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Pastaloszi developed the ides of a comnon elementary education

which would elevete the impoverished muss of the people and equip them with
the means of esteblishing o devent 1ivelihood. Convinced of the velidity
of Rousseau's theories that Netuve begins the edueative process by quickening
the senses, he put his ides of education through observaetion inte practice in
his schools in Switgerland. By the impact ang popularity of his work
“Leoncrd end Gertrude", he schieved recognition in Prugaie, where the gx»étma
was prepaved for the almost universal acceptance of his theories éhz'aué;h the
dissenination of the educationel doctrines of Basedow, Selzmann and von
Réab&w, and the support of Herbort and Froebel. The interest created in
Postalozsl's effeotive methods of teaching iarge,numbera of ohildren to read,
add and write was given further stimulus by “"How Gertrude teaches her Children".
4 After her defout by Napoleon, Prussia twmed with renewed vigour to
Pestalosei's system of popular enlightenment ss the one means lef's to regain
her glory. Since his system depended for success on Lhe vegulay supply of
troined teachers, Prussia sont students o be tyained by him end established
taaehar training institutes to provide a professionally trained corps of
teachers imbued with the Pestelozsian spirit to work in the i:aw state
elementary sohvols. Here the surriculum was oxpanded end the courses of
instruction based on Pestelonzl's teachinga.

Once Prussia hai regained her lost powers, the suocess of the new

education was retarded by the opposition of the ruling classes, who fearsd

|



its libevalising influence. Teacher training was yestrioted and teaching
becams & rigld dlscipline. Effiolency wes vegarded as the only measuve of
guocess, education was to sorve the stole, not the Individuel. Pestelosal's
idens could not be oradicated, but they weye lovgely suppressed. His diveot

fnfluence on Frussien education was at an end.
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Pesteloszl developed the idea of o cemmen elementay educeticn
unlch would olevete the impoverished mess of the pecple emd «guip them with
the meens of establishing e decsnt liveliheod. Cenvinced of’ the velidity
of Rousseau'’s theorics that Nature begins the cducetive prescss by gquickening
the senses, he put his idea of cducetion through ebservation into prectiez in
his schoels in Switgerlend. By the impact and pepulerity of his work
"Lecnerd ond Gertrude®, he achioved recognition in Prussie, wiere the growmd
vas prepered for the almest universal ecccptance of his theories through the
digseminatlon of the educationel doctrines of Begedow, Salzmain and von
Rochow, and the suppert of Hezbazt and Frozbel. The intercs: crcated in
Pegtalezsi's effective methods of teaching large mumbers of clildren o read,
old end upite was given further stimulus by “"How Gertrule teaches her Childwen®,

After her defeat by Nepoleon, Prussic turncd with mnewed vigowr to
rostalozgi’s systan of populer erlightenment as the one means left to regain
her glory. Since his sysienm dependsd for success en the regtlar suwpply of

trained {ezchers, Prussia sent students o be trained by him gzad established
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seacher treining irnstitutes to provide e professionally trainel corps of
teachers imbued with the Pestelezzien spirit to work in the nc 7t state
clezontary schools. Hewxe the curriculun was expendod and the courses of
instruction based cn Pestelezszi's teachings.

Cnce Prussia hed regelined her logt powers, the succais of the new

cducation was reserded by the opposition of the muling classes, who feaxed




4 liberelising influence. Teacher training wes resiriclzl and teaching

beceme & rizid digciplire. Lfficicncy wes wegardsd as the «nly measure of
suscess, efucation was to sexrve the state, not the imdividua . Pesteleszi’s
sdess eould nod be eredicaied, but they vere lerzely suppresicé., His dirsct

infliense on Prussien educedion was at an end,

amhes e e



“FHE INFLUENCEZ CF PESTALOZZI ON PRUSSIAN EIE ENTARY

EDUCATION IN THE EARLY NINETEENTH CENTUR™

Being a Yhesis subnmitted for the Degree of

KASTER OF ZDUCATION

In

THE UNIVERSIXY OF DURHAM

by

BRWIN THIEN, B.A,

in

1969



ii

CONIENTS

oo oaoEmes

FRETACE

INTRODUCTION

PART ONE : PESTALOZZI AND FRUSSIA UP TO 1806

1 Pestalozzi's Darly Life and Vork

2 Pestalezzi’s First Literary Attempts - his Theory of
Education

3 Pestelozzi the Schoolmaster - his Practice of Education

& Prussian Bducation in the Eighteenth Century

5 Bducational Developments during the Eighteenth Century
in Prussia

6 Educationel Pioncers in the Bighteenth Century in Gérzany

1 Prussian Zducational Developments in the Late Zighteenth
Centuzy .

8 Pestalozzi's Writings in Prussia

9 Pestalozzl end Prussien Educational Opinion

10 Pestelezzi end Educeticnmel Theory in Prussia.

119 Pes%talozzi end Individual Practical Educators in Prussie

12 Pestelozzi end the Prussien Government

PART F0 ¢ PRUSSIAN-PESTALOZZIANISH AFTZR 1806

13 A New Beginning - the Impetus given to the Adoption o?
Pesmal@m21 s BEducational Ideaes in Prugsia by National
Disaster

14 Reorgenization and Preparatlon for Pestalozzian Educea:ion
in Prussie

15 Pestalozzi end the Prussian Zducation Leaders

Page

iv

>

3

79
83



iii Page
16  The Pirst Steps to Introduce the Pestalozzian llethed

into Prussia g9
17 Pestalozzi's Training of the Prussien Student-Teache:s 93

18  The First Steps to Introduce the Pestalozzian Tralnihv
of Teachers for the Dxementary School in Prussia 1Co

19  The Prussien-Pestalozzian Teecher Training Esteblishnents 107

20 The VWork of Pestalozzian Educational Administrators i'or
Elementery Education in Prussia 115

219 The New Pestalozzian Elementery Schools im Prussia 123
22 Arithmesic in the Prussian-Pestalozszian Elementary School 127

23 Lenguege Teaching in the Prussian-Pestalogzien Elems: tary

School 133
24 Geography in the Prussian-Pestalozzian Elementery Sclcol 142
25 . Dra.wing, llusic, Singing, Religiom, History and Liter:ture

#n the Prussisn-Pestalozzian Elementary Schcol 148
26 Reaction 155
CONCLUSION 161
BIBLICGRAFHY 164

NOT:zZS 168




iv

Popular education in éll civilized countries at the present
time is taken for granted. X% is difficult to realize t1at before
Pestalczzi populer education herdly existed. He was the initiator
of a new movement in education which culminated in a ﬁatiOnal system
of educetion in Prussie in the early nineteenth century. This
revolution in the concept of education was accomplished lergely by his
personal influence on Prussian educational thinkers and edministrators.
I% can be attributed also to the umprecedented enthusiasm and active
interest in education in Prussia at this particular time, inspired
largely by Pestalozzi’s educetional writings and more particularly by
his practical educational example at his schools in Burgdo f and Yverdon.
During the course of the nineteenth century, when other na:ions were
Just beginning to realize the social importance and necess:.ty of the
education of the underprivileged masses, it was to Prussia that they
turned es a model of effective universal education. It i¢ the aim of
this work to establish to what extent and by what means Pestalozzi, a
native of Switzerland, was ablé to influence another naticr”s entire
educationael programme at this particular period of that nation's history.

The thesis opens with a section on Pestalozzi's parsonal back-
ground, end is followed by Prussia's historical educational background.
I am in egreement with Pinloche when he says that: "Ve cannit justly
cr fully éppreciate the work of 2 man who was at the same t.me a
practical worker es well as a theorist on educatiorn unless tre knqw his

life and wriltin 3"01 It is impossible teo present a study of Pestalozzi's
g



widespread influence in Prussia without this insight into his 1life, which
cennot be separated from his educationel theories and exp:iriments, end
his tirmes, which were so opportume for the development of his schemes

on a netional level. This first section closes with an accoﬁnt of the
beginnirg of the penetration of Pestalozzienism into Prusiia up to the
year 1806, which was the twming point for his influence :n that country.

In the second section of the thesis the practic:l educationdl
significence of Pestaleozzi's influence in Prussia, which ras at its
gtrongest in the decade following Prussia's humiliating defeat at the
hends of Nepoleon, is considered in deteil. The intenticn is to show
how the cleose personal ties between Pestalogzi end influential Prussian
leaders, coupled with Prussia’s desire for spiritual regen:ration through
education, helped %o bring ebout fundamental changes of policy in the
lend which opened the way for the practice of the Pestaloziian method
end the adoption of e Pestalozzian curriculum in the elementary schools
and teecher training institutes, until the time when the tiue Pestalozszien
spreit no longer prevailed in Prussis.

In the conclusion an attempt is made to sssess tle significance
of Pestelezgzienism for the Prussian elementary school systen in terms of
its impact dwring the carly years of the century and to indicate the
reasons for its modified influence by the 1820°'s and certaialy by the
tine of Pestelozzi's death in 1827.

