this reform, the relatively higher cost of the small classes is the most difficult 
to overcome, especially at institutions without large endowments. In this light, it is encouraging to note the 
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emergence of what may be another, less resource-intensive strategy. southwestern Law school has instituted 
a new first-year curriculum, in which students take four doctrinal courses in their first semester rather than 
five, allowing for an intensified two-semester, integrated lawyering course plus an elective course in their 
second semester. The lawyering course expands a legal writing and research experience to include detailed 
work in legal methods and reasoning, as well as interviewing and advocacy. Professionalism explicitly grounds 
the course through the introduction of case studies of lawyer careers that have been drawn from empirical 
research, such as the studies done by the American Bar Foundation referred to earlier. In addition, the 
southwestern plan also provides extensive academic support where needed to enhance student success.

The rewards of Innovation

Developing an integrated curriculum and approach to teaching designed to meet a common mission of 
forming professionals will not be a simple or effortless process. On the part of faculty, it will require both 
drawing more fully on one’s own experience and learning from each other. It will also require creativity. 

Greater coherence and integration in the law school experience is not only a worthy project for the benefit  
of students; it can also incite faculty creativity and cohesion. Attention to issues of teaching and learning often 
results in improvements and even experiments in teaching. And when innovation is the focus of a group of 

colleagues in and across institutions, the practice of teaching 
can become the basis of community, where the substantive 
knowledge about teaching and learning can be built upon 
and shared publicly over time, in the fashion of traditional 
academic scholarship, rather than being gained and lost  
anew with each individual teacher .4 By making classroom 

practice the subject of critical scrutiny, law professors would be applying to their teaching and their students’ 
learning the kind of skill and intellectual attention they routinely bring to their legal scholarship. Curricular 
integration and collaborations could also open the opportunity for faculty, particularly new faculty, to develop 
their careers in novel ways, both directly through new methods of teaching and also through scholarship  
about teaching and learning.

As desirable—and necessary—as developing a more balanced and integrated legal education might be, 
change does not come without effort and cost. Forward-thinking faculty and schools will have to overcome 
significant obstacles. A trade-off between higher costs and greater educational effectiveness is one. resistance 
to change in a largely successful and comfortable academic enterprise is another. however, in all movements 
for innovation, champions and leaders are essential factors in determining whether or not a possibility becomes 
realized. here, the developing network of faculty and deans concerned with improving legal education is a 
key resource waiting to be developed further and put to good use.

It is well worth the effort. The calling of legal educators is a high one—to prepare future professionals with 
enough understanding, skill and judgment to support the vast and complicated system of the law needed to 
sustain the United states as a free society worthy of its citizens’ loyalty. That is, to uphold the vital values of 
freedom with equity and extend these values into situations as yet unknown but continuous with the best 
aspirations of our past. 

1 Dinovitzer, r., and others, After the JD: First Results of a National Study of Legal Careers. Overland Park, Ks: The National 
Association for Law Placement Foundation for Law Career research and education and the American Bar Foundation, 2004, 
pp. 77-82.

2 Dinovitzer and others, After the JD, pp. 79, 82.
3 stuckey, r. and others. “Best Practices for Legal education.” Nelson Mullins riley & scarborough Center on Professionalism 

at the University of south Carolina school of Law. [http://professionalism.law.sc.edu/news.html#CLeA]. 
4 huber, M. T., and hutchings, P. The Advancement of Learning: Building the Teaching Commons. san Francisco: Jossey-Bass, 2005.

grEaTEr cOhErEncE and InTEgraTIOn In ThE 
Law SchOOL ExpErIEncE IS nOT OnLy a wOrThy 
prOjEcT fOr ThE bEnEfIT Of STudEnTS; IT can 
aLSO IncITE facuLTy crEaTIvITy and cOhESIOn.
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====================== : =========== ===== ===== : ======== ======== : ======== ======== ======== ======== ======== ================ ========
Adams 34,387 : 3 2 0 0 : 28 1,228 28 0 3 31 1,109 2 33 0.21%
Allen 355,329 : 20 28 24 2 : 807 440 : 702 105 46 853 417 28 881 5.60%
Bartholomew 76,794 : 7 6 4 0 : 90 853 : 90 0 11 101 760 6 107 0.68%
Benton 8,854 : 1 1 0 0 : 6 1,476 : 6 0 1 7 1,265 1 8 0.05%
Blackford 12,766 : 2 2 0 0 : 8 1,596 : 8 0 2 10 1,277 2 12 0.08%
Boone 56,640 : 12 7 3 0 : 150 378 : 150 0 15 165 343 7 172 1.09%
Brown 15,242 : 4 2 0 0 : 20 762 : 20 0 4 24 635 2 26 0.17%
Carroll 20,155 : 3 3 0 0 : 19 1,061 : 19 0 3 22 916 3 25 0.16%
Cass 38,966 : 4 4 2 0 : 36 1,082 : 36 0 6 42 928 4 46 0.29%
Clark 110,232 : 21 10 4 0 : 109 1,011 : 109 0 25 134 823 10 144 0.92%
Clay 26,890 : 5 2 0 0 : 18 1,494 : 18 0 5 23 1,169 2 25 0.16%
Clinton 33,224 : 2 3 0 0 : 31 1,072 : 31 0 2 33 1,007 3 36 0.23%
Crawford 10,713 : 3 1 0 0 : 4 2,678 : 4 0 3 7 1,530 1 8 0.05%
Daviess 31,648 : 2 2 0 0 : 18 1,758 : 18 0 2 20 1,582 2 22 0.14%
De Kalb 42,223 : 8 4 0 0 : 41 1,030 : 41 0 8 49 862 4 53 0.34%
Dearborn 50,047 : 3 3 0 0 : 43 1,164 : 43 0 3 46 1,088 3 49 0.31%
Decatur 25,740 : 4 2 0 0 : 20 1,287 : 20 0 4 24 1,073 2 26 0.17%
Delaware 117,671 : 19 6 8 6 : 135 872 : 135 0 33 168 700 6 174 1.11%
Dubois 41,889 : 6 2 2 0 : 46 911 : 46 0 8 54 776 2 56 0.36%
Elkhart 197,559 : 6 12 8 1 : 210 941 : 210 0 15 225 878 12 237 1.51%
Fayette 24,277 : 2 2 0 0 : 21 1,156 : 21 0 2 23 1,056 2 25 0.16%
Floyd 74,578 : 4 7 2 0 : 176 424 : 176 0 6 182 410 7 189 1.20%
Fountain 17,240 : 6 1 0 0 : 16 1,078 : 16 0 6 22 784 1 23 0.15%
Franklin 23,087 : 3 2 0 0 : 11 2,099 : 11 0 3 14 1,649 2 16 0.10%
Fulton 20,836 : 4 2 0 0 : 11 1,894 : 11 0 4 15 1,389 2 17 0.11%
Gibson 33,503 : 4 2 0 0 : 23 1,457 : 23 0 4 27 1,241 2 29 0.18%
Grant 70,061 : 18 6 1 0 : 55 1,274 : 55 0 19 74 947 6 80 0.51%
Greene 33,165 : 6 2 0 0 : 16 2,073 : 16 0 6 22 1,508 2 24 0.15%
Hamilton 274,569 : 6 4 17 1 : 596 461 : 570 26 24 620 443 4 624 3.97%
Hancock 70,002 : 3 3 2 0 : 122 574 : 122 0 5 127 551 3 130 0.83%
Harrison 39,364 : 5 2 0 0 : 35 1,125 : 35 0 5 40 984 2 42 0.27%
Hendricks 145,448 : 5 8 5 0 : 155 938 : 155 0 10 165 882 8 173 1.10%
Henry 49,462 : 4 3 0 0 : 27 1,832 : 27 0 4 31 1,596 3 34 0.22%
Howard 82,752 : 3 5 3 0 : 93 890 : 93 0 6 99 836 5 104 0.66%
Huntington 37,124 : 4 4 0 0 : 33 1,125 : 33 0 4 37 1,003 4 41 0.26%
Jackson 42,376 : 5 3 0 0 : 40 1,059 : 40 0 5 45 942 3 48 0.31%
Jasper 33,478 : 8 3 1 0 : 18 1,860 : 18 0 9 27 1,240 3 30 0.19%
Jay 21,253 : 3 2 0 0 : 13 1,635 : 13 0 3 16 1,328 2 18 0.11%
Jefferson 32,428 : 4 2 0 0 : 36 901 : 36 0 4 40 811 2 42 0.27%
Jennings 28,525 : 3 2 0 0 : 16 1,783 : 16 0 3 19 1,501 2 21 0.13%
Johnson 139,654 : 6 8 3 0 : 213 656 : 213 0 9 222 629 8 230 1.46%
Knox 38,440 : 3 4 0 0 : 43 894 : 43 0 3 46 836 4 50 0.32%
Kosciusko 77,358 : 4 4 3 0 : 95 814 : 95 0 7 102 758 4 106 0.67%
La Porte 111,467 : 3 8 0 0 : 144 774 : 144 0 3 147 758 8 155 0.99%
Lagrange 37,128 : 2 3 0 0 : 17 2,184 : 17 0 2 19 1,954 3 22 0.14%
Lake 496,005 : 88 41 15 1 : 1,008 492 : 1,008 0 104 1,112 446 41 1,153 7.33%
Lawrence 46,134 : 9 3 0 0 : 25 1,845 : 25 0 9 34 1,357 3 37 0.24%
Madison 131,636 : 11 9 1 1 : 134 982 : 134 0 13 147 895 9 156 0.99%
Marion 903,393 : 339 83 166 9 : 5,936 152 : 4,415 1,521 514 6,450 140 83 6,533 41.55%
Marshall 47,051 : 7 3 0 0 : 37 1,272 : 37 0 7 44 1,069 3 47 0.30%
Martin 10,334 : 3 1 1 0 : 5 2,067 : 5 0 4 9 1,148 1 10 0.06%
Miami 36,903 : 3 4 1 0 : 20 1,845 : 20 0 4 24 1,538 4 28 0.18%
Monroe 137,974 : 8 9 7 11 : 338 408 : 338 0 26 364 379 9 373 2.37%
Montgomery 38,124 : 5 3 0 0 : 38 1,003 : 38 0 5 43 887 3 46 0.29%
Morgan 68,894 : 4 8 0 0 : 59 1,168 : 59 0 4 63 1,094 8 71 0.45%
Newton 14,244 : 2 2 0 0 : 16 890 : 16 0 2 18 791 2 20 0.13%
Noble 47,536 : 8 4 0 0 : 31 1,533 : 31 0 8 39 1,219 4 43 0.27%
Ohio 6,128 : 1 3 0 0 : 3 2,043 : 3 0 1 4 1,532 3 7 0.04%
Orange 19,840 : 3 2 0 0 : 13 1,526 : 13 0 3 16 1,240 2 18 0.11%
Owen 21,575 : 3 1 0 0 : 13 1,660 : 13 0 3 16 1,348 1 17 0.11%
Parke 17,339 : 2 1 0 0 : 9 1,927 : 9 0 2 11 1,576 1 12 0.08%
Perry 19,338 : 8 3 0 0 : 11 1,758 : 11 0 8 19 1,018 3 22 0.14%
Pike 12,845 : 2 1 0 0 : 6 2,141 : 6 0 2 8 1,606 1 9 0.06%
Porter 164,343 : 5 9 0 0 : 347 474 : 347 0 5 352 467 9 361 2.30%
Posey 25,910 : 3 2 0 0 : 18 1,439 : 18 0 3 21 1,234 2 23 0.15%
Pulaski 13,402 : 2 2 0 0 : 10 1,340 : 10 0 2 12 1,117 2 14 0.09%
Putnam 37,963 : 7 2 0 0 : 24 1,582 : 24 0 7 31 1,225 2 33 0.21%
Randolph 26,171 : 2 3 0 0 : 15 1,745 : 15 0 2 17 1,539 3 20 0.13%
Ripley 28,818 : 2 2 4 0 : 41 703 : 41 0 6 47 613 2 49 0.31%
Rush 17,392 : 4 4 0 0 : 17 1,023 : 17 0 4 21 828 4 25 0.16%
St. Joseph 266,931 : 47 24 14 8 : 598 446 : 516 82 69 667 400 24 691 4.39%
Scott 24,181 : 5 2 0 0 : 14 1,727 : 14 0 5 19 1,273 2 21 0.13%
Shelby 44,436 : 7 3 1 0 : 59 753 : 59 0 8 67 663 3 70 0.45%
Spencer 20,952 : 3 2 0 0 : 14 1,497 : 14 0 3 17 1,232 2 19 0.12%
Starke 23,363 : 2 2 0 0 : 15 1,558 : 15 0 2 17 1,374 2 19 0.12%
Steuben 34,185 : 1 3 0 0 : 33 1,036 : 33 0 1 34 1,005 3 37 0.24%

