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Foreword

Madalena Cruz-Ferreira

Independent Scholar, Singapore

The claim that ‘The earlier, the better’, for purposes of language learning,
currently stands as an unquestionable nugget of wisdom. Sound wisdom,
however, arises from questions confronting what we think we know with
factual knowledge. This is precisely what this book does, by providing readers
with timely evidence to enable critical assessment of this claim. The cogent
insights that this book affords about the what, the how and the why of early
language learning (ELL) show that the evidence is both sobering and
heartening.

Sobering, first, in the candid account of ELL initiatives that fell short of
intended goals, due to factors as diverse as inadequate teacher qualification,
lack of funds, and governmental deafness towards published research findings;
and second, in laying bare resilient misconceptions about language matters.
These include mistaking languages for mere inventories of sounds, words and
grammar rules, assuming that teaching languages to young learners requires
no dedicated training, and entertaining paradoxical myths about multilingualism
itself, concerning its purported beneficial and/or detrimental ‘effects’ among
users of more than one language. Factors and misconceptions such as these,
while having nothing to do with (early) multilingualism, do rub off on our
understanding of it, because they shape language-related decisions and
programmes.

In contrast, the wealth of evidence collected in this book is heartening, 
in that it shows beyond doubt that ELL works, wherever and whenever its
agents choose to inform and engage themselves. Regardless of whether ELL
implementation results from top-down statutory rulings or from bottom-up
public demand, this book also supports the core point that language learning
has little in common with traditional views of languages as ‘school subjects’.

Learning languages cannot simply mean learning the language(s) in question,
because languages are there to serve our everyday needs, from exercising
thinking skills to demonstrating good manners. There are indeed many, diverse
‘languages’ to be learned as a child, not all of which can be spoken, or written.
Parents and teachers know this, whether they are aware of it or not, because
they nurture children. Parents and teachers also know the children in their care



through their shared daily interactions, and therefore know best which content
and method favours their learning. This book is rich in practical guidelines on
how this knowledge can be brought to bear upon language teaching and
learning in home or school settings, through the use of customized resources
that go beyond strict curricular frameworks.

It is particularly refreshing to find real-life evidence of how children’s natural
inquisitiveness can be successfully incorporated into language teaching.
Children’s knowledge about the world likewise seamlessly integrates into the
learning process, in order to nurture awareness of differences, whether cultural,
ethnic or linguistic. Familiarization with the differences that are part and parcel
of everyone’s life in turn boosts sensitivity to one’s and others’ emotional and
social identities, fostering respect for those differences. Children’s curiosity
about their own and others’ budding or well-established multilingualism is also
called into play. Regardless of which language is being taught, and regardless
of everyone else’s competence in other languages where the teaching takes place,
children are encouraged to make use of their whole linguistic repertoire,
because this is what multilinguals naturally do.

This is why the ELL methodologies reported in the research presented here
emerge as practicable and, not least, enjoyable. They engage the children with
what engages them, both intellectually, through letting them ask questions and
negotiate answers, and physically, where all five senses find their due role in
the learning process. Drawings, mimic, role-play, songs, chants, dance, indoor
and outdoor activities complete the battery of teaching resources, because this
is how children naturally learn.

Children are children wherever they may happen to be born. The studies
collected in this volume reflect this awareness, by offering an invaluable buffet
of possibilities to serve all language learning settings, from home to school,
from isolated small villages to cosmopolitan mega-cities. The take-home
message is a can-do approach to early language teaching, empowering parents,
teachers and, crucially, the children to engage in learning as a shared
construction.

xviii Foreword
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Introduction

Sandie Mourāo and Mónica Lourenço

Motivations

1979 was proclaimed the ‘International Year of the Child’ by the United
Nations Educational, Scientific and Cultural Organization (UNESCO) and one
of the many initiatives to celebrate this year was the compilation of an edited
volume, Teaching Foreign Languages to the Very Young (Freudenstein, 1979). The
volume was the result of a Round Table meeting, which took place in Zurich,
and was organized by the Fédération Internationale de Professeurs de Langues
Vivantes, who brought together experts in the teaching of languages to children
aged 4 to 8 years old. There were nine chapters in this volume, covering both
theory and practice in relation to teaching and learning with young children. The
chapters made reference to learning English, but also French and German, as a
foreign or second language and the majority were related to working with children
in pre-primary education. One of the optimistic hopes for the book was that it
would ‘lead to the growth of new activities in this field’ (Waespi, 1979, p. xi).