Finelly I would like %o =dd that despite the prol .feration of

vorks on Pestalozzi written in German, I have been encourgg:d in under-

taking this research by the dearth of modern works in Engli:th on this
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iopertent educetor, especielly concerning this periocd of :ducational
history. Dven in German no modern bock detailing this pnrticular
aspect of Pestalozzi's influence has so far been publisheds I
gratefully aclknowledge confirmation of this fact by Dr. Enenuel Dejung,
the General Editor of Pestelezzi's Complete Works and Let:ers. Ly
thanks would also go to the Pestalozzienum in Zirich, the‘"Demtsches
Phdagogisches Zentralinstitut" in Berlin, end to Dr. Geor;; M. Ruckriem
of the "Erziechungswissenschaftliches Institut” of the Uniersity of
Harburg/Lahn for the valusble suggestions with regerd to Vibliography

and research material,
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During the course of the eighteenth century, nevz ideas on
education and its function in society began to take shape, Education
was to be censidered as a force which could not enly chaniie the life
of the individual but also promete the reformetion of the whole of
society. This could only be achieved by a well-organized state systenm
of educztion. The eighteenth century was en age of grow.ng nationslism
and government leaders began to see in the schoel an instrument for
making the ration strong end great. This idea of state vducation
already had a sound basis of development in Germeny, although it was
not to be implemented on e wider scale until the beginning of the
following century in Prussie.

Schooling begen to be thought of as a meore actiie process them
before. Qbservational methods and mew studies were intrcduced end the
old sudbjects were taught in new ways and for new purposes. The
educeticnal thinkers of the time were developing new interests in
physical eduvcation; in science and the study of nature, ir the use of
the senses to teach pupils to think for themselves. Theses educational
innovators began to consider the natwre of the child and to adapt their
educational theory and their teaching to the growing child. They
ettempted to determine the stages of mental development anl to suit
their methods and their materials to these steges.

The effort to base education upon child study anl psycholegy
was a merked chavacteristic of the educationel thought of Jean Jacques

Rousseau {1712=1778);, and reached a high point at the begiining of the
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nineteenth century in the attempt of Pestalozzi to "psychologize®
education. By experiment Pestalozzi evolved a new systen and a new
concept of elementary scacoling, which was successfully acopted and
epplied in Prussia. Pestalozzi's 1life was dominated by “he thought
of the regeneration of humanity by educetion: "All my 1if I have
desired”, he vrote in 1801, "and today I still desire one thing alone:
the welfare of my beloved people whose metchedness I feel as it is
felt by fetﬁo1

The publication of Rousseau's work ofrile” in 1762 greatly
stinulated in Germeny and in the German-spealking part of {witzerland
the strivings for educational reform. The general enthusissm created
by this werk was taken adventege of by such educational pioneers as
Basedow, Salzmann and Rochow in Germany, and Pestalezzi ard others in
Svitzerland. The revolubion in educational theory end practice brought
about by these leaders in education, often with the coopsration of
influential statesmen,; was to result in the creation of 2 new type of
elementary scheol in Prussia within the framework of a cerirally

controlled system of education,
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Chepter Ore - Pestalogzi's Barly Life end Uork

Berly influences

Pestalozzi never regerded the teaching given inm the schools
of his time with great respect. Blementary schoolteachirg in his youth
was nothing more than the dull and mechanical yecitation ¢f passages
learnt by heart, and even the higher education of t$he time was to be
criticised: "All higher education was a preparation for tke study of
theology; the sciences were not fostered; nor was indeperdent thinking
encouraged. The teachers wvere pitieble creatures, despiszd end despising
their craft; their corrupt practices filled young Heinrich, ... always
guided by his impulsive heart, with disgust”. '

During the holideys Heinrich used to visit his grandfather,
indreas Pestelozzi, the pastor of the village of H%ngg, which was situated
in the canton of Zlwich. He used to accompany his grandfather on his
visits to the village school, where the letter superintend:d the teaching
done there, assuning the function of educator of the peopl: under his
pastoral care, and standing in intimate relation with home and school.
Despite the techrical weaknesses of the work done in the village school
at Hongg, Pestalozzi described his grendfather's school wih prides
"His school; homwever defective it might be in point of method, was in
living cconnection with the moral 1ife end the home education of the people;
and this cormbined education cultivated effectively and eneigeticelly the
prectice of habits of attention, obedience, industry, end ffort, in
short, laid the essential foundations of e&ucatioﬂ’oz Pe:talozzi’s

sympathy for the poor and underprivileged, his anger over 1heir state
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of ignorance and inability %o help themselves were erousetl here.

Educatiom ernd Develonment

After elementary school end preparatory school; Pestalezzi
attended the "Collegium Humanitatis” (the Zhrich Latin school) and then
wert on to study philology and philosephy at the "Collegiim Carolinum”,

a kind of higher public school, where among his teachers itas Bodlmer; who
taught Swviss history and politics.

0f great influence on Pestalogzi at this time wire the ideas
of Bousscau, whose educational doctrine was ccnsidered by Pestalozzi es
providing a nev impetus end life to education. “lly visiorary tendencies”,
he wroto, "were stimulated %o a pitch of extrecrdinary enthusiasm when I
read that dream boolk (“ﬁmilo”) of his, I compered the elucation which
I hed received at home and at school with that which Rousseau demarnded
for ﬁmile9 end felt hov wretchedly inedguate it all was c... With
Herculean might Roussesu rent asunder the heavy chains whiczh bound the
humen mind; he restored the child $o itseli end education to nature"oz
The boock mede svch a deep icpression on him that he decidel to renounce
the idea of en ecclesiastical career to which he had et this time intended
to devote hinself,

In 1762, after the government of Gensva had cond:mned Rousseau's
a¥nile” and his "Contrat Sccial” as dangerous to the state znd Christianity,
student societies sprang up in Zlrich te further the cause of political
end social reforms. In 1765, with the help of Bodmer; a jroup of students
calling themgelves the "Patricts” founded the "Helvetic Sooiety”, a

novenent for raising the meral standards of the country. Pestalozzi
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became an active member. From the beginning of 1765, th: "Patriots"
issued a journal for the discussion of morel, social, pol.ticel and
educational metters called “The Monitof'gk and Pestalozzi was a freguent
contributor, In one issue of the Jjournal can be found the first traces
of his vocaticn for an educational career. "A young man' , he wrote,
"who pleys such a smell part in his coumtry as I do, has no right %o
criticise, or to suggest improvements; people tell me so nearly every
day of my life. But surely I may be permitted to expresi: my wishes? ...
Would that soms citizen would print e book containing sowd principles
of educaticn in languege simple enough for the huithlest t¢ understand,
and that some wealthy philenthropist would make it possible to distribute
it freely amongst the pesople and that they would read it. But what a

lot that is to wish &11 at oncegn5

Early‘ﬁxpa?iments

ROusseau’s teachings were a gospel to the young men of the
“Helvetic Society”. HHeny of Pestalozzi's friends tock Rcusseau's call
of “"Back to Neturel” literally end entered upon agricultuzal enterprises,
encoureged by Bodmer. Inspired by their example, Pestalozzi went to
study egriculture under Johann Rudolf Techiffeli on the latter's experi-
mentel farm, the “Kirschberg”, in the Bernese Emmehthal. Tschiffeli
had converted a tract of epparently worthless land into a aumbexr of
valugble farms, establighing the welfare of five wvilleges. Pestaloszzi
mrote in a letter to dnmme, the siéter of one of hig friends; Caspar
Schulthess, znd who was later to beccme his wife: “Here I im, and my

heappinegs exceeds all expectation. Tschiffeli is the bes:; of fathers,
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the greatest of farmers. I am going to learn ferming in ell its branches,
end shall certainly become independent of the whole worid 06

After a year with Tschiffeli, Pestalozzi purchaied about fifteen
acres of uncultizted land in the plain of Birrfeld, in the Canton of
Argovie, wanere he intended to make his livelihood as a farmer, living
according to Rousseeu’s doctrine. On the 30th September 1769,
Pestalozzi married Annae ard went to live in e country cotage on his
lend. A further sixty ecres were added with the financic¢l help of a
Zarich benker and Pestalozzi began his agriculturel enterjrise with
enthusiasn. He started to build a house, which was never completed,
end vhich he named the “Neuhof® (New Ferm), where the courle settled
in the spring of 1771, Soon it becane obviéus that this farming venture
was going to end in failure; for Pestalozzi had no heaﬁ f¢r business.
He blamed no-=one but himself for the failure: "The cause ¢f the miscarriage
of my enterpzrise lay not in it but solely in myself and ir my pronounced

incapacity for any underteking demanding practical abilities“a7

she Diary

Despite all his difficulties at this time, Pestsloszzi still
found ¢tine %o devote himself to the education of his son, Jeen Jacques,
as he was significantly called. From the beginning of 1774 he kept a
regular diery, which is the first record of his educational principles;
and his first experiment in pedegogics. The diary contaiis the germs
of most of the ideas which dominated all his educational tiought: to

be in no hurry, to make clear both ¢c the sight and to the understanding,

to develop the senses; to take nature as guide, to attach iiore importance
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to things than to words, to respect the child's dawning liberty, to
assess the psychological moment for instruction.

The influence of Rousseasw is obvious in the diary, but it also
shows Pestalozzi's independence of thought. "Let us melke use of what
is wise in his (Rousseeu's) principles”, he wrote in his “Schwanengesang“o9
Experience taught him that it was at times necessery to orpese nature.
He prescribed regular houxs of work for his son and did nct let the boy's
feelings of affection remain dormant. After these early years of
intensive teaching, the boy's further education remained casual, for
Pestalozzli hed Llittle time $o spere for his som when his house was full

of peor childzen.