Appendix M: 2010 Census of Indiana Lawyers

Sources: 2010 Indiana Legal Directory and 2010 Census of State of Indiana 
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Sources: 2010 Indiana Legal Directory and 2010 Census of State of Indiana 

Sullivan 21,475 : 2 3 0 0 : 14 1,534 : 14 0 2 16 1,342 3 19 0.12%
Switzerland 10,613 : 3 1 0 0 : 4 2,653 : 4 0 3 7 1,516 1 8 0.05%
Tippecanoe 172,780 : 10 8 8 4 : 235 735 : 202 33 22 257 672 8 265 1.69%
Tipton 15,936 : 1 2 0 0 : 11 1,449 : 11 0 1 12 1,328 2 14 0.09%
Union 7,516 : 2 2 0 0 : 3 2,505 : 3 0 2 5 1,503 2 7 0.04%
Vanderburgh 179,703 : 15 20 13 0 : 438 410 : 379 59 28 466 386 20 486 3.09%
Vermillion 16,212 : 4 2 0 0 : 8 2,027 : 8 0 4 12 1,351 2 14 0.09%
Vigo 107,848 : 30 8 4 2 : 176 613 : 176 0 36 212 509 8 220 1.40%
Wabash 32,888 : 2 3 1 0 : 28 1,175 : 28 0 3 31 1,061 3 34 0.22%
Warren 8,508 : 1 1 0 0 : 5 1,702 : 5 0 1 6 1,418 1 7 0.04%
Warrick 59,689 : 10 5 2 1 : 39 1,530 : 39 0 13 52 1,148 5 57 0.36%
Washington 28,262 : 8 2 0 0 : 23 1,229 : 23 0 8 31 912 2 33 0.21%
Wayne 68,917 : 9 6 1 0 : 57 1,209 : 57 0 10 67 1,029 6 73 0.46%
Wells 27,636 : 3 2 1 0 : 29 953 : 29 0 4 33 837 2 35 0.22%
White 24,643 : 1 2 0 0 : 22 1,120 : 22 0 1 23 1,071 2 25 0.16%
Whitley 33,292 : 4 2 0 0 : 24 1,387 : 24 0 4 28 1,189 2 30 0.19%

Firms: :
========================: =========== ===== ===== : ======== =========== ======== ======== ======== ======== ======== ================ %
TOTALS 6,483,802 : 954 504 332 47 : 13,887 467 : 12,061 1,826 1,837 15,220 426 504 15,724 100.00%
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Appendix N: Memorandum Explaining ABA Approval Process 

MEMORANDUM 

To:  Indiana Tech Law School Feasibility Committee Members 

From:  Leary Davis 

Subject: Information prior to March 10, 2011 meeting 

Date:  February 25, 2011 

 The purpose of this memorandum is three-fold: to provide you with an idea of the factors the 
typical law school feasibility study explores, to outline the American Bar Association (ABA) 
approval process and the Standards for Approval of Law Schools (the Standards), and to invite your 
questions and suggestions. 

 Preliminarily, we should note that while the courts and bars of the respective states have 
inherent authority to approve law schools whose graduates may take bar admission examinations in 
their jurisdictions, with few exceptions states rely solely upon the ABA as their accrediting 
authority.  When a school becomes provisionally approved by the ABA, its graduates are entitled to 
take bar admissions examinations in all 50 states.  In a few states, such as California, graduates on 
non-ABA approved law schools may also take the bar.  A few states allow applicants who have read 
law under the supervision of a practicing attorney for a number of years to take their exams. 

 The ABA bifurcates its approval process so that the graduates of a new law school can 
become qualified to take the bar before the school begins its third year and its charter class 
graduates. It allows a new law school to apply for provisional approval in its second year.
Provisional approval is granted if a school establishes that it substantially complies with the 
Standards. A school may apply for full approval only after two years of provisional approval, 
meaning that at least two graduating classes will have taken bar admission exams.  Full approval is 
granted if a school establishes that it fully complies with the Standards.  Schools must gain full 
approval after five years of provisional approval, or they lose their ABA-approved status. How well 
the graduates of the first classes do on bar admission exams is crucial to the granting of full 
approval.

The ABA’s Requirements for a Feasibility Study 

 Rule 4(b)(4) of the ABA’s Rules of Procedure for Approval of Law Schools (the Rules) 
provides that an application for provisional approval must contain “a feasibility study which 
evaluates the nature of the educational program and goals of the school, the profile of the students 
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who are likely to apply, and the resources necessary to create and sustain the school, including 
relation to the resources of a parent institution, if any;….” 

 Earlier versions of the Standards and Rules also specified that the feasibility study be 
comprehensive, that it enable the institution to make a realistic and informed assessment of the 
viability of the proposed school, and that it examine such factors as the demand for legal education, 
the need for lawyers and the distance from existing law schools.  Though these and other factors are 
no longer specified in the Rules, presumably to help keep the ABA from running afoul of the 
antitrust laws, they must be considered if a feasibility study is to be valid.  In addition, wild cards, 
low probability-high impact events that might arise in the future, should be anticipated to the extent 
possible. Deregulation, the volatile rise of starting salaries at Biglaw firms, U.S. News rankings, and 
the advent of for-profit law schools provide examples of unforeseen factors that have had profound 
impacts on legal education over the last quarter-century. Should it be feasible to do so and should 
Indiana Tech decide to establish a new law school, it is imperative that its design insure its success 
no matter what the future holds.  The study should address whether Indiana Tech possesses unique 
or rare strengths that it can bring to legal education in ways that would differentiate and assure the 
success of any law school it might establish.  

 Typically, it takes at least couple of years following a positive feasibility study to establish a 
law school.  It that were the case at Indiana Tech, a law school might open in 2013, after the 
employment of a dean, strategic planning including design of a differentiated educational program, 
the hiring of faculty and staff and their training for implementation of any distinctive features of the 
school, acquisition and outfitting of adequate facilities, acquisition of a law library, establishment of 
administrative procedures, compliance with relevant legal and administrative requirements, and 
recruitment and matriculation of the charter class of law students.  Gerry Francis, Provost at Elon 
when its law school was established, likened the process to that of starting a small college. 

The ABA Standards for Approval of Law Schools 

Key requirements of the eight chapters of the ABA Standards for Approval of Law Schools 
are outlined below:

1. General. A school seeking approval must demonstrate that its program is sound, which 
it does by establishing compliance with the Standards. A school is granted provisional 
approval by establishing substantial compliance with each standard, and may have 
provisional approval withdrawn if not in full compliance within five years. Full approval 
is granted after two years of provisional approval if full compliance is established.  All 
schools should seek to exceed these minimum requirements.

2. Organization and administration.  A school must possess adequate resources and 
utilize them for a sound program of legal education and to accomplish its mission. The 
school shall have a full-time dean, and the dean and faculty shall formulate and 
administer the educational programs of the law school. Both dean and faculty shall have 
significant roles, but allocation between them is for determination by the institution.  The 
school must not discriminate inequitably.
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3. Program of Legal Education.  The educational program must prepare students for 
admission to the bar and responsible participation therein.  An interpretation of Standard 
301 requires that 75% of a school’s graduates sitting for bar examinations pass. The 
educational program must include instruction in core substantive law, values and skills; 
substantial writing instruction; instruction in professional responsibility; and substantial 
opportunities for small group work, pro bono activities, and supervised real-life practice 
experiences.  Standards 303 and 304 mandate academic standards and minimum 
requirements for class days and minutes. 58,000 minutes of instruction time are required, 
45,000 of which are regularly scheduled at the law school.  Other standards regulate 
study outside the classroom, distance education, foreign study and the granting of 
degrees beyond the J.D.

4. Faculty.  The faculty must be highly qualified and sufficient in number to fulfill the 
requirements of the Standards and meet the goals of its educational program. The full-
time faculty has primary responsibility for the educational program and the duty to 
establish policies concerning teaching, scholarship, and service within and without the 
school.  The school must establish and maintain conditions sufficient to attract and retain 
a competent faculty, including tenure or other policies relating to security of position.

5. Admissions.  The school may not admit students who appear to be incapable. All 
applicants must take an acceptable admissions test and, except in extraordinary 
circumstances, all matriculants must have completed three-fourths of the work required 
for a bachelor’s degree. The school must provide an active career counseling and 
placement service. These standards also regulate basic consumer information and other 
admissions policies and services.

6. Library and information services.  The school must have a full-time librarian with 
faculty status, preferably with law and library degrees and security of position, and other 
personnel sufficient to provide adequate library and informational services. The library 
must possess adequate resources appropriately deployed to support the school’s 
teaching, research and service programs, and it must adopt contemporary technology 
when appropriate. The library’s collection and services must be planned and suitably 
housed. A written collection development plan is required. No titles are specified for a 
minimally acceptable collection.

7. Facilities.  The school must have facilities adequate both for its current program and for 
anticipated growth in the immediate future.  These include a library sufficient in size, 
location and design with adequate seating given the school’s enrollment and faculty; 
suitable class and seminar rooms; such skills facilities as courtrooms, conference rooms 
and offices for clinics and advocacy, interviewing, counseling and negotiation 
simulations; sufficient on-site quiet study and research seating, preferably including 
space suitable for group study and collaboration; private offices for each faculty member 
suitable for study and student conferences, and similar offices for adjunct faculty; co-
curricular activity housing; and suitable space for all staff, equipment and records.
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8. Council authority. It is the Council of the Section of Legal Education and Admissions 
to the Bar and not the House of Delegates of the ABA that has the authority to grant or 
deny a school’s application for provisional or full approval, as well as to adopt or revise 
Standards, Interpretations and Rules.  The Council may grant a variance from the 
Standards and impose conditions on the variance granted. 

Questions and Suggestions 

 Good planning is not just a cognitive process, but also an interpersonal or political process. 
In my experience I’ve discovered ten reasons good plans don’t get made and implemented, half of 
which are interpersonal. They are: 

1. Miscommunication of the planning process, or inaptly defining the problem or other 
stimulus to plan 

2. Inadequate assessment phase 
3. Failure to achieve goal clarity 
4. Adoption of inconsistent goals and objectives 
5. Faulty resource analysis 
6. Premises are suspect among those affected by the plan, so you lack their commitment  
7. Indifference or hostility to the plan among those affected by the plan because of their lack of 

participation, even if they accept your premises  
8. Entrusting implementation to those who are insufficiently talented or insufficiently 

committed 
9. Vested interests defeat formation or implementation of plan 
10. Failure to consider upside or downside contingencies 

It is important that we all participate well in this planning process, that we seek and gain 
information we need to make good decisions, and that we justify the good will and support of those 
who possess information and influence that we need to complete an exemplary study. 

