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ABSTRACT :
City School, an experimental school run by the
Vancouver School Board, completed its first year of operation in
1972. It offers a flexible alternative to other available school
programs for approximately 100 students in Grades 5 to 10. The
Coopersmith Seif-Esteem Inventory was administered to students in
January and again in May 1972. A comparison of the pre- and post-test
results revealed no statistically significant differences. A School
Sentiment Index was given to the students in May to assess their
attitudes towards several aspects of school. The attitudes of City
Schocl students were above average in all areas except "Learning," in
‘which they had an average rating. Achievement tests in English and
mathematics were given to all students in May. Students in Grades 5
to 9 had the Metropolitan Achievement Tests, while the Grade 10
students had the Gates-=MacGinitie Reading Tests and the Beattie Test
of Mathematical Fundamentals for Grades 7 to 12. The results for City
School students were average or higher than the norms on all
subtests, at every grade level, except for the language subtest at
Grace 8 and the Beattie Mathematics Test at Grade 10. The scores
obtained by Grade 6 students on a survey test in mathematics were
below average compared with scores of students in grade 6 in other
Vancouver schools. Questionnaires were completed by 85 students, 58
‘parents, and 6 parents of students who withdrew from the school prior
to May. Both parents and students liked many aspects of the school,
but felt some changes were required. (For related documents, see TM
002 483-486.) (Authoxr/Dz) )
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AN _EVALUATION OF CITY SCHOOL, 1971-72

ABSTRACT

City School, an experimental school run by the Vancouver School
Board, has just completed its first year of operation. It offers a flexible
alternative to other available school programs for approximately 100 students
in ¢ _des 5 to 10,

The Coopersmith Self-Esteem Inventory was administered to students
in January and again in May, 1972. A comparison of the pre- and post-test

. results revealed no statistically significant differences.

A School Sentiment Index was given to the students in May to assess
their attitudes towards several aspects of school. The attitudes of City
School students were above average in all areas except "Learning," in which
they had an average rating. .

Achievement Tests in English. and Mathematics were given to all
students in May. Students in Grades 5 to 9 had the Metropolitan Achievement
Tests while the Grade 10 students had the Gates-MacGinitie Reading Tests and
the Beatiiec Test of Mathematical Fundamentals for Grades 7 to 12. The results
for City School students were average or higher than the norms on all subtests,
at every grade level, except for the Language subtest at Grade 8 and the Beattie
Mathematics Test at Grade 10. From this one set of results, there is no way of
knowing how much the students have improved during the year as their functioning
levels were not ascertained at the beginning of the year. Thus, thes* results
should not be interpreted as an indication of whut the students have learned
at City School - they simply denote the current levels of student functioning.

The scores obtained by Grade 6 students at City School on a survey
test in Mathematics were below average when compared to the scores obtained by
Grade 6 students in other Vancouver schools. o ‘

Questionnaires were completed by 85 students (85%), 58 parents (67.4%)
and six (37.5%) parents of students who withdrew from City School prior to May,

1972. Highlights from these questionnaires follow.

. while largely positive, were not entirely so. .
- Parents were divided in their opinions about voluntary attendance.

- Both the students and their parents recommended that there should be
a screening of applicants to ensure a careful selection of
students for City School next year. =

- The positive aspects of City School that were noted tended to be

largely of a perscnal/social nature.

Disadvantages mentioned tended to be more of an academic nature,

- Many respondents felt that one of the school's greatest handicaps

' was the inadequacy of the buildings and equipment.
= There was cammendation of the high calibre of the teachers at City
‘ School., e : o :

""Freedom" was a major attraction of the school but feelings about it, |

ii



- One of the points made most often was that the lack of structure
: and organization at City School seemed to .create and contri-
bute to many of its difficulties, :
- ‘There were more positive than negative comments made, particularly
by the students, ‘

In conclusion, parents and students like many aspects of City
School but feel that same changes are required. Generally, it would seem
that they think it is too extreme in certain ways and ““hat there should be
greater moderation in these respects at City School,

[



WHAT IS CITY SCHOOL?

City School was opened as an experimental school by the Vancouver
School Eoard in September, 1971, and has just completed its first year of
oparation. : :

. This schcol, which is located on a 2.19 acre site at the corner of
12th Avenue and Ash Street, is housed in two temporary buildings, situated
parallel to one another, that were formerly occupied by Edith Cavell primary
annex,

Designed originally for primary pupils, these buildings consist of
eight portable classrooms that have been combined to form two buildings. The
main building contains five classrooms including the library and administra-
tive area, while the other building provides three classroom spaces.

The arrangement of furnishghgs and equipnent within the school is
casual and varies from one area of the school to another. For example, one
room has no furniture, another has old chesterfields and chairs, while a third
room is equipped with tables and chairs. The furniture is moved frequently
according to the needs of the current activities.

The proximity of City 3chool to north-south and east-west bus routes
facilitates the mobility of the students around Vancouver. This is important
since the whole of the metropolitan area is considered to be the learning
environment with the school as the focal point.

To some degree, City School was patterned after such innovative
programs as SEED in Toronto, which. Woffers the student an alternative in
education - ap opportunity to pursue whatever field of interest he wishes to
learn about."+ ~

Tne objectives of City School are:

1., To provide the basic subject skil.s based on individual aims,
2. To encourage invclvement by parents and community.

3. To provide for the exploration of areas of interest rot normally
available in schools.

4. To develop individuality in gcalrsétting and in self-concept.
5. To pra?ide cach inﬁividual_wibh success. ! |

6. To develop social .concepts in a variety of situaticns.

7. To explore the community and become practically involved..

8. To develop the ability to think.

1 Yip, Douglas, SEED: A Prelimina Report., Research Department, The Board

O of Education for the tity of Toronto, March, 1971.
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For the first year, the population of City School was limited
to 100 students ranging in age from-ten to fifteen years. These students
were registered in Grades 5 to 10 with the exception of a few children

(about' four) who were registered below these levels.

City School was zvailable to all Vancouver students at these
levels as an alternative to traditional schooling. Since applications were
received for more students than could be accepted, names of successful can-
didates were selected by drawing names at random until 100 of the applicants
were chosen. Initially, no student was refused admission for unsuitability,
Of those students chosen, most had previously attended about 4O different
Vancouver public schools. The remainder came from private or non-Vancouver
schools, Between September and May nineteen students withdrew from the
school and were replaced by others. ’

Four teachers, two male, two female, were selected for their comple-
mentary talents and because they had expressed interest in taking part in
this educational venture. The teachers had equal status. There was no
principal, however, there was a staff assistant to handle administrative
duties, . .

The school®s focus is on the individual, on his right to decide
what, when, and how he will learn. The student is given the primary responsi-
bility for making these decisions. Part of the thirking behind this is that
if the student is given the cheoice, he will learn to make wise decisions on
his own. He will put greater effort into his work and gain more from it than
he would if someone else was directing his work, and he will be happier in
the process. The attainment of personal happiness by the students would seem
to be an intrinsic feature of the school,

Each student, in consultation with the staff, planned his own pro-
gram. Several times during the school year, each student met with his parents
and teachers to evaluate his progress, each member contributing to this assess-
ment and planning session. S

To give-an idea of the variety of M"subjects" available to students

at City School, a sample achkedule of events for one day's activities. is shown

in Figuré I. Other items noted on the schedule for the remainder of the “veek
included: photography, films, ecology, reading, German, genetics, drama, -
electronics and sciencu-batteries. The schedule was written on a ~lackboard
in the cofiee room (loung: or meeting room) and students could go when they
chose to decide in which, if any, of these activities they would participate.
Many of these activities had no set time limit, The students were free 1o
pursue their own interests rather than gcheduled activities if they wished.

One of the most important features of City School is the many
meetings held amoig the students and staff. Most mornings begin with half-
hour (approximately) small group meetings, The school population is divided
into four groups for this. Each teacher has primary responsibility for the
students in his group, In these meetings, announcements are made and students
and staff are free to discuss anything of concern to them. There are two
meetings a week for the student body as a whole. At these meetings, decisions
are made about the school, its programs, the students, and even the teachers,
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FIGURE I: SAMPLE SCHEDULE FOR ONE DAY'S ACTIVITIES
AT CITY SCHOOL. _

Small groups
Poetry
" We are on "QOpen Line" (radio program) today if you want to listen.

Tables on ta;e |

Math junk

Television electro-chemical cells

Math help - tables | 7

Short meeting of students going to animal farm Monday
Cooking - what to do with sausages J

Organic gardening - starting seeds inaoors

Emergency meeting ~ discipline problem

Questionnaire (City Study) on third narrows crossing

Drama |

Man group - China

Film making - writers' meeting

Music - bring something ta‘play; e.g. spoons, pieces of wood
Arithmetic baseball
' French - intermediate

'Ffeneh = bégiﬁners

French - juniors



At the core of City School is the involvement on an equal (in
most instances) basis of everyone, students and teachers alike. Students
have votes of equal status in matters of policy, organization, discipline
and rules. This "democracy" extends to the choice of subjects offered., If
a student wants to pursue a particular interest with other students and
staff, he is expected to initiate the activity himself.

The motto of the University of British Columbia "Tuum Est" - "Tt

is yours" or, "It is up to you" might be equally appropriate to City School.