Yhe Poor Scheol

Some time before his farming venture at the "Neuhof" failed,
Pestaiozzi“s house hed become a home for neglected children, who were
teught to work énd learn at thecsame time, Pestalozzi's idea was to
teach pcor children to earn their living by their own work as cotton
spinners or weavers and he had added a spimning=-mill to hi3 farm for
this purpese. Vhile working, these children vwere to lear) arithmetic
and the catechism by repeating together what they hed been told. In
the evenings, by vey of recreation, the boys were to do gardening, the
girls coolding and sewing. Pestalozzi hoped to toach them. how to live
self-respecting lives, even in poverty. IHe resolved to g:.ve then an
education suiteble to their condition, even though he was tware of the
difficulties: "It is exceedingly difficult to give the pooi and lower
classes a simple education in accordance with nature, wher« the education

of 2ll1 those whe are not poor or in need is uwmneburel end ¢xrtificial to
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a high degreeﬁo1o

The poor school opened with ebout twenty children between the
ages of six end eighteen. Pestalozzi considered that the true means
of helping these wnfortunatess was "o call forth, and put into action,
the power every humen being possesses of satisfying his needs and deoing
hig duty in his state of lifeonM Consequently educatior. was the first
congideration in his plan., After a time he became wneablc %o supply the
necessary funds for the continued support of his growing institution
hinself; so he had recourse to an appeal for aid %o phila:thropists°12
With the subscriptions he received and thanks to the help of Iselin, the
registrar at Basle, who was now interested in education; Festelozzi was
gble to overcome this first financiel difficulty of his pcor school,
Homeverp it vas not only finamncial difficulty which led %o the eventaul
closure of the school in 1779, Ileny of the children were already
hardened in bed heobits vhen they arrived, and they resenteil beforehend
the kind of influcnce Pestalezzl wished to bring to beer o2 them.

Pestalozzi's attempt to build uwp a self-supportiig industriel
school for poor children had failed. Only the incompletel " Neuhof”
building remained to the Pestalozzi family and they were r:duced to
poverty. [Pestalozzi realiged he hed ettempted too much, hat he had
tried tc carxry on his experiment on a scale quite cut of p.roporticn
with his cepacities. Yet the poorer he became, the stronjer grev his
Z23th in his ideas. He hed tested the truth of these ideis in practice
and he had realized his trte vocation: “ly life is dewoted. o the education

9
of the pooxr; this is what I seek and nothing else®, 3
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Chepier Two - Pesteltzzi's First Literary Attempis - His 'Theory of

Bducation

cococoacos

"The Lvening Hour of a Hermit" - the Formulation of his Educationel Ideas

A period of material poverty on the "Neuhof” f£o..lowed for the
Pestelozzi family., Then, ecting on & suggestion by Isel:n, who edited
the literary journal the ”Ephemerides“»1 that he should continue .the
pursuit of his subject by writing books for the people, Pistalozzi began
to take paét in literery competitions, with great success. His first
literary effort wes a series of aphorisms, published amomymously in the
"Ephemerides” and entitled “The Evening Hour of a Hermit“;2 These
ephorisms furnish "the programme end key of Pestelozzi's pedagogicel
gystem, the plan of a gifted architect who is convinced of the velue of
the work which destiny has prevented him from carrying ou:t’o3

In this work Pestalczzi sees man in his ignoramncs groping blindly
for the truth which is only %o be found in his own nature. "On which
peth shall I £find you, 0 truth, that can raise mé to perfe:tion?“h he
excleims. The infant, learning his lessons of love and .gratitude, is
on the way to it. It begins in his immediate neighbourhord; true hunen
visdon rests fiznly on the basis ofian intimate knowledge f what lies
nearest to it, and on the trained capacity for dealing wisuly with its
most immediate concerns. A1l specialised ecducation must sherefore be
subordinate to this general eim. Lan can never attain the complete
truth, but he does not need it, because his range of kmnovlidge is limited,
The wey of educetion is the way of nature. The minds of children should
thus not be forced into distant fields or be led into the confusion of

mord-teaching before they have been directed tewards tsuth by first-<hand
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acguaintence with the realities of their surroundings; first the thing
or objest, then the word. All men's naetive capacities ani powers should
have the opportunity to develop by use and exexcise. Thé universal aim
of ell education is thevmoral culture of the individual. As men is
fundementelly social, he must be éducatea for society as w:ll as himself.
In this respect the fanily is the greatest educative influsnce. In it
all human relations exre typified and a1l mem's fineést feellings are rooted.
The child's love for his parents is the starting place of iis love for
God, which is the source of all inner peace and restfulness in life,
The rulers of men should see in the relations of fathers t> their children
the ncblest paltern of their own cbligations to their pecp.e. Paternal
and £illel spiri¢ in family end state are the foundations >Ff politicel
ag well as of moral frezdom.

Some of the most cheracteristic of Pestalozzil ‘Aictrines are
suggested in the aphorisms. At the time of their publica;ion, however,

they attracted little notice.

"Leonard and Gertrude” - the Beginning of Pestelozzi's Inf: uence

Pegtalozzi’s next literary venture was a more prﬁctical and
concrcte contribution ¢o the literaturs of social and educitional reform.
The holiday visits tc his grandfather in his boyhood and tle years at the
“"Neuhof" had brought him into intimate contact with the potr and he had
endured poverty himself. These experiences were the sourte of the story
“"Lecnard and Geftrmde"°5 It was published in 1781 and efterwards extended
to four volumes, the last three published in 1783, 1785 ené 1787 respectively.
The neuspepers were full of the praises of this book when the first volume

appeared. It established Pestelozzi's reputation as a writer in Europe,
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even if his true intention cof revealing the mopel degrada;ion of the
country pescple end the means of allevieding it through edication was
not considered.

Pestalozzi intended to create & kind of "people- s catechism,
using the limited concepts of the lowest cleasses, their limgusge, and
their mode of though “né In his simple steorxy of villege life he wanted
to make clear the disastrous effects of a corzupt officig’ dom and to
indicate a meens of improvement. Every household in the villege of
Bonnal suffers from the malicious influerce of Bailiff Hurmel, who is
the local innkeeper end also the land agent. The whole ¢tmosphere of
the village is contaminated and the people have for the mcst part sunk
into poverty and degradation. COne exception, however, is the household
of Gertrude, vho is depicted as the model wife and mother. She is able
to save her husband, Leonerd, from the evil machinations ¢f the Bailiffs.
Inspired by her acticn, Arnsr, the new squire, who is anxious to do his
duty to his pecple, initiates reforms wvhich ultimately leel to the
dismissal of the unscrupulous Bailiff.,

the plot is of minor importence compared with ths vivid
description of the rurel conditions of the time and of the home influence
of Gertrude, Pestalozszi's ideal heroine. Her cheracter 214 her activities
set the exemple for the doctzine which is chaﬁacteristic o> all Pestalozzi's
teachings, thet femily 1life is the greatest of all educatire influences.
In ¢his werk Pestelozzi emphasizes the role of the mother :n the family
end her great ioportance in educatiom. Education has its starting-point

in Gertrude’s living=pocm. From infancy the children exr¢. trained to

contribute to the family's livelihood. In the living-roon work and
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lessons go on simultaneously. As they spin and sew Gertzude teaches
her children to do sums, because "counting is the foundation of order
in ths heed”. She does not hurry them into reading and writing; the
first thing is to teach theo %o speak. She never takes them & step
further than they ere able %o advence from their ovn observation.
"The habit of accurate observation is the first step to practical
viséen®; is the remerk mede by the villege schoolmaster of Bonnal, who
takes Gertrude as his model. lMoral and religious education is given
through the example of.Gertrude's actions rather than by direct teaching,
The general tendency in the novel is the prefereace given to
practice over theory, to the family over the school; to near objects in
the home over recmoter cnes in the outside world. Common sense is
regarded as more important than book-learming. This can e best taught
by father and nother; for no schoolmaster can be to & chill what his
parents ought to be. Pestalozzi considered schocls as neiessary, but
insisted that they must be filled with & parental spirit; Jor to stioulate
a child's ectivity he never appealed %o ambition, rather t» the child's
love of his parents and teachers, his sense of duty, and h..s interest in
the subject. He insisted on the master "never losing siglit of his
responsible position, viz. that he has undertaken to represent the
parents of his pupil; that, as a parent, he must watch over his morels
as well as his literary requirements, he must awvalten reflection before
he fan hope for application; he must suit his lgbours te the taste of
his age, aend pertake with him in those labours in order th:t he may enjoy
them; in short, the heart of the master must be werm in tie cause he has

7

espoused,; or success cannot be hoped for".
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Pestalozzi later asserted in his "Swanscng” thai the home
education described in "Leonard end Gertrude” ocontaeined the germs of
the psychologically eleborated systen of elementary education he pro-

potnded meny years later.

Chapter Three - Pestalozzi ihe Schoolmester — his Practice of Education

Work in the Stens Institube

Despite the years of literary activity which followed, Pestalozzi
never ebendoned the idea of reforming the education of the children of the
poor. It was not until 1798 that he ves given an opportraity to put his
ideas into practice. In Jpril of that year Suitserland vas proclaimed
"Pne One and Indivisible Helwvetian Republic” and & system of centraliszed
government end edministration on the French pattern was eqtablishe&o
Unterwvelden, one of the three cantons waich had founded thz old Swiss
Republic, refused to teke the oath of allegiance to the ney constitution
imposed by France. The French Army marched on Stans, the chief town of
Untervalden, and nassacraed the inhebitents. There vere s> many destitute
children lef% as a result of this devastation that it was lecided to cpen
an orphanage. This institution was to operate according :o & plan for a
poor school already submitted by Pestalozzi and approved b7 the authorities.
Pestelozzi was given charge of the institution end arrived in Stans on
the 7th December, 1798,

Pestalozzi was delighted that his lifelong ambit:.on end his
attempts to ecquire some influence on the education of the poor had at
last found official government recognition. "I was so an:ious to be

eble to realise the great dzream of my life", he wrote, "that I would have
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started vork-in the highest Alps almost without fire and rater, if only
to have & chance to begin"o1 In his "Letter about my tire at Stan§32

he said of his experinent: "lly convictions were at one with my aim cooo

The power of the teacher rust be that of the father in th¢ purity of its
exercise at home cooo I wvished my children ¢to realise at every moment
that ny heart was theirs, that I was sharing their fortunc, and that

their joy wes my joy. I wished ebove all to winm my children's trust

and to make them féel their dependence upon me",

There were £ifty children at first but this numbzr soon increased
to seventy. Uhen the difficulties of the initiel period had been ‘overcome,
Pestelozzi's watiring end single-handed devotion to his task soon showed
astenighing results. The two ccmmissioners appointed to supervise the
experiment were unanimous in their praise of Pestalozzi's achievement.