This was 35 years ago and since then publications in English have emerged
that further discuss research and the theoretical underpinnings of language
learning with child learners1 (see, for example, Brumfit et al., 1991; Cameron,
2001; Daloiso, 2007; Davies and Tarona, 2012; Enever, 2011; Enever and
Moon, 2000; Haznedar and Uysal, 2010; Kennedy and Jarvis, 1991; Moon,
2000; Murphy, 2014; Nikolov, 2009; Nikolov and Curtain, 2000; Nikolov 
et al., 2007; Pinter, 2006; 2011; Rixon, 1999). Several of these publications
use the term ‘young learners’, commonly referring to children from around
the age of 5 to 12 years old.2 Others use ‘children’ as a referent, alluding to
‘preschool’ through to early adolescents (Pinter, 2011), or children from 6 to
12 years (Moon, 2000). Still other publications refer to ‘early [foreign language]
learning’, writing about children in primary education (Daloiso, 2007; Enever,
2011; Nikolov, 2009), or children from 3–14 years old (Davies and Tarona,
2012). Although some refer to learners who, as yet, do not attend compulsory
education, to our knowledge, no publication has concentrated solely on the
dissemination of research into second language learning in formal learning
contexts with children under the age of 6 years, despite a growing interest in
this age group (Murphy, 2014; Rixon, 2013).



At a European level, in the last decade, second or foreign languages are
being taught to children at an ever-younger age. In the most recent Eurydice
report (2012), two countries were shown to officially introduce a foreign
language into their pre-primary curriculum: German-speaking Belgium at the
age of 3 years and Malta at the age of 5 years. Ten out of 17 Autonomous
Communities in Spain also provide a foreign language programme from the
age of 3 years, the remaining Autonomous Communities from the age of 
6 years. By September 2015, Cyprus will have phased in the teaching of
English as a foreign language from the age of 5 years. A further six3 European
countries begin foreign language learning at the age of 6 years, when starting
compulsory education. This is equivalent to just over a third of the European
community officially implementing second or foreign language teaching to
children of 6 years and under. Yet, very little published research exists to support
teachers, teacher educators and policymakers.

The main reason for our edited volume is to fill this void, by bringing
together research into theory and practice in the field of language education
with very young children, that is, children under the age of 6 years old.

Early years education and second language learning

The title of this volume is Early Years Second Language Education. ‘Early years’
is a well-used term referring to educational programmes offered to children
below the age of formal entry into compulsory education, usually 6 years old.4

‘Pre-primary education’ is also used by contributors to this volume, but refers
more specifically to educational programmes intended for children from age 3
to the start of primary education. These are designations we feel clarify the age
group we are discussing and bring them in line with general education policies
– we prefer them to the more widely used terms prevalent in English language
teaching such as ‘very young learners’ or ‘young learners’ (see also Ellis, 2014).

Other terms we have opted to employ throughout the volume are ‘first
language’ as opposed to ‘mother tongue’ or ‘native language’, subsequently
abbreviated to L1, and ‘second language’, abbreviated to L2. The latter refers
to both foreign, second, third or fourth language learning contexts. Where
appropriate, authors have identified whether their chapter refers specifically to
foreign, second, bilingual or multilingual situations. We are aware of the
academic discussions around our choice (see, for example, Hall and Cook,
2012), but feel these continue to be acceptable terms and recognized by all in
the areas of language education, learning and acquisition studies.

Early years education corresponds to ISCED level 0 programmes (Unesco,
2012), which are typically designed with a holistic approach to support
children’s early cognitive, physical, social and emotional development and to
introduce instruction outside the family context. These programmes are charac-
terized by a learning environment that is visually stimulating and language-
rich, fostering self-expression, language use for meaningful communication and
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the development of logical and reasoning skills. Children are also introduced
to alphabetical and mathematical concepts, and encouraged to explore the world
around them. Gross motor skills and play-based activities are used as learning
opportunities to promote social interactions with peers and to develop skills,
autonomy, and school readiness (ibid.). There is no mention, as such, of the
learning of another language apart from the development of the language of
schooling, which may or may not be the child’s L1.