EVALUATION

I - COOPERSMITH SELF-ESTEEM INVENTORY

In an attempt to assess possible changes in the self-concepts
of the students as a result of their being at City School, a revision of
the Coopersmith Self-listeem Inventor was_administered to all of the
students in January and again in May, 19727 The only chanfes made in the
full-length version of the Inventory were the removal of five items which
had specific reference to family relationships. This left 53 items dealinf
with General Self, Social Self--Peers, and School--Academic areas.,

As it was not possible to do the first administration until
January, the results cannot really be considered on = pre= and post-test
basis. ' ’

There were 79 students who took the inventory on both occasions,
Individual scores were calculated by giving one point for each appropriate
response (i.e., True or False) connoting a high self-concept. These scores
were then transformed to percentages. The results are expressed as per=-
centages,

The pre-test mean was 66.32%. The post~test mean was A6.L8%. The
difference between these means (0.16%) was not, statistically significant. 7
Although the overall results of these two administrations were nearly iden-—
tical, there were a number of differences noted in the scores of individual
Students. Some representeq substantial changes from January to May,

Many students made substantial gains or losses from pre- to post-
testing, The range of differences in scores was from a loss of 33 points to
a gain of 38 points, between pre- and post-testing. Conaitions on both
@c;asiops were not ideal, and, therefore, individual results ray be question-
able. Eased on these results, students who made significant gains op losses
in their self-concepts cannot be icentified with any degree nf confidence,

1 Coopersmith, 5., ThewAﬁteééﬁgﬁﬁs,éf Selfaﬁgtgei; San Franéiécaé V. A.
-Freeman & Co., 1947, ’ '

2 Thisiinvéntcry was administered and scored by Mr. T. Hunt on behalf of
the Iducation Department of the Vancouver School Foard, ‘The results
of this test are reported hers,
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EVALUATION

IL =~ ACHIEVEMENT TEST RESULT

]

The assessment of the levels of academic achievement of the
students was considered an integral part of the evaluation of City School.
It was not possible to obtain a single instrument fcr measuring achieve-
ment suited to all prade levels., The Metropoliten Achievement Tests were
given to all students in Grades 5 to . Students in Crade 10 were given
the Gates-MacGinitie Heading Tests and the Leattie Tesi of lMatheratical
Fundamentals for Grades 7 to 12, ' ‘

Two levels of the Metropolitan Achievement. Tests were used.
Students in Grades 5 and 6 were given the Intermediate Level, Form F;
students in Grades 7, 8 and 9 wrote the Advanced Level, Form F. A partial
battery was used at both levels. This consisted of seven subtests which
yielded nine scores. These subtests were administered over bhree days
during May, 1972. Norms for the interpretation of the resultsz are provided.

Table I shows the percentiles, stanines, and grade equivalents
corresponding to the mean standard scores of the students in each of nine
areas on the Metrepolitan Achievement Tests. Thesc results are shown
separately for students registered in Grades 5, 6, 7, 8 and 9.




TABLE 1: AVERAGE RATINGS OF STUDENTS IN GRADES 5 TO 9 ON

THE METROPOLITAN ACHIEVEMENT TESTS, MAY, 1972.

. Actual Grade Placement

_ . - -Gr. - Gr.-  §?;7 Gr; Gr.
Metropolitan Achievement Tests 5 6 7 8 9
B - (N=13) (N=21) (N=24) (N=11) (N=14)
1. Word Knowledge - = Percentile 77 87 £3 - 57 £l
: - Stanine 7 7 7 5 7
- Grade Equivalent. 7.3 9.7 9.7 9.3 9.7

2.  Reading Comprehension - Pefééntiie ‘88 £3 82 55 a5

, ~ Stanine : 7 7 7 5 7
‘ - - Grade Equivalent 8,1 8.8 9.5 8.9 9.5

3. Total Reading (1 + 2) - Percentile . 83 89 8y 59 g2
‘ , . - Stanine : 7 7 7 5 7

, , -~ Grade Equivalent 7.7 9.8 9.8 9.5 9.8

4. Language - Percentile 51 64 76 L3 67
L - Stanine 5 6 6 5 6

- Grade Bquivalent 6.1 8.0 9.8 2.3 9.8

5. Spelling - Percentile 62 71 71 59 62

: - - Stanine 6 ) 6 5 é
‘ - Grade Equivalent 6.1 7.6 9.4 9.8 9.¢
_ T ! '

6. NMath Computation - Percentile 54 50 72 67 54
L ST - Stanine 5 -5 6 b 2
R | - Grade Equivalent 5,9 = 6.9 8.6 9.6 9.6
7. Math Concepts - Percentile 51 69 70 61 69

o S ~ Stanine . 5 6 6 6 6

~ Grade Equivalent 5.8 8.2 8.1 9.1 9.7

n'8."Math»Problom'Solving - Percentile 63 52 79 43 56
' - Stanine 6 5 7 ) 5
‘Total Math (6 + 7 + 2)- Percentile 60 62 72 59 €6

: ; . = Stanine 6 6 6 5 5

- Grade Equivalent 5,9 7,1 - 8,6 A.9 9.8

5;8 6;8 ?iﬁ g-f:\ ggp



The CGates-MacGinitie Reading Tests, Form F1M, were given to the
few Grade 10 students {N=7). These consist of three subtests from which
five scores are obtainable. To supplement the Gates-MacGinitie, the beattie
Test of Mathematical Fundamentals for Grades 7 to 12 was given to the Grade
10 students (N=5),

In interpreting the beattie results, it should be noted that 1940
norms for Grade 9 Vancouver students were used as these ware the most appro-
-priate available. . Had Grade 10 norms been available for comparison, the
ratings on the City School students would likely have been lower.

kesults for the Grade 10 students on the Gates-MacGinitie and ‘
Beattie Tests are shown in Table II. _ ;

TABLE II: AVERAGE RATINGS OF GRADE 10 STUDENTS ON THE GATES-MACGINITIE
READING TEST, SURVEY F, FORM 1M, AND ON THE BLATTIE TEST OF
MATHEMATICAL FUNDAMENTALS FOR GRADES 7 TO 12, MAY, 1972,

Mean Standard 3cores on the Qgtes—MagGi@iﬁigVﬁgaﬂigg_?gst
: Expressed as a Percentile
T (8=7)

1. Speed and Accuracy

a) Attempted ' ‘ . 75
b) Correct ‘ ' 79

2. Vocabulary 69
3. Reading Comprehension T4

4. Total Reading o 72
(Vocabulary and Comprehension combined)

Mean Score on the Eeattie Test of Mathematical Fundamentals
Expressed as a Percentile and Letter Grade

Mean (N=5) 10th Percentile Letter Grade "DV

: The results for Grade 9 students are slightly elevated as norms
had to be used which were applicable to students in the first half of i
Grade 9 only, while the City School students were in the last half of ;
Grade 9 when the tests were administered, Thus, had suitable norms teen 3
available, the Grade 9 results would have been slightly lower than they ;
appear here. For these reasons and because somc scores were beyond the
top of the scale, the Grade ? results must be interpreted with caution.
The Grade 9 students performed, on the average, at a level at least equal
to their grade placement. ‘ )



The mean stanines and percentiles were average or higher on all
‘subtests at every grade level, except for the Language subtest at Gradﬁ 8
~which had a percentlle rang Qf L3, .

As a total group, the students- seemed generally stronger in reading
areas, i.e., they tended to perform beiter in Word Knowledge, Comprehension,
and Total Reading than they did in other areas assessed.  As a group, th31r
weaker areas were Language, Spelling, and the various Mathematics subtests.
Even in their poorer areas, the City School studentg as a group achieved
above the Sch percentile, : A

Grade 7 students 4EhlEV§d the hlghést standings relatlvelv, and
those in Grade 8, the lowest. S

As the Grade 10 tests were administered to very few students (5 on"
one test, 7 on the sther) the results must be interpreted conservatively.
The per;entllés of the mean standard scores on the subtests of the Gates-
MacGinitie Reading Tests were all well above the m;d-pa nt of 50.

The results obtained by flve Grade 10 studants .on ‘the Eeattle Test
of Mathematical Fundamentals were, generally, not very good. The mean raw
score of 26 was at the 10th percentile and rated "D". This score (26) was
13 points below the norm,

There is some question as to the appropriateness of the Leattie
Test for these students. This test stresses speed which receives little
emphasis at City School. It is worthy of note that a larger group of
students in Grade 8 at a Vancouver secondary school, which also has a
loosely-structured rather than traditional arrangement, received similarly

poor scores on the Eeattie Tast'in a recent administration.

Mean scores for groups of ShlldPEﬁ conceal inaividual periormances,

Several children at the school achieved very highly on the tests. Probably,
these are ve;y brlght chlldren whg have achlEVEd well thraughaut the;r schcallng

Hawever thera were a number @f chlldren at the ather end of the spect:um wha
achieved poorly on these tests. The performance of these low-achievers should
. be further investigated to assess their needs and to make appropriate flans for

their _remediation.

Unfortunately, since no pre=testing was done, few conclusions can
be drawn from the.above achievement test results. From this one set of results
there is no way of knowing how much the students have improved during the year
as their functioning levels were not ascertained at the beginning of the year.
Thus, these results should not be interpreted as an indication of what the
students have learned at City School. The results simply suggest that during
the years of their schooling, the City School students have, on the whole,
learned an average or greater amount of material in the areas assessed.

o . Survey Test in Mathematics — Grade 6

A survey test in Mathematics was administered to all pupils in Grade 6

N ¢ 2 T T T T S Ve L I Y -



 The test was based on the Mathematics 6 curriculum puide and it was
designed in 1969 to assess the work covered to the middle of May. It had -
three parts, given in separate sessions: computation, concepts, and problems.