The secret of his success et Stans lay in the children’s divotion to their
master. xhe lack of a definite plan in his teaching here was intentional;
his methed was to make use of existing circumstences, leariying with the
children end through them. Thus he held neo discourses in order to teach
the children morals, but seized all the occasions furnished by their daily
1i?é in order %o convey a moral code to them. He wemted {0 awaken their
lateat faculties by e procedure he later described as "the result of a
sinple psycholegicel idea’. TUhereas the traditicnel methcd of teaching
started from the material to be taught, Pestalozzi sterted from the child
end centred his education on the child. He tried chiefly to cultivate
"the powers of attention, cbservation, and memory, which must precede the

art of judgement and must be well established before the leltter is

exercised“o§ Uhatever the children learned they had to learn thoroughly;
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the cleverer ones were employed in teaching others.

Under the strain of the unremitting exertions of the work
enteiled at Stans, Pestalozzi became criticelly i1l. It 7as a blessing
in disguise when the French Army;, in June 1799, having bee1 severely
defeated by the Justriens, took over the institute to hous: some of the
exhausted trcops. Pestelozzi was talten by friends to Guriigel, an
Alpine health resort near Berne to recuperate. Eis orphe: school at

a

Stens hes been described as "the cradle of the nodern elem:ntery schoola"&

Jork in the Pcor School in Burgdorf

In July 1799, a place was found in Burgdorf, the second tomm
in the canton of Berne, for Pestalozzi to continue his expcriments.
He started work in the Poor School which was provided for ¢hildren whose
parents were not full citigerns. His teask was to assist tle schoolmaster
there in teaching seventy—three boys and girls,

the conditions Pestalozzi found in this school were typical of
popular education everywhere at that time. The schoolmester, Samuel
Dysll, was a ccbbler by trade. The children répeated their lessons aloud
to themselves most of the time, creating a terrific noise. Under
Pestaelozzli’s direction they began to enswer in rhythm end ke made them
spell out words orally before they were shown them in printo He hegan
with the shoriest words with only one consonant aend one vowsl, then went
on to words of three or more letters. 1In writing end aritimetic too he
spent a long time on the sinplest combinations of letters aid numbers

before advencing to the next stage. He refused to let the children

learn anything by heart which they did not thoroughly understand. Dysli
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regarded Pestalozzi’s efforls with distrust, considering them a "waste
of time" when the children should have been learning their catechism.
The parents held a meeting and refused to alleow their chilldren to be

experimented upon.

Hork in the Dame School in Buxzdorf

Pestalozzi was removed to a small dame scheol rua by a lliss
Stéhli. Here he carried on his experiments to “psychologise” education.
From his birth, he argued, a child learns through sense imprsssions =
nature teaches him. In the same way the teaching given by man should
be "nothing else but the ert of assisting nature's game for achievirg
her omm &evelupment"o5 The course of instruction as well as the material
objects which are to be its instruzments should corxrespond 7ith the
developmental order of the child's faculties. At every stage the child
should not be denied anything alreafy within his cepabilities, nor be
burdened and confused by anything outside his present mental scope;
teaching should thus be psychological. [ost important of all, knowledge
should first be acquired through sense impressions and onl;; later be
expressed in words.

At the end of the scholastic year, in Harch 1800, the Boaxd of
Bducetion reported very favourably on Pestaloszzi's teachin. Their
report pointed out not only the remerkable progress of the children but
elso the suitebility of the new teaching method, which "cotld be applied
at the earliest age at which instruction is givem in the fumily circle,
by every mother, every child that is a little older then tle beginner,
and even by every intelligent servant in the midst of her liousehold

duties"oé As a result of this report Pestalozzi was premuted to the
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Second Boys® School, wiere he became the only teacher of ebout sixty

children between the ages of eight and twelve.

Work in the Burgdorf Institute

ot the end of 1799, as a result of war in Bastezn Switzerland,
a mmber of poor children were evecuated from the cantom ¢f Appenzell,
accompanied by their teacher, Hermann Krusi. Part of Burgdorf castle
vas mede availeble as a school for these children. Pestalozzi was asked
to take over the respomsibility for the education of this group of children
end acquired in their teacher his first assistant. He ap>rlied for the
use of the whole castle and the govermment let him have th: establishment
rent=free, They elso paid him a salery end were willing :o support his
assistants. Some boys from the Second Boys' School,other; from Eurgdorf
tuhose parents were interested in Pesteloszi's experiments, together with
the ippenzell children, formed the nucleus of the new inst:..tution. With
the help of Stepfer, the Minister of Bducation, a "Society of the Friends
of Zducation” was founded in support of Pestaloszzi's enteryrise. To
make his ideas lmown to its members Pestalozzi wrote a shoi't report called
" The Method“,7 which begins with the wordss "I seek to psychologise humen
education”. At the same time he worked on & more eleboraie account of
his method, which later became famous under the title “How Gertrude teaches
her Ghildren"aa

Shortly after Krlsi had joined Pestalozzi, he arranged for his
his friends Tobler and Buss from Basle to come and help hir in the new
venture. the educational institute was formaelly opened in the autumn
of 18C0 for children of parents able %o pay & definite thouzh modest

schocl fee. The intention was to corbine with it a teachers’ training
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course of aporoximately three months. The original three assistants
were soon joined by others. Visitors vho came to cbserve the method
often stayed on end took part in the teaching.

Tae day at the Burgdorf institute began at 5.30 :'n the morning
and ended at 9 in the evening. The day was begun with seharate prayers
for the twe denominations, and included more than eight hows of instruc-
tion in four periods, interrupted by a shoxrt break before neals and a
half hour's pleytime efter them. The general eim of the ‘;eaching was
to develeop the children’s own powers end faculties rather ~han to impart
facts. Pestelozzi claimed to attempt nothing but "to lay the foundation
to elementary knowledge" .

Por most lessons the children were divided into (roups eccording
to ability end not to age. Spelling and reading were practised with
the help of movable letters. In erithmetic lessons pebblas and beans
were used until the arithmeticel processes were fully understood.

Uriting began with the drawing of rising and falling strckes and of open
and closed curves. The most startling innovation was the use of slates
and slate pencils instead of paper and pen; these permittcd repeated
corrections of the scripts to the point of perfection. 01al work was
given to the whole group together; eny child knowing the ¢nswer celled
it out, so that & lively but competitive spirit prevailed. The needs

of physical education were met by gymnastic end singing le:sons, where
the boys marched, played or sang in a big hall or in the ccurtyard; in
summer they bathed in the river. At least two teachers were alweys with
them to share their meals and games. A happy relationshir existed

between teachers and pupils.
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Pestalozzi himself no longer taught much now bu; guided his
large cormunity on the model of a family. He lcoked upoii all its
cembers as his children and they called him “ Father”, H:.s main occupa-
tion at this time was to werk out the principles of the new teaching
method, which he embedied in his worl “How Gertrude teach¢s her Children”.

The book takes the form of 14 letters to Pestalczzi's friend
Gessner; @ bookseller of Bernéo In the first three letters he sketches
the circumstances which brought himself;, Krlsi, Tobler, ard Buss to the
work; in letters four to eleven he states the results of his reflections
end of his experience in the sphere of instruction on the purely
irtellectual side. The twelfth letter discusses the education of the
physical rather than the intellectual powers, and the last two are
concerned with the questions of moral end religious trainiasg. In this
work Pestalozzl meant to show that by reducing knowledge t> its elements,
and by constructing e series of psychologically ordered exsrcises, even
an uneducated nother could fulfil her natural duty of educiting her
children, The title of the work recalls Gertrude, his idsal mother.

An cbservetion is the base of knowledge, the child should ’irst be

exercised in the sensory examination of objects; after th.s he should

be told their nemes end the names of their gualities. Be:’ore this

second step, however, he should be trained in the accurate articuletion

of sournds which will meke the pronunciation of words easy {0 him.

Practice in the use of speeéh should proceed step by step 1ith observation.
These steps shauld be gradvated on the principle of uninte:rupted continuity,
and each word as it is learned should be put into a sentence and repeated

after the teacher.
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{iith the publicelion of this work Pestelozzi once moxre achieved
literary success. Visitors from all parts of Switzerlen{ and Germany
cane to see “5he Hethod” in application for themselves. Dean Ith, the
government inspector; drew up a favourable report on the establishment
at Burgdorf castle, on the strength oftﬁich the Helvetian government
trensformed Pestalozzi's establishment into a national institute.

The report explained Pestalezzi's principles and noted uith approval
that no nenery drill ves involved in the teaching. DEverything the
children learned was, it noted; the results of the children’s own
observation end of their own experience.