Nevertheless, at a European level, reports stress the importance of ‘teaching
at least two foreign languages from a very early age’ (European Commission,
2003, p. 7), making this one of the main objectives of the European Union
language education policy. The introduction of an L2, particularly in a foreign
language context, is regarded as an enriching experience that brings considerable
benefits in terms of a child’s personal and academic development. It enhances
competences such as comprehension, expression, communication and problem-
solving, enabling children to interact successfully with peers and adults, as well
as fostering understanding and respect towards other languages and cultures
by raising awareness of diversity and of cultural variety. These are often pointed
out as the main reasons underlying the introduction of languages in the early
years (Beacco et al., 2010; Edelenbos et al., 2006; European Commission,
2011a).

In an attempt to rectify the lack of documentation to support language
learning at pre-primary school level, a Working Paper was produced that
attempted to ‘draw attention to the conditions for success – and potential pitfalls
– of early language learning by furthering the debate and proposing tried and
tested solutions’ (European Commission, 2011a, p. 4). These guidelines
recommend that early language learning ‘should not foster languages as a
specific subject but rather as a communication tool to be used in other activities’,
and that ‘it should be integrated into contexts in which language is meaningful
and useful’ (ibid., p. 14). A review of member state practices provided ‘little
evidence of agreed processes, uniformity of approach or established indicators
of achievement’ (ibid.) – the accompanying good practice documentation is
evidence of this, but it is pleasing to see that a number of different languages
are being introduced (European Commission, 2011b).

According to Edelenbos et al. (2006) a variety of language learning models
are found in pre-primary education. These include the formal teaching of an
L2, usually English, often taking place just once a week; a more flexible
approach, relating the L2 to other aspects of the curriculum, e.g. science and
geography, but with limited time provision (Content and Language Integrated
Learning – CLIL); a language awareness model, not dealing with one additional
language alone but instead giving access to a number of languages and cultures,
in order to develop underlying skills such as metalinguistic awareness and
intercultural sensitivity; and provision of increased time and intensity in the
form of a bilingual or partial immersion education model. Consequently, as in
primary education, children are receiving language learning experiences of
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varying types, in quantity and in quality (Rixon, 2013) and many of these
experiences are not in accordance with the suggested guidelines (European
Commission, 2011a).

In all, very little concrete evidence is available about language learning in
the early years – Will the experience of learning two or more languages during
early childhood provide the child with cognitive benefits? Which methodologies
and approaches can be used and are being used successfully to teach children
languages? What are the benefits and potential pitfalls of these approaches? What
are the ideal qualifications of early years L2 teachers? How can we support
parents to teach other languages to their children? Answers to these questions
and others are addressed in this edited volume.

The chapters

Drawing on a synthesis of theory, research and practice, the collection of
chapters in this book make an innovative contribution to the literature
concerning L2 learning in the early years. It explores language learning in a
wide range of geographical contexts, with contributions from 15 different
countries – Bulgaria, Czech Republic, England, France, Germany, Italy, Japan,
Latvia, Portugal, Republic of Cyprus, Romania, Slovakia, Spain, Sweden and
Turkey. Many of the contributors are sharing their doctoral research in this
area; much of this is empirical work and evidence that, finally, early years
language learning is garnering interest in the academic world. Other
contributors are providing reports on research they have undertaken through
European funding or related to personal or national interests. Their chapters
discuss teacher education, policymaking, country case studies, school and home
based projects, code switching and language use, as well as a variety of
methodologies and approaches. They cover a wide range of contexts, including
second and foreign language learning, immersion and bilingual education, and
plurilingualism, all with children under 6 years old.

The book is divided into three sections, each with five chapters focusing on
three different perspectives related to early years language learning: ‘Focus on
the child’, ‘Focus on classroom approaches’ and ‘Focus on teachers and parents’.