To that end, I ask that you feel free, even obligated, to let me know: 

Any questions you may have about the planning process or the substance of our study.  If I 
have the answer I will endeavor to get it to you as quickly as possible.  If I or University 
officials do not have the answer to a question, that question will be the question we most 
need asked, and we will seek the answer. 

Any information that you think the committee should consider, even if you are sure we are 
already considering it.  We might not be. 

You may reach me at my office number at 336-279-9201, my mobile number at 336-609-11380, of 
by email at davislaw@elon.edu.

 I look forward to meeting you on Thursday, March 10. 
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Student Engagement in Law School:  
In Class and Beyond

2010 Annual Survey Results

Appendix O: 2010 LSSSE Annual Survey Results
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LSSSE Law School Participation Agreement

In a given administration year, participating law schools agree to the following:

  LSSSE staff will use the LSSSE data in aggregate for national reporting purposes and 
other legal education initiatives (e.g., scholarly papers). LSSSE may also make data 
in which individual schools cannot be separately identified available to researchers in 
studying the law school experience.

  Your school may use your own LSSSE data for institutional purposes.

  LSSSE results specific to each law school and identified as such will not be made public 
by LSSSE except by mutual agreement between LSSSE and the law school.
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Foreword

Background 

I’ve been a fan of the Law School Survey of Student Engagement 
(LSSSE) and its precursor (the undergraduate National Survey 
of Student Engagement, NSSE) since their inception. As a Senior 
Scholar with the Carnegie Foundation for the Advancement of 
Teaching from 1999–2001, I saw the ways in which tracking 
student engagement helped faculty members in diverse disciplines 
to understand how students spent their time, contributed to their 
communities, engaged with faculty and student colleagues, and 
benefited from differently designed educational programs. Both 
NSSE and LSSSE help universities and law schools to understand 
the intangible dimensions of effective teaching and potent learning, 
more meaningful measures than those associated with “rankings” 
systems such as those offered by U.S. News & World Report.

Over the last two years, I’ve co-chaired my law school’s 
curriculum review committee and offered recommendations to 
colleagues about how to improve our educational program. I 
drew upon my experience as principal investigator and director 
of the Carnegie Foundation’s study, Educating Lawyers, but 
believed it was even more important to share insights gleaned 
from LSSSE and comparisons between the experiences of our law 
students and those at peer institutions and law schools around 
the country.

This year’s analysis of LSSSE data is particularly important, in 
my view. The Carnegie Report1 emphasized several different 
dimensions of preparation for service as a member of the 
legal profession, including dimensions related to thinking and 
intellectual preparation, development of skills related to practice 
and performance, and those relating to professional values 
and identity. The 2010 LSSSE annual survey results highlight 
important ways in which students do (or do not) develop a sense 
of professional identity and values during law school. This is 
a crucial area about which I have written elsewhere,2 and one 
about which many law faculty members are not well-informed.

Insights from the 2010 LSSSE

Insights derived from 2010 LSSSE data deserve careful attention 
by faculty members and law schools around the country. 
Seventy-seven law schools participated in the 2010 LSSSE 
survey (out of approximately 200 ABA-recognized schools). 
Many law schools participate in LSSSE in alternate years 
while others participate yearly to track longitudinal patterns, 
particularly during a time when many schools are considering 

or implementing changes in their curriculum in response to 
the Carnegie Report or other forces. Here are some important 
highlights evident from analysis of LSSSE data reflecting student 
responses in spring 2010:

•  Understanding Client Needs. Only about half of 1L, 2L, and 
3L students said that they felt prepared to understand the 
needs of clients. Students with experience in clinical or pro 
bono work were more likely than others to report that they  
felt prepared.

•  Other Skills and Values. Fewer than 60% of law students 
generally felt prepared to work with colleagues as part of a 
legal team, cope with day-to-day stresses of law practice, deal 
with ethical dilemmas, serve the public good, or understand 
professional values.

•  Role of Faculty Members. Students generally reported that 
faculty members play crucial roles in helping them to acquire 
work-related knowledge and skills, to work effectively with 
others, to develop a personal code of ethics, to understand 
themselves, and to deal with ethical dilemmas. Yet fewer than 
a third of 3Ls have worked closely with faculty members 
or frequently discussed class readings or career plans with 
faculty members. The average student found faculty members 
to be only moderately available, helpful, and sympathetic. 
Approximately half of law students never worked with 
faculty members on activities other than coursework, such 
as committees or student-life activities, even though data 
confirm that such interaction benefits student development.

•  Student Motivations. More than 50% of 1L students reported 
motivations for law study related to securing a challenging 
and rewarding career, furthering academic development, 
achieving financial security, or achieving prestige. Younger 
students were especially motivated by continuing their studies 
when unsure of next steps in life.

•  Law School Support. Many students reported that strong law 
school support relating to non-academic issues contributed 
to their development of a sense of professional identity and 
ethics, yet less than one-quarter of students believed that  
they had received needed support from their law schools in 
this regard.
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•  Public Service. Nearly three-fourths of law students reported 
that they were involved in pro bono or volunteer work during 
law school.

•  Gender Differences Persist. Notwithstanding the growing 
presence of women in law schools (now approximately 
50% of the student body in many places), female students 
continued to report that they were less likely than male 
counterparts to ask questions in class frequently.

Imperatives for Participation

I urge faculty colleagues and law schools around the country to 
participate in the LSSSE survey process for several reasons:

•  Gains from Legal Education. They need to determine what 
students are gaining from legal education in order to explain 
why students should enroll in law school programs during 
an era of increasing debt and uncertainty regarding job 
prospects. 

•  Comparative Strengths. They need to consider how their 
students’ experiences compare with those of students at 
other law schools with which they compete.

•  Accreditors’ Demands. They need to attend to significant 
questions being raised by the American Bar Association, 
regional accreditors, and others about learning outcomes 
that students have reason to expect will drive the educational 
programs in which they enroll.

During my tenure with the Carnegie Foundation for 
the Advancement of Teaching, and my time developing 
recommendations that appeared in the Carnegie Report, I 
learned firsthand that “assessment drives learning.” Faculty 
members who hear students ask “Will it be on the test?” 
appreciate this powerful dynamic. Increasingly, deans and others 
understand this fact of life as they are called to account for 
their “rankings” in the infamous and ill-considered framework 
employed by U.S. News & World Report. LSSSE instead 
provides a meaningful measure of what law students actually 
gain from participation in law school. It offers faculty members 
a key to unlock the effectiveness of crucial curricular initiatives 
by means of direct student assessments and comparisons to 
peers. I urge colleagues around the country to engage with the 
challenging questions posed by the 2010 and ongoing LSSSE 
surveys, and to use these important tools to improve the ways in 
which we prepare law students for future roles as leaders within 
the legal profession.

Judith Wegner 
Dean Emerita and Burton Craige Professor of Law  
University of North Carolina at Chapel Hill

“[LSSSE] provides a meaningful measure of what law students actually gain from participation 
in law school.”
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Director’s Message

I am delighted to participate in my first annual report as the 
new director of the Law School Survey of Student Engagement. 
LSSSE is an annual survey that collects information directly 
from law students about how they spend their time in law 
school, what they experience, and what they learn from those 
experiences. It focuses on the notion of engagement, which 
“is a deceptively simple, even self-evident, premise: the more 
students do something, the more proficient they become.”3 
The idea of engagement embraces a variety of activities, 
including many non-classroom experiences. According to 
psychologists Bonita London, Geraldine Downey, and Shauna 
Mace, “engagement refers not only to the academic investment, 
motivation, and commitment that students demonstrate within 
their institution (both in and out of the classroom context), 
but also to the psychological connection, comfort, and sense of 
belonging that students feel toward their institution, their peers, 
professors, and administrators.”4 

LSSSE data are particularly important now, in light of increasing 
calls for change to legal education. These come, at least in 
part, from the challenges posed by the job market for new law 
graduates. The discussion of necessary change has included 
suggestions that the whole structure of law school in the U.S. 
needs to be reconfigured,5 as well as more modest—but still 
significant—proposals.6 The data generated by LSSSE provide 

insight into what is working and not working in law school 
today, taken from the viewpoint of our first-line consumers—law 
students. Using these data will help to ensure that the changes a 
law school makes will enhance student learning and engagement.

Much of the current discussion around reform of legal 
education assumes that what matters in law school is limited 
to the learning that occurs in class, whether doctrinal or skills-
based, clinical or research-oriented. Law school classes are, of 
course, crucial. At the same time, it makes sense to consider 
what the law school environment contributes to the learning 
and engagement of its students. In other settings, research 
confirms the relationship between underlying environment or 
context and learning.7 LSSSE’s 2010 findings reveal that what 
happens outside of class is significantly related to student 
learning. The data also indicate room for improvement in the 
non-class environment. 

LSSSE is especially well-positioned to investigate the role of this 
larger law school context. Our core survey addresses whether 
and how context matters in law student learning through 
questions that relate directly to students’ “psychological 
connection, comfort, and sense of belonging” in school. For 
example, LSSSE includes questions about the extent to which 
schools provide support with regard to non-academic (including 

“The data generated by LSSSE provide insight into what is working and not working in law school 
today, taken from the viewpoint of our first-line consumers—law students.”

Proprietary information. 

 
Not fo

r re
production.



Appendix Page 63

 Law School Survey of Student Engagement | 2010 Annual Survey Results   5

family and work-related) responsibilities and the extent to 
which they help students thrive socially. It also includes 
questions about various opportunities for interaction with 
faculty, and about relationships with administrators as well  
as peers. 

In addition to the core survey, each year LSSSE develops 
experimental questions focused on particular themes or issues. 
These are administered to students at a subset of participating 
schools, and might be used to tease out information relevant 
to world events or trends in legal education, for example, or 
to further understanding of data gathered in earlier surveys. 
In our most recent survey, two sets of experimental questions 
investigate how experiences and relationships outside of the 
classroom relate to student learning. The first focuses on the 
motivation of students both with regard to the decision to enter 
law school and with regard to working hard once in school. 
The second set considers how law schools prepare students to 
step into professional roles. 

Our investigation of responses to the core and experimental 
questions revealed that context can contribute substantially to 
student learning. In this way, law school is more like lawyering 
than we otherwise might have thought: in practice, it isn’t just 
the technical legal work that matters; trust is generated also 

through the way a lawyer conveys his or her attitude toward 
clients. In the same way, the law school environment (which 
extends beyond the confines of the classroom and formal 
learning opportunities) conveys a school’s attitude toward  
its students, and helps—or potentially detracts from—a 
student’s engagement.  

LSSSE data can identify the strengths of a law school’s 
underlying environment as well as areas for improvement.  
The data also provide opportunities for tracking consequences 
of intentional changes that a school might make, whether 
with regard to the general school environment, in curriculum, 
or otherwise. For schools without expertise in data analysis, 
LSSSE staff is available to offer guidance. My colleagues here 
at LSSSE have deep expertise with the survey and analysis. We 
look forward to working together to learn about and advance 
legal education. 

Carole Silver 
LSSSE Director 
Indiana University Center for Postsecondary Research 
Professor of Law 
Indiana University Maurer School of Law

“The law school environment conveys a school’s attitude toward its students, and helps—or 
potentially detracts from—a student’s engagement.”
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Quick LSSSE Facts

Survey

Administered to all students at participating law schools via the 
Web. Supported by law school participation fees. Completion 
time is about 15 minutes.