Cn the 19th February, 1803, federalism was re-esteblished in
Switzerland and the restored government of the canton of Barne egain
took over Burgdorf castle as & seat of sdminigtration. T1e auvthorities
offered Pestalozzi the disused buildings of an old monastery at
lmchenbuchsee to set up his school. His stay here only lasted umtil
October;, 1804, when he left for Yverdon, where another cas:le had been

made available to hinm.

Vork in the Yvezdon Institute

During the period 1805 to 1806 Pestalozzi was eb..e to spend
several quiet months engaged in literary work in a small astic in
Yverdon castle; evay from the bustle of the instituteg worldng out his
system of education in detail. che undertoock further reseirch into the
generél principles of his method and the development of th¢ means of
instruction, as well as the orgenizetion of educational in:titutes.

tThe lest concerned his never-forgotten desire to found a pcor-school

vith e training course for elementary school teachexrs. Ir 1818 he did
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in fact found a school for poor children at Clendy, e village very near
Yverdon., The pupils were to remain in the orphanage for five years and
be trained as teachers, but the origiral character of this enterprise
was soon lost end the pupils of the orphanage were joined to those of
the main institute in 1820,

As in Bupgdorf, in Yverdon toco the children's tssks were firmly
prescribed. They had ¢en lessons deily, the first stariiag at six
o'clock in the morning. The lessons included nature observations,
woodwork, gymnastics and various games. Wednesday and Suiday afternoons
were given over to long welks. In summer the boys went baithing, in
vinter skating snd toboggening. The fundamentel principl: of Pestalozzi's
education, the encouragement of the child's natural gifits .nd powers was
practised. "We try to use the subjects of learning which we teach more
es instruments to train the intellect than as a means of e:panding know-
ledge", is the key sentence in Pestalozzi's "Report to Perents and the
Generel Pudlic', published in 1807. The lessons were now given by
specialists who had worked out their own subject in accord:ince with the
Pestelozzien principles. Pestalozzl remained the head of the institute
at Yverdon, but administretion as well as instruction becanms more and
more the concern of his essistants. Yo importaent ones were Niederer,

& Doctor of Philosophy and a minister who had joined Pestaldzzi at Yverdon,
and regarded himself as the philosophicel interpreter of Pestalozzi's
ideas; end Schmid, who gained a great reputation by his metiematical
teaching =nd business capaciiy.

Pestelozzi carried cn the institute at Yverdon fo:- twenty years,

despite various difficulties. Troubles arose in the insti:ute from
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differences arong his assistents, "each disciple interpre-ed the master's
éoctrine in his own wgy’og On the 17th larch 1824 Pestal.ozzi was obliged
to declare publicly that it was now impossible "to fulfil the hopes which
I have awvekened in the hearts of so many generous philantlropists and
friends of education"n1o The institute was finally cles¢d in 1825,
Pestalozzi spent the lest two years of his life back at the
“Neuvhof?, where his grendson had already established himself. Here he
tock up his literary work again. In his "’Smanscang"lM he reviewed his
life and expounded his doctrines once rore; and in “Life’s Destiny',12
he described the circunstances which lé& to the destructicn of his
institute at Yverdon. He died on the 27th February, 1827, and was
fittingly buried not fer from the village school in the charchyard of

Birr.
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Chepter Four = Prugsism Bducation in the Eishteenth Centur;

Schools for the Children of the Artisans and Day-labourers in the towns,

for‘the Peasamts_in the. Country

In the eighteenth century in Prussie the educatisnel needs of
the poor children in the country as well as in the towns wirve often
neglected altogether, Schools in the country,; vhere they existed at
all, taught only the rudiments of reading, writing, sometines arithmetic,
and the cetechisn. The poorx childxen in the towms did no:. fare much
better. The nurber of pcor, non=paying scholers in the t>m
“Lateinschulen” (Latin Schools) of the day was very limited. As the
" Schreibschulen” (Uriting Scheools) were expensive, the resilt was that
a great number of children grew up in the towms too with no education
at all - except perheps & knowledge of the catechism = ard they either
idled their time away or begged in the streets. 1In some of the larger
torms so=celled Poor Schools had been establisned in waich children of
parents of little means could receive free lessons and in neny cases free
books and writing materials. These catered for only a feir of the many
poor children.

Bven the regulations of the Prussian kings on thu education of
their people, that of Frederick Uilliem I in 1736, and the
"Generallendschulreglement” (General Code of Regulations fcr Rural Schools)
of Predexrick the Great in 1763, were only put into effect vhere the local
ccomunities were willing to allecate a reasonable syn of micney to their

schools.
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The Teachers in the Tlementary Schools

It was impossible for any schoolmaster to eaxrn &.living without
exercising scpe other trade et the seme time. It was usually this other
cccupation which was his real livelihood. An annuel incone of Jjust over
30 thalers was about the most that a schoolmaster could earn. In 1774
it was ascertained thet of 1597 teachers in the Mark of Brandenburg, 184
were receiving only 10 thalers, and 111 so-called "Vinters:hulmeister”
(Vinter Schoolmastersﬁlwere receiving only 5 thalers per a;mumo1 The
local ccmmunities, when they vere exhorted to raise the par of their
teachers, frequently declared that the latter were not wor:hy of higher
remuneration.

«ecording to an ordinance of 1722, only teilors, linen-weavers,
smiths, vheelwrights and carpenters were to be admitted to the office of
schoolmaster. &fter a regulation of 1738 which further l:mited the
tredes wihich could teke up schoolmastering, tesching in the¢ elementary
school became the virtual monopoly of the tailors. Howewer, in 1771
Feederick the Great declared his opinion that "Schneiders schlechte
Schulmeister Seindt" ("Tailors are bad Schoolmasters”), ané in 1779 went
on to say that he would prefer to have disabled soldiers as schoolmasters.
ow began the reign of the weteran, non-commissioned officers with their
weoden legs in many of the schools of the realm. The social standing
and esteen of the schoolmaster in Prussia was consequently ot very high,
although the schoolmasters of Saxony enjoyed a good reputation and were
therefore in demend even in Prussia. Typical of the ectivities of the
elementery schools of the eighteenth century were those repirted by a

Swiss schoolmaster in 1798: "Writing, Reading, Spelling, Leirning by Heart.
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Learning 01d Styles of writing. Volumtary Arithmetic in Iinterﬁaz

If learning of the catechism is added, these were to remaia the
educationel aims and achievements of the Prussian elementary school
until Pestelozzi directed his pedagogy towards reising the lower classes
from their cendition of ignorance and helpless poverty to an awareness
of their latent capacities and powers, which he wished to sultivate for
“he benefit end enncblement of all menkind. His aim was to transform
the elementary school into @ universel schocl, free alike to rich and
poOr,

Teacher Treining

Tegcher training institutes - the "Seminarium Praeceptorum’,
established by Francke in Halle>in 1695, is to be regarded as the first
of suck institutes in Germeny = were at first only established for the
training of %eachers for the higher schools. O0f greast in’luence was
the "Seminarium Philologicurf® founded in G&ttingen by Gesn:zr in 1733.
Its members were all students of theology, for teaching was considered
as e transitionel stege before the more remunerative offic: of clergyman
uas astained. IEven students who wished to study the anci:nt classics
could only matriculate at institutes of higher educetion a3 students of
theology. The femous philologist F. A. Wolf, when he becme the
director of the pedagogical seminary in Halle in 1783, toox the
revolutionexy measure of drewing a distinciion between the office of
teacher end that of ecclesiastic. He specified that his reminary was
cnly for philoclogists and "students of antiquity’. These now became

the succesgsors of the "theologians' as teachers in the higier schools.
3 S
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Thne State and Zducation

An irportant step in the same directicn of limiting the
influence of the clergy in education was teken at ebout this time,
The idea of the state school was a legacy of the Reformation. In
practice, however, the ‘local communities had always had grzat
independence and the clergy had always supergised the schoals.

Now the 'state finally began to use its power effectively, State
aathorities were established, waich were entrusted with th: supervision
of all educational matters and which did not consist entir:ly of
theclogians. The state asgsured itself of e dominant inflience from
the outset by founding and directing teacher training institutes for.
the Lower Schools. These began to be established at the :nd of the
eighteenth century with the support of educational leaders and

philenthropists;, though at first only on a very limited scile.
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Shepter Jive - Bducational Developments during the Zighte :nth Century

in Prussia

[T P Pt

The Xdea of State Education in Prussisa

By the end of the eighteenth century the idea of a state system
of education was no longer a novelty in Germany, but it we: still en idea
rather than a fact. Compulsory attendence had been propo:ied by liertin
Luther (1483-1546) et the Reformaticn. His proposals inc!.uded the
esteblishment of schools for boys and girls everywhere which would teach
children for at least cne cr two hours a day. In severel German states
in the sixteenth century school systems hed been establish¢d, including
ﬂﬁfﬁtemberg in 1559, Ccopulsery attendance was onacted irto law in
Ueinar in 1619, end Sexe-Gotha had passed a regulation in 1580 stating
that the village sextons were %o teach the children to reai, write and
o learn hymns. All these systems were only lay-provided; +the purpose
remained very much & Christian religious purpose. The Chuzch remained
the domirant guide in fect, through the egency of the Princes. National
education in the modern sense had never been carried out or a wider scale
until Prussia began to develop a state system in the eighteenth century.

the two kirgs of Prussia, Frederick Uillien I (reigned 1713=17%0)
end his son Frederick the Greet (meigned 1740-1786) were both interested
in the develepment of adequate schools for the pecple, espesially for the
rural populetion, which constituted the largest and the most underprivileged
part of the people. The Hohenzollern lkdngs were benevolent despots;
national education was %o be developed for patriotic servic: to the state.