Part 1, ‘Focus on the child’, brings children’s voices into the research that
is reported, with results and recommendations highlighting, above all, the child
language learner. This section begins with a chapter by Belma Haznedar who
provides a critical review of the ‘Cognitive and linguistic aspects of learning a
second language in the early years’. Drawing on examples from research
conducted with bilingual Turkish–English children learning the L2 in a pre-
primary context, Haznedar discusses key characteristics of L2 learning, focusing
on acquisition stages and pervasive error types, highlighting potential implica-
tions for language teaching. Haznedar concludes that, in a similar manner to
young bilinguals learning an L2 in naturalistic settings, children learning an
L2 in a classroom setting may not learn new linguistic forms instantaneously
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in the first two or three months of exposure. Children need exposure to the
L2 before language acquisition can take place, which raises the question of
quantity and quality of input in early L2 learning.

Chapter 2, written by Kristin Kersten, complements much of what the
previous chapter has outlined. Her chapter, entitled ‘Bilingual preschools: lan -
guage acquisition, intercultural encounters and environmental learning’, shares
some of the results from a Comenius project involving learning English as an
L2 in pre-primary schools in Belgium, England, Germany and Sweden, and 
in a bilingual Zoo-Preschool. Kersten’s discussion supports the notion that L2
learning depends, among other things, on L2 contact time, intensity, and
educators’ teaching principles. Of particular interest are her examples showing
how being in an L2 context might help young children develop successful inter -
cultural competence strategies and environmental awareness.

Following the assumption that approximately half of the children in Europe
grow up in bi/multilingual and bi/multi-literate environments, in Chapter 3,
Nayr Ibrahim shares the results of a study that investigates how two 5-year-
old twins appropriate and display their multilingual identities across multiple
educational contexts. Her chapter, entitled ‘Perceptions of identity in trilingual
5-year-old twins in diverse pre-primary educational contexts’, uses a multi-
method approach collecting data from an out-of-school English literacy course,
a mainstream French classroom, and a Korean heritage language programme.
Her results suggest that children mediate their identity construction through
real people, tangible places, and lived experiences that have value for them.
Her conclusions point to the importance of all those involved in the children’s
lives playing a role in nurturing the children’s multiple literacies and identities,
in order to help them become competent and confident multilinguals.

Remaining with a focus on children’s voices, in this case their reactions to
literature, in Chapter 4, Sandie Mourão shares research showing that pre-
primary children’s literary response to L2 picturebooks enables language
development. In her chapter, ‘Response to picturebooks: a case for valuing
children’s linguistic repertoires during repeated read alouds’, she suggests 
that the multimodality of picturebooks is overlooked when using these for 
L2 learning, and argues that illustrations in particular support children’s
spontaneous response, which can be in both Portuguese (L1) and English (L2).
Using excerpts from children’s talk during repeated read alouds, she highlights
how the children’s linguistic repertoires contribute to their literary and L2
development. The chapter concludes with implications for selecting and
mediating L2 picturebooks, advising teachers to recognize how different
responses contribute to individual interpretations.

Continuing with the theme of using literature to research children and
language, in Chapter 5, Anna Bylund and Polly Björk-Willén report on an
incongruous activity – the reading aloud in Spanish of a picture storybook to
bilingual Spanish–Swedish children, by a teacher who does not speak Spanish.
In their chapter, ‘Multilingual becoming in reading: A picture storybook-
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reading-assemblage in early years education’, Bylund and Björk-Willén follow
the Deleuzian theoretical concept of ‘assemblage’ to map how a picture
storybook reading practice works, and what and who play important roles in
it. Bylund and Björk-Willén conclude that their interpretation of a sequence
of recorded read aloud events highlights an understanding of language learning
as a collective arrangement, where many different elements play important
productive roles. They urge us to lessen the emphasis on the role of the
competent adult speaker, in favour of the other active parts of the constant
(the children and their linguistic repertoires, the book, the school and its
language policy) to enable a never-ending multilingual becoming.