Norms for Vancouver were developed., 3cores for the sixteen
Grade 6 students from City School tended to be below average compared to
other Vancouvef schools, Median scores with their corresponding percentiles
and letter grades were: (Possible, scores are in brackets.) '
N

Raw ' Percen-~  Letter
‘Scores ‘ tiles Grades

Computation 14.5 (36) 28 G-
~ Concepts _ ;:16.5 (24) 38 C-to C
Problems 5.8 (12) 34 , C=
Total Score 30.5 (72) ' 29 . c-

o These results for the Grade 6 students of City School are con-
siderably lower than those on comparable subtests of the Metropolitan .
Achievement Test -on which the Grade 6 students had percentiles ranging from

50 to 69 on the four Mathematics scales. The reasons for this apparent
discrepancy are uncertain, : '

10
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EVALUATION

LII - SCHOOL SENTIMENT INDEX

An informal instrument called the School Sentiment Index) was
administered to City School students in May, 1972, to evaluate their o
attitudes towards education. Two levels of the Index were used. Students
-in Grades '5 and 6 were given the Intermediate Level (see Appendix A). _
Students in Grades 7, 8, 9 and 10 were given the Secondary Level (see’ ;
Appendix E). ' 5 - . . , i

At the Intermediate Level, the Index consists of 75 statements i
regarding various aspects of school to which students respond by indicating :
whether each statement is "true" or "untrue" for them.

At the Secondary Level; the Index consists of 83 statements

- regarding various aspects of school to which students respond by indicating
"strong agreement," "agreement," "disagreement," or "strong disagreement."

: , This self-report device attempts to measure students' attitudes
. towards the following five aspects of school.

1. Teacher, which can be subdivided into:
a) Mode of Instruction,
b) Authority and Control, and | ! ' o

¢) Interpersonal Relationships;

2. Learning;

Si‘ School Social Structure and Climate;

i,
H
[
|
i
i
{

_L_ Peer; and
5. General.

o During the administration of the Schonl Sentiment Index, studerts
rated each statement by marking their responses on separate answer sheets.

1. Intermediate Level

Scores were obtained by counting one point for each positive
response; that is, for each "true" or "untrue" response which indicated a
favourable attitude toward school. : '

bt o it

T T

1 The School Sentiment Index was developed by the Instructional Dbjéétives1 f
O _ Exchange of Los Angeles, California. 3




test,

Average scores for each group of students (Grade 5, Grade 6,
and Erades L, 5 and 6), were computed for each subscale and for the tctal

possible scores and the scale means are also different.
scores. and the mean for each subscale are shown in Table III.

As the subscales have varying numbers of items, their ranges ﬁf
The range of

. Mean values

obtained by the groups which are larger than the a“;thmetls averages,

indicate above average ratingg

The reswlts at the Intermediate Level are presented in Table III.

TABLE III: MeAN SCORES bY GRALES OF STUDENT3 AT CITY SCHOOL ON SUESCALES

OF THE SCHOOL SENTIMENT INUEX, INTERMEDIATE LEVEL, MAY, 1972,

12

D - ) ) ~ bU‘EaCaLES T - ) -
Number — U —— S —— T - L
orade | Vort | Teachr __[Tgaghr G
Leve Students Moge of Authority | Interpersenal | (whole Learning | Peer atﬁsggur‘e General Total
— __ | Instruction| & Control | Felationships | subscale) | |-l Climate )
rade 5 13 9.15 15 6.08 26.38 2.92 7.46 12.08 6,62 55.46
rade 6 20 9.80 11.05 5.65 26.50 3.15 7.40 12,45 6.05 55-55
otal Groupt | = 35t 9.46 10.94 5a7h 26,14 3.00 | 736 ] 12,17 6,17 | su.83
:ange of 7
ossible 0-13 -13 0-8 034 0-6 0-10 0-16 0-9 0-75
‘cores
;izihmetle 6,50 6.50 4,00 17;QQ 3,00 5.00 8.00 4.50 37.50

1 Tneludes 2

pupils in Grade 4,



2. Secondary Level

Scores were obtained by assigning points (4, 3, 2, or 1) %o each
response, as indicatéd on the scoring guide. Alternate résponses which
reflected a positive attitude received the values of "3" and "," whereas
negative responses were assigned the values of "1" and "2", The mean scores
for each section in the Index were calculated,

t  The numerical value of "2.50" is the arithmetic average or mean of
the four-point rating scale. Mean values larger than "2.50" indicate above
average ratings whereas mean values smaller than "2,50" depic’. below average
ratings. c :

The results of the Secondary lLevel are in Table IV,

TABLE IV: MEAN SCORES EY GRADES OF STUDENTS AT CITY SCHOOL ON- SUBSCALES
OF THE SCHOOL SENTIMENT INDEX, SECONDARY LEVEL, MAY, 1972

Grade
Level

SUBSCALES - B

Num§3f ) ' ' Teagher
of —— —

Stuaents Kode of

Instruction| & Control | Felationships | subscale)

| Teacher ' School [
—— e — Total LJocial
Authority | Interpersonal | (whele Learning | Peer Qsigggufe General
_Climate

'1raﬂe 10

5 3.49 © 3.%0 3.37 3.45 2.77 2,83 3.11 3.04

jrade 7 C2h 3.26 3.31. 3.30 3,28 2,51 3.04 3,18 2,95 3.13
" irade 8 11 2.95 2,98 2,75 | 2.9 2,26 | 3.02. 2.85 2.64 2.80
irade 9 1 3.00 | 3.20 3.04 3,06 | 2.57 2,9 2.96 2,68 2,93

fotal of
‘irades 7-=10

lange of . '

’p8sible 1=4 1-4 1-4 1-4 -4 1 1<4 | 14 1-4 1=4
-3cores ' . :
S thmetic 2.50 2,50 2.50 2.50 2.50 | 2.50 2.50 2.50 2.50




Among studenté’assessed-by the Intermediate Level of the School
Sentiment Index, attitudes towards various aspects of school seemed to be
above average in all areas except towards "Learning" (according to the
Index). The average score for the total group of students on the "Learning!
subscale was exactly at the arithmetic mean, '

Results were similar for the students assessed by the Secondary
Level of the Index, i.e., attitudes towards various aspects of school seemed
to be above average in all ‘areas except towards "Learning!. For these older
students also, the average.score on the “Léarniﬁg"fsubscala was exactly at
the arithmetic mean. Thus, the attitude towards "Learning" 'of City School
students could be considered average,

Considering the student body as a whole, Grade 2 students, followed
by Grade 9 students, had, in general, the least positive attitudes towards
various aspects of school. The attitude towards "Learning" of the CGrade #
students was below average; that,iSQ,mDPE»EEgatiVé than-positive. No single
grade level of students had a remarkably more positive attitude than any other
grade level. ' .

‘Unfortunately, at the timé of the evaluation in May, many City 3chool

students had the impression that the continued existence of their school was
threatened. - Consequently many students were reluctant to say anything that

might jeopardize their school. It is thought that this feeling of threat had
the effect of elevating the scores on the Index, making the results somewhat

‘questionable.

As norms for-the School Sentiment Index are not available on a -
national or loecal basis, clearly defined reference points cannot be estab-
lished for evaluating the mean numerical ratings. However, the Intermediate
and Secondary Levels of the Index have been administered to students at
several Vancouver schools during the past year, the results of which provide
Some means for comparison. At the Secondary Level, the attitudes towards
School of City School students tended to be more positive, in most aspects,
than those of students at two other secondary schools. At the Intcrmediate
Level, the attitudes towards school of City School students were corparable
with those of pupils in three other elementary schools. At the Intermediate

Level, City School students tended to be more positive towards "School 3ocial

Structure and Climate" and less positive towards "Learning" than were students
frem the three other Vancouver schools,

14



EVALUATION

IV — STUDENT QUESTIONNAIRE

Questionnaire to Students

ES

Lurn, appr@;imétely)-as
the Planning and Zvaluation Department.

Questionnaires were'cqmpletéd'by 35 students (3543 re
part of the assessment of City School b7

A sunmary of the responses to the questionnaires follows.

1. Are you a girl? boy? ) , : ,
Fifty-four of the respondents (63.53) were girls and 31 (35.53) were .boys.

What grade were yoi in last vear? o
Current rrade levels of the 35 students who completed the student
were:

Yercentaze

o

le_Level

[ 1]
i
o]

10._of Students Pe;

=
o Oy

7
1
12
21,

I b wam ~J

21
13

2
The largest sinzle

R ORI

[
-
-

FO o3 80 O
o Lu o Hn

Fih ]
L]

ngle group of students is registered pt the Grade 7 level.
Students enrolled in Grades 4 and 7 account for almost half of tha school's
population.

What school did you attend last year? ' .

The 83 students who responded to this question attended 39 different schools
the previous year. Of these 39 schools, 32 are Vancouver public schocls.
nurber of students from any one school ranzed from one to six,

15

questionnaire

The

les Do you expect to bhe at City School again next school ear (startinz September
£ -J'r = L 2 —t 4

1972)? !
Yes 36 (
Ho 20
Mot Sure ' ' ' &3
Ho Response

-2

P RP

R om0 et o W iy
Mt WM Wit

If no, please state the reasons for
- to o to school ne:t vear.

The following were bhe mos: cormon reasons 3iven for leavinz Ciiy Schools:

vyour leaving and indicate where you arpect
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= I was in conflict with ny teachers at my last school,

16

= Family leaving Vancouver, 6 (7.13)
~ Prefer and more suited to traditional school with
more structure, organization, and academic emphasis. 6 (7.13)
- Not getting enough work done at City School. 5 (5.93)
~ City School not large enough to have some of the fea~ :
- tures I want or need, e.g., special courses, facilities,
Bocial activities, more older students. 5 (5.93)
- Want to attend a school closer to my home and Ny
friends. : : Lo (L7T8)
- Want to attend University Hill School which has a 3
 simllar sort of programme (older students). b (L.73)

According Lo the students, fewer than half of them (hg.gg) will definitely
be returning to City School neéxt school year., Among those who are definitely

" planninzy to leave, the reasons for deing so are diversa.

Who made the decision about your going to City School?

