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About the Center for Religious Freedom 
 
The Center for Religious Freedom promotes religious freedom as a component of U.S. 
foreign policy by working with a worldwide network of religious freedom experts to 
provide defenses against religious persecution and oppression. 

 
Since its inception in 1986, the Center has sponsored investigative field missions; 
reported on the religious persecution of individuals and groups abroad; and undertaken 
advocacy on their behalf in the media, Congress, State Department, and White House. 

 
Religious freedom faces hard new challenges. Recent decades have seen the rise of 
extreme interpretations of Islamist rule that are virulently intolerant of dissenting voices 
and other traditions within Islam, as well as of non-Muslims. Many in the policy world 
still find the topic of religious freedom too “sensitive” to raise. But since 9/11, the link 
between America’s national interests and its ideals has never been clearer. 

 
When U.S. policy falls short, the Center for Religious Freedom works to speak up for the 
promotion of religious freedom and the defense of persecuted believers. During the Cold 
War, the Center focused on helping religious believers persecuted under Communism. 
Today, while it continues to press for religious freedom in the remnant communist states 
of China, North Korea and Vietnam, it is increasingly engaged in ensuring that American 
policymakers defend the principle of religious freedom and believers who are persecuted 
purely for their religious beliefs in the Muslim world. These persecuted believers include 
Christians, Jews, Mandeans, Yizidis, Baha’is, Ahmadis, Zoroastrians, and a number of 
other non-Muslim religions, as well as Muslim minorities and dissident reformers who 
find themselves condemned for the religious crimes of blasphemy and apostasy. 

 
The Center for Religious Freedom joined Hudson Institute in January 2007, following a 
ten-year affiliation with Freedom House. For more information about the Center, visit our 
website at http://crf.hudson.org. 

 

About Hudson Institute 
 
Hudson Institute is a nonpartisan policy research organization dedicated to innovative 
research and analysis. Founded in 1961, Hudson is celebrating a half century of forging 
ideas that promote security, prosperity, and freedom. For more information about Hudson 
Institute, visit our website at www.hudson.org. 

 

 

Center for Religious Freedom Staff 
 
Nina Shea, Director 
Paul Marshall, Senior Fellow 
Lela Gilbert, Adjunct Fellow 
Sarah Schlesinger, Research Fellow 
Samuel Tadros, Research Fellow 
Kurt Werthmuller, Research Fellow 

3

http://crf.hudson.org/
http://www.hudson.org/


 

Table of Contents 
 

 
Acknowledgements..............................................................................................................5 

 
About the Report..................................................................................................................6 
 
Summary ..............................................................................................................................8  
 
“The Markers”: Selected Quotes from 2010-2011 and 2009-2010 Textbooks of the  
Saudi Ministry of Education ..............................................................................................14 

 
For comparison: “The Markers” as they appeared in the Center’s prior studies from  
2008 and 2006....................................................................................................................18 

 
Additional Excerpts from the 2010-2011 and 2009-2010 Textbooks of the Saudi  
Ministry of Education ........................................................................................................21 

 
U.S. Policy Response .........................................................................................................35 

 
Conclusion .........................................................................................................................43 

 
Appendix A ........................................................................................................................44 

 
Appendix B ........................................................................................................................45 

 
Appendix C ........................................................................................................................47 

 

Appendix D ........................................................................................................................50

4



Acknowledgements 
 
We are very grateful to the Lynde and Harry Bradley Foundation and other private 
foundations. Without their generosity this project would not have been possible. 

 
We thank Hudson Institute’s Vice President for Communications Grace Paine 
Terzian, Associate Editor James Bologna, Events Manager Philip Ross, and 
Communications Manager Ioannis Saratsis who assisted with production and media 
outreach. Mitzi H. Pepall of Bird in Hand Productions, Toronto, Canada, designed the 
cover. 

 
For his insights and help over the years in understanding the Saudi educational problems, 
we express our gratitude to and admiration of Saudi human-rights expert Ali Al Ahmed, 
president of the Washington-based Institute for Gulf Affairs. 

 
The Center’s Advisory Board Chairman, R. James Woolsey, has played a critical role in 
supporting this analysis, and our work generally. We are immensely grateful to him. 

 
Hudson’s Center for Religious Freedom Director Nina Shea wrote and edited the report. 
Research Fellow Samuel Tadros assisted with translations. Senior Fellow Paul Marshall 
provided editorial advice. Research Fellow Sarah Schlesinger provided invaluable 
research assistance. 

5



About the Report 
 
This is the Center for Religious Freedom’s fourth report analyzing violent directives in the 
official religious educational materials of Saudi Arabia, and the third exclusively focused 
on its national textbooks. Those prior reports, published in 2005, 2006, and 2008, along 
with the current report, can be found on the Center’s website, http://crf.hudson.org/. 

 
This analysis takes fifteen key excerpts we identified as objectionable in the 2006 and 
2008 textbooks as markers for comparison with the 2010-2011 and 2009-2010 textbooks. 
The list covers Saudi government lessons on Christians, Jews, Buddhists, Hindus, Sunnis, 
Shiites, Baha’is, Ahmadis, and others, as well as on passages on jihad. Apart from these 
“markers,” we include additional examples of objectionable passages excerpted from the 
textbooks of the 2010-2011 and 2009-2010 editions of the Saudi national curriculum. In 
addition, included in this analysis are several passages found in the 2010-2011 textbooks 
that have been identified as disturbing examples of violent and intolerant teachings by the 
U.S. Commission on International Religious Freedom (USCIRF). 

 
All the books used in this study are in Arabic, and were translated by Research Fellow 
Samuel Tadros for the Center for Religious Freedom. The original Arabic-language 
textbooks for all grades in the Saudi curriculum for the 2010-2011 academic year – which 
are the principal basis for this study – were found at a private website produced in 
partnership with the Saudi Ministry of Education, though the files of the textbooks are no 
longer accessible on it. 

 
Regarding the fifteen marker points from the 2010-2011 textbooks, with a few exceptions 
noted in the report, the textbooks contain passages that are the same as or comparable to 
the corresponding passages in the Saudi government’s textbooks from the 2009-2010 
edition, which are still accessible electronically. As of September 9, 2011, those 2009-
2010 textbooks continue to be posted on the Saudi government’s website: 
http://www.book.ed.edu.sa/BoyDefault.aspx. 

 
The Saudi government began a pilot program in 2007 with revised textbooks for grades 1, 
4, and 7. These texts can be found on the Saudi government’s website: 
www.cpfdc.gov.gov.sa. We did not analyze these texts for several reasons. First, their 
status is unclear – whether they are used in Saudi schools today and, if so, how extensively 
has not been verified. Concerning past years’ textbooks for grades 1 and 4, they generally 
have not promoted violence and, thus, are not within the scope of this report. Concerning 
grade 7, there are other unrevised 7th grade textbooks on the government’s other official 
website that are included along with the rest of the textbooks in the curriculum; we inferred 
from this that these revised books have not been broadly introduced in the Saudi school 
system. Therefore, for this report we reviewed the unrevised 7th grade edition. 

 
The textbooks in this study are used in Saudi public school classrooms in middle- and 
high-school levels, and are disseminated to other Muslim communities internationally. 
They are mostly texts from the government’s religious curriculum, which can encompass 
up to four courses in the upper grades, thus comprising the major focus of the Saudi 
school day. They also include excerpts from some textbooks on Geography, History, 
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and Arabic Languages. In this review, as in our prior studies, we took a sampling of the 
textbooks' contents and did not attempt to be comprehensive. 
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Summary 
 
Background 

 
The Kingdom of Saudi Arabia’s textbooks have a significance that many others do not. 
Most of the 9/11 terrorists, as well as Osama bin Laden himself, were born and educated 
in Saudi Arabia. As revealed in an American diplomatic cable released by Wikileaks, as 
recently as December 2009 American government officials believed that Saudi donors 
remained among the chief financiers of Sunni militant groups such as al Qaeda. 

 
Along with others, America’s former Treasury Undersecretary Stuart Levey, then the 
senior financial-counterterrorism official, found a strong link between education and 
support for groups like al Qaeda. As he wrote in a 2010 Washington Post op-ed, one of 
the essential steps to end support for such terror is that, 

 
“we must focus on educational reform in key locations to ensure that intolerance has no 
place in curricula and textbooks. . . .[U]nless the next generation of children is taught to 
reject violent extremism, we will forever be faced with the challenge of disrupting the 
next group of terrorist facilitators and supporters.” 

 
Some Saudis themselves have acknowledged the problem posed by the nation’s 
curriculum and, in particular, its religious textbooks. In December 2003, after Saudi 
Arabia began fighting a vicious battle against al Qaeda terrorists within its own borders, 
King Abdullah (at that time the Crown Prince), as part of a National Dialogue, convened 
an expert panel on the country’s religious studies. The experts noted that the kingdom’s 
religious studies curriculum “encourages violence towards others, and misguides the 
pupils into believing that in order to safeguard their own religion, they must violently 
repress and even physically eliminate the ‘other.’” 

 
Nevertheless, the encouragement of violence and extremism remains an integral part of 
Saudi Arabia’s national textbooks, particularly those on religion. Five million Saudi 
students are exposed to them in Saudi classrooms each year. Moreover, as the controlling 
authority of the two holiest shrines of Islam, Saudi Arabia is able to disseminate its 
religious materials among the millions of Muslims making the hajj each year. Hence, 
these teachings can have a wide and deep influence. 

 
Saudi Arabia’s oil wealth also enables it to disseminate its textbooks far and wide. They 
are posted on the Saudi Education Ministry’s website and are shipped and distributed free 
by a vast Saudi-sponsored Sunni infrastructure to many Muslim schools, mosques and 
libraries throughout the world. For example, apart from other schools the Saudi religious 
curriculum is followed by most of the 19 international academies founded in major world 
cities by the Saudi government, each of which is chaired by the local Saudi ambassador. In 
his book The Looming Tower, Lawrence Wright asserts that, while Saudis constitute only 
1 percent of the world’s Muslims, they pay “90 per cent of the expenses of the entire faith, 
overriding other traditions of Islam.” Former Treasury Department General Counsel David 
Aufhauser and other analysts in testimony to Congress, have cited the statistic that, on an 
annual basis, Saudi Arabia spends three times as much in exporting its Salafi ideology, 
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also called “Wahhabism,” as did the Soviets in propagating Communism during the height 
of the Cold War. 

 
Muslims in many countries have reported that over the past twenty to thirty years, local 
Islamic traditions have been transformed and radicalized under growing Saudi Wahhabi 
influence. The late President of Indonesia Abdurraham Wahid wrote that Wahhabism 
was making inroads even in his famously tolerant nation of Indonesia. Journalists have 
documented this spread – and sometimes desperate local Muslim efforts to thwart it – in 
Somalia, Indonesia, Pakistan , India , Algeria, the Balkans, the UK, among many other 
places. 

 
Textbook Content 

 
To understand why Aufhauser, former Director of Central Intelligence James Woolsey, 
and other key U.S. counterterrorism experts view Wahhabism as it spreads through the 
Islamic diaspora as “kindling for Usama Bin Laden’s match,” it is necessary to document 
the content of the problematic Saudi texts. 