Part 2, ‘Focus on classroom approaches’, shares research that explores the
possibilities of diverse methodologies and approaches for L2 learning in the
early years. Chapter 6, written by Sophie Ioannou-Georgiou and entitled ‘Early
language learning in Cyprus: voices from the classroom’, documents how an
L2 English pilot programme, in pre-primary schools in the Republic of Cyprus,
has contributed to the implementation of national policy in relation to the
teaching of a foreign language through the use of CLIL. Ioannou-Georgiou
investigates the attitudes of teachers and children towards language learning
and the pilot project in particular, and concludes that despite a relatively small
percentage of school time dedicated to the L2, beneficial results are evident
with regard to the development of attitudinal, intercultural and linguistic
targets in the children. Her research highlights the importance of providing
systematic support and in-service training for teachers throughout the first years
of their involvement in teaching an L2 in a pre-primary context.

The Narrative Format method, an approach that has been widely used in
Europe since the 1990s, is the focus of Chapter 7, where James McElwee shares
research into learning L2 French in England. In his chapter, ‘Introducing
French to pre-primary children in the North East of England: the Narrative
Format approach’, McElwee focuses on children’s ability to retell stories, 
or formats, in L2 French. His results highlight the benefits of the Narrative
Format approach in supporting early years practitioners with a low level of
French, as well as the advantages it brings to children from low socio-economic
backgrounds, as well as to boys. He also indicates that providing continuity
once starting in the early years is essential to the success of any language learning
model.

The possibilities put forward by the awareness to different languages in the
early years are the focus of Chapter 8, where Mónica Lourenço and Ana Isabel
Andrade look at plurilingual education in their chapter entitled ‘Languages
and diversity in pre-primary education: towards a broader and integrated
approach’. In Lourenço and Andrade’s research, pre-primary children took part
in awakening to languages sessions aimed at developing phonological awareness
(PA) through exposure to and analysis of different languages. Results from their
project are used to suggest a possible set of characteristics that can help teachers
devise a curriculum for diversity in the early years, these include: meaningful
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and integrated learning experiences, the promotion of change, the development
of positive attitudes towards others, and flexibility towards curriculum guide -
lines. Their chapter demonstrates that education for diversity educates children’s
hearts and minds in a holistic manner, and develops their global and intercultural
awareness.

With a view to raising awareness of the role that listening skills play in L2
learning at an early age, Chapter 9 discusses ‘Active listening for second
language learning in the early years’, and is written by Teresa Fleta. Fleta gives
an overview of the importance of teaching aural skills in the L1 and the L2,
provides information on awareness-raising practices that promote holistic and
learner-centred learning, and shares examples from her practice in Spain with
children in L2 English settings. She describes a series of simple, multisensory,
multimodal practices and concludes that as children learn an L2 implicitly and
subconsciously by listening and by talking, active participation through listening
is key to developing the L2.

The last chapter in this part discusses some of the challenges facing teachers
who wish to include technology tools in early years L2 learning. Chapter 10
is written by Barbara Hoskins Sakamoto, who is based in Japan. In her chapter,
‘The role of technology in early years language education’, she reviews the
little research that exists related to technology, L2 learning and the early years,
and presents an online survey conducted with 64 teachers from around the
globe. From this, Hoskins Sakamoto was able to compile a set of best practices
for early technology integration in L2 teaching, focusing on methods that
support language development, which include an emphasis on pedagogy before
technology, the use of developmentally and linguistically appropriate technology
and the importance of using technology as a tool and a resource.

Part 3 of our book, ‘Focus on teachers and parents’, looks at the challenges
the international trend to extend early childhood education provision for
children under 6 years of age brings to policymakers, providers of teacher
education courses and families. The section begins with two country case
studies that mirror the situation in many countries around the world and finally
bring concrete evidence replacing what until now has been merely anecdotal.
In Chapter 11, Monika Černá presents the current situation of early L2
education in the Czech Republic. In her chapter, entitled ‘Pre-primary English
language learning and teacher education in the Czech Republic’, Černá looks
in particular at the need for qualified teachers and language teacher education
programmes. Her discussion is based around official Czech government
documents and reports, and focuses on the issue of who is qualified to teach
English at pre-primary level in the Czech Republic, and whether and how
educational institutions have responded to the early start trend. Černá’s chapter
demonstrates how it can be counterproductive to introduce an early start
strategy in L2 education when there is a critical lack of qualified teachers of
English.
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A similar study from the other half of former Czechoslovakia is presented
in Chapter 12, where Zuzana Portiková looks at ‘Pre-primary second language
education in Slovakia and the role of teacher training programmes’. Portiková
presents results from a more formal study that looked at the current conditions
of pre-primary L2 learning and teaching in the Slovak context. Using a mixed
method approach, Portiková surveyed school directors and early years English
teachers in a region in Slovakia. Her results reveal a largely non-systematic and
often unprofessional approach to introducing an L2 to children. She indicates
reasons for this and makes suggestions for teacher training programmes with
a view to increasing the number of fully qualified L2 teachers in pre-primary
education in her country.