You ’ 15
Your parents ' 7. (
You and your parents tozether o 62 . (
No response 1 |

If you were included in making the decision, why did you want Lo zo to City
School? i

Only seven respondents indicated that they were not included in mazing the
decision rezarding their going to City School.

The reasons most frequently given by the students for wanting to attend Ciir
School were: o ' _

~ City School seemed different and T wanted to see what it
would be like. - .
- City School offered greater freedom and had fewer ,
= L was dissatisfied with my previous school. 15 (17.63)
- City School offered greater fresdom of choice of ' )

activities. ; 13 (15.3
11 (22.9,5)

(21.23)

et
G

4
G

Ml

= I like to work at riy own pace, ' 11

= I disliked the pressure of veing told fwhat to do"
- at mv previous school,

= I like to work independently, 1

= I work better in a less structured situation,

#
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- Freedon to 30 where I want and to do what I want

17

What do you like most about being at City School?

The responses ziven most often by the students were:

. when I want. , 7 (
~ I like working on ry own and at my own pace. 17
= I may learn only what I want to learn, o (1
= I like the good teacher-student relationships. 12 (2
= Because the school is small it is possible to ~et to

know everyone. :
~ The atmosphere is more relaxed.
= There are many activities and field trips available.

weo b

Half of the students consider that the one aspect, freedom, is the feature of
City School they like nost. This characteristic was more than twice as popular
as the second most frequent response.

Vhat do you like least about being at City School?
The responses to this question that were most often given by the students were:

~ Scme of ‘the students and some of the teachers. . 19 (22,43)

= Lack of equipment and facilities. 13 (15.33)

= I cannot work well here. _ 7 (38,27

= It is run by Vancouver School Board which has its
disadvantages.

= The tests - particularly this evaluabion.

= Too few students, therefore social activities are
restricted.

~  ilothins. |

= School is too far fron my home and friends:

W umay
Ny o

Perhaps what is most, noteworthy here is that there were considerably fewer
responses to this question on least~liked aspects than there were to the rrev=
ious questions on most-1lilked aspects of City Schoel. This probably in part
reflects the students? reluctance to criticize their school because they felt the
schoolts e:dstence was threatened. Also, it is indicative of the way the stu-
dents felt about their school - more positive than nesative, lilkinst more than
they disliked. : '

How do you feel ahout beinz in mized aroups for activities at City School
with students older and/or jourzer than yourself? :

‘Like It o . : .73 (85,
Dislike It 6 (7.
No Response or Undecided 5 (7

What do you like or dislike about this?
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The main reasons ziven for the choices were:

= I can learn with the help of both clder and younger
people, -

~ There are more people to work with and to have as
friends. ’

= It makes little difference .

= It is a more '"real 1life" situation. :

= It've learned more about getting along with people.

= Younger children misbehave and are bothersone,

= I usually hang around with older people,

- I prefer to be with people my own age.

- Nothing. ' '
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Although a majority of the students responded that they liked beinz in sroups
of mied ages, a number of their comments indicated that they felt
definitely about this. The cormerits of rmany students denoted indif
ambivalence. Generally, it tended to be older students who were less keen on
having mixed ages -~ they objected to so many younger children and relatively
fewer older ones. ' o ‘

Do you think there are enough choices.of sibjects offered at City School?
Yes ; ' ' 6
No . : 1
No Response

The students made the following corments:
nz

=  There should be more choices of subjects and act- R ,
ivities, particularly in science and athlebics, 16 (18.37)

= There is a good choice of subjects. ' 15 (17,43,

= It is posgible to study any subject of interest to me, 11 (12,93
~  liore equipment is needed before obher subjects can ?
be offered. ; S 3 :( 3.5%)

Host of the students seemed satisfied that there were enouth choices of
subjects available. Some suggested that those who were dissatisfied with
available choices could initiate courses thenselves or could obtain them
at other schools. . :

How do you think your prosress in the academic subjects at City School
conpares to the proiress you were maling at yowr previous school? '
liore pregress al City School
Some amount of progress

Less progress at City School
Undecided or varies with subjects
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|

!

Do you like being able to @rgaﬁize your own time and choose the activities
you will take part in?
Yes . ‘ ‘ 79
No , - = 1
No Response : _ 5

What do you like or dislike about this?
Responses to this question included:

- I have complete freedom in deoiding what I do at
chools _ = 16 (
can work as my mood dictates, : o U (
arl not pushed, rushed, or pressured, , 6 (
enjoy doing school work more, b
can pursue my own interests , B ok (
(

(
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I find it hard to organlze my own work, A

= It teaches me self-discipline . '

= I like to have a choice , :

= It gives ne a feeling of independence, maturity, self.-
respect and individuality. '

e

VNN

1w

Hearly all students responded that they like beinz able to orzanize their

own time and choose their activities. . The reasons given by rmarny studenis
reflected their liking of freedom which becarie apparent in responses tLo
prior questions. ' '

What do you like most about doing the majority-of -rour school work on your
own? '

Angwers given most frequently to this question were:

- I can work at My own speed. . 21 (24.73)
= . I make the choice of subjects to be studied and the , , -

conditions under which I study. _ : 1h  (16.573)
= I .am not pressured by a teacher telling me what, how, o

and when to learn, v g 11 (12.9:2)
* I can work independently at any pace I choose, 7 (8.25)
- I work more efficiently on'my own. - L ( ba?3)

= I work when I feel like it, so I enjoy doing it ., 3 ( 3.5%)

Again, the liking of the greater fréedsm at City School is apparent in the
students? responses, , ,
:

1

19
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14.

20

What do you like least about d@ing the majority of your school work on ycur-r
own? : : _ :

Answers given most often to this question were:

= It is too easy to werk below Iy capability. 18 (
= There is nothing I like least about this. f 13 (
- I sometimes require more teacher direction. 10 (
~ It is sometimes hard to zet help from the teacher. 7 (
- I prefer working in a group to working on my oV, L

ar o - N . e S
lost students who responded to this question reported difficulties in working
on their own resulting from less pressure and teacher direction, and from
greater freedom. . :

Do you think you learn more or less by working mostly on your own than if
you were in another school? - o

Hore _ 54 (63,5%)
Less : - ’ 21 (24.73)
Same - : ﬁ , 2 (2.4%)
No Hesponse : . : \ 3 ( 9.43)

Nearly two-thirds of the students said that they learn more by working mostly

-on their own, However, a quarter of the students said that ther learn less by

working on their own than if they ‘were under stricter supervision in another
school, . : _

‘Are you able to get help from your teachers when you need it?

Yes ' 7
No - ' o '
Sometimes

. No Response

WL D N
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. Please comment

The most common responses to this question were:

~  Teachers are always willing and find time to help. 16 (18.87%)
~ Help from the teachers is always available. 13 (15,3%)
= I can get help sometimes op usually (most of these

students had responded "yes' above). 9 (10.63)
= Sometimes the teachers are too busy (rmost of these

students had responded "yes!" above), 8 (9.43) -

-t £ 15 i
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Although a large majority responded 'yes" to this item, some of these students
appear to have some lack of conviction about their responses and these would
belong more appropriately in the "sometimes' category. However, most students
indicated that getting help from a teacher is not difficult as lonz as one is
willing to be reasonable and wait until the teacher is available,

In what ways has your being at City Sthool been zood for you?
Common responses to this question were:

= I can express myself better and I am more con-
fident and relaxed. 13

= I have learned more. :

= I am more mature and independent since coming here,

=~ 1 am more self-disciplined and responsible,

= I have learned to work on my own,

= I have learned more about other people and am able
to get along better with them,

= I like school more now than I did before coming to
City School,

= I have met more people and made new friends.

= I understand riyself better. .

= I am able to work .on that which interests me,
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It is noteworthy that the ways which most students said City School had been
gocd for then were of a pefsonal_aﬁd/ar social nature rather than academic.

In what ways has your beinz at City School not been good for you?
Hesponses cormonly made to this question were:

=~ I am unable to work well on my own. 16 (13.83)
~ There are no ways really. 13 (15.373)
= Fy academic learninz has suffered partly because sone )
activities are not available. 11 (12.97)
= School is too far from mr home and friends. b 4e73)
There were fewer nezative responses than positive responses to the question
of City School's effect on students. lost negative effects related to the
lack of academic learnins,



List the 5 activities in which
think were the nost worthwhile
valuable to you.

rou

Activities which were mentioned by

Hathematics
Drama,
English
Science

(Another 11 students specified

Campingz

Hiking

Vorking at P.N.Z. Farnm
Cookinz

Child Care

Readinz on own

Working with video tape
Tusic - particularlzy uitar
French

Social Studies

Sazaar

Gymn,

Fhotozraphy

Court House (observed trials)
Art

(Another 6 studenis specified pars

Not all students indicated in what

then and their comments were widely diverse.

ered here:

W I learned a lo*."

"Because I like it and
what I want
DISCUSSION
GROUPS : =~ .

.EBTH:Q
DRALA : -

"Creates
Made me
ZNGLISH :~

CHILD CAR®Z:-
TRIPVTQ7VIG?DELQ:~ e really

ways .

CAMPING TRIP:-

experiences,
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have been involved at City School wh. ch you

Indicate in whal ways they were

sixX or more students are listed below:

(2L.7.3)
(21.25)
(16.55)
(12.3.7)

21
13
14,
11

particular branches of science)
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icular kinds of art activities)

wWays these activities were of value to
A few sample comrients ars off-

it gives e confidence to say

in front of people.!

awareriassg,if

less self-conscious and shr.