 
Sample translations of passages from recent editions of the textbooks in translation are 
provided in the following pages and the Arabic originals can be found in Appendix D and 
on the Saudi government’s website. The first set of excerpts is the “marker” passages we 
have tracked in Saudi textbooks since 2006. The second set of excerpts is included to 
give a sense of the extent of the problem. 

 
Regarding our markers, 12 of the 15 highly intolerant and violent passages we singled out 
in our 2006 and 2008 studies remain essentially unchanged, with only some slight 
modification of wording. Two of the marker passages – one on glorifying jihad and 
martyrdom and another blaming Jews for virtually all sedition – have been dropped from 
the lessons cited in our past reports, though the same or similar teaching remains 
elsewhere in the curriculum: For example, militant jihad is exalted in the 2010-2011 text 
as a “profitable trade” that “saves from painful punishment.” Previously, it had been 
praised as the “pinnacle of Islam.” 

 
Another of our marker passages, regarding polytheists and infidels, has been altered in the 
2010-2011 edition. Previously, the 12th grade Monotheism textbook advocated killing and 
robbing polytheists, among whom the texts include Shiites and sometimes Christians 
because of their belief in the Trinity, as well as Hindus, Buddhists, and others. In the 2010-
2011 edition, the textbook no longer sanctions killing and robbing outright but instead 
asserts that polytheists – and “infidels” generally – should be fought but only under certain 
conditions. Some conditions relate to the traditional dhimmi arrangement of taxing 
conquered non-Muslim communities, and others seem self-serving or tactical, such as 
taking into account the relative strength of the Muslims and the infidels, or whether it is 
permitted by the “guardian,” for example the Saudi monarch. These edits appear to be 
designed to address Saudi security concerns, rather than to implement reforms to protect 
basic human rights. Elsewhere, for example in lessons on jihad, the texts advocate fighting 
infidels to spread Islam without discussing these conditions.  
 
Given the overall teachings of the religious curriculum, the changes in these passages 
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that we note cannot realistically be expected to have a significant impact. Instead, they 
serve to underscore the need for a complete overhaul of the textbooks, rather than the 
current approach of producing new editions that here and there delete or slightly modify 
one noxious sentence, of one noxious lesson, of one noxious textbook, each year. Such 
changes are contradicted, undermined, or negated by the unrevised rest of the 
curriculum. 

 
The second set of excerpts presented in this report, like the first set of “markers,” 
continues teachings that mislead students into thinking “they must violently repress and 
even physically eliminate the ‘other.’” The “other” is identified in the textbooks to 
include Jews, Christians (sometimes identified by as “Crusaders,” part of al Qaeda’s 
favored terminology), infidels in general, polytheists (including Shiites), Muslim 
“apostates” (including converts to other religions, blasphemers, and those who “doubt”), 
Baha’is, Ahmadis, adulterers, homosexuals, and those practicing witchcraft. 

 
In addition, various lessons in the texts present (often inflated) percentages of Muslim 
minorities in the West and, at the same time, paint a dire picture of the fate of these 
minorities. At one point the text implies that “Islamic jihad movements” have not gone 
far enough in removing colonial control and influence in Muslim countries. They 
express a fear of Muslims converting to Christianity, in particular, and as in the past 
denounce Christian and American secular sponsorship of schools in the Middle East as 
an example of the new “Crusades.” This condemnation of Western education is a theme 
of al Qaeda’s and other extremist groups, such as Nigeria’s Boko Haram, whose very 
name means “Western education is forbidden.” 

 
In another instance, a 12th grade textbook from the 2010-2011 edition asserts that the 
reason why there are Muslim minorities is that non-Muslims “occupy Islamic lands,” and 
proceeds to list as examples: the Balkan states, Romania, Bulgaria, Greece, “East 
Turkistan” in China, and Kashmir in India. They promote a belligerent worldview that 
seems designed to prime the students for future hostilities based on religious identity. 
Twelfth grade texts from the 2010-2011 edition continue to explicitly promote militant 
jihad for “spreading Islam” by “fighting unbelievers.” In this context, these geography 
and history lessons, factually distorted as they are, and rife with fear mongering, appear to 
incite violence against much of the world. 

 
As before, there continues to be a great preoccupation throughout the texts with Jews and 
with Israel. Rank anti-Semitism saturates the curriculum. Repeatedly, Jews are 
demonized, dehumanized, and targeted for violence. The existence of an Israeli state is 
de-legitimized and the texts are aimed at mentally preparing the students for eventual war, 
not peace. As with other history, the accounts are wildly distorted and filled with factual 
errors and tend to blame Jews for all the perceived problems in the world, for example, in 
denouncing the theory of evolution, identifying Darwin as a “Jew.” 
 
A 10th grade history lesson invokes the “leading astray” language of the Qur’anic opening 
verse, and in so doing implies that that verse is referring to Jews and teaching that “God 
Almighty impugned them and pitched upon them humiliation and wretchedness and led 
them astray.” In commenting on the allegedly nefarious character of Jews, a 12th grade 
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textbook states: 
 

“For since the Jews were scattered sundries they never knew peace with a single 
nation because of their proclivity for deceit, lying and conspiracy. Nothing proves 
this more than the Muslims’ experience with them in Medina as the Prophet 
(PBUH) deported them and recommended that they be driven out from the 
Arabian Peninsula and as happened with them in other countries such as Germany, 
Poland, Spain and others.” 

 
Though the Protocols of the Elders of Zion, an infamously anti-Semitic fabrication, are 
not part of the Hadiths (traditions of Prophet Mohammed), having been devised in 
Europe around the time of the Russian revolution, they are included in the religion class 
in the textbook on “Hadith and Islamic Culture,” where they continue to be taught as 
historical fact. Saudi Justice Minister Muhammad Al-Issa explained to this editor in 
February 2011 that the Protocols are treated as part of Islamic culture because they have 
long been found in plentiful supply in Saudi Arabia (one of the relatively few non- 
Muslim books to be so), and was a book that his father had acquired. 

 
Blood libel is used to advance Saudi politics. Israel is described as having “no benefit in 
the human world except sucking its (Arab countries) blood, bringing to life a parasitic 
perverted structure, giving from its waste, so that it retains in its veins some blood to suck 
and live on.” 

 
The Saudi educational system for grades 1 through 12 rejects critical thinking and 
independent reasoning. Under the Saudi Education Ministry’s method of rote learning, 
these dogmatic teachings are tantamount to indoctrination. This starts in first grade and 
intensifies in number and virulence in middle school and high school. By occupying 
much of the school day, the Wahhabi religion courses crowd out ones on math, science 
and the humanities, leaving students poorly prepared for work in the modern world and 
vulnerable to the messages of terrorist recruiters. 

 
Broken Promises of Reform 

 
Saudi foreign-affairs officials and ambassadors have not disputed the need for education 
reform. However, over the years, their reactions have alternated between insisting that 
reforms had already been made and asking for time by stating that the reforms would take 
several years more to complete. 

 
Four years ago, the Saudis gave a solemn and specific promise to the United States. Its 
terms were described in a letter from the U.S. Assistant Secretary of State for Legislative 
Affairs to Sen. Jon Kyl, then chairman of the Senate Judiciary Committee’s 
Subcommittee on Terrorism and Homeland Security: “In July of 2006, the Saudi 
Government confirmed to us its policy to undertake a program of textbook reform to 
eliminate all passages that disparage or promote hatred toward any religion or religious 
groups.” Furthermore, the State Department letter reported that this pledge would be 
fulfilled “in time for the start of the 2008 school year.” (See Appendices A, B, and C). 
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As the U.S. Commission on International Religious Freedom (USCIRF) recently wrote to 
President Obama, “This promise remains unfulfilled.” 

 
The State Department itself is aware of the problems of textbook reform: One cable from 
the U.S. embassy, released by Wikileaks, reports that Saudi education reform seems 
“glacial.” Despite the fact that the U.S. government has not taken on the Saudi education 
reform issue with as much dedication as it has directed to counterterrorist financing and 
trade issues, the State Department has reported annually on the topic in its religious 
freedom and general human rights reports. These reports on Saudi Arabia’s textbooks are 
weak and overly positive. Nevertheless, in its 2010 annual report on religious freedom, 
with respect to Saudi Ministry of Education textbooks, the State Department asserted, 
albeit briefly and with diplomatic understatement: “Despite government revisions to 
elementary and secondary education textbooks, they retained language intolerant of other 
religious traditions, especially Jewish, Christian, and Shi'a beliefs, including commands 
to hate infidels and kill apostates.” (Emphasis added.) 

 
In a meeting in Riyadh earlier this year as a commissioner with USCIRF, the editor of 
this report was told by Saudi Education Minister Prince Faisal Al-Saud that his priority, 
like that of his father-in-law King Abdullah, was to reform higher education. He 
conceded that he was “not concerned” terribly by the need to reform education in grades 
1 through 12. Indeed, the reform efforts of 2007, before Prince Faisal was appointed, in 
which the religion textbooks in three lower grades (1, 4, and 7) were revised for a limited 
pilot program, now appear to be in limbo. 

 
The Saudi Ministry of Education’s Deputy Minister for Educational Development, Dr. 
Naif H. Alromi, told the USCIRF delegation in February 2011 that the various multi-year 
textbook reform plans announced by the Saudi government prior to the 2009 appointment 
of Prince Faisal as Minister are now obsolete. He said that the government is currently 
working on grades 2, 5, and 8, and under the latest “five year” plan will complete 
revisions in high school and other grades by 2013. Islamic Affairs Minister Sheikh Saleh 
Al-Shaykh confirmed that revisions to high school religious texts have not been 
completed. As USCIRF found, “it is not clear when any of these revised texts will be used 
in Saudi schools throughout the country.” 

 
The USCIRF 2011 annual report noted: “During USCIRF‘s 2011 visit, Saudi officials 
provided no details of programs or initiatives that have been undertaken over the past 
year by the government to halt the dissemination of intolerant literature and extremist 
ideology globally.” Meanwhile, a 2010 BBC Panorama’s exposé of 40 Saudi part time 
schools in the UK found that in fact the Saudi Cultural Bureau, which is part of the 
kingdom’s embassy, did indeed have authority over the network, despite official denials. 
These 40 UK Saudi schools teach from the Saudi national curriculum discussed in this 
report. These are just some of many examples around the world. Furthermore, the Saudi 
government continues to post electronically its textbooks, including the 2009-2010 
edition, which does not have the benefit of even the latest incremental revisions. 

 
Since September 11, 2001, Saudi Arabia has made some significant counterterrorism 
reforms, which include a long overdue fatwa in 2010 by its clerical establishment, the 
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Council of Senior Ulema, condemning the financing of terrorism as a criminal act, and 
the kingdom has run a terrorist re-education program. It has also made reforms in higher 
education, with the king presiding over the establishment in the country of a new 
university for science and technology. However, no such progress has been made in the 
educational reform effort with respect to the particularly problematic textbooks for the 
critical middle- and high-school years. Real textbook reform on the religious “other” 
remains an unfulfilled promise. 
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“The Markers”: Selected Quotes from 2010-2011 and 2009-2010 
Textbooks of the Saudi Ministry of Education 

 
1.  “The Jews and the Christians are enemies of the believers, and they cannot 

approve of Muslims.” 
Hadith, Ninth Grade, Kingdom of Saudi Arabia, Ministry of Education. 1431-1432; 
2010-2011, p. 149. 