Objectives

Provide data to law schools to improve legal education, enhance 
student success, inform accreditation efforts, and facilitate 
benchmarking efforts.

Partners

Co-sponsored by the Association of American Law Schools and 
the Carnegie Foundation for the Advancement of Teaching.

Participating Law Schools

One hundred and sixty-four different law schools have 
participated in LSSSE since 2004.

Respondents and Response Rates

In 2010, nearly 25,000 law students from 77 law schools 
responded to the LSSSE survey. The average institutional 
response rate was 48%.     

Audiences

Law school administrators and faculty, law students, alumni, 
advisory boards, trustees, prospective students, institutional 
researchers, accreditors, legal education scholars.

Data Sources

JD/LLB students from participating law schools across the  
United States and Canada. Supplemental information comes  
from the American Bar Association and the Law School 
Admission Council.

Cost

Participation fees range from $3,000 to $5,000 as determined by 
student enrollment.

Participation Agreement

Participating law schools agree that LSSSE will use the aggregated 
data for national reporting purposes and other legal education 
initiatives. Law schools may use their own data for institutional 
purposes. Results specific to a law school, and identified as such, 
will not be made public except by mutual agreement between the 
school and LSSSE.

Size of LSSSE 2010 Law Schools  
Compared with All ABA-Approved Schools

Figure 2
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Affiliation of LSSSE 2010 Law Schools 
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Selected Results

The Law School Survey of Student Engagement focuses on 
activities related to effective learning in law school. The results 
provide evidence of how law students use their time and 
what they think about their legal education experience, while 
simultaneously providing guidance to law schools seeking to 
improve engagement and learning.

The findings on the law school student experience reported 
in this section are based on responses from nearly 25,000 law 
students at 77 law schools who completed LSSSE in spring 
2010. Results from several sets of experimental questions 
appended to the 2010 survey for a subset of respondents also 
are drawn upon. Three themes are featured.

In the first section, From Law Student to Lawyer, we examine 
the effectiveness of law schools’ efforts to prepare students to 
assume a professional role. Students at 22 law schools were 
asked how well their legal education has prepared them for 
various aspects of legal practice. In particular, we examine  
the relationship between common student activities—including 
interacting with faculty members and participation in pro bono 
and clinical opportunities—and the ethical and professional 
development of students.  

In Understanding Motivation, we explore the factors that 
influence students’ decisions to attend law school and those 
that keep them motivated to work hard once they matriculate. 
From intrinsic drive to external pressures, these data inform 
us about how students’ individual characteristics and personal 
motivation affect their engagement. 

Finally, Outside the Classroom looks at the influence of 
non-academic support on students’ personal and professional 
development. To better understand how non-curricular aspects 
of the law school experience influence students, we investigate 
the correlation between students’ relationships with faculty, 
administrators, and their peers, on one hand, with their 
assessment of gains in select areas, on the other hand.

What is going well

•  Three quarters of 3Ls (73%) reported that they were 
involved with pro bono or volunteer work during  
law school.

•  Only 7% of 1Ls frequently came to class unprepared. 
Forty-two percent of first-year students never came to class 
without completing the readings or assignments.

•  The average student spent 27 hours per week reading 
assigned material and studying.

•  More than half of students (57%) frequently worked harder 
than they thought they could to meet faculty members’ 
standards or expectations.

What needs attention

•  The average student found faculty members to be only 
moderately available, helpful, and sympathetic.

•  Half of students never worked with faculty on activities 
other than coursework, such as committees or student  
life activities.

•  More than a quarter of students (27%) never discussed  
ideas from readings or classes with faculty members outside 
of class.

•  Female students were less likely than male students to ask 
questions in class frequently.

•  One in four students (24%) said that their coursework 
placed a strong emphasis on memorizing facts, ideas, or 
methods from courses and readings so that the student  
could repeat them in pretty much the same form.

What warrants further investigation

•  While half of students felt that their legal education 
contributed substantially to the development of a personal 
code of values and ethics, half felt that the law school 
contributed only some or very little in this regard.

•  Forty percent of 3Ls reported spending some time each week 
working for pay in a legal setting.

•  A majority of students (59%) who used career-counseling 
services at the law school were satisfied with their experience, 
but more than half of 3Ls (57%) were unsatisfied with job 
search help.
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The Carnegie Report concluded that law schools do an 
excellent job of preparing students academically.8 In its 
assessment of the status of modern legal education, the authors 
noted that a primary strength of law school is the focus on the 
intellectual transformation of students—teaching students to 
think like lawyers. Data from LSSSE also confirm that students 
devote significant time and energy to class preparation.9 
Results indicate that law school provides a rigorous academic 
experience for students.10

At the same time, however, Carnegie suggests that law schools 
are not as effective in facilitating the transformation of law 
students to lawyers. In this regard, elements of professionalism 
and ethics are relevant. In part, the failure of law schools to 
achieve this broader transformation in their students may be 
due to ambivalence of faculty in teaching and discussing ethical 
and moral issues, suggesting that this is perhaps due to an 
assumption that such efforts are futile as students enter law 
school with well-developed moral sensibilities.11  

Data from the 2010 LSSSE survey corroborate Carnegie’s 
assertion that professional development of students during  
law school is largely underemphasized.12 In this section we 
analyze responses from 6,839 students attending 22 law schools 
to a set of experimental items that explore students’ perceptions 
of how well their law school prepared them to step into the  
role of professionals.

According to students, law schools provide only moderate 
preparation for various ethical and professional aspects of 
their future legal careers. For example, only half of students 
reported that law school prepared them well (combining 
response options “very much” and “quite a bit”) to deal with 
ethical dilemmas that may arise as part of law practice, while 
only slightly more reported that law school prepared them to 
serve the public good through their profession. By contrast, 
more than two-thirds of students reported that law school has 
prepared them to manage their time effectively (Table 1). While 
time management is important for success in school as well as 
in practice, the data suggest that law schools could do more to 
nurture the ethical development of their students.

Students with experience in clinics or pro bono work were 
more likely than other students to report that their law schools 
provided adequate professional preparation. Specifically, clinical 
participation and pro bono work correlated with a higher 
degree of preparation in the following areas:

• Understanding the needs of future clients

•  Working cooperatively with colleagues as part of a  
legal team

• Serving the public good through their profession

•  Understanding professional values that will serve them  
in their legal careers

 

Student Perceptions of Professional  
Preparation by Class

% of students who 
felt preparedb in select 
professional aspects

Professional Skill or Abilitya 1L 2L 3L

Understanding the needs of clients 53% 54% 57%

Working cooperatively with other attorneys 
as part of a legal team 44% 46% 50%

Managing your time effectively 69% 68% 66%

Coping with day-to-day stresses of  
law practice 50% 49% 45%

Dealing with ethical dilemmas that arise as 
part of law practice 48% 55% 57%

Serving the public good through  
your profession 57% 56% 55%

Understanding professional values that will 
serve you in your legal career 61% 60% 58%

a  These aspects of professional preparation were measured by experimental items that 
asked students to reflect on the extent to which their experience at their law school 
prepared them for various aspects of their future legal career. Response options 
included “very much,” “quite a bit,” “some,” and “very little.”

b  Includes those students who reported “very much” and “quite a bit.”

Table 1

From Law Student to Lawyer
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These findings suggest that exposure to practice-based and 
experiential settings provide valuable opportunities for students 
to cultivate professional ethics.

In addition to the positive effect of these practice-based 
learning opportunities, interaction with faculty is positively 
associated with students’ ethical development. Those students 
who interacted with faculty more often—regardless of 
whether those discussions centered around course concepts, 
career aspirations, or faculty research—felt significantly 
more prepared in each of the six elements of professional 
development listed in Table 2. While law faculty play a critical 
role in the ethical and professional development of students 
during the legal education process, opportunities for valuable 
student-faculty interaction often are missed. Results from 
LSSSE 2010 show that only one-third of 3Ls have worked 
with a faculty member on a research project over the course of 
their law school careers. Only 20% of all students frequently 
(combining response options “often” and “very often”) 
discussed ideas from readings or classes with faculty, and fewer 
than one-third (29%) of students frequently discussed their 
career plans with a professor. Given the strong relationship 
between interaction with faculty and gains in professionalism 
shown in these results, it may be useful to consider how current 
policies and practices facilitate or inhibit student-faculty 
interaction.

As one might expect, younger students and those who entered 
law school sooner following a baccalaureate degree were more 
likely to report that law school offered significant professional 
preparation. At the same time, students with lower-entering 
LSAT scores and undergraduate GPAs were more likely 
to report that law school plays a significant role in their 
professional development (including their ability to deal with 
ethical dilemmas, and to understand professional values and 
the needs of clients) compared to students with higher-entering 
credentials. 

These data reveal that law schools are reaching only about 
half of their students in preparing them to make the transition 
from students to lawyers. Valuable opportunities for the law 
school to emphasize key aspects of professional preparation 
are not being used to full effect (Table 1). Knowing more about 
student behaviors—frequency of student-faculty interaction, for 
example—also can help law schools identify areas where there 
may be room for improvement.

Relationship between Student-Faculty  
Interaction and Students’ Professional Development

Self-Reported Gains Student-Faculty Interactiona

Acquiring job or work-related 
knowledge or skills +++

Working effectively with others +++

Developing a personal code of values 
and ethics +++

Understanding yourself +++

Dealing with ethical dilemmas that 
arise as a part of law practiceb +++

Understanding professional values that 
will serve you in your legal careerb +++

a  Student-faculty interaction includes the following items: discussed assignments with 
a faculty member; talked about career plans or job search activities with a faculty 
member or advisor; discussed ideas from your readings or classes with faculty 
members outside of class; received prompt feedback (written or oral) from faculty on 
your academic performance; and used e-mail to communicate with a faculty member.

b  These self-reported gains were measured by experimental items that asked students to 
reflect on the extent to which their experience at their law school prepared them for 
various aspects of their future legal career. Response options included “very much,” 
“quite a bit,” “some,” and “very little.”

Key: 
+ indicates a significant (p<.001) and positive predictor 
- indicates a significant (p<.001) and negative predictor 
- or + p<.1, -- or ++ p<.01 and Unstd. B>.1, --- or +++ p<.001 and Unstd. B>.15

Table 2

“Professors need to help us apply our ability to ‘think like lawyers’ in real world situations.”
     –Comment from 3L student
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Part of the perpetual appeal of legal education is the broad 
application of the basic law degree, in which students with 
widely disparate academic, personal, and career goals find 
value. To better understand what drives students to enter 
law school, and to know what motivates them to perform 
academically during school, LSSSE collected responses from 
4,626 students at 22 schools to a set of experimental questions 
administered as part of the 2010 survey. Students responded by 
rating the level of influence of various factors on their decision 
to attend law school, and the factors that motivated them to 
work hard once they arrived.

Among first year students,13 the most influential factor in 
the decision to enter law school was the desire to have a 
challenging and rewarding career. Students also were motivated 
by the opportunity to further their academic development and 
to work toward financial security (Figure 3). Younger students 
were more likely than their older classmates to enter law school 
because they were unsure of their next steps in life. In contrast, 
older students were more likely than their younger classmates  
to enter law school out of a desire to contribute to the public 
good (Table 3).

A relationship also exists between student motivation and 
academic engagement. First-year students who cited that a 
desire to contribute to the public good was very influential 
in their decision to attend law school were significantly more 
likely than other students to:

• Spend more time studying and preparing for class

• Ask questions in class

• Have frequent interactions with faculty members (Table 4)

Percent of 1Ls Strongly Influenceda by the 
Following in their Decisions to Attend Law School

a  Combining response options 6 and 7 on a seven-point scale.