"Gives me opportunities to write thinss for play,.n
"Good experience for workinsz with children,n

got to know each other in different

"That's the first time I've ever been camping.n
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Activities considered nost worthwhile by the students were varied and

included core-subjects as well as an assortment of other subjects. Three
core subjects - Mathematics, English, and Science - were amons, the six
considered by the students as the most worthwhile activities.,

Have you participated in any corrunity activities outside school hours since
coming to City School? :

Yes | K7 (55.33)
No 27 (31.44)
No Response 11 (12.93)

Please lis% these

Relatively few students listed activities and some of these indicated con-
fusion about the guestion.
categories:

L
S
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Sports (many different kinds) 3
Various handicrafts
Volunteer worlk
Husical activities
Young people's Zroups

Ioem O O O
A L o o,
o

.

How do you like being a student at City School compared to being at your
previous school?

Like Gity School = more
= the same
= less
=~ no response
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- List all the advantazes or good points of City School,

Advantages mentioned most often were:

= I have more freedom at City School, 16 (18.87)
= I am able to work independently at my own pace, 16 (18.83)
= . There are good relationships between students and
teachers. 14
Students are not pressured by teachers. . 9
=~ I am free to work in a manner and at detivities of
my own choosing . 3
= I have a wider choice of activities , 3 (
= I learn more. _ 6 (
= I am becoming more responsible fop myself, 5 |
b |
Lo

(16.54)
(10.6%)

¥

- Teachers are available when needed ,
- Field trips.

Most of these responses were made by the senior students.

These have been classified under a few very zeneral
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List 211 the weaknesses or disadvantages of City School.

Disadvantages mentioned most often were:

= There is a lack of equipment and facilities.

- Some of the students hinder others from learning.
=~ The school lacks structure and proper organization.
- The school is too noisz.

= The school lacks discipline.

=~ Some students have problems with teachers.

~ The school is too far from home.

= It is hard to work in this type of school,

= There are not enouzh rezular classes.

~ The school is too messy.

= lNone,

What suzzestions would you make for improving City School?

The suggestions made rmost often by the students were:

= The school needs more equipment and facilities.

=. The school needs better organization and more
structure. )

- Students should be carefully screened before being
accepted.

= The school should have bizger buildings.,

=  There should be more discipline.

=  There should bhe more teachers.

- The school should have a Symmasium.

= The schocl needs more quiet areas.

= There should be more classes at school,

= The school should have more older students,

=~ Students should be responsible for keeping the school

clean.
= Students who present problems should be removed,
~ Hone.

The students are most concerned about the lack of facilities and equipment,
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(23.5.3)

(12,92)
(12.93)
(12.9:)
(11.37)

( E?,- zh‘i)
( 7.17)
( 5.95)
( 4e73)
( 3.5%)
( 3.53)
( 3.5%)

the number of students that do not appear to be able to function in the

school and the trpe of orzanization as it now evists.
for change would include:

Their recommendations

24
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(a) provision of better equipment and facilities

(b) provision of more structure in the organization
and operation of the school )

(c) provision for careful screening of applicants

Please feel free to make further comments on anything you want about
City School , '

Although there were relatively few responses to this item, two kinds
of coamments predominated. :
These were:

= Students like City School and hope it , ,
continues . 6 (7.1%)
= Sludents generally displayed enthusiasm 7
for and appreciation of City School , ( 5.93)

Wi

A sample of the students!? comments inecluded:

"There should be more schools of this type .n
- "It is on the right track but they haven't nearly perfected
it yet .m

= "The most important thirnj,I've learned here is to respect, accept,

and understand pesople,!
= "I don't care if I spelled the words wrong = it's irrelevant ,n
= "Thank you, I like feeling free.n
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EVALUATION

V_- QUESTIONNAIRE TO PARENTS

Questionnaires were mailed in May, 1972, to 86* homes of children
currently attending City School, Of these, 58 (67.4%) were completed by
parents and returned,

: In addition, similar but not identical questionnaires were mailed
to sixteen homes of children who had attended City School earlier in the
school year but had withdrawn from there prior to May, 1972, Of these, six
(37.5%) were completed by parents and returned,# '

A summary of the opinions expressed by parents is as follows,¥#
1. I have (had) the following child(ren) attending City School this year:

Previous

Current Parents
B - ~Parents

37.1 3

Number of Boys 26

Number of Girls INA 62.9 3

Total : 70 6

The 58 "current" questionnaires which were returned represented a
total of 70 children. For all but this question and questions 2 and 4, the

number on. which percentages are based is the 58 parent returns,

2. My child(ren) is/are presently enrolled in the following grade(s) or
or year(s) in school: |
Grade orj 4 5 6 m S ; 9 10
Year 1Curr, jCurr. Prev.|Curr. Prev,|Curr, Curr, Prev,;Curr,|Curr,

No Resp.

Boys 1 6 1| 4 1| 5|5 1 2 | 1 2

Girls 6 1 11 1 12 7 1 7 3 1

sl 1i.ug (12,92 21.4% 24.3%|17.1% 12.9%| 5.7%|  4.3%

ot Some families had more than one child attending City School. As only
one questionnaire was sent to each home, the number of questionnaires

distributed to parents is less than the number of students at the school,

#*%  Throughout this summary of opinions expressed by parents, parents of
present students will be referred to as "current" parents. Parents
of children who have withdrawn will be referred to as ""previous"
parents. If not specified, assume parents to mean "eurrent! parents,




The distribution by grade and sex of the children of responding
parents is similar to the actual distribution of all students in the school.,
In these ways the sample of parents would seem representative of the total
population.

3. My child(ren) attended the following school(s) last year:

The children of the 53 "current" parents who responded to this
questiois attended 33 different schools the previous year, Of these 33
schools, 28 are Vancouver public schools.

The six children of the "previous" parents attended six different
Vancouver public schools the preceding year. Three children returned to
their original schools after leaving City School. - Since two of the remaining

students were in Grade 8, they could not return to their elementary school.
4. My child(ren) will continue at City School next year,

No Response

Yes No

35 (59.3%) 21 (35.6%) 3 (5.1%)%

Please state your reasons.
Reasons given for continuing at City School were:

"= My child is happy there. 10
~ My child's needs are being met. 3
= I'm pleased with the scope of opportunities that

are available, : 3
- My child has more confidence and a better attitude. 2
- I'm pleased with my child's progress, 2

Reasons given for not continuing at City School were:

= My child wants more structure and more activities
that are available in a larger school.

= My child cannot work in this type of school.

- The school lacks discipline, care and guidance.

= The school program lacks céchesion,

More than half of the respondents said that their child(ren) will
be returning to City School. This is a considerably higher propertion than
was indicated by the students! responses, A few parents indicated that if
their family were not leaving the avea, their children would be returning to
City School, o -

#* The responses to this question do not total 58 as one mother of two
children answered in both the yes and the no categories.



A caﬁparab;e question was asked "previous" parents. This was -

For what reascn(s) did you withdraw your child during the year?
Reasons given were:

= It was my child's decision.-
The school lacks guidance.

~ The school lacks supervision.
- My child was unhappy.

LV RV

A related question which was asked "previous' parents was:
what reason(s) did you select the school your child(ren) is/are now at

There were two basic responses to this question., These were

- It is the school he went to before City School. 3
= It's the school in our area. ’ 2

For

tending?

2R

5. For what reason(s) did you select City School for your child(ren) this year?

Common responses to this question were:

= I agree with the philesophy which allows freedom
of choice, ' 13
< My child was bored and disinterested in other
conventional schools. 7
=~ I favour small classes with more freedom, no
' pressure and no exams, ' 5
-~ It offered a free and concerned atmosphere, 5
~ My child was unhappy in his old school. 4
= My child can pursue an interest without time limits. 4
=~ Children can get away from the rigid disciplinarian
! approach. 3
- It is a small school, 3
-~ My child was doing poorly at other school. 2
= I favour the ungraded, continuous aspect. 2
= It would teach my child to think, ’ 2

(22.4%)
(12.1%)
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nly one general reason was given for this b Y"previous™ parents.
\ g E vy

= The school offers more challenge, enrichment, and the
opportunity to work at one's: own speed,

Generally, these responses fall into two_ broad areas - those who are

dissatisfied with the previous school or traditional system, and those
support the philosophy and ideas behind City School.

who

L L
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6. Have you visited the school to observe the students while the school
was in session?

Yes | No No Response
Current Parent 35 (60.4%) 22 (37.9%) 1 (1.7%)
Previous Parent L 2
If yes, how often?
. No. of Parents
__Responding
Number of Vigits Current Previous
1 | 5
2-4 19 2
5-10 5 1
1

Several 10

Well over one-half of the parents said they have made such visits
to City School, but more than a third have not. The frequency of visits
made varies greatly., More than half of those responding have visited four
or fewer times,

7. Have you participated in any of the school programs as a volunteer?

Yes No No Response

Current Parent 15 (25.9%) 41 (70.7%) 2 (3.48)
Previous Parent 2 4
Flease comment. If you have participated, please include in your

comments the nature and extent of your participation.

Responses included: 7
Current  Previous
Larent _Parent

- Working with students on various subjects; :
e.g., cooking, yoga, chemistry. 7 (
- Driving children on field trips and outings. 7 (
~ Helping to organize tours at P.N.E. farm. 3 (
~ Helping at the bazaar, 3 (

-~ For practical reasons (mostly because both
parents are working full-time) I could ]
not help. - 8 (13.8%) 1




A quarter of the parents have participated in the programs as

volunteers. More than two-thirds of the respondents have not been involved
as volunteers with City School. A few of these latter commented that they
were unable to help as both parents worked full-time.

8.

Are you generally satisfied with the program that kas been available
for your child(ren)?
41 (70.7%) 9 (15.5%) 8 ,13.8%)
‘Some of the comments offered were:
~  Should be more instruction in certain subjects. L (6.9%)
-~ Want more academic work, more encouragement and
more quiet space, - 3 (5.2%)
~ Child's self-confidence is finally showing. 3 (5.2%)
= The program is all right but it can't be left :
up to the child entirely. _ 2 (3.4%)

The majérity of the parents expressed satisfaction with the program

at City School. However, most parents who made comments pointed out diffi-~
culties or areas needing improvement, .