Remaining within the realm of teacher education, Chapter 13 has been
written by Ekaterina Sofronieva, in Bulgaria. Her chapter, entitled ‘Measuring
empathy and teachers’ readiness to adopt innovations in second language
learning’, investigates the extent to which pre-service English pre-primary
teachers were prepared to adopt and implement the Narrative Format approach,
a method that requires a high degree of empathy and specific teacher behaviours.
Through the analysis of video recordings with trainees and children, Sofronieva
is able to show that there is a correlation between certain teacher behaviours,
empathy and willingness to adopt a method. Her chapter includes a list of
successful behaviours that support the development of empathy along with a
set of guidelines for language teachers who are beginning to work with younger
children.

Moving away from teacher education, the last two chapters in our volume
involve projects that support parents in their child’s language learning
experience in an effort to maximize the home environment. Chapter 14 has
been written by a team of contributors: Sabine Pirchio and Traute Taeschner
from Italy, Anca Cristina Colibaba and Elza Gheorghiu from Romania, and
Zlatica Jursová Zacharová from Slovakia. Their chapter, ‘Family involvement
in second language learning: the Bilfam project’, shares results from a European-
funded project ‘Bilfam – Let’s become a bilingual family!’, which involved
families in a language learning experience, using the Narrative Format approach.
Resorting to both face-to-face and online tutoring tools and collecting data
from blog posts and interviews, results from this project identify the positive
results parents achieved, not only in their child’s L2 development, but also in
their own language proficiency. Pirchio and colleagues also highlight the
importance of parents needing to be motivated and persistent if they want to
be part of their child’s L2 education.

To accompany the previous chapter and to finish this volume, Chapter 15
is a report of another European funded project written by Alexander Sokol
and Edgar Lasevich from Latvia. In their chapter, ‘Supporting parents in
building learning activities in another language’, Sokol and Lasevich describe
the ‘Parents As Successful teacherS’ (PASS) project, which provides parents
with tools for building learning activities that promote language learning,
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creativity and thinking skills. Their chapter uses examples of parent–child
interaction to demonstrate how the development of language and thinking can
be integrated within tasks that have been developed through the project. A
number of recommendations are also provided for parents who would like to
begin a language learning and development of thinking experience with their
child, which include the importance of playing rather than teaching, setting
realistic goals and reflecting on the learning experience.

Concluding thoughts

This is the first volume of edited chapters concerned solely with L2 learning
in early years education and we are aware it touches only the tip of the iceberg
– there are issues that have not been mentioned; examples that stand out 
for us are those related to play in L2 learning contexts, emergent reading 
and writing in other languages, the importance of home school links and
collaboration between L2 teachers and classroom teachers. Additionally the
chapters are heavily European in context.

While preparing this volume we contacted contributors who we knew were
actively involved in either working with children in the early years, their teachers
or their parents and with a record of research activity. It is a growing area of
interest by necessity, with no recognized group of researchers working together
in the field, so this was not an easy task. The very nature of early years education
presupposes that education departments and associations working with and for
the education and care of young children would be interested in all issues related
to early years education, but we have found this not to be the case. Early years
education departments generally do not have L2 specialists and language
departments rarely have early years specialists. Journals related to educating 
the very young do not receive articles about L2 learning. Associations for
professionals working in the early years do not include L2 learning within their
remit. We hope that this edited volume will light the spark that will become
a flame for all to see the importance of research and dissemination of good
practice related to L2 learning with young children.

We would like to take this opportunity to thank our contributors for their
perseverance during the process of putting this book together. Initial contacts
were made in 2011, at that time we had no publisher for our book, but each
and every one of the contributors waited patiently as we sent out proposals
and anticipated responses. Their forbearance during the editing procedures and
their hard work and determination in redrafting chapters according to our
feedback has been heart warming and we are eternally grateful to them all for
contributing to making this such a rewarding volume to have worked on.