0% 20% 40% 60% 80%

Working toward
 financial security

Achieving prestige in
 your professional identity

Furthering your 
academic development

Having a challenging
and rewarding career

Contributing to the
 public good

Living up to career
 expectations others

 have set for you

Continuing your studies
because you were unsure

of next steps in life

Figure 3

Relationship between Student Age and  
Factors that Strongly Influenceda 

Students’ Decisions to Attend Law School

Student Age

Contributing to the public good  +++ b

Achieving prestige in your professional identity +++ 

Furthering your academic development

Having a challenging and rewarding career

Working toward financial security +++ 

Continuing your studies because you were unsure of 
next steps in life +++ 

Living up to career expectations others have set for you +++ 

a  Includes those students who selected 6 or 7 on a seven-point scale.
b  Arrows indicate whether correlation occurs as students get older or younger. For 
example, an up arrow indicates that the older the student, the more likely they are to 
have decided to go to law school out of a desire to contribute to the public good. A 
down arrow indicates correlation with younger students.

Key: 
+ indicates a significant (p<.001) and positive predictor 
- indicates a significant (p<.001) and negative predictor 
- or + p<.1, -- or ++ p<.01 and Unstd. B>.1, --- or +++ p<.001 and Unstd. B>.15

Table 3

Understanding Motivation
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Similarly, students who entered law school in order to further 
their academic development along with those who wanted 
to have a challenging and rewarding career were more 
academically engaged than other students (Table 4). On the 
other hand, those students who chose to attend law school 
because they were unsure of their next steps in life were 
significantly less likely to spend time studying. These same 
students were also significantly less likely to ask questions in 
class (Table 4).

Both prior to entering law school and during law school, 
career-centered influences remain central to student motivation:

•  77% of all students said having a challenging and  
rewarding career strongly influenced their decision to  
attend law school

•  61% of all students were motivated to work hard during 
law school by a desire to be competitive in the job market

By contrast, fewer than half of all students (47%) reported that 
an inherent interest in the material motivated them to work hard 
in school. Less than one-third of students (30%) were motivated 
to work hard by challenging instructors. Meanwhile, 43% 
of students cited fear of failure as a substantially motivating 
influence. Promisingly, a majority of students (72%) were driven 
by an intrinsic desire to perform to the best of their ability.

Motivational factors varied along gender lines. Female students 
were more likely than their male colleagues to respond to 
intrinsic motivations (including an inherent interest in the 
material and the desire to perform to the best of their ability) 
(Figure 4). However, female students also were more likely 
than males to work hard due to a fear of failure or to avoid 
embarrassment in front of their peers. Men and women appear 
equally motivated by the desire to do well in the job market.

Relationship between Factors that Stronglya 
Influenced Students’ Decisions to Attend Law  

School by Select Academic Engagement Activities

Hours spent 
studying and 
preparing for 

class

Asked 
questions 

in class

Student-faculty 
interactionb

Contributing to the 
public good +++ ++ +++

Furthering 
your academic 
development

+++ +++ +++

Having a 
challenging and 
rewarding career

++ +++ +++

Achieving prestige 
in your professional 
identity

+ +++

Working toward 
financial security + ++

Continuing your 
studies because you 
were unsure of next 
steps in life

--- ---

Living up to career 
expectations others 
have set for you

a  Includes those students who selected 6 or 7 on a seven-point scale.
b  Student-faculty interaction includes the following items: discussed assignments with 
a faculty member; talked about career plans or job search activities with a faculty 
member or advisor; discussed ideas from your readings or classes with faculty 
members outside of class; received prompt feedback (written or oral) from faculty on 
your academic performance; used e-mail to communicate with a faculty member.

Key: 
+ indicates a significant (p<.001) and positive predictor 
- indicates a significant (p<.001) and negative predictor 
- or + p<.1, -- or ++ p<.01 and Unstd. B>.1, --- or +++ p<.001 and Unstd. B>.15

Table 4
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Understanding Motivation (continued)

These results illustrate three kinds of influencing factors that 
primarily motivate students in their pursuit of legal education. 
Students are largely driven by “performance” factors, those that 
reflect a competitive drive; “mastery” factors, those that center 
on intellectual achievement; or “avoidance” factors, those which 
include outcomes students wish to prevent or avoid. While 
students may be influenced by a combination of these factors, or 
have “mixed” motivations, most often students affiliate to one 
of these domains (Figure 5). About half of LSSSE respondents 
(49%) were primarily motivated by mastery-related factors, 
while about a quarter (26%) reported that avoidance behaviors 
were primarily responsible for motivating them to work hard. 
Only one in 10 (11%) students were primarily motivated by 
performance-related factors.

Factors that Affect Academic  
Motivation by Gender

0% 20% 40% 60% 80%

Fear of failure

Avoiding
 embarrassment

 in front of your peers

Desire to be
 competitive in the

 job market

Challenging instructors

Desire to perform
 to the best of

 your ability

Inherent interest
 in the material

MaleFemale

Figure 4 Percent of 1Lsa by Primary 
Motivating Factorsb

11%

49%

26%

14%

Mastery

Performance

Mixed

Avoidance

Figure 5

a  Includes response options “very often” and “often.” 
b  Students are categorized based on their highest reported levels of motivation, but 

not their only level. So, a “mastery-oriented” student may still cite some avoidance 
motivations. However, these motivations are not nearly as influential to the student as 
the primary motivating factor. “Mastery” includes inherent interest in the material, 
a desire to perform to the best of your ability, and challenge from instructors. 
“Avoidance” includes fear of failure and avoiding embarrassment in front of your peers. 
“Performance” includes pressure from family members, and a desire to be competitive 
in the job market.

“I came to law school so that I can get the skills needed to help those who cannot  
help themselves.”  
     –Comment from 2L student

Among first-year students, those who were motivated primarily 
to work hard in school by mastery-related factors also were 
more likely to ask questions in class, e-mail faculty, and discuss 
assignments with faculty members than those students who 
cited fear of failure and avoiding embarrassment as primary 
motivators (Figure 6). 
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These data indicate that the factors influencing students’ 
decisions to attend law school are related to engagement 
in the classroom following matriculation. Not surprisingly, 
students who were intrinsically motivated to attend law 
school—whether out of a desire to contribute to the public 
good, or the desire to have a challenging and rewarding 
career—were more likely to engage in effective educational 
practices inside the classroom (Table 4). These findings may 
encourage law school admissions offices and pre-law programs 
to offer more intentional counseling to those prospective and 
enrolled law students who are less directed, especially in light 
of growing challenges in the job market for law graduates. At 
the same time, the data reflect a significant portion of students 
whose primary motivation is avoidance; this, too, relates to 
engagement but in a negative direction. Particularly in light of 
the disproportionate number of female students in this group, 
we hope our identification of the issue will generate attention 
and additional research.

Percent of 1Ls Frequentlya Engaged in 
Select Activities based on the Primary Factorsb that 

Motivated them to Work Hard in their Law School Classes

0% 20% 40% 60%

Asked
 questions

in class

Discussed
 assignments
with faculty

E-mailed
faculty

Avoidance-oriented students

Mastery-oriented students

Figure 6

a  Includes response options “very often” and “often.” 
b  Students are categorized based on their highest reported levels of motivation, but 

not their only level. So, a “mastery-oriented” student may still cite some avoidance 
motivations. However, these motivations are not nearly as influential to the student as 
the primary motivating factor. “Mastery” includes inherent interest in the material, 
a desire to perform to the best of your ability, and challenge from instructors. 
“Avoidance” includes fear of failure and avoiding embarrassment in front of your peers.

“Law school should focus more on encouraging students to learn legal materials  
on their own. Learning for personal enrichment should be important, not just for  
law exams.”  
     –Comment from 2L student
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Outside the Classroom

Legal educators have long wondered whether the traditional law 
school model warrants modification.14 Criticisms of the traditional 
model highlight diminishing academic engagement in the third 
year,15 and research confirms that academic engagement declines 
over the course of students’ three-year tenure in law school.16 
But curricular offerings, though fundamental, are not the only 
important element of a legal education. Law school plays a critical 
role in introducing students to the legal profession. Schools serve 
this role in part by dedicating programming and resources 
toward students’ personal and professional development, 
including offering opportunities to hear guest lectures and 
attend symposia, providing personal support services, and 
organizing social events. 

What is the value of the law school experience that takes place 
beyond the classroom? Do students experience socialization 
during law school that affects their personal and professional 
development? To answer these questions, LSSSE explored the 
impact of several non-academic dimensions of law school on 
students’ personal and professional gains. 

First, we explored the relationships between aspects of the law 
school environment—the law school’s support in non-academic, 
social, and extra-curricular dimensions—and student development. 
Students who reported that their law school provided more help 
in coping with non-academic responsibilities (work, family, etc.) 

were more likely to report strong gains in the development of a 
personal code of values and ethics (Table 5). Despite the benefit 
offered by this type of law school support, less than a quarter of 
students perceived substantial support from their law school in 
non-academic dimensions (Figure 7). Not surprisingly, students 
who felt that their law school offered the support they needed to 
thrive socially also were more likely to cite gains in their ability 
to work effectively with others. Other relationships between 
personal gains and support offered by the law school also were 
statistically significant (Table 5). While law school support for 
the non-academic, extra-, and co-curricular needs of students 
understandably garners less attention than the core curriculum, 
these results indicate that additional attention to the non-classroom 
environment might foster gains for students in areas that are 
important to achieving a well-rounded legal education.

Next, we explored the relationship between interpersonal 
relationships within the law school on students’ non-academic 
development. Students who reported positive relationships 
with faculty members were much more likely to report strong 
gains in key aspects of personal and professional development, 
including acquiring a broad legal education and essential 

Relationship between Law School  
Support and Student-Reported Gains in  
Personal and Professional Development

Self-Reported Gains
Non-academic 

Supporta
Social 

Supportb
Extra-curricular 

Supportc

Acquiring a broad 
legal education + + +

Acquiring job 
or work-related 
knowledge or skills

++ ++ ++

Working effectively 
with others ++ +++ +

Understanding 
yourself + ++ +

Developing a 
personal code of 
values and ethics

+++ ++ ++

Correlation coefficients are reported at the following levels: + indicates r>.2,  
++ indicates r>.3, and +++ indicates r>.4. 
a  To what extent does your law school emphasize helping you cope with your 
non-academic responsibilities (work, family, etc.)?

b  To what extent does your law school emphasize providing the support you need 
to thrive socially?

c  To what extent does your law school emphasize attending campus events and 
activities (special speakers, cultural events, symposia, etc.)?

Table 5

Percent of Students who Reported their  
Law School offers Substantiala Support 

a  Includes those students who responded “very much” and “quite a bit.”

Spending significant
 amounts of time
 on studying and
 academic work

Providing support you
need to thrive socially

Attending law school
events and activities

Helping you cope
 with non-academic

 responsibilities

3L2L1L

0% 20% 40% 60% 80% 100%

Figure 7
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job- or work-related knowledge and skills (Table 6). Similar 
positive correlations also exist between students’ relationships 
with administrators and their self-reported gains. Students’ 
relationships with their peers had a smaller influence on 
individual gains (Table 6).

These findings underscore the importance of faculty and, to a 
somewhat lesser extent, administrators, on student development. 
As we noted in From Law Student to Lawyer, students who 
interacted more frequently with professors felt more professionally 
prepared. Similarly, those students who served on committees 
or on legal research projects with faculty members also reported 
stronger ethical gains (Figure 8).