9.

10.

Are you satisfied that your child(ren) has/have made adequate progressa
in the academic subjects? ’

Yes No

Mo Response

Current Parent 19 (32.8%) 17 (29.3%) 22 (37.9%)
Previous Parent 1 ' 5
The most frequently made comments were:

Current Previous
Parent Parent

= I have no information on which to Judge. 9 (15.5%)
= There is insufficient emphasis on academic

) subjects, 7 (12,1%) 3
= I prefer that emphasis be placed on the

child's interests rather than academics. 5 ( 8.6%)

= My child has made little academic progress. 3(s
- Mathematics requires more emphasis. 3 ( 5.2%)
= I think my child is ahead of her group. 3 ( 5.2%,
= My child has done little all year, 2 (

Have you noticed any changes in your son(s)/daughter(s) since school
started in September, €.8., behaviour, attitudes towards school, teachers,
himself, or other students, ete,? ‘ '

Tes : No

51 (87.9%) L (6.9%) 3 (5.2%)

No Response

T
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What form did these changes take?

In responding, parents noted that their children:
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- Had more confidence.,

~ Had more positive attitudes,

Look forward to going to school now.
Are happier.
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- Are more relaxed, 1%
- Have better rapport with other students and teachers. .3%)
- Show an attitude of trust toward teachers. ; 9%)
- Are more aggressive and less content. .9%)
- Are more responsible. .9%)
-~ Are more mature, 2%)

-  Show more self-discipline,

- Are less aggressive and hostile.

= Enjoy school,

- Have lost respect for schooling and teachers,
-~ Are more independent.
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When did you notice the changes?
The responses in general terms were:

~ Soon-after school started. , 18 (31.0%)
~ Before Christmas. ’ 10 (17.2%)
-~ After Christmas. _ 10 (17.2%)
~ Gradually, : ’ (13.8%)

w

What do you think caused the changes?

The most frequently suggested causes were:

~ The friendly teacher-student relationships.

~ A lack of pressure,

= The atmosphere of the small school.

= The increased freedam.

- A feeling of involvement,

- The feeling of being accepted as an individual,
= The opportunity to think for oneself.

= The absence of competition. ,

- The lack of structure and discipline!
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: Nearly all parents had noticed changes in their child(ren) since
8chool started in September. Most of the changes noted were of a personal/social
(rather than academic) nature. Most of the changes noted were in a positive,
constructive direction. The changes occurred at assorted times throughout the
year, although most changes seemed to appear soon after school started. Friendly
teacher-student relationships was noted most frequently as the reason for changes
in students, : :




11. Describe any gains that your child(ren) has/have made personally and
socially since September and indicate to what you attribute them.

In describing student gains, parents indicated that their children:

~ Were more self-confident socially. 15
- HWere more self-reliant.

-~ Were more mature,

= _Were happier.

- Were more considerate in their behaviour.

- Cultivated a greater variety of friendships.

- Were not afraid to voice an opinion on any subject.
= Liked school,

- Had developed wider interests.

LSIHVIE VIR B RW, W RV

These bear some similarity to various positive features of City
School and to the personal gains mentioned by the students, Few parents attri-
buted the gains to specific causes.
12. Describe any losses that your child(ren) has/have made personally and
gocially since September and indicate to what you attribute them,

Losses mentioned most often were:

~ There have been none. 17 (
- My child has been separated from her local friends. 9 (
= My child has suffered academically, 5 ( 8,
-~ My child has developed poorer work habits. 2 ( 3.4%)
= This has been a lost school year. 2 (
= There has been an increased use of foul language
and profanity, 2 (

The largest group of parents felt that there had been no losses as
a result of their children attending City School.

13. What feature or aspect of City School do you like best?
"Best-liked" features frequently noted were:

- The student-teacher relationships,

- The freedom of choice., :

= The teachers. ,

- The informality of the school in general,

- . The opportunity for a child to be responsible for
his own decisions.

-~ The opportunity to learn at one's own speed,

-~ The size of the school,

= The school's meetings,
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The best~liked features tended to be of a more personal/social
nature rather than academic, This parallels the students' reactions to

, the school program.
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14. What feature or aspect of City School do you like least?

The "least-liked" features frequently noted were:

-
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= The lack of facilities and equipment,

= The lack of information on pupils' academic progress,

- The confusion. :

-~ The excessive freedom,

- The carelessness and irresponsible attitude of
the students.

-~ The lack of structure in the program.

~ The failure to screen students.

- The lack of emphasis on academic work.

~ The voluntary attendance procedures.

= The physical plant.

- The amount of stealing that goes on.

= The lack of discipline. ’
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: As was noted in the studenta! responses, negative responses
to be more concerned with the academic aspects of the school program.

15. Has/have your child(ren) been involved in any community activities since
September (other than directly through City School)? :

No_Response

les No

32 (55,2%) 22 (37.9%) L (6.9%)

If yes, please comment on these activities.

Responses to this question were varied. This was due in part to the
fact that many parents misinterpreted the question. The majority of "yest' -
responses referred to the child's participation in a community centre program,
16, Are you in favour of a policy of voluntary attendance for your child(ren)?

No Response

Yes No

Current Parent 25 (43.1%) 28 (L8.3%) 5 (8,6%)
Previous Parent 3 3

Reasons given for their choices by "current" parents were: .

v
R

= Children must make their own decisions on this,

It depends on the ‘age and the child,

- Children should attend regularly.

Checks should be made on non-atienders.

! = I want to know when my child isn't in school,
- It places too much responsibility on children.
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= Definitely not =« who can voluntarily attend a job?
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A child’s responsibility is to attend,




The main reasons given by "previous" parents were:

= Possibly it might work for certain people under ideal
circumstances, 3
= I was in favour of this but it didn't work out and
I no longer favour it,. 2

Opinions were divided on this matter with a slightly larger group
not being in favour of voluntary attendance. A number of parents made their
choice then added qualifying remarks, e.g., it depends on the age and the
child. ‘

17. Are you in agreement with permitting your child(ren) to visit areas
within the city during school hours without adult supervision?

No Response or
Yes No Eixed Response

Current Parent L1 (70.7%) A4 (24.1%) 3 (5.2%)
Previous Parent. 2 3 1

Comments made in respecnse to this question were:
Current  Previous
~Parent  Parent

- It is a planned learning experience. 12 (20.72)
= I approve if the school is aware of where the o
children are going. ' ' 9 (15.5%)
It would depend on the age and development
(maturity) of the child, 7 (12.1%) 2
= I agree under certain conditions, e.g., if
students are in small groups, if they are
old enough, if times are limited, within
reason, 7 (
= Children need scme supervision, 6 g
6
5(

= I am very definitely (in agreement).
The child learns self-reliance and independence,

Most of the parents who responded "no" to this question were parents
of younger children. A number of parents qualified their choices. The pro-
portion of "previous" parents who said "no" was greater than that for "current”
parents,

- 18. Do you think that your child(ren) is/are given too much freedom in
' selecting his/her/their learning experiences? .

Yes No No Response

18 (31.0%) 29 (50.0%) 11 (19.0%)
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Comments made to this item included:

22,
12,

= Children require some direction. 1
= Certain basies should be compulsory,
= With total freedom, children shy away from poor subjects.
- Children need strong guidance, supervision, and
A  follow-up. -
- Children require more direction in the three R's,
- Freedom has resulted in my child pursuing non-academic
and social activities only.
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One-half of the parents said that they did mot think that their
children were given too much freedom in selecting their learning activities.
-However, nearly a third of the parents thought that their children had too much
freedon. ~

19. What do you consider to be the major strengths and weaknesses of City
School? ,

Strengths suggested by parents were:
' Current Previous

Parent ' _Parent

= It allows freedom of choice and self-expression. 20 (34.5%)
- = It has good teachers, 19 (32.8%) 2
-~ = Students have rapport with teachers. 12 .(20,7%)
- = Individual programs enable the student to work
' at his own level. 6 (10.3%)
- Students are given a chance to be self-reliant
- and responsible.
= It allows freedom of student creativity.,
= It is a small school,
=  Pupils are interested and happy.
= Children are involved in decision making.
= It encourages positive teacher-atudent
cooperatien,
~ There is less pressure.
=  Outdoor activities are encouraged, ,
= It fosters learning in the community; an
~_experiential appreach.
= I&s informality breeds confidence,
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The advantages listed by parents as being most significant fall into

three general categories:

the philasaphy'af "freedom" which permeates the program;
the superior teaching staff;
the personal/social gains children are making.
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20. What

Weaknesses
Weaknesses suggested by parents were:
/

The lack of facilities and equipment.
The lack of academic success and direction.

The excessive noise that persisted throughout

the year.

The lack of firmness with students who don't
care.

The poor screening of students,

The high ratio of students to teachers,

The failure of staff to divide their time
equitably among all students.

The absence of structure in the program,

The lazy student can drift too easily, there-
fore too many students do too little.

The need for students to be challenged and
pushed,

The excessive amount of freedom.

The large number of visitors,

The lack of supervision.,

The inclusion of young children in a program
that is more suited to older children.

Insufficient pre-planning.

S|
aspects of City School should be changed?

Current
Parent

15 (25.9%)

8 (13.8%)

7
7
6
6
5
3
3
2
2
2
1

-

The parents! responses indicated that the school requi:edz”

Better facilities and equipment.

More academic programs, _

An evaluation which would compare the achieve-
ment of its students with students of
other schools,

More structure,

A more careful screening of students,

A policy of compulsory subjects for all with
enforced attendance, ,

A policy of admitting self-motivated students
only.