Peelings of loyalty to king end country as well as the Chur:h were to be
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ingtilled arnd cere taken that the lever clesses were not educated beyond
the needs of their staticn.

Prussien Bducetion under Frederick Willien I (1688-1740)

A beginning was made to compulsory education on i natiocnal basis
with the decree of Frederick Williem I in 1717. This recignized that
elementary scheols were impossible under the existing circimstances in
many ruwral districts, but it required that where schools di:d exist,
children should attend daily in winter, and vhenever they could be spared
from the home in summer, which should be at least once a wiek. This
applied to all children between the ages of six and twelve. They were
to be given lessens in reading, writing, erithmetic and the¢ Bible at
school. The stete was still immensely dependent on the he¢lp of the
Church in the running of the schools. Gradually it was t< become the
doninent pertner,

The king elso set actively to work to esteblish zural schools
vherever they were needed, giving lend arnd rconey for‘this L urpose.

Uithin the space of a feu yeers he brought about the establishment ef

more then o thousand elementery schools. The almost insuagmountable
cbstecle which he encountered was the lack of suitably educated teachers.
Relience had to be placed on the tailors and others who undsrtook school-
teaching in order to bring inm e little more noney. The Iking urged the
better recruitment and training of teachers, a reform which was especially
difficult to put into practice in that era. It was significant that the
king assumed that it was the business of the state to provile for the

education of the people, instead of leaving this matter entirely in the

hands of the local and ecclesiastical authorities.
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Prussisn Bducetion under Frederick the Great (1712-1786)

On ascending the throne Frederick the Great ennoinced that it
was his mission “to further the country's well=being, and o make every
one of our subjects happy”. He continued to pursue the policy of making
the internal development of Prussia and the exploitation of’ her natural
resources & chief consideration. His father had bequeath¢d Prussie "a°
centralized financiel systen and internal administration, ¢ code of civil
and edministrative lau, a generally sound economy, imn whicl. new industries
flourished, and & stending army of sbout $0,000 based upen a form of
conscription in vhich every militery district was required to furnish a
guota of nen in proportion to its populatiod‘o1

It was only natural that the new monarch’s rule :thould include
the development of a nationel school system as part of the general social
reform, particularly as he hed expressed his interest in tke welfare of
all clagses, including the poor. In continuing the educational work
begun by his fatker, Frederick the Great vent e long way tcwerds realizing
the ideals of stch educational vorkers as Basedow, Rochow, Pestalozzl and
athers, “his he was able %o eccomplish by issuing several decrees
concerning education.

The most significant of his decrees was the Genexral Code of
Regulations for Rural Schools, issued in 1763. This esct 12id the
foundations of the Prussian elementary school system; many of its
provisions were reproduced in later enactmentis. Several s3ctions of

the Ccde vere significents
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Secticn 1

All children were required to attend school from the age of
six %o tairleen.
Section 2

Al ternatively, they were to attend school until ihey hed learned
the principles of Christianity, could read and write well; and could pass
en examination required by the Consistory, a body of clerical and lay
officers appointed to superintend ecclesiasticel affeirs ir. eny district.
Section 3

If & child proved itself proficient in the presciibed subjects
before the age of thirteen, it was permitted to stop attencance at school;
but only on receiving a proper dismissal certificate issuec by the teachefg
preacher; cr insrector.

Sccticn &

Where it was custemery to employ children to look after cattle
in the summer, one common cowherd was to be employed so thet the children
might attend scheol. If the community was too scattered, the children
vere Lo teke turms, so that cech child would get to school at least three
times a week.

Sections 5, 6, 7 ené 8

Definite scheool hours were prescribed. Unmerrviel young pesple
beycnd the schocl age were %o attend a continuation school tept by the
schooloaster on Sunday. Tuition fees were regulated, and if parents
vere tco poor to pay, these fees were to be paid from the Caurch or Peoor

Punds.
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Section 14

o one was permitted to teach unless he had been examined and
epproved by the inspector and admitted by the preacher.
Secticn 25

the village preachers were required to visit end inspect the
schocls twice a week, and to hold conferences with the teachers with a
vieu to imprcving their methods of instzruction,

Section 26

The Lutzran superintendent and inspector of each administrative
district were to insvect all the schools under their direciion at least
once a yeer end to report ¢o the cenitral authority.

Zhese summarised sections of the Code indicate tle importance
attached tc the king's abttempts to improve the condition of rwral elementary
cducation in Prussia. The execution of the law was s$ill left in the
kands of the Church authoxrities, but the authority of the state was now

evident.

Unfortunately the law could not be effectively erforced in many
places, despite the fact that the king supplemented it with & number of
additionel pregulations intended to decrease "the great stupidity of the
peasant children®. There was opposition from the teachers, most of whom
vere too ignorant end uneducated to be eligible under the n:w regulations.
There was opposition from the farmers, who wished to use th: children %o
work on their lends. There was opposition frem the nobiliy who viewed
the law with elerm, maintaindng that "like cattle, the more stupid the
peasant, the better will he accept his fate”. The king hiiself was not

completely out of sympathy with some of the views expressed by the nobility.
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Dezspite the reforms regulating the education of the lower classes, his
chief interest ley in educating higher officials rather then peasants.
He cbserved: "In country places & little reading and writirg will be
enough, for if the peasants learn too mygch they will want to move in%o
town and become clerks’oz

In line with this policy he undertook the reform of the secondery
schools in Prussia, the old "Ritterekedemien” (Knightly icelemies) end the
classical “"Gysnesien” (Gremmer Schools). The latter went back to 1538,
the year in vhich Johenn Sturm egsteblished the first Protestent humanistic
Grammer School in Strasbourz. This nine=year school had tecome the
lezding secordary institution of leerning in Germany.

The reform wes underteken at the king's direction by Johenn
Georg Sulser (1720-1779), a scholar end educetional thinker who was &
native of ZWrich like Pestalozzi. He had left Switszerland to become
one of the scholers and edvigers attached to the court of Frederick the
Great. In 1745 hed eppeared Sulzer's "Bssey on the Bducation end Guidance
of Children®, in which he emphasized a psychological apprcash to education,
dividing childhocd and youth into six steges. His plam inzluded sport,
rcenual skills, end science based on observational methods. He prepeosed
that schecols should be supported by pudblic taxation end that they should
educete all children from the age of six to sixtesn without regard to
social class or distinction. The influence of many of these ideas was
to be seen in the secondary schools in Prussis, gnd in the legisletive
meastres underteken by Frederick the Great. In many respe:ts Sulzer

enticipated the cducational ideas of Rousseau, who was also attached to
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the idng's court from 1762 until 1765, end Pestalcszsi, T:e view %that
educaticn should be based on the maturing and cultivating >f the child's
instincts and @pacities was to be of large practical influ:nce in the
development of educationel Ttheory and practice during the .ate elighteenth
and ecarly nineteenth century.

One significant element in the reform of the secindary schools
in Prussia was the introduction, on the advice of another :ducational
thinker, Friedrich Gedike (1755-1803), of the "Jbitur® or (-rammer School
Leaving Certificate. Passing this severe comprehensive e::emination was
required for adnigsion to a university. This reform was «ffective in
raising scholestic stendards at both sscondary scheol and vmiversity
level. If the governrent had provided the necessaxry finaiciel support,
tae lower schools might alsc heve benefited and been improved more repidly
at this time. Under the existing conditions, effective re¢form in
elementery cducation often depended upon the initiative of educationel
pioreers such 28 Basedow end Selzmann, and humanitarien lardowners such

as von Rochow,
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Chepter Six - Educational Ploneers in the Fizhleenth Centu-y in Germany

Johann’BernhafdnBasedcw,(1725@1790)

Basedow had attracted attention by his work as a teacher in

Altona. He was a leeding agitetor in the movement for a national

education free from the domination of the Church. Paldng edvantage

of the interest in education which the appearance of Rousscau's "ﬁﬁile“
| had created, Basedow‘issmed in 1768 an "Address to Philantlwopists end
lien of Prorerty on Schools and Studies and their Influence om the Public
Ueal®, It was an eppeel for funds to eneble hin to prepaie textbooks
end %o orgaenize a school providing am education gquite diffc¢rent from
that given in the schools of the day, which were dominated by the clergy.
He advoceted the kind of education propoged by Rousseau, ar. education
that woﬁl& include a lerge amount of physical exercise, be suited te the
child's growth end experience, and be based on cbservaticnsl methods.
The eppeal also included the twe importent suggestions that schools should
be open to children of all religious denominations; and thet a National
Council of Bducsetion should be esteblished to have charge c¢f all public
instruction.

This eppeal met with great success. \Jith the aii of the
subseriptions which flowed in from meny gquarters; Basedow published a
book on method, and & manual of information celled “The Elernentary Work",
which was a collection of all the knouledge necessary for tie educetion
of children up to the fifteenth year to bDe used by parents, teachers and
private tutomxs. It was acceompenied by e volume containing one hundred
engraved pictures illustrating the scientific and practical subjects

discussed in the manuel., These books were very successful and wore
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widely ecclaimed,

In 177 Basedow opened his model school, the"Pnl lenthropinumn®
(so=called because it was %o educete “friends of humemity” , at Dessau
under the patronage of the ruling prince., He introduced ¢ number of
the new ideas on education into his institute. The relat:..cns between
teachers end pupils were friendly, there were group activi‘iies, pupil
self-government, handiwork and creftwork, physical educatiin and field
cxcursions. Basedow also believed strongly in the importince of text-
books in teaching. His school was never very large end p¢rhaps strangely
met with only limited success, owing to Basedow's own incor petence and
his inability to get on with his assistants. Despite thi:, the popularity
of his many publicetions, in which amongst other things he urged the
edoption of the new educationel ideas and the esteblishment of competent
teacher training institutes, resulted in the fcunding of minerous schools

on the Decssau nodel in both Germany and Svitzerland.