These results highlight the value to students of those aspects 
of legal training that occur outside the classroom. Personal 
and social support from the law school is associated with 
development of a stronger sense of ethics, the ability to work 
effectively with others, and the acquisition of work- and 
job-related skills. Yet too often we see law schools place 
decidedly less emphasis on these non-academic aspects of the law 
school experience (Figure 7). The tenor of students’ relationships 
with their professors and with the law school administration 
also affects students’ development in a variety of important 
areas, suggesting that law schools may wish to cultivate an 
atmosphere that facilitates meaningful interaction between 
students and faculty and administrators. In sum, these findings 
confirm the importance of what happens outside the classroom. 
While academic aspects of law school should continue to garner 
primary attention from those evaluating our system of legal 
education, non-academic elements also warrant consideration.

Percent of 3Ls who Reported Substantiala 
Ethical Gains by Student-Faculty Interaction

Figure 8

0%

10%

20%

30%

40%

50%

Student-faculty
committee

Legal research project
with a faculty member

Participated
Did not participate

60%

a  Includes those students who responded “very much” and “quite a bit.”

Effectsa of Relationships with Faculty, 
Administrators, and other Students on Students’ 

Perceptions of their Gains in Select Areas

Self-Reported Gains

Relationships 
with  

Faculty

Relationships 
with  

Administrators

Relationships 
with Other 
Students

Acquiring a broad 
legal education +++ ++ ++

Acquiring job 
or work-related 
knowledge and 
skills

+++ +++ +

Working effectively 
with others +++ ++ +++

Understanding 
yourself +++ ++ +

Developing a 
personal code of 
values and ethics

+++ +++ +

a  Institutional-level controls include size and affiliation. Student-level controls include 
class, gender, enrollment status, transfer status, undergraduate grades, race, U.S. 
citizenship, sexual orientation, credit hours taken, LSAT score, grades in law school, 
debt, day or night enrollment, enrollment in a joint degree.

Key: 
+ indicates a significant (p<.001) and positive predictor 
- indicates a significant (p<.001) and negative predictor 
- or + p<.1, -- or ++ p<.01 and Unstd. B>.1, --- or +++ p<.001 and Unstd. B>.15

Table 6

“To me, the support of the faculty is the greatest asset of my school.”
    –Comment from 1L student

Proprietary information. 

 
Not fo

r re
production.



16   Law School Survey of Student Engagement | 2010 Annual Survey Results

Looking Forward

While there is danger in predicting the future, it is probably safe 
to suggest that law schools in the U.S. will face serious challenges 
in the coming year.17 If nothing else, the job market for new law 
graduates likely will be a continuing concern, fueled by demands 
on the traditional business model of U.S. law firms, changes 
enabled by globalization and advances in technology, and general 
economic conditions. 

Law schools operate in a complex web of relationships and 
reactions that create various and often conflicting demands. 
They must reach out to potential applicants as well as to new 
and more seasoned alumni, and at the same time develop and 
maintain myriad relationships—with and among students, 
faculty, and administrators; with organizations that analyze, 
rank, and comment on their activities; with regulators and 
competitors; and with potential employers of their graduates. 

Under these circumstances, law schools that most thoroughly 
understand themselves will be best positioned to respond to these 
various influences as well as to pressures exerted by the current 
economic climate. LSSSE data contribute to the information 

base schools need; the data allow insight into what schools are 
doing well and where they might focus their efforts toward 
improvement.18 Schools that have participated regularly in LSSSE 
are able to use their data as both target and guide: multiple years 
of data help schools identify trends, take responsive action, and 
track reactions. Law schools armed with this insight will be 
better able to respond nimbly to the demands of their audiences 
and stakeholders. We are interested in partnering with schools 
to help them unpack their data to develop solutions to existing 
problems and position themselves for the most promising futures. 

At the same time, we hope to attract scholars interested in using 
LSSSE data in their work. This report has identified several 
issues that would benefit from additional research, including 
questions related to student motivation and professional 
development. We invite scholars to collaborate or use LSSSE  
data in their own research.

We look forward to working together to learn more about the 
processes and institutions of legal education. 

Notes
1    William M. Sullivan, Anne Colby, Judith Welch Wegner, Lloyd Bond, Lee S. Shulman, Educating Lawyers: Preparation for the Profession of Law (2007).
2  Judith Welch Wegner, Reframing Legal Education’s Wicked Problems, 61 Rutgers L. Rev. 867 (2009).
3  Patrick O’Day & George D. Kuh, Assessing What Matters in Law School: The Law School Survey of Student Engagement, 81 Ind L. J. 401, 405–6 (2006).
4   Bonita London, Geraldine Downey, and Shauna Mace, Psychological Theories of Educational Engagement: A Multi-Method Approach to Studying Individual Engagement and Institutional 

Change, 60 Vand. Rev. 455, 456 (2007).
5   See, e.g., Bryant Garth, The Evolution of J.D. Programs—Is Non-Traditional Becoming More Traditional?—Introduction, 38 Sw. L. Rev. 537 (2009) (describing earlier reform efforts); 

Richard A. Matasar, The Rise and Fall of American Legal Education, 49 N.Y.L. Sch. L. Rev. 465, 494 (2004–2005) (“The great success of American legal education has been buoyed by 
cheap money, a perception that there are not many viable alternatives, a sense that a legal education is an excellent long-term investment, students’ belief that they are the exception to any 
negative trends, and the historically accurate belief that the legal profession is so robust that it will always outrun the debt that students take to become lawyers. In the years to come, each 
of these trends will change substantially and jeopardize the legal academy.”)

6   See Daniel de Vise, Washington and Lee Takes Law Students from Class to Court, Wash. Post, Dec. 18, 2009 (describing curricular changes instituted by Washington and Lee for third-
year students and various approaches to change taken by other law schools); see also the University of Michigan Law School’s required course in transnational law, described at http://web.
law.umich.edu/_ClassSchedule/aboutCourse.asp?crse_id=038594.

7   See, e.g., National Research Council on Increasing High School Students’ Engagement and Motivation to Learn, Engaging Schools: Fostering High School Students’ Motivation 
to Learn (2004) at 33–34 (“the effect of the educational context on engagement is partially mediated by three sets of psychological variables—beliefs about competence and control, 
values and goals, and a sense of social connectedness. [...] Positive beliefs and feelings [...] should lead to high levels of effort and persistence”).

8  Sullivan, supra note 1.
9  LSSSE 2010 data show that on average, law students spend 27 hours each week studying and preparing for class.
10  According to data from the LSSSE 2010 survey, 89% of students felt that the law school placed a substantial (combining response options “very much” and “quite a bit”) emphasis on 

spending significant amounts of time studying on an academic work. More than half of students (57%) frequently (combining response options “often” and “very often”) worked harder 
than they even thought they could to meet the expectations of faculty members.

11 Sullivan, supra note 1, at 132.
12 Id.
13 When not specifically designated otherwise, data include responses from 1Ls, 2Ls, and 3Ls.
14  Following an influential report by the Carnegie Foundation for the Advancement of Teaching in the early 1970s (Herbert L. Packer and Thomas Ehrlich, New Directions in Legal 

Education, (1972)), the ABA Committee on Legal Education issued a recommendation to eliminate the three-year requirement for bar admittance (see Preble Stoltz, The Two Year Law 
School: The Day the Music Died, 25 J. Legal Educ. 37 (1972–1973)). Other recommendations cite a need for more practice-based experience during law school, and advocate some more 
formal combination of clinical and theoretical training as part of the standard law school curriculum (see, e.g., Sullivan, supra note 1; Mitu Gulati, Richard Sander, & Robert Sockloskie, 
The Happy Charade: An Empirical Examination of the Third Year of Law School, 52 J. Legal Educ. 235 (2001)).

15 Gulati, supra note 14.
16  See, e.g., Student Engagement in Law School: Enhancing Student Learning, Law School Survey of Student Engagement, 2009 Annual Survey Results, 8 (2010); Engaging Legal Education: 

Moving Beyond the Status Quo, Law School Survey of Student Engagement, 2006 Annual Survey Results, 14 (2007). With each successive year, students spend less time studying, they 
come to class prepared less often, and they are less likely to discuss course concepts and ideas outside of class. LSSSE data confirm these trends each year.

17  See, e.g., Thomas D. Morgan, The Vanishing American Lawyer (2010); Bernard A. Burk & David McGowan, Big but Brittle: Economic Perspectives on the Future of the Law Firm in 
the New Economy, Columbia Bus. L. Rev. (forthcoming 2011), avail. at http://papers.ssrn.com/sol3/papers.cfm?abstract_id=1680624.

18  See generally, Jeffrey W. Carr, Lessons Learned, avail. at http://www.law.georgetown.edu/legalprofession/documents/CarrJeff.pdf (using these issues to guide a “hot wash” review process).
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Using LSSSE Data

LSSSE provides information that law school administrators  
and faculty can use almost immediately to improve the quality  
of the law school experience. This section illustrates how selected 
law schools across the country are using the data to affect 
positive change. 

Link LSSSE with Other Sources of Information

Engagement data are even more valuable when linked with 
other sources of information. Knowing how classroom behavior, 
co-curricular participation, and interaction with faculty relate to 
bar pass rates and job placement can help law schools consider 
the best ways to improve. Administrators at Southwestern Law 
School are using this approach to connect LSSSE findings with 
bar pass information. Discovering whether those students who 
experience success on the bar exam share similar patterns of 
engagement will help Southwestern tailor its academic support 
services. For instance, if the school discovers that students who 
work together on projects or assignments are more likely to 
succeed, the law school can undertake intentional programming 
to create more opportunities for collaboration.

Make the Data Work for You

One of the primary benefits of a national survey is that law 
schools receive comparative information that can help them 
evaluate the quality of their educational experience in the 
context of other law schools. Each participating law school has 
the opportunity to select a set of peer comparison law schools 
using any criteria they find useful. LSSSE then aggregates data 
from the selected schools, renders it anonymous, and delivers 
a comparative analyzed data report. Schools use these reports 
to help identify areas where they are performing well and those 
areas that may warrant further investigation and attention. 

Florida Coastal School of Law is making the most of LSSSE’s 
comparative capabilities. From a list of schools in its geographic 
area, Coastal asked LSSSE to identify those schools that were 
performing best on certain engagement measures. Without 
releasing any results from individual institutions, LSSSE created 
benchmark scores based on the results of these schools. Coastal 
can now use these benchmarks to set performance goals for 
strategic planning purposes.

Chart Improvement Over Time

Participating in LSSSE over several years can help schools track 
change, document improvement, and note trends. Such analyses 
are particularly helpful for schools preparing for a site visit or 
self-study. Data from LSSSE can help quantify improvements in 
student services and law school environment that otherwise can 
be difficult to capture.

The University of Maryland School of Law is using several years’ 
worth of data as part of its strategic planning process. Noting 
areas in which improvement is desired but results remain static 
can be as helpful as identifying those areas with positive change 
over several years. A multi-year analysis will serve as Maryland’s 
foundation for discussion about how to improve the educational 
experience for students.

Document the Effect of New Programs

LSSSE data can help law schools quantitatively measure the 
effects of new programs and initiatives. Vermont Law School is 
using its results to document the benefits of an academic support 
program. Knowing whether students involved in the program 
feel they’ve made substantial strides in areas of personal and 
professional development, and whether those students also 
involve themselves in the types of activities that translate to 
success in law school will help administrators at Vermont Law 
School evaluate the program over time to maximize its benefit  
to students.

Similarly, a group of faculty and administrators at Indiana 
University Maurer School of Law used LSSSE data to help 
develop and measure the success of a new first-year legal 
professions course. After the course had been in place for a 
few years, IU analyzed LSSSE data and identified positive 
trends in professional gains among students along with superior 
performance on comparative measures. In this way, results from 
LSSSE helped to verify the positive effect of this new course.