A better system of reporting to parents.

A policy which would enable it to be open at
all hours,

More teachers to provide a better pupil=
teacher ratio, '

Current
Parent,
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As many parents had already listed responses to a similar question
on "weaknesses" of the program, they chose not to repeat their comments,’
hence the reduced response to this item. The major concerns of the parenta
suggest a need for: : : .

- better facilities and equipment;
- more emphasis on the academic programs;
= more organizational structure;
= greater care in screening student applicants.

21. Please feel free to make any further comments on any aspect of City
School., '

: Responses to this item were exceedingly varied and in many inatances
- were lengthy. Very often, .the parents amplified what they had said in their
earlier responses. For these reasons, only a sample of typical responses is
produced here, '
Actual comments of "current" parents:
-~ "Screening of students is vital and should be dcne on this basis.
Consider: ability to work on their own, a strong self-concept, good

intelligence, and sound emotional development,™

-  "We would like our children to have a greater and consistent confronta=-
tion of academics." :

"When a school advocates further permissiveness and practically a

complete lack of discipline in an already free society, in the long
run, it is bound to fail," . ; =

-~ "We think in time City School can and should be a great success but
there are a few changes that should be made,"

= "I now have a girl interested in people and her surroundings, who

gets along with students and adults alike. She may never be an "egg
head" but she will be a confident, happy person, thanks to City
School " '

- "Disappointing to say the least.n

-~ "I want to thank you for starting the school - I don't know what
would have happened if my son hadn' heard about it."

- "Those students who are preaéntlylin the school who are not motivated,
could be placed elsewhere in the system."

Actual comments of Mprevious" parents:
~ "To the parents of the first students, it seemed that City School was

l thrown together with no proper forethought or planning. The students
N didn't know where to start, and no one could guide them," ;




is

"Perhaps Grade 5 is too young to begin City School after attending
a 'traditional' school.n ' :

‘PIt is gratifying to see such sincere men and’ women putting forth

such efforts to make this new apprgach work, They deserve high
praise,"

nif Gity School is to centinue, 8creening should be made to prevent

other schools from unburdening themselves with their: problems .M

"It's a worthwhile experiment that should be continued, but it
needs. cgntinued evaluation.”
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- SUMMARY

City School, an experimental school run by the Vancouver School
Board, has just completed its first year of operation. It enrolls approxi-
mately 100 students, most of whom are registered in Grades 5 to 10. These
students previously attended more than 4O different schools, largely
Vancouver public schools. There are more girls than boys = approximately
a 3:2 ratio, The students are not evenly divided among the grade levels
with nearly half of them registered in Grades 6 and 7 and only a few regis-
tered in Grade 10, .

An evaluation, mostly carried out during May, 1972, used several
approaches in an attempt to assess students! self-concepts, attitudes towards
school, and achievement. In addition, the opinions of the students and of
their parents on various aspects of City School were obtained on questionnaires.

The Coopersmith Self-=Esteem Inventory was administered to students
in January and again in May. A comparison of the pre- and post~test results
revealed no statistically significant differences. ‘

A School Sentiment Index was given to the students in May to assess
their attitudes towards several aspects of s8chool. These attitudes seemed to
be above average in all areas except ""Learning," in which they had an average
rating. In comparison with student~ from several Vancouver schools, the
"attitudes towards school™ of City School students tended to be similar at
the lower grade levels (Grades 5 and 6) and slightly more positive at the
upper grade levels (Grades 7 to 10). (See Tables III and IV.)

Achievement Tests in English and Mathematics were given to all
students. Students in Grades 5 to 9 had the Metropolitan Achievement Tests
while the Grade 10 students had the Gates-MacGinitie Reading Tests and the
Beattie Test of Mathematical Fundamentals for Grades 7 to 12, The results’
for City School students were average or higher than the norms on all
subtests, at every grade level, except for the Language subtest at Grade 8
and the Beattie Mathematics Test at Grade 10, (See Tables I and II.) From
this one set of results, there is no way of knowing how much the students have
improved .during the year as their functioning levels were not ascertained at
the beginning of the year. Thus, these results should not be interpreted as
an indication of what the students have learned at City School - they simply
denote the current levels of student functioning. ’

A survey test in Mathematics was administered to all pupils in
Grade 6 of Vancouver schools during the week of May 29 - June 2, 1972, The
scores obtained by City School students on this test were below average com=
pared to other Vancouver schools, : ' -

o Questionnaires were completed by 85 students (approximately 85%)
and 58 parents (67.4%). Retuins were also received from six (37.5%) parents
-of students who withdrew from City School prior to May, 1972.



‘was desirable.
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According to the students, 42.4% of them definitely expect to 7
return to City School in September, 1972; ‘according to their parents, 59.3%
of the students will be returning to City School in the Fall. Nineteen of
the original 100 students had witkdrawn from the school by May. Most of the
students who were leaving City School, as we.l as those who had already with-
drawn, planned to return to a school with a more traditional system, Reasons

given for leaving included:

- having a preference for a school with more structure and/or
academic emphasis; -
- City School is too small to have some of the activities needed
. - or wanted;
= students were not doing enough work at City School;

- & school closer to home was desired. .
The various kinds of "freedom'" found at City School were mentioned
frequently by students and parents. The features of this freedom noted most
often were: : -

- a student can pursue his own interests;

- one can work at one's own speed;

- the child can choose both his activities and when he will engage
in them; ' '

there is a lack of supervision and pressure,

Freedom was a major attraction of the school but feelings about it
were not entirely positive. The lack of pressure seemed to have great appeal
for the students. While parents liked this feature they were less enthusiastic
about it than were the students. .A number of students and parents said that
the lack of pressure often results in not enough work being done by the students,
Even though liking the freedom to work at their own interests and at their own

Speed, many students felt that they would like to have more teacher direction.

Half of the parents said that they did not think that their children
were given too much freedom in selecting their learning activities; however,
nearly a third of the parents thought that their children had too much freedom
in this regard.

~ Related t@ this is the matter of valuntary attendance. Parents were
divided in their opinions on whether voluntary attendance of students at school

., Many students and parents noted that there was a sizeable group of -
students at City School who did not fit into or function well in that kind of
setting. Indeed, they seemed to feel that these students spoiled the school

-and its functioning for the others. There were frequent comments and sugges-
- tions by both parents and students t6 indicate that these students should be

removed from the school. Both the students and their parents recommended that
there should be a screening of applicants to ensure a careful selection of
Students for City School next year, ' R o



In general, the positive aspects of City School, including the
gains made by the students, tended to be largely of a personal/social nature.

Parents and students noted that the children were happier, more relaxed,

more confident, more responsible, and had improved attitudes towards school,
Many students responded favourably to being treated more as individuals than
they thought they had been before. Assets of the school observed by parents
fell into three broad categories:

- the philosophy of "freedom" which permeates the program;
= the superior teaching staff; _
- the personal/social gains their children are making.

On the other hand, the losses made by the students and the disadvan-
tages of the school that were mentioned by parents and students tended to be
more of an academic nature. Only one-third of the parents acknowledged satis-
faction with the academic progress of their children but another third did not
answer this question. Some parents who gave no response complained about the
lack of information on pupils' academic progress which they said made it
impossible for them to comment on its adequacy,

Many students and parents. felt that one of the school's greatest
handicaps was the inadequacy of its buildings and equipment. The facilities
were designed for children at the primary level and are, not surprisingly,
unsuitable in some ways for older children. The features noted most often as
being inadequate were the library, the science equipment, and the facilities
for Physical Education (lack of a gymnasium, in particular).

Other weaknesses of City School noted by parents and students throughout
‘the questionnaires were: . ' :

- students don't do enough work;

=  the school lacks structure;

- there is not enough academic emphasis;

- some students make it hard for the others to work and have a bad
effect on the school generally;

- -the school is too far from home and friends.

Most parents did not note specific losses that their children had experienced

since going to City School.

More positive than negative comments weré'mada, particularly by the '
students. : , - A

: There was commendation by parents and students of the high calibre
of the teachers at City School. The friendly student-teacher relationships
possible at the school were especially appreciated. There were some comments
to the contrary but these were in the minority,

- One of the points made most often by the students and the parents
was that the lack of structure and - organization at City School seemed to create
and to contribute to many difficulties. ‘Many students objected to various

signs of disorganization, such as:
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- poor attendance at '"clagses;"

- insufficient number of academic classes;

= . constant noise throughout the whole school;

- mess around the school;

= students who interfered with the activities of others,

Many parents and students suggested that there shoild be more structure and
organization to combat these problems., Specific suggestions indicated that:

- there should be more rules with enforced discipline;

= there should be more organized or regular kinds of classes of an
academic nature; } R

= there should be some compulsory subjects;

- attendance at the school and at classes should be required;

= there should be greater pressure on the students to set goals and
work towards them; :

-  there is a need for establishing and maintaining quiet areas for -
working in the school (the library was suggested by several).

_ Based on this assessment, it is not possible to say with any degree
of confidence how well some of the objectives of City School are being reached,
There were indications that some measure of success has been reachéd in the
attainment of at least two of the objectives, These are:

- to provide for the exploration of areas of interest not normally
' available in schools;
o explore the community and become practically involved.

The timetable and questionnaire responses suggest that a large variety of
subjects fér study was available and that many assorted field trips have
occurred. A more comprehensive evaluation over a full school year, that would
include both pre~ and post-testing, should provide more accurate information
on the attainment of objectives. This might be considered for the upcoming
“school year of 1972-73. ' '

; In conclusion, parents and students like many aspects of City School
but feel that some changes are required. Generally, it would seem that they
think it is too extreme in certain ways and that there should be greater
moderation in these respects at City School. ' '

-0 -
"Avoid Extremes; and shun the fault of such
Who still are pleas'd too little or too much."