 
2.  “The struggle of this [Muslim] nation with the Jews and Christians has endured, 

and it will continue as long as God wills.” 
Hadith, Ninth Grade, Kingdom of Saudi Arabia, Ministry of Education. 1431-1432; 
2010-2011, p. 148. 

 
3. “Do not kill what God has forbidden killing such as the Muslim or the infidel 

between whom and the Muslims there is a covenant or under protection, unless 
for just cause such as unbelief after belief, just punishment or adultery.” 
Tafsir, Shari’a and Arabic Studies Section, Twelfth Grade, Kingdom of Saudi Arabia, 
Ministry of Education. 1431-1432; 2010-2011, p. 70. 

 
“The apostate has two punishments; worldly and in the hereafter. 
Punishment in this life: Death if he does not repent.” 
Jurisprudence, Tenth Grade, Kingdom of Saudi Arabia, Ministry of Education. 1430-
1431; 2010-2011, p. 82. 

 
4.  (New Directive) “Major polytheism is a reason to fight those that practice it.” 

 
[Editor’s note: Previously the 12th grade Monotheism textbook advocated killing and 
robbing polytheists, who are usually described in the texts as Shiites, and sometimes 
as Christians because of their belief in the doctrine of the Trinity, as well as Hindus, 
Buddhists and others. In the 2010-2011 edition, the textbook directs that polytheists – 
and “infidels” generally – should be fought under certain conditions. Some conditions 
relate to the medieval dhimmi arrangement regarding conquered non- Muslim 
communities, and others seem self-serving and tactical, taking into consideration the 
strength of the Muslims and whether the guardian, for example the Saudi monarch, 
permits it, see below:] 

 
“Fighting the Infidels and the Polytheists has certain conditions and controls, 
including: 
That they be invited to Islam and they refuse to enter it and refuse to pay Jizya 
That Muslims have the power and the capacity to combat 
That this be with the permission of the guardian and under his banner 
That there be no guarantee between them and the Muslims not to combat.” 
Monotheism: Shari’a and Arabic Studies Section, Twelfth Grade, Kingdom of Saudi 
Arabia, Ministry of Education. 1431-1432; 2010-2011, pp. 12, 13 and 16. 
 

5.  “Worshiping God at the grave of a Good man is a way to major 
polytheism….And of the evils: decorating graves, …, and building domes, and 
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putting curtains and hanging pictures on them, and to serve its visitors, …, and 
all of this is a means to polytheism.” [Condemns Shiite practice] 
Monotheism, Eight Grade, Kingdom of Saudi Arabia, Ministry of Education. 1431-
1432; 2010-2011, pp. 28 and 33. 

 
6.  “The punishment of homosexuality is death…. Ibn Qudamah said: “The 

companions (of the Prophet) agreed unanimously on killing. Some of the 
Companions argued that he (a homosexual) is to be burned with fire. It has been 
said that he should be stoned, or thrown from a high place. Other things have 
also been said.” 
Jurisprudence, Tenth Grade, Kingdom of Saudi Arabia, Ministry of Education. 1431-
1432; 2010-2011, pp. 100-101. 

 
7.  “In Islamic law, (jihad) has two uses: 

1.  specific usage: which means: Exerting effort in fighting unbelievers and 
tyrants.” 

Hadith and Islamic Culture: Management, Social, Natural, and Technical Sciences 
Section, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of Education. 1431-1432; 
2010-2011, p. 71. 

 
8. “In the general usage, Jihad is divided into the following categories:… 

Wrestling with the unbelievers by calling them (to the faith) and fighting them.” 
Hadith and Islamic Culture: Management, Social, Natural, and Technical Sciences 
Section, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of Education. 1431-1432; 
2010-2011, p. 72. 

 
9.  (Former Teaching Not Found) 

 
[Editor’s note: Though other passages in 12th grade textbooks in the recent editions 
sanction and glorify militant jihad for spreading the faith, see below and examples 7 
and 8, above, this particular marker on jihad from the Center’s prior studies, appears 
to have been removed from the 2009-2010 and 2010-2011 editions of the 12th grade 
textbook, where it was previously found. The excerpt that immediately follows, 
which also exalts jihad, is from both the 2010-2011 edition and from the 2009-2010 
edition, which were found on the Saudi government’s website as of September 9, 
2011.] 

 
“Jihad for the sake of God is a profitable trade and saves from painful 
punishment. It aims at spreading Islam and defending it and correcting the 
beliefs of people and directing them towards the worship of God Almighty. It 
also aims at preventing injustice and corruption and rooting out its origins from 
earth.” 
National Upbringing, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of Education. 
1430-1431; 2010-2011, p. 26. 
 

10. “As was cited in Ibn Abbas, and was said: The Apes are the people of the 
Sabbath, the Jews; and the Swine are the infidels of the communion of Jesus, the 
Christians.” 
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Monotheism, Eight Grade, Kingdom of Saudi Arabia, Ministry of Education. 1431-
1432; 2010-2011, p. 42. 

 
11. “The Protocols of the Elders of Zion: These are secret decisions that aim at 

achieving Jewish domination of the world. They are probably from the Basel 
Conference. They were exposed in the 19th century and the Jews have tried to 
deny them, but evidence exists to prove their validity and their production by the 
Elders of Zion.” 
Hadith and Islamic Culture, Tenth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. 1431-1432; 2010-2011, p. 116. 

 
[Editor’s note: Though the Protocols of the Elders of Zion are not part of the Hadiths 
(traditions of Prophet Mohammed), having been fabricated in Europe around the time 
of the Russian revolution, they are, according to the Saudi Justice Minister, 
considered part of Islamic Culture and thus included in this text, where they continue 
to be taught as historical fact.] 

 
12. “From this it is obvious to you the invalidity of any alleged claims by the Jews of 

their right to inhabit the land of Palestine. The incontrovertible Truth is that the 
Jews lived all their lives without a homeland. Wherever they settled, the peoples 
hate them and cast them away. They do not relate to any community that they 
live in except in a relationship of material benefit and interest through extorting 
money by usury and gambling and bribery in addition to being callers for 
sedition and people of schemes and conspiracies that they are brought up with. 
And what the Jews of Medina did to the Prophet (PBUH) in many situations 
shows their malicious intentions and their evil spirits. In their book the Talmud, 
[is written] that which encourages them to harm anyone who is not a Jew. They 
also have traditions and lowly maxims, that are rejected by every human being 
that respects himself. An example of those maxims is: The End justifies the 
Means.” 
History of the Kingdom of Saudi Arabia, Ninth Grade, Kingdom of Saudi Arabia, 
Ministry of Education. 1430-1431; 2010-2011, p. 119. 

 
13. “The New Approach in the Crusader Wars: …Proselytize [through]… The 

Establishment of Schools and Universities: They have founded many schools and 
universities in the countries of the Islamic world for the various educational 
levels. These include: The American Universities in Beirut and Cairo, The Jesuit 
University, Robert College in Istanbul, and Gordon College in Khartoum.” 
Hadith and Islamic Culture: Shari’a and Arabic Studies Section, Eleventh Grade, 
Kingdom of Saudi Arabia, Ministry of Education. 1431-1432; 2010-2011, pp. 206-
207. 

 
14. “Baha’ism: is one of the destructive esoteric sects in the modern age….It is clear 

that Babism (the precursor to Baha’ism), Baha’ism and Qadyanism 
(Ahmadiyyaism) represent stray extraneous forces in the Islamic world that seek 
to strike it from within and weaken it. They are colonial pillars in our Islamic 
countries and among the true obstacles to the renaissance.” 
Aspects of Muslims Civilization and Political History: Management and Social 

16



Sciences Section and Religious Sciences and Arabic Section, Eleventh Grade, Kingdom 
of Saudi Arabia, Ministry of Education. 1431-1432; 2010-2011, pp. 105 and 107. 

 
15. “Lesson goals: The student notes some of the Jews’ condemnable qualities.” 

Monotheism, Eight Grade, Kingdom of Saudi Arabia, Ministry of Education. 1431-
1432; 2010-2011, p. 42. 
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For comparison: “The Markers” as they appeared in the Center’s 
prior studies from 2008 and 2006 

 
1.  “The Jews and Christians are enemies of the believers, and they cannot approve 

of Muslims.” 
Hadith, Ninth Grade, Kingdom of Saudi Arabia, Ministry of Education. Education 
Development, 1428-1429; 2007-2008, p. 149. 

 
2.  “The clash between this [Muslim] nation and the Jews and Christians has 

endured, and it will continue as long as God wills.” 
Hadith, Ninth Grade, Kingdom of Saudi Arabia, Ministry of Education. Education 
Development, 1428-1429; 2007-2008, p. 148. 

 
3.  “He (praised is He) prohibits killing the soul that God has forbidden [to kill] 

unless for just cause… [such as] unbelief after belief, adultery, and killing an 
inviolable believer intentionally.” 
Tafsir: Arabic/Shari’a Section, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. Education Development, 1428-1429; 2007-2008, p. 147. 

 
4.  “Major polytheism makes blood and wealth permissible.” 

Monotheism: Arabic/Sharia Section, Twelfth Grade, Kingdom of Saudi Arabia, 
Ministry of Education. Education Development, 1428-1429; 2007-2008, p. 15. 
 

5.  “Building mosques on graves is an expression of polytheism” [Condemns Shiite 
practice] 
Monotheism, Eighth Grade, Kingdom of Saudi Arabia, Ministry of Education. 
Education Development, 1428-1429; 2007-2008, p. 43. 

 
6.  “The punishment for homosexuality is death.” 

Jurisprudence, Tenth Grade, Hadith and Islamic Culture, Tenth Grade, Kingdom of 
Saudi Arabia, Ministry of Education. Education Development, 1427-1428; 2006-2007, 
p. 76. 

 
“Ibn Qudamah said, ‘The companions of the Prophet were unanimous on killing, 
although they differed in the description, that is, in the manner of killing. Some of 
the companions of the Prophet stated that [a homosexual] is to be burned with 
fire. It has also been said that he should be stoned, or thrown from a high place. 
Other things have also been said.” 
Jurisprudence, Tenth Grade, Hadith and Islamic Culture, Tenth Grade, Kingdom of 
Saudi Arabia, Ministry of Education. Education Development, 1427-1428; 2006-2007, 
p. 77. 

 
7.  “In Islamic law, however, [jihad] has two uses: One usage is specific. It means to 

exert effort to wage war against the unbelievers and tyrants.” 
Hadith and Islamic Culture: Management, Social Studies, Physical Sciences, and 
Technical Fields Section, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of 
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Education. Education Development, 1428-1429; 2007-2008, p. 60. 
 
8.  “In its general usage, ‘jihad’ is divided into the following categories: … 

--Wrestling with the infidels by calling them to the faith and battling against 
them.” 
Hadith and Islamic Culture: Management, Social Studies, Physical Sciences, and 
Technical Fields Section, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. Education Development, 1428-1429; 2007-2008, p. 61. 