Create a Culture of Improvement

It may be useful to start a school-wide discussion about the 
quality of the legal education experience. 
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Using LSSSE Data (continued)

User Resources
LSSSE has developed several print resources to help participating 
law schools use their data most effectively.

Working with Your LSSSE Data Guide

Similar to an instruction manual, this guide provides a detailed 
description of each section of your Law School Report, along 
with definitions of key statistical terms that are utilized in the 
analyzed data reports. Review this guide for a step-by-step 
strategy for understanding your results. You can download 
copies of the Working with Your Data Guide from our Web site,  
lssse.iub.edu/understandingresults.cfm. 

Accreditation Toolkit

The Accreditation Toolkit offers guidelines for incorporating 
LSSSE data into accreditation self-studies. The Toolkit provides a 
map that aligns specific items from the LSSSE survey instrument 
to ABA accreditation standards. Find the Accreditation Toolkit on 
the Web site, lssse.iub.edu/otheruses.cfm. 

LSSSE PowerPoint Template

To facilitate presentations using results from your own law 
school, it may be useful to customize LSSSE’s sample PowerPoint 
template. The template outlines some of the important aspects 
of student engagement and provides talking points along with 
space to drop in data from your school. Download a copy of 
the 2010 PowerPoint template from our Web site, lssse.iub.edu/
communicatingresults.cfm. 

LSSSE data may help get the conversation started. Knowing more 
about how students spend their time, how frequently they interact 
with faculty, administrators, and peers, and what they feel they’ve 
gained from law school stimulates productive discussion. 

Among the law schools sharing the data in these ways are the 
George Washington University School of Law, Santa Clara 
University School of Law, The John Marshall Law School in 
Chicago, New York Law School, Indiana University Maurer 
School of Law, and the University of British Columbia Faculty 
of Law. 

Outreach Services
LSSSE staff members visit schools around the country to conduct 
workshops for various groups and to facilitate school-specific 
interpretation and analyses.

LSSSE User Workshops

User workshops allow faculty and administrators an 
opportunity to learn more about how they can use LSSSE 
results at their law school. Workshop participants gain 
important insight into student engagement at their law school—
what students do, what they gain, and how they perceive their 
experiences. In addition, LSSSE analysts share strategies for 
interpreting and analyzing the data. Participants work through 
their customized data reports and several sample analyses to 
give them ideas and models to employ with their own results. 
Presentations from previous user workshops are posted to the 
LSSSE Web site, lssse.iub.edu/pastpresentations.cfm.

School Visits and Consultations

Schools ready to probe more deeply into their results may  
wish to plan a strategy session or one-on-one training. LSSSE 
staff members are available to visit participating law schools  
to discuss the data in detail. Conversations have led to 
discoveries about differences in the quality of the legal 
education experience for various types of students (e.g., full-
time versus part-time students, or older versus younger students), 
changes in results over time, and important areas of focus for 
further inquiry. Contact LSSSE at lssse@indiana.edu to schedule a 
visit to your school.
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Participating Law Schools: 2004–2010

ALABAMA

Samford University,  
Cumberland School of Law  
Birmingham

The University of Alabama  
School of Law  
Tuscaloosa

ARIZONA

Phoenix School of Law  
Phoenix

ARKANSAS

University of Arkansas at Little Rock,  
William H. Bowen School of Law  
Little Rock

University of Arkansas School of Law 
Fayetteville

CALIFORNIA

California Western School of Law  
San Diego

Chapman University School of Law 
Orange

Concord Law School  
Los Angeles

Golden Gate University School of Law 
San Francisco

Loyola Law School  
Los Angeles

Pepperdine University School of Law  
Malibu

Santa Clara University School of Law  
Santa Clara

Southwestern Law School  
Los Angeles

Thomas Jefferson School of Law  
San Diego

University of California at Davis 
School of Law  
Davis

University of California at Los Angeles  
School of Law  
Los Angeles

University of the Pacific,  
McGeorge School of Law  
Sacramento

University of San Diego School of Law  
San Diego

University of San Francisco  
School of Law  
San Francisco

University of Southern California  
Law School  
Los Angeles

Whittier Law School  
Costa Mesa

COLORADO

University of Colorado Law School  
Boulder

University of Denver  
Sturm College of Law  
Denver

CONNECTICUT

Quinnipiac University School of Law  
Hamden

DELAWARE

Widener University School of Law  
Wilmington

DISTRICT OF COLUMBIA

American University  
Washington College of Law

The Catholic University of America –  
Columbus School of Law 

The George Washington University 
Law School

Georgetown University Law Center

The University of the  
District of Columbia,  
David A. Clarke School of Law

FLORIDA

Florida Coastal School of Law  
Jacksonville

Florida International University 
College of Law  
Miami

Nova Southeastern University,  
Shepard Broad Law Center  
Ft. Lauderdale

St. Thomas University School of Law  
Miami

Stetson University College of Law  
Gulfport

University of Florida,  
Levin College of Law  
Gainesville

University of Miami School of Law  
Coral Gables

GEORGIA

Emory University School of Law  
Atlanta

Georgia State University  
College of Law  
Atlanta

John Marshall Law School, Atlanta  
Atlanta

Mercer University  
Walter F. George School of Law 
Macon

HAWAI‘I

University of Hawai‘i at Manoa   
The William S. Richardson  
School of Law 
Manoa

IDAHO

University of Idaho College of Law  
Moscow

ILLINOIS

The John Marshall Law School  
Chicago

Loyola University  
School of Law, Chicago  
Chicago

Southern Illinois University  
School of Law  
Carbondale

University of Illinois College of Law  
Champaign

INDIANA

Indiana University Maurer 
School of Law  
Bloomington

Valparaiso University School of Law  
Valparaiso

IOWA

Drake University Law School  
Des Moines

KANSAS

The University of Kansas  
School of Law  
Lawrence

Washburn University School of Law  
Topeka

KENTUCKY

Northern Kentucky University,  
Salmon P. Chase College of Law  
Highland Heights

University of Kentucky College of Law 
Lexington

University of Louisville,  
Louis D. Brandeis School of Law 
Louisville

LOUISIANA

Louisiana State University,  
Paul M. Hebert Law Center  
Baton Rouge

Loyola University  
New Orleans College of Law  
New Orleans

Southern University Law Center  
Baton Rouge

Tulane University Law School 
New Orleans

MAINE

University of Maine School of Law 
Portland

MARYLAND

University of Baltimore School of Law  
Baltimore

University of Maryland School of Law  
Baltimore

MASSACHUSETTS

Harvard University Law School  
Cambridge

Northeastern University 
School of Law  
Boston

Suffolk University Law School  
Boston

Western New England College  
School of Law  
Springfield

MICHIGAN

Ave Maria School of Law  
Ann Arbor

Michigan State University  
College of Law  
East Lansing

Thomas M. Cooley Law School  
Lansing

University of Detroit  
Mercy School of Law  
Detroit

Wayne State University Law School  
Detroit

MINNESOTA

Hamline University School of Law  
Saint Paul

University of Minnesota Law School  
Minneapolis

University of St. Thomas  
School of Law  
Minneapolis

William Mitchell College of Law  
St. Paul

MISSISSIPPI

Mississippi College School of Law  
Jackson

University of Mississippi  
School of Law  
Oxford

MISSOURI

Saint Louis University School of Law  
St. Louis

University of Missouri –  
Columbia School of Law  
Columbia
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Participating Law Schools: 2004–2010 (continued)

University of Missouri –  
Kansas City School of Law  
Kansas City

Washington University School of Law  
St. Louis

MONTANA

The University of Montana  
School of Law  
Missoula

NEBRASKA

Creighton School of Law 
Omaha

University of Nebraska College of Law  
Lincoln

NEW HAMPSHIRE

Franklin Pierce Law Center  
Concord

NEVADA

University of Nevada, Las Vegas,  
William S. Boyd School of Law  
Las Vegas

NEW JERSEY

Seton Hall University School of Law  
Newark

NEW YORK

Albany Law School 
Albany

Brooklyn Law School  
Brooklyn

The City University of New York  
School of Law at Queens College  
Flushing

Fordham University School of Law  
New York

Hofstra University School of Law  
Hempstead

New York Law School  
New York

Pace University School of Law  
White Plains

St. John’s University School of Law  
Jamaica

Syracuse University College of Law  
Syracuse

Touro College  
Jacob D. Fuchsberg Law Center  
Central Islip

University at Buffalo Law School 
Buffalo

Yeshiva University,  
Benjamin N. Cardozo School of Law  
New York

NORTH CAROLINA

Campbell University  
Norman Adrian Wiggins  
School of Law  
Raleigh

Charlotte School of Law  
Charlotte

Duke University School of Law  
Durham

Elon University School of Law  
Greensboro

North Carolina Central University 
School of Law  
Durham

University of North Carolina  
School of Law  
Chapel Hill

Wake Forest University School of Law  
Winston-Salem

OHIO

Capital University Law School 
Columbus 

Case Western Reserve University 
School of Law  
Cleveland

Cleveland State University,  
Cleveland-Marshall College of Law  
Cleveland

Ohio Northern University  
Pettit College of Law  
Ada

The Ohio State University  
Michael E. Moritz College of Law  
Columbus

The University of Akron  
School of Law  
Akron

University of Cincinnati  
College of Law  
Cincinnati

University of Dayton School of Law  
Dayton

OKLAHOMA

Oklahoma City University  
School of Law  
Oklahoma City

The University of Oklahoma  
Law Center  
Norman

The University of Tulsa College of Law  
Tulsa

OREGON

Lewis & Clark Law School  
Portland

University of Oregon School of Law  
Eugene

PENNSYLVANIA

Drexel University College of Law  
Philadelphia

Temple University –  
James E. Beasley School of Law  
Philadelphia

University of Pittsburgh School of Law  
Pittsburgh

RHODE ISLAND

Roger Williams University 
Bristol

SOUTH CAROLINA

Charleston School of Law  
Charleston

University of South Carolina  
School of Law  
Columbia

SOUTH DAKOTA

University of South Dakota  
School of Law  
Vermillion

TENNESSEE

Lincoln Memorial University – 
Duncan School of Law 
Knoxville

The University of Tennessee  
College of Law  
Knoxville

Vanderbilt University School of Law  
Nashville

TEXAS

Baylor University School of Law  
Waco

St. Mary’s University of San Antonio  
School of Law  
San Antonio

South Texas College of Law  
Houston

Southern Methodist University 
Dedman School of Law 
Dallas

Texas Southern University  
Thurgood Marshall School of Law  
Houston

Texas Tech University School of Law  
Lubbock

Texas Wesleyan University  
School of Law  
Fort Worth

University of Houston Law Center  
Houston

UTAH

Brigham Young University  
J. Reuben Clark Law School  
Provo

University of Utah  
S.J. Quinney College of Law  
Salt Lake City

VERMONT

Vermont School of Law 
South Royalton

VIRGINIA

Regent University School of Law 
Virginia Beach

William & Mary Law School 
Williamsburg

University of Richmond School of Law  
Richmond

Washington and Lee University  
School of Law  
Lexington

WASHINGTON

Gonzaga University School of Law  
Spokane

Seattle University School of Law  
Seattle

University of Washington  
School of Law 
Seattle

WISCONSIN

Marquette University Law School  
Milwaukee

University of Wisconsin Law School  
Madison

WYOMING

University of Wyoming College of Law  
Laramie

CANADA

University of Alberta – Faculty of Law  
Edmonton, AB

University of British Columbia –  
Faculty of Law  
Vancouver, BC

University of Victoria – Faculty of Law  
Victoria, BC

University of Manitoba –  
Faculty of Law  
Winnipeg, MB

University of New Brunswick –  
Faculty of Law  
Fredericton, NB

Dalhousie University,  
Dalhousie Law School  
Halifax, NS

McGill University – Faculty of Law 
Montreal, ON

Osgoode Hall Law School  
of York University  
Toronto, ON
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Kingston, ON

Université d’Ottawa –  
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University of Toronto – Faculty of Law  
Toronto, ON

University of Western Ontario – 
Faculty of Law  
London, ON

University of Windsor –  
Faculty of Law  
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Université de Montréal –  
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University of Saskatchewan –  
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1

After the JD
Robert L. Nelson, American Bar Foundation/Northwestern University| February 12, 2011
The Future(s) of Lawyering: Young Lawyers Assess the Value of Law School 

Minority Oversample
WAVE 1 & WAVE 2

• Wave 1: An oversampling of 633 minority lawyers is• Wave 1: An oversampling of 633 minority lawyers is
used to augment the national sample when comparisons 
are made among different minority groups.