We hope as readers you enjoy reading the fruits of everyone’s hard work.

Sandie Mourão and Mónica Lourenço
Portugal, April 2014
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Notes
1 According to the United Nations Convention on the Rights of the Child (1990), a

child is defined as ‘a human being below the age of 18 years’ (p. 4).
2 For a discussion around terms used in English Language Teaching see Ellis, 2014.
3 These include Austria, Croatia, Italy, Lithuania, Luxemburg and Norway.
4 At the time of writing, 24 countries/communities belonging to the European Union

begin compulsory education at the age of 6 years (Eurydice, 2013).
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Table 15.2 PASS Phase 1 tasks

Task name Explanation Example

Sorting The child is asked to sort elements Cars can be
divided into groups into groups. The elements may
according to colour, e.g. blue cars, include toys, books,
food items, green cars and red cars trees, etc. To change
the level of difficulty of the task, the parent can define
the number of groups, suggest the criterion for division,
ask for certain elements to be in one group, etc.

Odd One The child is asked to exclude one There are four
soft toys on the

Out element from the group according to carpet: a monkey,
an elephant, a some criterion. To change the level of dog
and a parrot. The dog is difficulty of the task, the parent
can different as it is the only toy that suggest an
element to be excluded, produces a sound give a criterion
to be used as a basis for exclusion or draw the child’s
attention to various characteristics of the elements to be
used for classification

Yes–No The child is asked to find a solution There are
different food items on to the problem by asking the
parent the kitchen table. You have chosen yes–no
questions. The fewer questions one of them without telling
your the child asks to find a solution, the child. He/she
is to ask yes–no better it is questions to find out which
item you have chosen

System Lift The child is asked to take a system lift A
book, going down: parts of the and go up and down to
investigate a book such as a cover, pages, given element.
When going down, illustrations. Going up: elements he/she
is expected to find various where this book is a part, e.g.
parts of the given element. When books on the same shelf or
books going up, he/she is expected to find by the same
author elements, of which a given one is a part continued
. . .

Table 15.2 Continued

Task name Explanation Example

Time The child is asked to drive the time This particular
strawberry was a



Machine machine along the time line of a given seed half a
year ago. Half a year element. When going back in time,
later it will be part of the he/she finds out what a given
element strawberry jam used to be some time ago. When
travelling into the future, the child considers what a
given element may become in some time

What’s The child is asked to think of possible A spoon.
When we are having

Your Job? jobs of a given element in various soup, its job
is to transport the contexts and explain which feature of
soup from the plate to our mouth. a given element will
help it do this job. When we lay the table for the Jobs
should be defined as verb+ object party, its job is to make
the table look beautiful

Good–Bad The child is expected to see both Eating sweets is
good because they positive and negative consequences of
are tasty. Eating sweets is bad an action. First a
possible consequence because they spoil our is proposed.
Then the child is expected teeth/contain too much sugar to
see a possible negative consequence of this action, thus
contributing to formulating a contradiction of doing this
or that

Black– The child is expected to find elements Zebra is both
black and white

White that have two opposite features and (combined in
space). A flower is discover how these opposites are both
beautiful and ugly (combined combined in time). A
watchband is flexible and rigid (combined in structure –
the whole watch band is flexible but each part is rigid)

Appendix 15.2

Table 15.3 Thinking skills that can be mastered when
working with PASS Phase 1 tasks

Task name Skills to be mastered/MY CHILD CAN:

Sorting • notice different features of elements

Odd One Out • group features under parameters

Yes–No • ask strong questions

System Lift • identify parts of elements • find contexts
where elements live • see elements as parts of other



elements

Time Machine • see the difference between present, past and
future • describe an element as it was in the past •
imagine an element as it will be in the future

What’s Your Job? • define jobs of various elements •
formulate the job of an element in relation to other
elements • see that elements have several jobs

Good–Bad • see consequences of an action • define both
pluses and minuses of an action • explain why an action is
necessary

Black–White • notice opposite features • find an opposite
feature to a given one • combine opposite features
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