 
9.  “In these verses is a call for jihad, which is the pinnacle of Islam. In (jihad) is 

life for the body; thus it is one of the most important causes of outward life. 
Only through force and victory over the enemies is there security and repose. 
Within martyrdom in the path of God (exalted and glorified is He) is a type of 
noble life-force that is not diminished by fear or poverty.” 
Tafsir: Arabic/Shari’a Section, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. Education Development, 1428-1429; 2007-2008, p. 80. 

 
10. “As cited in Ibn Abbas: The apes are Jews, the people of the Sabbath; while the 

swine are Christians, the infidels of the communion of Jesus.” 
Monotheism, Eighth Grade, Kingdom of Saudi Arabia, Ministry of Education. 
Education Development, 1428-1429; 2007-2008, p. 42. 

 
11. “The decisive proof of the veracity of the Protocols [of the Elders of Zion] and 

the infernal Jewish plans they contain is that the plans, plots, and conspiracies 
they list have been carried out. Whoever reads the protocols – and they emerged 
in the 19th century – will realize today how much of what they described has been 
implemented.” 
Hadith and Islamic Culture, Tenth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. Education Development, 1428-1429; 2007-2008, p. 105. 

 
12. “You can hardly find an example of sedition in which the Jews have not played a 

role.” 
Hadith and Islamic Culture, Tenth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. Education Development, 1428-1429; 2007-2008, p. 106. 

 
13. “The new approach to the crusades took several forms, including …[t]he 

establishment of schools. They founded many schools in the Islamic world at 
various educational levels. These include: the American Universities of Beirut 
and Cairo, the Jesuit University, Robert College in Istanbul, Gordon [Memorial] 
College in Khartoum, and others too numerous to mention.” 
Hadith and Islamic Culture: Shari’a and Arabic Studies Section, Eleventh Grade, 
Kingdom of Saudi Arabia, Ministry of Education. Education Development, 1428-1429; 
2007-2008, pp. 185-186. 
 

14. “[Baha’ism] is one of the destructive esoteric sects in the modern age… It has 
become clear that Babism [the precursor to Baha’ism], Baha’ism, and Qadyanism 
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[Ahmadiyyaism] represent wayward forces inside the Islamic world that seek to 
strike from within and weaken it. They are colonial pillars in our Islamic 
countries and among the true obstacles to a renaissance.” 
Aspects of Muslim Political and Cultural History, Eleventh Grade, Kingdom of Saudi 
Arabia, Ministry of Education. Education Development, 1427-1428; 2006-2007, pp. 
99-100. 

 
15. “Lesson goals: The student notes some of the Jews’ condemnable qualities.” 

Monotheism, Eighth Grade, Kingdom of Saudi Arabia, Ministry of Education. 
Education Development, 1428-1429; 2007-2008, p. 42. 
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Additional Excerpts from the 2010-2011 and/or 2009-2010 
Textbooks of the Saudi Ministry of Education, Posted as of 
September 9, 2011 on the Saudi Government Website 

 

 
 
“Despite the treaty, the nature of treachery and betrayal was dominating the Jews.” 
Social and National Studies, Second Semester, Seventh Grade, Kingdom of Saudi Arabia, 
Ministry of Education. p. 89. 

 
 
 
“What is the country that is still suffering from the treachery of the Jews?” 
Social and National Studies, Second Semester, Seventh Grade, Kingdom of Saudi Arabia, 
Ministry of Education. p. 89. 

 
 
 
“Mention three of: 
The common traits between the Jews in the beginning of Islam and the Jews in the 
present time.” 
Social and National Studies, Second Semester, Seventh Grade, Kingdom of Saudi Arabia, 
Ministry of Education. p. 91. 

 
 
 
“The threat posed by the Jews of Khaibar to the Muslims increased, especially after 
they were joined by the Jews of Banu Nudair as all of them represented a threat to 
the Muslims because of the cunning, treachery and deceptive traits in them.” 
Social and National Studies, Second Semester, Seventh Grade, Kingdom of Saudi Arabia, 
Ministry of Education. p. 112. 

 
 
 
“Goals: 
At the end of the lesson I, God willing, can: 

1.  Recite the historical glories of Al Aqsa Mosque 
2.  Innumerate the signs of misery that the Jews have inflicted on Jerusalem and 

its people 
3.  Speak about the poet’s hope for the liberation of Jerusalem 
4.  Be convinced that Jerusalem is to be God liberated, God willing” 

Texts, Second Semester, Seventh Grade, Kingdom of Saudi Arabia, Ministry of 
Education. p. 47. 

 
 
 
“There are numerous manifestations of the brutality of the Jews, cite them as the 
(poem’s) lines described them.” 
Texts, Second Semester, Seventh Grade, Kingdom of Saudi Arabia, Ministry of Education. 
p. 50. 
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 “The Temple: 
Is the Royal palace that God’s prophet Solomon (PBUH) built after he finished 
building Jerusalem in 13 years. It was destroyed by the Romans in 70 A.D. and it 
had been destroyed several times before that. It does not exist at present. 
The Wailing Wall (Al Buraq) is part of the western wall of Al Haram Al Sharif. Jews 
consider it the western part of the temple. Although it does not exist they insist on 
excavating under the foundations of Al Aqsa Mosque looking for it. Their goal in 
this is to destroy it (Al Aqsa Mosque).” 
Texts, Second Semester, Seventh Grade, Kingdom of Saudi Arabia, Ministry of Education. 
p. 56. 

 
 
 
“Lessons learned: 
The enemies of this religion (Islam), from the infidels, the Jews and the hypocrites 
conspired against the Muslims, and agreed, and so is their state of animosity against 
Islam and Muslims today.” 
The Prophet’s Life and the History of the Rashidun Caliphate, Seventh Grade, Kingdom of 
Saudi Arabia, Ministry of Education. p. 72. 

 
 
 
“The Jews’ breaking of their covenant with the Prophet (PBUH) in the battle of El 
Khandak proves that betrayal is deeply rooted in them.” 
The Prophet’s Life and the History of the Rashidun Caliphate, Seventh Grade, Kingdom of 
Saudi Arabia, Ministry of Education. p. 72. 

 
 
 
“The Jews’ nature is treachery, betrayal and breaking covenants.” 
The Prophet’s Life and the History of the Rashidun Caliphate, Seventh Grade, Kingdom of 
Saudi Arabia, Ministry of Education. p. 91. 

 
 
 
“What is the Islamic state that is occupied by the Jews?” 
Geography of the Islamic World, Eighth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. p. 10. 

 
 
 
“Oil can be a powerful weapon in the hands of Islamic states. Often powerful states 
are forced to change their policies and positions against their will because those 
positions are contrary to their energy policy. The effects of this have been shown in 
our war with the Jews in 1393 (1973), when oil flow was stopped to the countries 
supporting the Jews in that war.” 
Geography of the Islamic World, Eighth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. p. 46. 
 
 “Propose various solutions to the following problem: 
A foreign country stopped exporting medicine to an Islamic country.” 
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Geography of the Islamic World, Eighth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. p. 54. 

 
 
 
“Percentage of Muslims in Africa: 
Angola 26% 
Zambia 27% 
Burundi 30% 
Madagascar 37% 
Kenya 37% 
Central African Republic 40%” 
Geography of the Islamic World, Eighth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. p. 81. 

 
 
 
“Percentage of Muslims in Asia: 
Philippines 19%” 
Geography of the Islamic World, Eighth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. p. 61. 

 
 
 
“Muslim minorities in Europe: 
Bulgaria 21%” 
Geography of the Islamic World, Eighth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. p. 100. 

 
 
 
“A Muslim minority in one of the countries suffered a problem of their enemies 
harassing them, what are the solutions that you suggest to help them?” 
Geography of the Islamic World, Eighth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. p. 101. 

 
 
 
“Islamic Jihad movements against the colonial powers have varied in their extent, 
historical aspects and their effects in the Islamic countries that fell under colonialist 
control. Although most of the Muslim’s countries have obtained their political 
independence today, they have not gotten rid of the colonial control that remained 
even after the colonizer left, through the processes of ideological invasion, whose 
effects and problems are among the gravest on the unity and strength of Muslims. It 
also seeks to destroy the foundations of Islamic life that were the reasons for the 
flourishing of the early Muslims.” 
Geography of the Islamic World, Eighth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. p. 114. 
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 “The Islamic world today faces the problem of Muslim minorities that are spread in 
non Islamic states. Muslim minorities in many countries of the world are subjected to 
the threat of genocide or threats of Christianization and conversion from their 
religion or planting atheist ideas and destructive principles in their minds.” 
Geography of the Islamic World, Eighth Grade, Kingdom of Saudi Arabia, Ministry of 
Education. p. 116. 

 
 
 
“The temptation of the sons of Israel remains in women for they have attempted in 
this era to corrupt women and get them out of their houses and make them a means 
for seduction and corruption.” 
Hadith, Eighth Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 36. 

 
 
 
“El Walid Ibn Abdel Malek (86-96) 
Rebuilt Al Aqsa Mosque” 
Islamic History, Eighth Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 23. 

 
 
 
“In a lesson on the Crusades: 
The Palestinian people are today subjected to persecution and torture at the hands 
of the Jewish Zionists. For this reason the children of the Palestinian people have 
conducted the Palestinian Intifada. From your awareness of current events explain 
the following: 

1.  Your position on the Zionist aggression on Al Aqsa Mosque and Palestine. 
2.  Your role in supporting the Palestinian Intifada. 
3.  The Kingdom’s role in supporting the Palestinian people.” 

Islamic History, Eighth Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 96. 
 
 
 
“Jihad in the beginning of Islam and when it emerged, was to ensure freedom for 
spreading Islamic Dawa. The Prophet (PBUH) was the higher model for this kind of 
Jihad and in his steps followed his Companions and their posterity. This resulted in 
the spread of Islam and the emergence of the Islamic State.” 
Islamic History, Eighth Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 105. 

 
 
 
“Nowadays, as have gathered on the Arab and Islamic nation, the powers of evil, 
atheism and tyranny targeting the Islamic creed, the whole nation lives in a Jihad 
against international Zionism manifested by the State of Jewish gangs’ called Israel 
established on the land of Palestine wrongfully and in transgression.” 
Islamic History, Eighth Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 105. 
 

 

“Outcome of the Crusades: 
The Europeans resorted to the method of Christianization after their failures in 
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wars to spread Christianity in the Islamic world. They sent many Evangelist 
delegations and missions.” 
Islamic History, Eighth Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 111. 

 
 
 
“As you see God has willed that the Crusades and the Mongol invasion were to be 
shattered on the land of Palestine. It is hardly impossible that the Zionist invasion 
will be destroyed on this blessed land, God willing.” 
Islamic History, Eighth Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 116. 

 
 
 
“The prophet (PBUH) cursed female visitors of graves, because a woman’s visit to 
graves results in great blights such as wailing and anxiety and men’s infatuation 
with them. The cursing means the prohibition of women’s visits to graves and that 
this is one of the major sins.” 
Monotheism, Eight Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 36. 

 
 
 
“The punishment for a magician is death because witchcraft is a great sin and due 
to the evils it brings on society.” 
Monotheism, Eight Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 54. 

 
 
 
“Percentage of Muslims in Australia: 10%” 
Geography of the Kingdom of Saudi Arabia and Some Countries in the Outside World, 
Ninth Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 158. 