• Wave 2: An oversampling of 717 minority lawyers, 
resulting in a sample of 1,464 new lawyers from minority 
groups (blacks, Hispanics, and Asian Americans).
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resulting in a sample of 1,464 new lawyers from minority 
groups (blacks, Hispanics, and Asian Americans).
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2

Aspects of Law School
WAVE 1

• How helpful were the following elements of your law• How helpful were the following elements of your law
school years in making the transition to your early work 
assignments as a lawyer?

WAVE 2

• How helpful are the following elements of your law 
school years in your current work assignment?y y g

AJD1 AJD2
Not helpful% Helpful% Not helpful% Helpful%

Legal employment during 
law school summers

16.6 83.4 -- --

Legal employment during 
law school academic year

27.7 72.3 -- --

Clinical courses/training 28.3 71.7 47.9 52.1

Law school training in legal 
writing 

29.3 70.7 37.0 63.0

Internships or externships 
during academic year

37.0 63.0 -- --

Specific law school courses 39.3 60.7 43.4 56.6

Course concentrations/ 
i i i ff

47.1 52.9 70.5 29.5

- 11-

specializations offered at 
your law school
First year curriculum 54.9 45.1 57.4 42.6
Law school training in legal 
ethics

64.0 36.0 70.3 29.7

Pro bono service work 64.4 35.6 86.3 13.7
Technology training in 
courses or seminars

-- -- 77.4 22.6
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3

Aspects of Law School
WAVE 1 & WAVE 2

• Indicate your level of agreement or disagreement with• Indicate your level of agreement or disagreement with
each of the following statements about your legal 
education.

AJD1 AJD2
Not helpful% Helpful% Not helpful% Helpful%

Law school prepared me 
well for my legal career

39.6 60.4 49.4 50.6

Law school teaching is too 
h i l d

31.1 68.9 36.6 63.4
theoretical and
unconcerned with real life 
practice 
The 3rd year of law school is 
largely superfluous

51.6 48.4 53.5 46.5

I wish I had received more 
business training in law 
school

39.8 60.2 39.4 60.6

I consider my law degree to 
have been a good career 
i

-- -- 13.9 86.1

- 11-

investment
If I had to do it again, I 
would still choose to have 
gone to law school

-- -- 26.1 73.9

Law school provided me 
with good information 
technology skills 

-- -- 76.3 23.7
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4

Clinical course AJD1 AJD2
Practice Setting Not helpful% Helpful% Not helpful% Helpful%
Solo 24.2 75.8 31.1 68.9

Small firm 2-20 lawyer 28.0 72.0 39.8 60.2
Firm 21-100 lawyer 30.9 69.1 55.4 44.6
Firm 101-250 lawyer 32.7 67.3 52.3 47.7
Firm 251+ 40.6 59.4 57.3 42.7
Government 20.5 79.5 38.2 61.8
Public service 14.1 85.9 40.2 59.8
Business – Practicing law 32.1 67.9 65.2 34.8
Business –Not practicing law 32.5 67.5 67.5 32.5
Row Total 28.3 71.7 47.8 52.2
Law school ranking  
Top 10 29.3 70.7 53.1 46.9

- 11-

Top 11-20 31.5 68.5 55.4 44.6
Top 21-100 27.9 72.1 46.3 53.7
Tier 3 (101-137) 25.2 74.8 44.8 55.2

Tier 4 (138-178) 29.1 70.9 45.5 54.5
Row Total 28.1 71.9 47.7 52.3

Course concentration AJD1 AJD2
Practice Setting Not helpful% Helpful% Not helpful% Helpful%
Solo 43.9 56.1 59.7 40.3

Small firm 2-20 lawyer 50.4 49.6 68.9 31.1
Firm 21-100 lawyer 48.7 51.3 77.4 22.6
Firm 101-250 lawyer 46.3 53.7 74.0 26.0
Firm 251+ 54.4 45.6 78.0 22.0
Government 42.6 57.4 68.1 31.9
Public service 50.9 49.1 71.6 28.4
Business – Practicing law 35.6 64.4 64.9 35.1
Business –Not practicing law 32.3 67.7 74.0 26.0
Row Total 47.1 52.9 70.4 29.6
Law school ranking  
Top 10 61.1 38.9 82.6 17.4

- 11-

Top 11-20 54.3 45.7 77.4 22.6
Top 21-100 47.2 52.8 70.8 29.2
Tier 3 (101-137) 40.7 59.3 62.8 37.2

Tier 4 (138-178) 43.7 56.3 61.9 38.1
Row Total 47.5 52.5 70.4 29.6
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Intern/Externship school year AJD1 AJD2
Practice Setting Not helpful% Helpful% Not helpful% Helpful%
Solo 36.9 63.1 -- --

Small firm 2-20 lawyer 38.5 61.5 -- --
Firm 21-100 lawyer 43.9 56.1 -- --
Firm 101-250 lawyer 51.3 48.7 -- --
Firm 251+ 50.0 50.0 -- --
Government 18.7 81.3 -- --
Public service 23.1 76.9 -- --
Business – Practicing law 45.0 55.0 -- --
Business –Not practicing law 51.7 48.3 -- --
Row Total 36.6 63.4 -- --
Law school ranking  
Top 10 47.5 52.5 -- --

- 11-

Top 11-20 46.0 54.0 -- --
Top 21-100 37.6 62.4 -- --
Tier 3 (101-137) 30.8 69.2 -- --

Tier 4 (138-178) 32.0 68.0 -- --
Row Total 36.9 63.1 -- --

Pro Bono AJD1 AJD2
Practice Setting Not helpful% Helpful% Not helpful% Helpful%
Solo 58.5 41.5 74.8 25.2

Small firm 2-20 lawyer 71.2 28.8 89.9 10.1
Firm 21-100 lawyer 76.3 23.7 94.3 5.7
Firm 101-250 lawyer 65.3 34.7 92.2 7.8
Firm 251+ 69.7 30.3 90.9 9.1
Government 52.5 47.5 82.0 18.0
Public service 34.9 65.1 58.5 41.5
Business – Practicing law 78.9 21.1 95.7 4.3
Business –Not practicing law 79.6 20.4 91.9 8.1
Row Total 64.8 35.2 86.3 13.7
Law school ranking  
Top 10 51.5 48.5 78.6 21.4

- 11-

Top 11-20 52.5 47.5 88.0 12.0
Top 21-100 67.8 32.2 87.7 12.3
Tier 3 (101-137) 64.0 36.0 88.0 12.0

Tier 4 (138-178) 71.3 28.7 83.4 16.6
Row Total 64.3 35.7 86.1 13.9
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6

Legal ethics training AJD1 AJD2
Practice Setting Not helpful% Helpful% Not helpful% Helpful%
Solo 38.2 61.8 57.5 42.5

Small firm 2-20 lawyer 61.1 38.9 68.7 31.3
Firm 21-100 lawyer 66.2 33.8 77.8 22.2
Firm 101-250 lawyer 72.3 27.7 73.9 26.1
Firm 251+ 74.9 25.1 79.9 20.1
Government 61.3 38.7 64.9 35.1
Public service 63.2 36.8 69.6 30.4
Business – Practicing law 65.1 34.9 69.0 31.0
Business –Not practicing law 57.3 42.7 74.8 25.2
Row Total 64.0 36.0 70.3 29.7
Law school ranking  
Top 10 77.7 22.3 78.6 21.4

- 11-

Top 11-20 63.2 36.8 74.1 25.9
Top 21-100 67.3 32.7 70.0 30.0
Tier 3 (101-137) 57.2 42.8 67.4 32.6

Tier 4 (138-178) 54.6 45.4 65.4 34.6
Row Total 64.3 35.7 70.5 29.5

Technology AJD1 AJD2
Practice Setting Not helpful% Helpful% Not helpful% Helpful%
Solo -- -- 64.2 35.8

Small firm 2-20 lawyer -- -- 74.7 25.3
Firm 21-100 lawyer -- -- 84.2 15.8
Firm 101-250 lawyer -- -- 81.0 19.0
Firm 251+ -- -- 90.2 9.8
Government -- -- 74.2 25.8
Public service -- -- 76.9 23.1
Business – Practicing law -- -- 75.3 24.7
Business –Not practicing law -- -- 79.4 20.6
Row Total -- -- 77.5 22.5
Law school ranking  
Top 10 -- -- 90.6 9.4

- 11-

Top 11-20 -- -- 78.5 21.5
Top 21-100 -- -- 79.2 20.8
Tier 3 (101-137) -- -- 67.8 32.2

Tier 4 (138-178) -- -- 69.6 30.4
Row Total -- -- 77.4 22.6
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More business training AJD1 AJD2
Practice Setting Disagree% Agree% Disagree% Agree%
Solo 35.3 64.7 34.0 66.0

Small firm 2-20 lawyer 40.3 59.7 36.9 63.1
Firm 21-100 lawyer 35.7 64.3 36.7 63.3
Firm 101-250 lawyer 23.4 76.6 38.1 61.9
Firm 251+ 28.1 71.9 26.0 74.0
Government 62.0 38.0 63.4 36.6
Public service 69.1 30.9 61.5 38.5
Business – Practicing law 25.3 74.7 19.2 80.8
Business –Not practicing law 23.6 76.4 24.4 75.6
Row Total 40.4 59.6 39.3 60.7
Law school ranking  
Top 10 43.4 56.6 41.4 58.6

- 11-

Top 11-20 35.2 64.8 33.3 66.7
Top 21-100 39.2 60.8 36.4 63.6
Tier 3 (101-137) 36.7 63.3 43.5 56.5

Tier 4 (138-178) 45.4 54.6 47.2 52.8
Row Total 39.6 60.4 39.1 60.9

Law degree good investment AJD1 AJD2
Practice Setting Disagree% Agree% Disagree% Agree%
Solo -- -- 17.7 82.3

Small firm 2-20 lawyer -- -- 12.2 87.8
Firm 21-100 lawyer -- -- 12.1 87.9
Firm 101-250 lawyer -- -- 8.1 91.9
Firm 251+ -- -- 6.1 93.9
Government -- -- 16.5 83.5
Public service -- -- 19.0 81.0
Business – Practicing law -- -- 9.2 90.8
Business –Not practicing law -- -- 21.6 78.4
Row Total -- -- 13.5 86.5
Law school ranking  
Top 10 -- -- 6.6 93.4

- 11-

Top 11-20 -- -- 16.2 83.8
Top 21-100 -- -- 13.3 86.7
Tier 3 (101-137) -- -- 14.6 85.4

Tier 4 (138-178) -- -- 20.6 79.4
Row Total -- -- 14.0 86.0
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