Christian Salgnann Sl@&gf18ﬂﬂ2

The nost successful of these schools was that established by
Salzmenn, who hed been employed by Basedow for a short time. After
disegrecnents with the latter, Salzmenn decided to found e school of
his omm. He was eble to secure & location ideal for the study of natuxe
end geographiceal features'on a ferm pear the Thuringian For:ast. He
opened this school at Schmepfenthal in Saxe-Gotha in 1784 with the
encouragement and help of the ruler, Duke Exnest IT. His Tirst pupil,
Carl Ritter, was later %o become the fownder of the "natwral methed” in

geogreaphy.
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The numaer of pupils vas generally kept below si:ity, in order
to maintein the spirit of femily life., In addition to pxwviding a
cersain axcunt of traditional school work, meny of the mesi importent
recommendations of Rousseau were carried out by Salzmann. A large emount
of paysical training, including swimming and shkating, wes (rovided.
Johenn Friedrich Guts Huths (1759-1839), "the grendfather (£ Germen
gymnestics’, was en instructor at the school for meny yeer:. Host of
the children spent about eight hours a day in study and seieral in
recreabion. The younger children were occupied for three hours a day
in the study of natural history and “object lessons”. Sclool gardening
and menuel training, as well as many organized excursions vere provided.
The study of religion was not cmitted, but religion was aprroached by
mesns of meral stories end nature study and the formal leaxraning of the
catechism was gbandoned.

Selzmann carried out in successful practice the ideas of the
new thinking on education, an education edepted to the needs of the child.
The school prospered and served as a vieble model of the peossibilities
of a betier sort of education. With its experimental methyds it can be
regarded as the most successful forerunner in practice of tae later

reforms brought ebout by Pestalozzi.

Beron Zberierd von Rochew (1734-1805)

Although the schocls of Basedow and Selzmenn were intended
priparily as boerding schools for the instruction of the children of the
middle end upper classes end had little immediste effect upm public

education, it was not long before the reforms which they em»odied wers
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attenpted to some extent in the ordinary elementary schoolt.. The first:
xpericant in this direction was underteixen by Baron ven R¢.chow, an old
Prussian ermy officer turned caron, in scheools which were ¢stablished
for the children of peasénts living on his estates in Prus: ia.

It was during a perticularly bitter winter that it had suddenly
occurred to Rochow that the only way to improve the conditions of the
peasants waes to provide them with a better and more practical kind of
scheol treining which could be the basis of more intelligert metheds of
farming end living., As the first step in his efforts; he wrote a book
in 1772 intended to 2id teachers in cazrying out his ideas of reform.

It was entitled: "Attexpt at & Scheolbeok for the Children of the Rurel
Population cx fox Use in Village Schools“o1 Rochow had bezn ingpired
by the publicetions of Basedow and many of the latter’'s ideas were
reproduced in this work, in which Rochow demended free education for
the pecple.

The next step was a practicel one. In the same year he opsned
his own medel scheol on his ferm at Recitahn. He taught inm the scheool
himself at first and then appointed as teacher a young nen vho had been
his sceretary for six years. The school soon hed over sevinty pupils
and the novel but successful method of instructicn practisel here
attracted visitors from 2l1 over Germany and other countries.  The
Prussian governmant even sent official investigators to exaine the
work; ell %their reports were favourable. They were particularly
impressed with the ease and skill with which the teacher conducted

“lessons on things" to a school of seventy-three children. This wes

accomplished by meens of guestions which kept up a continual. conversation
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betveen the teacher and the class. In all instruction every point was

rmade clear and significent to the children, not by lengthy explanations

but by connecting it with their own experience end discussing its appli-
cation in the practical affeirs of their lives.

Similer schools uvere opened by Rochow on his othe¢r estate and
their influence wes soon evident in the changed social life¢ of the region.
This chenge was described by Rochow himself: "Todey at Reclzhn the
peasants have lost their bestiel stupidity thenks to the irfluence of the
children; +they believe in the physicians rather than in tke sayings of
0ld women. The mortaelity has diminished on all my estates. Atendance
at school, in surmer as well as in winter, is now one of tke things the
parents most prize, and often thank me with tears in their eyes".

Rechow did not remein satisfied with the local results of his
educational efforts. To assist in the maintenance of similar schools
in other paxts of Germany, he prepared two reading books fcr the use of
the lower classes, "The Peasant’s Friend“pz in 1773, end “"The Children's
Friend“3 in 1776, The latter became widely used as a textbook. It
consisted mainly of short instructional stories or discussions relating
to egriculture, home life, and gocd citizenship and also contained two
ghymed prayers for little children. In 1779 Rochow published a book
entitled “The Anelioretion of the National Cheracter by lecans of Elementary

Sch@ols“°4

In this work he advocated universal education Tor natiocmal
reascns instecad of merely religious or utilitarien cnes. Ie wrote that
without a nationel education it was impossible to have a national character,

and that this was precisely what was laciing in Germany. A visitor to

his school suggested in a report that it was not enough to admire and
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praise the founder of this school, his work should be imitsted not only
in the Hark of Brandenburg, but elsc in the whole kingdom.

“he main emphasis in Rochow's schocl was on treiring for
practical affairs, but he also provided trainirg in Christien morality.
This was achieved without the usuel dull memerizing of the catechisnm,
which constituted the religious teaching of the ordinary elementary school.
Taus his experiment, although supported by the govermment c¢f Frederick
the Great, aroused the opposition of the clergy. The reactionary
government of Frederick Williem IY which followed did not continue to
support Rochew; consegquently hig efforss hed no more result than that
of once more atiracting the attention of Prussian statesmen to the
necegsity of organizing a system of instruction for the peodle under
the direct contrel of the state. Rochow's experiment had 2t least

demonstrated to them the possibility of such an organization.



b2,

Chapter Seven = Prussien Bducationel Developments in the Lite Lighteenth

Gentury

The .Creation ¢f & Lentral Adpinistrative Scheel Board

In 1787 a Centrel Administrative School Board (“Cberschulkollegim@?);ﬁ
which was ¢o have direction of all the school affzirs of tle kingdom wes
created in Prussia. Although this development in Prussier education
occurred after the death of Frederick the Great, it can be seen as the
culmination of the tendencies of his reign. The creation of the Board
had been suggested by the Prusgien minister Zedlitz, who hsd been zppointed
as the head of the Department of Lutheren Church and Schcol Affairs by
Yrederick the Great in 1771. It has already been noted that o similer
suggestion fer such e "Naticmal Council of Education” hed besen contained
in Basedow's “Address to Philanthropists” im 1768. Zedlitsz was an
enthusiastic champion of Basedow's ideas and was especially influenced
by Rochow'’s experiments in applying these ideas to the improvement of
rural education. Zedlitz kept up an active correspondence 7ith Rochow
and consulted with him concerning meny of his owvm ideas and plans for
national educetional reforms. In 1788 Zedlitz wrote: “It is wrong to
let the pcasent grow up like en animel; having him memorize only a few
things which are never expleined to him. His instruction 3hould include
besides religion, reading, writing and arithmetic, also scm: experience
with mechenicgs; the study of nature end dietetic rules, and some lmowledge
of government. Certein industrial ectivities like spimnin;; and weaving
should elso be taught in the country schools“o1

In hig suggestions for the establishment of the Brard, Zedlitsz

expressed the opinion that such a board;, with scme degres oi’ expert



&30
pericereont membership, would be nuch more competent to dire:t school affairs
than the Consistories of the Church under e king's ministe:>; as was the
existing errangement. The esteblishment of the Board, wi'h Zedlitz as
presgident, represented a transition fronm Church edministraion of schools
under state direction to expert state edministration biz a :pecialiged
authority.

Zedlitz held office for only two years under the rew king;
Frederick Willion IT (17L4=97) was the direct opposite of I'rederick the
Great in his gencral attitude towards the education of the peopls.
Instead of aiming to broeden end seculzrize the elementary schools, he
naintained that thelr chief function sheuwld continue to be the teaching
of religion, end that he would do his best to see that they vere protected
from the new ideas of petionaolism, naturalisn, end deism. There followed
e period of reaction during his reign (1786-97) whon no further progress
vag mede in clementary educatioh until the reforms at the bsginning of
the nineteenth century. However; one other step in the priperation for

the Postalozzion movement was to be taken.

Th

W

Prussien Legg;‘ccde.("ﬁllgemeine Lendrecht” )

Under Fredierick the Great wes begun the cedifice:ion of the
fundementel Prussian civil lew, knoun es the "Allgemeine Landrecht”.
The greatest scholars end jurists of Germany were engeged i this under-
taldng, the results of which were not made piblic uwntil 179i. Prussia
vas the £first country in which the plans for national impro-rement and
development consistently included the industrial and educational development
of the pecple as the essentiel factor. Thus the twelfth clapter of the

Code was devoted entirely to education. In it were formuleted the
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culminating principles of the tendencies which hed been developing during
the century, Real state resnonsibility sterted with this Jode. It set

out in deteil 4he extent to vhich the stete would centrol schools:

Section 1

“Scheols and universities arc stete institutions, charged with

the instruction of youth im useful inforration and scientiflc lmowledge”.