 
 
 
“After the demise of the Jews, the Persians took over Palestine, then the Greeks, 
then the Romans, who drove off from Palestine those among the Jews who stayed 
and dispersed them because of their bad deeds and malicious intentions.” 
History of the Kingdom of Saudi Arabia, Ninth Grade, Kingdom of Saudi Arabia, Ministry 
of Education. p. 118. 

 
 
 
“From this it is obvious to you the invalidity of any alleged claims by the Jews of 
their right to inhabit the land of Palestine. The incontrovertible Truth is that the 
Jews lived all their lives without a homeland. Wherever they settle, the peoples hate 
them and cast them away. They do not relate to any community that they live in 
except in a relationship of material benefit and interest through extorting money by 
usury and gambling and bribery in addition to being callers for sedition and people 
of schemes and conspiracies that they are brought up with. And what the Jews of 
Medina did to the Prophet (PBUH) in many situations shows their malicious 
intentions and their evil spirits. In their book the Talmud, [is written] what 
encourages them to harm anyone who is not a Jew. They also have traditions and 
lowly maxims, which are rejected by every human being who respects himself. An 
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example of those maxims is: The End justifies the Means.” 
History of the Kingdom of Saudi Arabia, Ninth Grade, Kingdom of Saudi Arabia, 
Ministry of Education. p. 119. 

 
 
 
“Herzl had authored a book called the Jewish State where he devised a plan for a 
country that he called Israel that stretches from the Nile to the Euphrates.” 
History of the Kingdom of Saudi Arabia, Ninth Grade, Kingdom of Saudi Arabia, 
Ministry of Education. p. 119. 

 
 
 
“From the previous (paragraphs) it is clear without a doubt that the Zionist 
movement is but a movement that targets the Islamic religion and targets the Arabs 
and Muslims in Palestine and in the whole world.” 
History of the Kingdom of Saudi Arabia, Ninth Grade, Kingdom of Saudi Arabia, Ministry 
of Education. p. 119. 

 
 
 
“Britain issued the Balfour Declaration secretly and hid it from its Arab allies.” 
History of the Kingdom of Saudi Arabia, Ninth Grade, Kingdom of Saudi Arabia, 
Ministry of Education. p. 120. 

 
 
 
“Here the Jews started torturing the Palestinian people and humiliating them to 
make them emigrate from Palestine.” 
History of the Kingdom of Saudi Arabia, Ninth Grade, Kingdom of Saudi Arabia, Ministry 
of Education. p. 125. 

 
 
 
“The Jewish Zionists implemented their threats to three Arab countries with a 
quick war with the support of the colonial countries at their head the United States 
of America. In which were used the newest deadly American weapons.” 
History of the Kingdom of Saudi Arabia, Ninth Grade, Kingdom of Saudi Arabia, Ministry 
of Education. p. 126. 

 
 
 
“After all of this happened the ending of the fighting by the Security Council 
implied a victory for the Jews. The United Nations started calling for a permanent 
peace in the Middle East between Arabs and Jews and this without a doubt is in the 
benefit of the usurping Zionist enemy that took its third step in implementing its 
colonialist plans.” 
History of the Kingdom of Saudi Arabia, Ninth Grade, Kingdom of Saudi Arabia, Ministry 
of Education. p. 126. 
 
 
“When King Abdul-Aziz was asked for a solution to the problem of the Jews he 
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replied: ‘The natural solution is the return of the Jews to the countries that they 
came from.’” 
History of the Kingdom of Saudi Arabia, Ninth Grade, Kingdom of Saudi Arabia, Ministry 
of Education. p. 132. 

 
 
 
“A woman had an emergency and went to the nearest hospital where there are no 
female doctors, what are the solutions that the woman can apply to avoid being 
alone with the doctor?” 
Hadith, Ninth Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 121. 

 
 
 
“You called the elevator and when it came to you there was a woman there alone, 
how do you act?” 
Hadith, Ninth Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 121. 

 
 
 
“The act of the people of Lot (Sodomy) leads to many harms and evils including: 
The severe punishment on earth which is death 
Being subjected to serious diseases such as AIDS and Herpes and others.” 
Hadith, Ninth Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 130. 

 
 
 
“The vanity of the Jews and their arrogance in dealing with others, and their claim 
to be God’s Chosen people, although God Almighty, impugned them and pitched 
upon them humiliation and wretchedness and led them astray and made some of 
them apes and swine.” 
History of the Prophets and Story of the Prophet and the Spread of Islam, Tenth Grade, 
Kingdom of Saudi Arabia, Ministry of Education. p. 31. 

 
 
 
“Infer some of the qualities of the Jews that require caution and avoiding dealing 
with them in the present time.” 
History of the Prophets and Story of the Prophet and the Spread of Islam, Tenth Grade, 
Kingdom of Saudi Arabia, Ministry of Education. p. 40. 

 
 
 
“Types of apostasy: 

1.  Apostasy by belief: As in the case of believing in what is contrary to that 
which is necessarily known of religion (Islam) such as denying God’s 
Lordship or divinity or denial of resurrection or heaven or hell or 
legitimizing alcohol or sexual communion with one’s mother and so on. 

2.  Apostasy by doubt: As in doubting the validity of the reporting of the Quran 
or the truthfulness of the Prophet (PBUH) or the truthfulness of his message. 
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3.  Apostasy by utterance: As to pray to someone but God or ridiculing 
something of the Prophet’s religion. 

4.  Apostasy by actions: As in sacrifice to someone but God and genuflection 
before idols and so on.” 

Jurisprudence, Tenth Grade, Kingdom of Saudi Arabia, Ministry of Education. p. 81. 
 
 
 
“The apostate has two punishments; worldly and in the hereafter. 
Punishment in this life: 
Death if he does not repent.” 
Jurisprudence, Tenth Grade. Kingdom of Saudi Arabia. Ministry of Education, p. 82 

 
 
 
“Several provisions are established upon apostasy: 

1.  Separation between him and his wife” 
Jurisprudence, Tenth Grade. Kingdom of Saudi Arabia. Ministry of Education, p. 83 

 
 
 
“If this is known (practicing witchcraft), the magician’s blasphemy is shown and he 
must be killed. He is not offered an opportunity to repent as this was not reported 
by any of the companions.” 
Jurisprudence, Tenth Grade. Kingdom of Saudi Arabia. Ministry of Education, p. 85. 

 
 
 
“One aspect of forbidden Khelwa (A private meeting between a women and a man 
who is neither her husband nor an unmarriageable relative) in the present era: a 
woman riding with a driver without her husband or an unmarriageable male 
relative. Best of all for a woman is to safeguard herself from leaving her house 
except for a need.” 
Jurisprudence, Tenth Grade, Kingdom of Saudi Arabia, Ministry of Education, p. 92. 

 
 
 
“A woman’s travel without a husband or an unmarriageable male relative is not 
allowed.” 
Jurisprudence, Tenth Grade, Kingdom of Saudi Arabia, Ministry of Education, p. 92. 

 
 
 
“A picture of the parts of the hand and leg to be cut for stealing.” 
Jurisprudence, Tenth Grade, Kingdom of Saudi Arabia, Ministry of Education, p. 129. 

 
 
 
“Reasons why there are Muslim minorities: 
3. The occupation of Islamic land: A non-Muslim country may occupy Islamic lands. 
Thus the Muslims are turned into a minority amongst the population of the occupied 
country as happened in South Eastern Europe “The Balkan States”, which were 
under the Ottoman Empire. Muslims after its fall became a minority as in Romania, 
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Bulgaria and Greece. This has also happened with China when it occupied East 
Turkistan as well as India when it occupied Kashmir.” 
Studies from the Islamic World, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of 
Education, p. 87. 

 
 
 

“As this gang of cowardly Jews has controlled our Islamic land and went on killing, 
displacing and destroying.” 
Studies from the Islamic World, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of 
Education, p. 97. 

 
 
 
“Palestine is an Islamic land owned by those who submit their faces to God and the 
Jews have diverted from the true religion of Moses and distorted the Torah and they 
are the source of corruption and corrupting.” 
Studies from the Islamic World, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of 
Education, p. 105. 

 
 
 
“The reasons for our defeat by the Jews: 

1.  Adjudication without God’s law as most of the Arab states apply positive 
laws. 

2.  Spread of many vices among people. 
3.  Distancing Islam from the circle of struggle with the Jews and the 

appearance of invalid calls and slogans such as Arab Nationalism and 
Socialism, and the ignorance of many children of this nation of the truth of 
our struggle with the Jews which is a purely a struggle of beliefs. While, the 
Jews derived their teachings from their distorted books. 

4.  Distancing a very large sector of stakeholders from the field of struggle with 
the Jews, these are the non-Arab Muslims due to turning the issue into a 
purely Arab issue. The Palestinian issue is for all Muslims; Arabs and Non- 
Arabs.” 

Studies from the Islamic World, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of 
Education, pp. 117-118. (This excerpt was from the 2009-10 edition and was not found in 
the 2010-11 edition; however, the 2009-2010 edition with this quote was still posted on 
the Saudi government website as of September 9, 2011.) 

 
 
 

“This is why the relationship of the Jews with the nations, among whom they lived, 
was remarkable for tension and instability which had people’s gather against them, 
humiliate them and let them taste their force and kick them out. For since the Jews 
were scattered sundries they never knew peace with a single nation because of their 
proclivity for deceit, lying and conspiracy. Nothing proves this more than the 
Muslims’ experience with them in Medina as the Prophet (PBUH) deported them 
and recommended that they be driven out from the Arabian Peninsula and as 
happened with them in other countries such as Germany, Poland, Spain and 
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others.” 
 
“The Jews throughout their history do not give peace any attention. They believe it 
is an issue only for the Jewish nation. As to other nations, having peace with them is 
an absolute impossibility. Furthermore they believe that the neighboring nations 
must live in their domestic struggles that deny them stability so that they are not 
able to face them. This might explain the Keenness of the Jews in spreading 
immorality and corruption through all ways even with the countries that they claim 
they have a peace treaty with.” 

 
“The Zionist strategy sees that any suggestion of the principle of peace means the 
immobility of the Zionist project at a certain point and thus its decay. As to the 
current peace treaties with the Arab countries it is just a temporary tactic that is 
used in the direction of pushing the Zionist project towards its prescribed image. 
The Zionists will not quit their dreams even if their political situation forces them to 
accept a part of a thin peace that gives them more than it takes from them. It is just 
a temporary truce and bowing to the storm until it passes and then they fight again. 
For they do not acquiesce to the power of logic but to the logic of power. Thus was 
their way of dealing even with God Almighty, for they rebelled against his teachings 
until He lifted Mount Sinai above them and they thought it would fall on them. 
Without this threat they would not have acquiesced. 

 
“Palestine belongs to all Muslims and not just to this generation of Muslims alone, 
but it belongs to all generations of the Muslim nation until the hour (of judgment) 
comes. Even if we assume that this generation was weak, feeble and gave up, it has 
no right to impose this weakness on all of the nation’s generations and God will 
bring out from the breed of the weak, those who will do what Nour El Din 
Mahmoud and Saladin did.” 
Studies from the Islamic World, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of 
Education, pp. 119-120 (2009-2010 edition); same text on pages 117-118 of 2010-2011 
edition. 