Alexander Pope - Essay on Criticism
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APPENDIX A

SCHOOL _SENTIMENT _INDEX

Intermediate Level

Directions: On your answer sheet please show whether each of

these sentences is true or untrue for you by marking "true" if

the sentence is true or "untrue' if it is not true,

For example:

True Untrue
1. L7 éﬁi? 1. My class is too easy
2. X7 £Z7 - 2. 1'd like to stay at my

school always.

There are no right or wrong answers, so respond to .each item as

honestly as you can, Do not write your name on your answer sheet,

Instructional Objectives Exchange
' Ccopyright 1970 o
~ Box 24095 N
Los Angeles, California 90024
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True Untrue

1. Other children bother me.when I'm trying to do
my school work, : .

2, My teacher always tells me when she is pleased

with my work, | ( L7 [T

3. My teacher is interested in the things | do outside

of school. _ 7 L7
b, ,Easﬁ morning | look forward to coming to school.. L [7
5. This school is like a jail. - | L7 L7

6. In our class, we often get & chance to make decisions

together, 1 ' L7
7. | often feel rushed and nervous in school. L7
8. My teacher gives me work that is too hard. - L7

9.  Other children often get me into trouble at school. L7 77

10. My teacher seldom tells me whether my work is good

or bad. . : 7 L7
11, My teacher iistEﬁéKté what | have té 5ay. VZ::?
12, 1t Is hard for me to stay happy at school, L7
13. I follow fhe rules a.i:) Séhﬂﬂ]g: ;

4, There are many different activities at school from

L7

L7

L7

L7

which | can choose what | would ]ike to do, ' [—7  [~7
7

{7

—7

L7

15.  When |-do something wrong at school, | know | will
get a second chance, : :

i s g i NG, e

yamvi
16, My teacher gives me work that is too easy, Va4
17. 1 often must do what my friends want me to do, LT

3 ,
18. My teacher tries to make school interesting to me. 7

19. 1 try to do my best In school, 1 L7

20. - My teacher does not care about me, ' - LT i
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21,

22,

2h,
25.

2.
27.
28,

29,

30.
31,
32.

33.

34,

35.

37.

38.

- 35!

4o,

School giVES'mE a stomachache,

The principal of my schaal is friendly toward
the children.

I get as many chances as other children to do
special jobs in my classroom, :

My teacher does not QIVE me enough time to

.finish my work,

The other children in my class are not friendly

- toward me.
In school | have to remember too many facts,

I Tike to do school work at home in the evenings.

My teacher doesn't understand me,

I often get headaches at school.

- The prinéipaf‘ﬁ main job is to puniéh children,

My teacher treats me fairly. ,

My teacher makes sure | always understand whaﬁ

she wants me to.do.

I really like working w:th the other ﬂhl'dFEﬁ
inmy class,

| would rather learn a new game than play one
I already know,

I'm éfraid to tell my teacher when | don't
understand something,

| Feel_gaad when 1'm at school,

| get scared when | have to go to the aFFnﬁe

jat schaﬂl

My teacher unfairly pun?shes the'whaie class,

| get tired of hearing my teaiher talk all the
time, :

Szh;cl Is a good p]acerfarVmagingmfrjends,

True
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hi,
L2,
L3,
Ly,
Lsg,

he,
L*?é

L8,
h9.
50,
51,
52.

o,

55.

56,
57.

I wish my class could have this teacher next year;
I lTke trying to work difficult puzzles,
My teacher scares me,

I like to stay home from school,

When | have a problem on the playground at recess,

I know | can find a nice teacher to help me,
I don't like most of the children in my class,

My teacher is not very friendly with the
children. '

The biggest réason | come to séhagi is to learn,
My teacher is mean, ' -

! am embarrassed to be in the class i?m in,

My teacher grades me fairly,

I think a necw child could make friends easily In.
my class,

| feel like my teacher doesn't like me when I do
something wrong, ,

There are too many children in my class,

Mhen 5 new child comes into our class, my friends
and | “ry very hard to make him or her feel happy.

My teacher likes some children better than others.

| Fegl,unﬁappy if | don't learn something new in

school nach day.

. When | do something wrong, my teacher corrects

me without hurting my feelings,
I lTike uchool better than myEFrFends do.

I hava to share béaks with other children too
often at school. )

o

L7

L7
L7

=7

L7

- LZ77
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Untre
L7
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L7
L2

L7



61,
62.

69.

70.

71.
72,
73.

7,

75,

! know what my teacher éxpects of me,

My teacher is often too busy to help me when
f need help,

| want to be a very g@?d student,

My tea;h;r does not scare the children.

| often feel lost at school,

My teacher usua?!y expla!ns thxngs too slowly,
There's no privacy at school,

Older children QFten boss my friends and me around
at school,

At school other people really care about me.,

I would rather get books for my birthday than
toys or clothes,

I would rather eat lunch at home than at schaol,
My teacher bosses the children around,

The children in my class nearly always obey the =
teaﬂher

We change Fram one subject to another too often

in my class,

I Tike my téacher-

True

L2777

-
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L727

o7

L7
/=7

£27

L7
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L7
L7
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APPENDIX B

LA

EC 074123

SCHOOL SENTIMENT INDEX

e

Secondary Level -

Directions: For each statement, indicate the extent to which you agree or

disagree by marking the answer sheet:

A) il you strongly agree

B) if you agree

C) if you disagree

D) if you strongly disagree

I r oty R Y OIE E TR PR LRI Sy

el L0
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12.
13.

14,

15.

16,

17.

18. -

20.

My teachers rarely explain to me why I deserve the grades I earn on
agsignmoantg and tests.

I do my best in school,

My teachers are interested in the things I do outside of school.
Each m@rning [ look forward to coming to school.

My school has too many rules.

My teachers allow students some choice in what they study in glas g.
I often feel rushed and nervous at school.

My teachers give assignments that are too difficult.

Students. here aren't very friendly.

My teachers try to make their subjects interesting to me.

I hate having to do homework.

My teachers are interésted in what I have to say.

When I'm at school, I'm usually unhappy.

This school is run like a prison.

In most of my classes, individual students can choose assignments which are
interesting to them. :

If I did something ﬁréng at school, I know I would get a second chance.

My teachers give assignments that are just busy-work.

I enjoy working on class projects with other students.
My teachers really like their subjéf;tsi

I would rather learn a new sport than play one I already know.,

- My teachers are personally concerned about me.
School depresses me.

. Whenever I'm called to one of i;fhe',‘afﬁ;:eéats‘ehgél,' 1 feel upset.

there is"too much pressur




25. My teachers give rne‘tc:@ much work.

26, School is a good place for 'fﬂa];:ing friends.

27. My teachers are boring.

28. Ilike the challenge of a difficult assignment.

29. My teachers don't try to understand y:Dun,g people.
30. Ista-y home from school whenever I can,

31. My classes are too big. |

32. I'm very interested in what goes on at this school.
33. My teachers explain assignments clearly,

34, In schcegl I have to memorize too many facts.

35. The madin reason for going to school 15 to learn.

36. If I had a serious problem, 1 don't know one teacher in my school I could go to.

38, My teachers have encouraged me to think for myself,

39. My teachers have been fair to me.

40. I usually don't get iﬂvglved in many school activities,
4], MY teachers won't give me any idea of what will b{é on their tests., - :
42, I reaﬁy like most of the kids at this school. |
43. My teachers don't allqwima f:a be creative, 7 ' i
44, TE?‘Gh?S, recognize my right tt-:salt:liffereﬁt opinion,
éS I get tired of listening to my teachers talk all the’i time. ‘ . " : -
46, I attend many Sx:héi;l.eveﬁfsi

47, I like to t;iik to my teachers after class.

;k" A 48, Ithink rny teé:ﬁg:s—,é:éifgé -élﬂ%f’ashi@ned.




51

49. I really feel I'm part of my school,

50, My teachers frequently show a lack of preparation.

51. It is difficult for 2 new student to find friends here.

52. Ihave a good relationship with most of my teachers.

53. My favorite classes are those in which I learn the most.
54. I would like to go to school all year long,

55. Each September I look forward to the‘begi’nniﬁg‘of school.
56. Our school is sp large, I often feel lost in the crowd,
57. 1 usually get the grade I deserve in a class.

58. ‘M’y teachers are friendly toward the students,

59. Itryto do good work in my class.

60. My teachers still respect me as a person even when I've done poorly an;rﬂy
school work.

61l. I like school better than my friends do.

62. Thére's no priva;:y at school.

63. My teachers let rne know what is expected of me.
64. I enjoy the social life here. |

65. My teachers grade me fairly.

66. There are many closed groups of students here.

P e St s s i BRI bt 45+ e o

67. My teacﬂiefs like w-c:rking with yorung people. -
68. I often lz;uy books with my own money. =~
- 69. My teachers are too écncérned with discipline.
70. I liked sch_@gl‘bétter when I was in elementary school than I do now, ' ;

T1. At Séhéél,' gtherlrﬁxecp_ller rej;}aiij;afe_abaﬁ;t me. - . =

12, E;'thogghr._1;:aﬁid_win;ifdlik‘éﬁm]z{gnjféffaﬁéiectedsmaéﬁt body office. - . |

.. 73, My teachers will discuss. grade




79.
80.
Eli

82.

83.

My teachers just don't care about students if they're not going to college.
I do more school work than just what is assigned,

Teachers at my school cannot control their classes.

My teachers give me individual help Willinglly-;

Lunch time at school is not fun,

My teachers are often impatient.

If I had the choice, [ wouldn't go to school at all,

My teachers have ''pets'',

My teachers often waste too much time explaining things.

I follow the school rules,.

[