 
 
 
“Jihad for God is the only road to liberate Palestine. For the Muslims did not enter 
Jerusalem except by Jihad. The Crusaders were not kicked out of Palestine except 
by Jihad and the Jews will not leave Palestine except by Jihad.” 
Studies from the Islamic World, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of 
Education, p. 126. (This excerpt was from the 2009-10 edition and was not found in the 
2010-11 edition; however, the 2009-2010 edition with this quote was still posted on the 
Saudi government website as of September 9, 2011.) 
 
 
“Jihad for the sake of God is a profitable trade and saves from painful punishment. It 
aims at spreading Islam and defending it and correcting the beliefs of people and 
directing them towards the worship of God Almighty. It also aims at preventing 
injustice and corruption and rooting out its origins from earth.” 
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National Upbringing, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of Education,    
p. 26. 

 
 
 
“The concept of Jihad: 
Jihad has two concepts, one general by which we mean: to strive to achieve what God 
loves from faith and good deeds and preventing what God hates from infidelity, 
immorality and disobedience. 
And a specific meaning which is: putting the effort and the energy to fight for the 
sake of God to spread Islam and defend it.” 
National Upbringing, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of Education, p. 
26. 

 
 
 
“Jihad has three levels: 
The third level: Jihad against the fighting enemies of Islam. 
To empower the religion, protect it and raise the banner of Islam.” 
National Upbringing, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of Education, p. 
28. 

 
 
 
“Lesson: Jewish Colonization” 

 
“Judaism all together had no significance in the world for more than 27 centuries. It 
was never counted amongst colonizers, powerful in government and army, but its 
working in colonization was that it was hiding behind it, paving the way for it, and 
depending on it in exploiting peoples and sucking their blood. 

 
“But it became a colonizing power ever since Palestine was inflicted with the gang 
called the State of Israel. It has no existence and cannot continue to exist except by 
living by exploiting the peoples around it. And there are no people around it that it 
aspires to exploit except the Arab people.” 
Reading, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of Education, p. 77. 

 
 
 
“Making the Arab countries incapable forever is a necessary condition for the 
continuation of Israel depending on their resources.” 
Reading, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of Education, p. 78. 

 
 
 
“It did not come to be to live on its own resources. It did not come to be to depend on 
itself. It came to be in order to suffocate Arab life around it and to progress alone 
with its industry in the midst of countries without industry. It has no benefit in the 
human world except sucking its (Arab countries) blood, bringing to life a parasitic 
perverted structure, giving from its waste, so that it retains in its veins some blood to 
suck and live on.” 
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Reading, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of Education, p. 79. 
 
 
 
“Questions: 
Why has Israel come to be and what is the danger of its existence for humanity? Do 
you support the Peace movement that the West is drumming behind? And is this 
peace founded on Right and fairness to those suffering injustice?” 
Reading, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of Education, p. 79 

 
 
 
“Lesson: The Palestinian Cause, how did King Abdul-Aziz support it? 

 
“Arabs will never sleep until they liberate every inch of their usurped land. And 
they will, God willing. By depending on the their faith in God’s ability, then Islamic 
and Arab unity, and using the help of young wills, and modern weapons, and 
everything that God gave them from faith, will, money and wealth.” 
Reading, Twelfth Grade, Kingdom of Saudi Arabia, Ministry of Education, p. 87. 

 
 
 
“The Zionist movement aims at reaching one main goal, and that is Jewish 
domination of the world and controlling its destiny, achieving this through sub 
goals: 

1.  Igniting the fighting spirit of the Jews, and their religious and ethnic 
fanaticism, to stand up to religions, nations and peoples. 

2.  Igniting the flames of hated rivalry between the powers so they would fight, 
and igniting the flames of war between States, to weaken all States so their 
State stands. 

 3.  Establishing their government on the Promised Land which extends from the 
Nile river to the Euphrates river.” 

 
“Destructive movements used by Zionism to achieve its goal: 

1.  Free Masonry: A secret Jewish organization that works in the dark to 
achieve the Jews’ major interests. 

2.  Bnai Brith 
3.  International Lions Clubs: Masonic Clubs based in America and has secret 

agents all around the world. 
4.  Rotary Clubs” 

Hadith and Islamic Culture, Tenth Grade, Kingdom of Saudi Arabia, Ministry of 
Education, pp. 115-116. 
 
 
“The main Theories that Secular thought was built on; and which had a role in 
indigenizing it: 

1.  The Theory of the Jew (Darwin) of Evolution. 
2.  The Theory of the Jew (Freud) in which he adopted the sexual drive in 

explaining all phenomenon. 
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3.  The Theory of the Jew (Marx) in the materialistic interpretation of history.” 
Hadith and Islamic Culture: Shari’a and Arabic Studies Section, Eleventh Grade, 
Kingdom of Saudi Arabia, Ministry of Education, p. 211. 

 
 
 
“Treachery and betrayal and the denunciation of covenants and conventions are 
from the attributes of the Jews.” 
Tafsir, Shari’a and Arabic Studies Section, Twelfth Grade, Kingdom of Saudi Arabia, 
Ministry of Education, p. 111. 

 
 
 
“Proselytizers used different fields, the most important of which are: 

1.  The field of politics: Proselytizers followed different paths in the field of 
politics including: 

A. Igniting sedition and unrest amongst the ethnic minorities and religious 
communities; among these are the sedition in Syria in Ottoman times in the 
year 1277 (higra); the Assyrians against the Iraqis after World War One; 
and Pharonicism in Egypt. 

B. Questioning and attacking the leading figures in the Islamic world. 
C. Supporting anti Islamic movements. Missionaries in the Levant were a 

powerful force in resurrecting the Arab nationalist movement to be free from 
the Islamic religion. 

D. Collusion with the opposition elements in the countries to start military 
coups. 

E. Preparing colonial conquest operations, for missionaries depend on igniting 
unrest in the countries so the authorities would interfere against them, so the 
missionaries in turn raise the public opinion in their countries to intervene to 
save them. 

2.  The field of medicine: 
3.  The field of education: 
4.  The social field: Most Islamic countries have been subjected to aggressive 

missionary work through: 
A. Student Dorms 
B. Founding missionary clubs and bookstores. 
C. Founding orphanages, homes for the elderly and bastard children. 
D. Birth control amongst Muslims and working on corrupting women. 
E. Encouraging the spread of pornographic magazines.” 

Aspects of Muslims Civilization and Political History: Management and Social Sciences 
Division and Religious Sciences and Arabic Division, Eleventh Grade, Kingdom of Saudi 
Arabia, Ministry of Education, pp. 140-142. 

 
 
“It is part of God’s wisdom that the struggle between the Muslims and the Jews should 
continue until the hour [of judgment]. 
 
The good news for Muslims is that God will help them against the Jews in the end, 
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which is one of the signs of the hour [of judgment.]” 
Hadith, Ninth Grade, Kingdom of Saudi Arabia, Ministry of Education, p. 154. 
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U.S. Policy Response 
 
Since 2004, the United States government has designated Saudi Arabia a “Country of 
Particular Concern” (CPC) under the International Religious Freedom Act, due to its 
“egregious,” “systematic,” and “ongoing” violations of religious freedom. But, in the 
decade since the 9/11 attack – carried out mostly by young Saudis – the United States 
has not made it a priority concern that some of the Saudi government’s national 
textbooks incite its students to commit violence against the religious “other,” as a 
Saudi expert advisory panel to the Saudi monarchy itself found in 2003. Despite a 
growing awareness of the highly intolerant and violent content of Saudi textbooks, the 
United States has yet to undertake sustained diplomacy or adopt meaningful policies 
directed toward their reform. The reluctance to elevate this issue in our relations with 
Saudi Arabia has persisted through two administrations, both Republican and 
Democratic. 

 
The principal window into the U.S. government’s response to Saudi religious textbooks 
are the two annual reports issued by the State Department, one on religious freedom 
(found at  http://www.state.gov/g/drl/rls/irf/ ) and the other on general human rights 
(http://www.state.gov/g/drl/rls/hrrpt/ ). 

 
The first mention of the Saudi curriculum was in the State Department’s 2003 annual 
religious freedom report. The report perfunctorily stated that the Saudi government “took 
measures to remove disparaging references to other religious traditions from the 
educational curriculum” without further elaborating on the nature of the content or extent 
of the problem. Furthermore, it mentioned the problem only in the context of saying the 
Saudis had already fixed it. This could have misled the reader to believe that all the 
troubling references had been removed. The same statement was included in boilerplate 
fashion in the 2004 religious freedom report. 

 
In 2005, only after the Center for Religious Freedom, the Institute for Gulf Affairs, and 
some others had published detailed reports on the violent teachings in Saudi educational 
literature, did the State Department, in its 2005 annual human rights report on the 2004 
period, use the terms “intolerance” and “anti-Semitism” in describing the curriculum. 
Even then, it was a bare mention and cast in bland terminology, signaling that the State 
Department was not directly engaged in or particularly concerned by the issue. The State 
Department stated that the problem had been reported by nongovernmental organizations, 
not the U.S. government itself, and quickly asserted that the problem had been addressed 
two years earlier with a “wholesale revision” of the textbooks by Saudi Arabia: 

 
“NGOs have reported on intolerance in the education system and, in particular on 

the presence of anti-Semitic content in some school textbooks. Authorities have 
taken measures to address these concerns, including in 2003 the wholesale 
revision of textbooks to remove content disparaging religions other than Islam.” 
(Emphasis added.) 

 
The claim that the Saudis had undertaken a “wholesale” clean up of their textbooks was 
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far from true. It was a claim that probably originated with the Saudi government itself 
and then was accepted unquestioningly by U.S. diplomats. It suggests that State 
Department officials themselves had not actually read the books. 

 
The religious freedom report in 2005 also accentuated the positive regarding the Saudi 
educational system by repeating the Saudi government’s own spin on its policies 
regarding religious extremism. It reported: 

 
“The Ministry of Education conducted a ‘security day’ to educate schoolchildren 
against extremism, and the Ministry of Islamic Affairs is using the Internet to 
promote moderation and counter terrorist ideology.” 

 
Whether or not the Saudi Islamic Affairs Ministry was using the internet in 2004-05 to 
spread “moderation,” in 2005 a widely-publicized new report by the Center for Religious 
Freedom documented that the ministry was then active within the Saudi embassy in 
Washington, distributing Wahhabi fatwa collections and educational tracts teaching that 
Christians and Jews were the “enemies” of the Muslims, that Muslim apostates should be 
“killed,” and other hostile directives. 

 
The reports of late 2005 and early 2006 marked a turning point in State Department 
reporting on this issue. That year, five years after nongovernmental sources started 
reporting on Saudi textbooks, the State Department finally took official notice that there 
in fact was a problem in Saudi educational materials. In the 2006 human rights report on 
the 2005 period, after repeating the language of prior years, the State Department for the 
first time confirmed in its own voice a finding of “intolerance” with respect to the 
textbooks. It also named specific religions that the curriculum targeted. 

 
“NGOs have reported on intolerance in the education system and, in particular 
that religious textbooks emphasized intolerance and hatred of all other religious 
traditions, especially Christianity and Judaism. Saudi officials claimed to have 
revised textbooks to remove content disparaging religions other than Islam. 
However, many recently published textbooks continued to contain language that 
was intolerant of Judaism, Christianity, and the Shi'a tradition in particular.” 

 
The religious freedom report published in November 2005 also had noted the presence of 
“intolerant” textbook references to Judaism, Christianity, and Shiism, despite claims to 
the contrary by Saudi officials. It added a statement that dropped the characterization of 
Saudi textbook revisions as “wholesale,” instead using the far more modest – and 
accurate – term “limited.” 

 
“The Government also took limited measures to remove what it deemed to be 
disparaging references to other religious traditions from educational curricula.” 

 
Most significantly, in 2006 the religious freedom report also included the State 
Department’s new announcement that year regarding an agreement with the Saudis on 
textbook reform: 
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“The Government clarified that its policy is to halt the dissemination of 
intolerance and combat extremism both within the country and abroad, 
including through the educational system and in sermons. The Government 
confirmed that it continues to review educational materials to remove and revise 
disparaging references to other religious traditions…The Government confirmed 
that it is revising and updating the textbooks to ensure that tolerance is 
promoted.” 

 
This policy confirmation between the governments of Saudi Arabia and the United States 
had been announced by the State Department’s Office of International Religious Freedom 
on July 19, 2006. It had been the initiative of Ambassador at Large for Religious Freedom 
John Hanford, who acknowledged at a White House briefing that it had been prompted 
substantially by the Saudi textbook report of the Center for Religious Freedom and the 
Institute for Gulf Affairs earlier that year. 

 
With the “confirmation of policies” agreement, the Saudis gave a solemn and specific 
promise to the United States. Its terms were described in a letter from the U.S. Assistant 
Secretary of State for Legislative Affairs to Senator Jon Kyl, then chairman of the Senate 
Judiciary Committee’s Subcommittee on Terrorism and Homeland Security: 

 
“In July of 2006, the Saudi Government confirmed to us its policy to undertake a 
program of textbook reform to eliminate all passages that disparage or promote 
hatred toward any religion or religious groups.” 

 
Furthermore, the State Department letter reported that this pledge would be fulfilled “in 
time for the start of the 2008 school year.” 

 
In a July 19, 2006, State Department press release, Ambassador Hanford went on record 
stating three important points: namely, that the matter of Saudi textbook reform is 
“critical” to the State Department; that the government of Saudi Arabia promised the 
State Department it would undertake the reform; and that the State Department was 
expecting greater access to the textbooks, which, at least with respect to potential critics, 
were often kept on close hold by the Saudis: 

 
“I am pleased that the Government of Saudi Arabia has been willing to engage 
with us in a substantive manner on these critical issues. These policies are 
significant developments, and I appreciate the Saudi Government’s interest in 
confirming them publicly so that all interested parties may follow progress made 
in these areas.” 

 
In 2007, both the human rights and religious freedom reports took the same tack as the 
previous year’s reports in giving a brief condemnation of the “intolerance” toward three 
other religions, Judaism, Christianity and Shiism, and linking the problems with promised 
reforms. The human rights report published in early 2007 explicitly cited the 2006 study 
of the Center for Religious Freedom, then part of Freedom House, that had been prepared 
cooperatively with the Institute for Gulf Affairs. 
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“In May Freedom House released a report that stated that its review of textbooks 
revealed examples of hate speech and in particular noted that religious textbooks 
emphasized intolerance and hatred of religious traditions, especially Christianity 
and Judaism. In November the government announced a multi-year project to revise 
textbooks, curricula, and teaching methods to promote tolerance and remove 
content disparaging religions other than Islam.” 

 
The 2007 religious freedom reports noted the specific timeline of no more than two years 
for the completion of the curriculum reforms to which the Saudi government had 
committed in July 2006 in the “confirmation of policies” document: 

 
“During the reporting year, senior Saudi officials reiterated that the Government 
plans to reform the education system. These plans include revisions to the 
curricula, new teacher training to update teachers on teaching methods and to 
ensure that tolerance is promoted within the education system, and revising the 
textbooks within 1 to 2 years to remove intolerant references that disparage 
Muslims and non-Muslims or that promote hatred toward other religious groups.” 

 
The State Department’s 2007 religious freedom report specifically mentioned that the 
problematic religious curriculum would be included in the reform, observing: “In the 
October 10, 2006, Saudi Gazette, the Ministry of Education announced that it was 
creating new religious curricula to ‘achieve moderation among the students and teachers 
and encourage thinking, creativity, and interpretation.’” 

 
Reflecting Amb. Hanford’s personal engagement in the issue, the level of which was 
unprecedented within the State Department, the religious freedom report gave a candid 
description of the absence of real progress in textbook reform, despite Saudi avowals to 
the contrary: 

 
“Anecdotal evidence suggested that changes made in 2006 and 2007 to the 
education system focused on updating teaching methods, including the use of 
increased class participation, active problem solving methods, and small group 
workshops, but did not include revising substantive material.” (Emphasis added.) 

 
The two State Department reports published in 2008 concluded that the textbooks still 
had not been cleaned up despite Saudi government promises and some “progress.” 

 
“During the year the government reported that a process to revise the textbooks 
to eliminate intolerant and discriminatory language was underway. While some 
progress has been made in this regard, there were intolerant statements toward 
religious groups that remained at year's end.” 

 
The religious freedom report of 2008 also reported an example of the Saudi revision 
process. It is interesting to note that this single example was cited three years later as 
evidence of progress to the delegation of the U.S. Commission on International Religious 
Freedom (which included this editor) at a meeting with the Saudi Minister of Education in 
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Riyadh in February 2011. 
 

“While some negative references to non-Muslims remained in government 
educational materials, a more moderate curriculum was test-piloted in grades 1, 4, 
and 7 at 40 schools throughout the Kingdom during the 2007-08 academic year. 
The new curriculum is expected to be implemented in the remaining elementary 
and middle school grades in future reporting periods.” 

 
By 2009, Ambassador Hanford, appointed by President George W. Bush to the State 
Department’s Office of International Religious Freedom, had left the government, and 
with him apparently departed the institutional memory about a critical point in the history 
of this issue – the 2008 deadline for complete textbook reform. In its report published in 
February 2009, the State Department failed to point out that the two year deadline 
(promised in the “confirmation of policies” document that State had publicized and 
reported to Congress in 2006) had come and gone. Nevertheless, for the first time the 
report described Saudi texts as teaching not only “intolerance” but also “violence” toward 
other religious faiths. The human rights report was the more pointed, stating: 

 
“Despite its most recent effort begun in 2006, elementary and secondary 
education textbooks still retained some language that was intolerant of other 
religious traditions, especially Jewish, Christian, and Shia beliefs, and in some 
cases provided justification for violence against non-Muslims.” 

 
The 2009 religious freedom report found some cause for hope. In the context of 
announcing a particular area of alleged reform, for the first time State mentioned that 
militant jihad had been taught in the Saudi middle school curriculum. In revealing this, 
however, it announced simultaneously that the Saudi government had ordered this 
teaching removed: 

 
“The Government mandated that certain references to controversial terms such as 
jihad and ‘emancipation from non-Muslims’ be removed from textbooks. Instead, 
verses stating that ‘Muslims should not force others to embrace Islam' and ‘There 
is no compulsion in religion’ were placed in textbooks.” 

 
Unfortunately, once again the State Department was asserting an unverified claim by the 
Saudi government. In fact, multiple passages promoting militant jihad continued to be 
included in the 2010-2011 Saudi textbooks, as the present study documents. While the 
State Department’s reporting showed increasing familiarity with the actual content of 
Saudi religious textbooks as the years passed, it was clear that no systematic State study 
of the Saudi textbooks had yet been undertaken. The State Department appeared to be 
continuing to rely on the word of the Saudi government. 

 
In 2010, the religious freedom report noted that new religious textbooks had been issued 
during the reporting year but that they did not show “substantial” improvements. A 
Wikileaked cable from the U.S. embassy that surfaced that year reports that Saudi 
education reform seems “glacial.” The 2010 reporting cited for the first time yet another 
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religious group that Saudi textbooks taught should be killed – Muslim apostates, who, 
though the State Department’s report does not say so, include virtually any Muslim that 
does not abide by Wahhabi or Salafi doctrine: 

 
“Despite government revisions to elementary and secondary education textbooks, 
they retained language intolerant of other religious traditions, especially Jewish, 
Christian, and Shi'a beliefs, including commands to hate infidels and kill 
apostates.” 

 
The human rights reports issued in 2010 and 2011 gave several new details about the 
textbooks’ contents, particularly focusing on teachings about Jews. The report published 
in 2010 stated: 

 
“A 2007-2008 high school text contained stereotypical language, such as saying, 
“Jews' lives are ruled by materialism, and usury consumes them.” 

 
The 2011 report stated: 

 
“[F]or example, a 2010-11 seventh-grade text contained anti-Semitic language, 
such as, “The nature of the Jews is duplicity, oath-breaking, and back-stabbing.” 

 
State’s 2011 human rights report, which covers the 2010 reporting period, asserted that 
the Saudi government had issued completely new, “revised” textbook editions for the 
problem courses on religion and Arabic studies, as well as the other courses. 

 
“In September the government introduced revised and newly written textbooks 
across the curriculum for most school grades.” 

 
Thus the latest State Department reporting on human rights, like that of 2003-2005, 
might leave the impression that, apart from a few anti-Semitic remarks, the problem 
had been solved. However, as this study shows, nothing could be further from the 
truth. 
 
[UPDATE: The State Department issued its 2011 report on religious freedom on 
September 13, 2011. This report seemed to implicitly retract the sweeping and patently 
erroneous claim of its human rights report earlier in that year of Saudi textbook 
revision “across the curriculum for most grades.” It stated that what had been reformed 
over the past year was in fact limited to “math, science and English” textbooks for 
grades 1, 4, and 7 – none of which used texts known for promoting religious violence. 
It conceded that the “religious sciences and Arabic textbooks for those grades, 
however, continue to contain intolerant language.” It also asserted that “approximately 
100 schools piloted a new curriculum for second, fifth, and eighth grades in 2010 that 
reportedly contains a reduction in intolerant language, which is scheduled to be 
implemented in all schools next year.” Presumably this report of a new pilot 
curriculum came from the Saudi government itself. 
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In this religious freedom report, the State Department did make the following 
disturbing finding: 
 

“Most schoolchildren used textbooks that retained language intolerant of other 
religious traditions, especially Jewish, Christian, and Shiite beliefs, and included 
commands to hate infidels for their kufr (unbelief) and kill apostates. Unrevised 
school textbooks continued to contain intolerant statements alluding to Shia and Sufi 
Muslims, and other religious groups, some inciting to violence. For example, the 
monotheism textbook for twelfth grade boys states that those who worship tombs – a 
likely allusion to include Shia and Sufi Muslims' practice of visiting tombs of 
venerated Imams – thereby commit apostasy by action. The text goes on to state that 
once a finding of apostasy has been confirmed, legal consequences apply, including 
that if the apostate refuses to repent, he must be killed.”] 

 
Throughout the years of reporting to date, the State Department annual reports have never 
devoted more than a few lines per year to the issue of Saudi textbook reform. When they 
criticized the texts, they would, in the same passages, also assert that the Saudi 
government either had already or was in the process of revising them. They also tended to 
include assertions that the Saudi government was promoting tolerance – for example, 
through holding dialogue sessions or carrying out a national advertising campaign – that 
appear intended to mitigate the fact that Saudi textbooks were still advocating hatred and 
violence against the religious “other.” The reporting also gave great weight to Saudi 
claims of having “retrained” extremist teachers, a claim that the State Department itself 
reported did not achieve the elimination of the teaching of extremism in Saudi classrooms, 
and for the most part is unverifiable. In any event, teacher retraining must be done in 
conjunction with thorough textbook reform if it is to be successful in ending the promotion 
of extremism in Saudi schools. 

 
The efforts by the State Department’s religious freedom office in 2006 to get a 
commitment for textbook reform from the Saudi government have not been met with the 
necessary follow-through from the rest of the government. When given a direct 
opportunity to comment on Saudi educational reform at a public talk at Chatham House in 
the United Kingdom on March 21, 2006, Secretary of State Condoleezza Rice asserted 
that reform was underway, then minimized the extent of the reforms before changing the 
subject to foreign exchange programs. The Obama administration has also avoided public 
statements and diplomacy on this issue, with Secretary of State Hillary Clinton in June 
2009 giving a USCIRF delegation assurances that it is speaking up “quietly.” 

 
The International Religious Freedom Act (IRFA) requires the president to adopt policies 
regarding CPCs from a range of measures that could include targeted visa denials or other 
sanctions. The Bush and Obama administrations have not taken any measures under IRFA 
toward Saudi Arabia, even though it has been designated a CPC; instead, they have 
adopted an indefinite waiver of this requirement. USCIRF, the independent government 
agency created under IRFA to recommend policies on religious freedom, has consistently 
urged the U.S. government to lift, or at least limit, the waiver, specifically citing the 
textbooks teachings as part of its rationale. [See, for example, USCIRF Annual Report 
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2011, available at www.uscirf.gov.] 
 
Since the 2006 release of the “confirmation of policies” agreement, the most significant 
action taken by the State Department on this issue appears to have been to arrange high 
level meetings for USCIRF in Saudi Arabia in 2011. In Riyadh in January and February 
2011, a USCIRF delegation raised the issue of the problematic textbooks in meetings 
with the Saudi Ministers of Education, Islamic Affairs and Justice, the Deputy of 
Foreign Affairs, and the chair and vice chair of the government-appointed National 
Human Rights Commission. However, USCIRF depends on State Department policies 
for leverage; its discussions with Saudi leaders will amount to little if the U.S. 
government itself does not make Saudi textbook reform a greater foreign policy priority. 

 
American security interests, as well as its religious freedom values, are at stake in the 
continued failure to elevate the issue of Saudi textbook reform as a U.S. foreign policy 
priority. 
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Conclusion 
 
Saudi Arabia has long been indoctrinating its students in an ideology of religious 
violence, an ideology that key U.S. intelligence officials have linked to facilitating and 
supporting terrorism. 

 
Ten years on, Saudi national textbooks, used in Saudi public middle- and high-schools 
and disseminated globally and on Saudi websites, still contain the Wahhabi extremism 
that has concerned us since the Saudi-dominated al Qaeda terrorist attacks of 9/11. They 
continue to promote religious extremism and violence. 

 
Reform efforts have been grossly inadequate. Changes that have been made to middle 
and high-school textbooks from year to year have been either insignificant or tactical 
ones to protect the Saudi royal family, and/or undercut by other passages that have not 
been revised. 

 
To date, the U.S. government has been unwilling to take on the ideological challenge 
posed by Saudi-sponsored education. In its reporting on human rights and religious 
freedom over two administrations, the State Department has praised Riyadh repeatedly 
for educational reform, despite what one US diplomatic cable called its “glacial” pace. 
Meanwhile Saudi Wahhabi extremism spreads to Muslim communities worldwide. 

 
Without sustained U.S. diplomatic involvement, similar to that which occurs in the areas 
of counterterrorism and trade, there is little hope that Saudi Arabia will clean up its 
official textbooks in the foreseeable future. 
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Appendix A 
 
Media Note 
Office of the Spokesman 
Washington, DC 
July 19, 2006 
 

Ambassador at Large for International Religious 
Freedom Briefs Congress on U.S.-Saudi Discussions on 
Religious Practice and Tolerance 
 
Ambassador at Large for International Religious Freedom John Hanford briefed Congress 
today on religious practice and tolerance issues in Saudi Arabia. Ambassador Hanford’s 
briefing focused on the results of bilateral discussions on these topics, as well the problem 
of intolerant language in textbooks and educational curricula. 
 
Ambassador Hanford explained that this process has made it possible to identify and 
confirm a number of key policies that the Saudi Government is pursuing and will continue 
to pursue for the purpose of promoting greater freedom for religious practice and increased 
tolerance for religious groups. These include policies designed to halt the dissemination of 
intolerant literature and extremist ideology, both within Saudi Arabia and around the 
world, to protect the right to private worship, and to curb harassment of religious practice. 
For example, the Saudi Government is conducting a comprehensive revision of textbooks 
and educational curricula to weed out disparaging remarks toward religious groups, a 
process that will be completed in one to two years. The Saudi Government is also 
retraining teachers and the religious police to ensure that the rights of Muslims and non-
Muslims are protected and to promote tolerance and combat extremism. The Saudi 
Government has also created a Human Rights Commission to address the full range of 
human rights complaints. 
 
Saudi Arabia was first designated a Country of Particular Concern under the International 
Religious Freedom Act in 2004. In light of these ongoing developments, and in view of the 
policies that the Saudi government has put in place to promote greater tolerance for 
members of the various religious groups in Saudi Arabia, the Secretary has decided to 
leave in place a waiver “to further the purposes of the Act,” as provided for under the 
legislation. 
 
Ambassador Hanford commented, “I am pleased that the Government of Saudi Arabia has 
been willing to engage with us in a substantive manner on these critical issues. These 
policies are significant developments, and I appreciate the Saudi Government’s interest in 
confirming them publicly so that all interested parties may follow progress made in these 
areas.” 
 
2006/696 
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Appendix C 
 
Saudi Reform Pledge Publicly Distributed in July 2006 by U.S. 
State Department Officials 
 

U.S.-Saudi Discussions on Religious Practice and Tolerance 
 
Over the past year, the United States and Saudi Arabia have engaged in ongoing 
discussions on religious practice and tolerance. Through these discussions, the Saudi 
Arabian Government has identified and confirmed its policies on a number of key issues. 
Specifically, the Saudi Arabian Government has confirmed that it is pursuing and will 
continue to pursue the policies outlined below. 
 
Halt the Dissemination of Intolerant Literature and Extremist Ideology within 
Saudi Arabia and around the World 

 
• Revise and update textbooks to remove remaining intolerant references that 

disparage Muslims or non-Muslims or that promote hatred toward other religions 
or religious groups, a process the Saudi Government expects to complete in one to 
two years. 

• Review revised materials to expunge any remaining intolerant references about 
any religion or religious groups that were not removed in previous revisions. 

• Prohibit the use of government channels or government funds to publish or 
promote textbooks, literature, or other materials that advocate intolerance and 
sanction hatred of religions or religious groups. 

• Thoroughly review and revise educational materials and other literature sent 
abroad to ensure that all intolerant references are removed, and where possible, 
attempt to retrieve previously distributed materials that contain intolerance. 

• Ensure Saudi embassies and consulates abroad review and destroy any material 
given to them by charities or other entities that promote intolerance or hatred. 

• Control distribution of Saudi educational curricula to ensure that unauthorized 
organizations do not send them abroad. 

• Retrain teachers and principals of boys and girls schools to ensure that tolerance 
of all peoples, and religions is promoted. 

• Revise teacher manuals to include promotion of tolerance. 
• Counsel and hold accountable teachers to deviate from the approved curricula 

through the Committee for Teacher’s Affairs. 
• As part of the broader reform of the Saudi education system, and in addition to the 

extensive review within the Ministry of Education, review textbooks through the 
Higher Commission for Education (HCE) in order to remove intolerant references 
and promote tolerance. (The HCE, which reports to the King, is chaired by the 
Crown Prince and includes the Ministers of Justice, Islamic Affairs, Education, 
Higher Education, and Labor, as well as two members of the Shura Council, the 
Secretary General of the Islamic League, and a representative of the Supreme 
Council of the Ulema.) 
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• Promote tolerance and combat extremism in sermons and teachings. 
• Retrain and, when necessary, reassign imams who continue to espouse 

intolerance. 
• Incorporate human rights education into the standard educational curricula, 

consistent with the Convention on the Rights of the Child. 
 
Protect the Right to Private Worship and the Right to Possess and Use Personal  
Religious Materials 

 
• Guarantee and protect the rights to private worship for all, including Non- 

Muslims who gather in homes for religious practice. 
• Address grievances when this right is violated. 
• Ensure that customs inspectors at borders will not confiscate personal religious 

materials. 
• Address complaints of violations through the Human Rights Commission, the 

Interior Ministry, and, when appropriate, the Foreign Ministry. 
• Work with Saudi missions abroad to ensure that foreign workers are aware of 

their right to private worship and the right to bring in materials for individual 
worship. 

 
Curb Harassment of Religious Practice 

 
• Ensure that members of the Commission to Promote Virtue and Prevent Vice 

(CPVPV, also known as the Mutawwa’in) do not detain or conduct investigations 
of suspects, implement punishment, violate the sanctity of private homes, conduct 
surveillance, or confiscate private religious materials. 

• Permit only authorized individuals to work for the CPVPV. 
• Require all members of the CPVPV to wear identification badges with their 

pictures and names. 
• Continue to retrain members of the CPVPV to ensure that rights of Muslims and 

non-Muslims are protected and hold accountable members of the CPVPV who 
overstep their role. 

• Require all future members of the CPVPV to be trained at a special institute. 
• Hold accountable in accordance with Islamic Shar’ia, Saudi laws, and the 

Convention against Torture, any official who commits acts of torture. 
 
Empower the Human Rights Commission 

 
• Address all human rights complaints through the Commission’s authority. 
• Educate the public and Government about human rights and promote a human 

rights culture in all government bodies, including religious and security 
institutions. 
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• Determine the Commission’s jurisdiction in accordance with international human 
rights standards. 

• Bring the Kingdom’s rules and regulations into compliance with human rights 
standards. 

• Ensure compliance with and implementation of international human rights 
treaties. 

• Assist Saudi citizens, foreign workers and visitors whose religious rights have 
been violated by any public or private agency or individual. 

• Provide the Commission’s opinion on international treaties under consideration 
for accession, such as the International Covenant for Civil and Political Rights. 
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Appendix D 
 
Arabic-English translations of “Markers” and Additional Excerpts 
from 2010-2011 and 2009-2010 textbooks from the Saudi Ministry 
of Education 
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Kingdom of Saudi Arabia 
Ministry of Education 
Hadith 
Ninth Grade 
1430-1431; 2009-2010 
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It is part of God’s wisdom that the struggle between the Muslims and the Jews should 
continue until the hour [of judgment]. 
 
The good news for Muslims is that God will help them against the Jews in the end, which 
is one of the signs of the hour [of judgment.] 
 
p. 154 
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