Secticn 2

“Such institutions may be founded only with the kiowledge and

the consent of the state®.

Segtion ©

“A1l public scheols and educational instituticns re under the
supervision of the state, and ere at ell times subject to i:s examination
and insnection®.

TheCode also rxecegnized the equel rights of both Lhurches,
Lutheren end Catholic., hile religious ecducaticn remeined an essential
part of the curriculum, stete schools hed %o be open e all children,
vhatever their rsligious affilistions. Iloreover, children of & different
religious belief frem that taught in the public scheol they were attending
could net be required to attend the religious instruction or’fered. Vithin
the local schosl cemmunities tThat were established, the provisicn for
scheol support wes made & common duty, all heads of househo.ds in & given
comnunity being required to contribute whether they had children or not,

ond even 1f they differed in religious belief from that taught in the

public schecols, It was made the duty of the parents to gerd their children

to school or to educate them at home from the age of six onvards. The

length of compulscry schooling was not fixed in yeers, but cach child was
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to stay at schcol until he had mestered “the knowledge necessary for every
sensible person according to his station in life”. No teasher was permitted
to assume office until he hed passed an examination and had been properly
certificated, Peachers had to satisfy the Church authoritlies as to their
religion before edmission to e teaching post. They were ) be paid ocuf?
of the local school texes. The staté end the Church now h:d a comcon
responsibility for the good conduct and the upkeep of the s:hools, although
educational provision still remained the responsibility of ‘he p?rish priest.
Thus the Chuwrch still remeined central in the administration of education,
but now as the ggent of the state.

Despite the personel interest of the Prussian kims in education
and the pressure brought about by the educationel enthusias’is in Germany
and Switzerlend, most of the advanced measures for educational reform in
the eighteenth century in Prussia remained peper reforms to a large extent
until the beginning of the nineteenth century. There were many difficulties
of enforcement, added to the unreceptiveness of Frederick Williem II to the
nev ideas on education. Housver, the enlightened views of the eighteenth
century cducational reformers, including Basedow, Salzmenn, von Rochow,
Zedlitz, and the Prussian kings Frederick William I end Frederick the
Great had furnished the fundemental basis for the developxert of
Pestelozzi's ideas .on the education of the people end their teachers and

for the epplication of these ideas in Prussia in the early rireteenth

censtuxy.
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Chepter Eight = Pestalozzi's Uritings in Prussia

By the publication of the first pert of "Leonard and Gertrude”
in 1781, Pestalozzi first won acclaim and made his ideas or elementary
education krown in Prussia. Here; as well as in the authcr's native
Suitzerland, the work echieved great popularity. The healtay ideas
contained in the movemsnt of Philenthropisn and many of Rousseau's ideas
tere preserved end found their further developrent in Pestalozzi’sg
teachings ebout e common education. He based his education on a study
of child developnent, on the cultivation of the child's instincts and
capagities. “Lducation, instead of merely comsidering whet is to be
inparted to children, ought %o consider first vhat tkey mey be seid already
to possess, if not as a developed, at least as an involved Paculty cepeable
of d.aavé!,:ap::na::rt‘’o‘ﬂ

The experiments of Rasedow, Salzimenn and won Rochiw and the
dissemination of their doctrines had prepared the groumd in Prussia for
an alrost wiiversal acceptance of the new trend in educatiocnal theory.
Chis new theoxy of the elementary school was further developed with the
foundation of the school by the schoclmaster GlUphi in "Leonerd and
Gertrude”. In the novel the young schoolmastexr is shoun to be the only
perscn who can effect any besic improvement in the conditions governing
society. It hed been the sight of the educational activit:s’ of "the great
cother” Gertrude thét hed seized Gllphi %o such an extent tlat he had
exclaimed: "I must become a schoolmaster in Bonnal"oz In Certrude he
hed a model for his teaching activitys he lets his school te organized

by her. He links the instruction with work, in order to 1link the scheol

with life and to prepare the pupils for life; as the inhebitants of Bonnal
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work at cotton spirning, the school there becomes an industrial school,
as Pestalozzi had attempted on the "New Farm’.

It was Pestalozzi’s mein concern, houever, to bring to the fore
the educative force of life itself, To the schoel he a2llccates only e
helping, secondery and complementery fumction. %he home, the femily,
village life end work, the duties and commitments involved in personal
reletionships, these to Pestealozzi achieve "education”, they leaed the child
into the way of truth. Only where life itself cennot fulfil some impoxrtent
functicn does the school provide scme useful aid and lend ¢ hand in the
educaetive process. In this critical epoch of trausition from an egrarien
to en irdustrial cconomy, the school becomes an ebsolute nesessity as an
eid to education for life, at a time when moral end intelle:tual degeneration
ere rife. The school instructs the mind, it deals with laiguage, number
and form, with imeges, symbols and thoughts. These are ney times with
their own needs, vhen a new concept of cducation is urgentl;’ required,
when, as Pestelozzi believed, school-learning had become inlispensable for
even the common pecple. It was his concept that education through life
in the hoze, at work and in public affairs, together with education at
school were to form e whole, to help 2 men master kis Ged-gi.ven task in
life;, to help him to & full realization of the truth and of his true self.
In the novsl education is, therefore, from the outset intimetely connected
with the hone and dikectly suited to the duties the child will probably
have to fulfil in the futwre. MHoreover, no limit is set fcr the more
talented to develop their capacities to the full,

By 1801, when "How Gertrude teesches her Children” was published,

Pestelozzi's educational ideas hed broedened end deepened enl he had finally
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preduced a most effective means of teaching large numbers of children to
reed, write and add, the result of his early educationel eperiments in
Burgdorf end Stens. Pestalozzi realized that a comprehen:ive scheme of
educaticn must teke promer account of the nature of the child and the
eduls, as well as the nature of the social structure in vhich the aduli’s
life is %o be lived; he meant above all to be a practicel educator. A
goed home was %o his mind the ideel cducaticnal institutior., because it
is the centre of parentel love and active cooperation for {he common
velfare. Such & home, as found in “"Leonard and Gertrude”, is aften,
hovever, an idesl hardly to be realiged; wmoreover, & home cannot give
the renge of educetion which a large and complex society reguires.
Under such circunstances schools become necessery, although they must be
modelled on the good home in spirit and discipline, indeed the spirit of
e well=regulated home should dominate the school. The teasher is "in
lcco parentis” and must be guided by his love for the children wndexr his
care, The discipline;, though kind, must be firm., The primary aim of
the school is the harmoniocus development of all the child’s powers, to
produce well-adjusted men and women; it is only a secondexrr aim to trein
future citizens and workers. The emphasis placed by Pesta..ezzi on the
reform of the elementary school through the discipline of a “thinldng love”
was one of the most valuable factors in the widespread influence of
Pestalozzianisn.

Pestalozzi's new education was to be based on experience. Since
the child did no%t alreedy have this, experience was to be piovided in home
end school. Instruction was to be given mainly through the method of

sense-perception by graduated activities. The steges of this system were:
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confuszd sensations, clarity and description, definition ard claessification.
Al} instruction was to be "pgychologised”, based cn the pgychological
develcpment of the individual. This meant that the teacher would have

to start with the simplest elements of each subject or area of skill and
would have to follow the natural order of child growth and 3levelopment.
Involved in this process would be the greding of pupils, th: presentation
of subject matter adapted to the child’s stage of growth, tre arousal of
his interest and the enlistment of his self-activity.

Pestalozzi conceived the plan of a liberal education for the
commen peops in the elementary school. This education was %o be social
end universal;, to bring about the regenerstion of the lower classes, who
vere the most neglected section of the people and usually living in
desperete circumstances. This new education was to rouse sheir will and
revitalise their powers. Through education the nasses wer: to becors
true men and woman, free and noble. Schools faced with such a task wauld
vequire teachers who had the qualities they were to instill end had %o be
properly trained for theirx task. Teaching itself was to b« regarded as
e slkdliled eccupation and moral vocation. The school curriculum was to
be expended, particularly along scientific end practical liies using <he
methed of ssnse-perception. It was to become a curriculum based on
ectivity end experience. Pegtalozzi wrote: "I... desire t¢ facilitate
in a generel menner the acquisition of the elements of all :rts and
sciences (by) the lower classes, end te open to the facultics of the
poor and wesgk the doors %0 art, which are the doors to humarity, end,
if T cen, burn dowim the barricede which, in spite of the emrty boasts

of our veunted general enlightemment, puts the middle classes of Burope,
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vith respect to individual power, fexr behind savages, in eicluding ten
zen out of eleven from the right of every member of societ;r to instruction,

or at eny (rate) from the possibility of meking use of tha: instruction® ,5
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Chartor Nine = Egstalozzi end. Prussien Educetional Cpinion

After the early success of "Leonard end Gertrude" and the renewed
interest brought ebout by the publication of "How Gertrude teaches hex
Children”, the volume of educationel literature concerning Pestalozzi's
vork which eppeared at the beginning of the nineteenth century in Prussia
is evidence of the intensity of interest in his oxperiments and ideas.

“The literature of educational theory and practice of a less general and
scientific character which had alreedy begun to eppear in Germeny increased
enormously. len who had seen the work at Burgdorf were kezn to describe
vhat they hed seen, or to epply what they hed learned to the special
problems of their own ccuntry"°1

It is Qifficult to ascertain exactly when the edusated general
public in Prussia toock more thorough cognizance of Pestalozzi, his writings
end his work. As far as it can be assessed; it was the "N3w Berlin
Lonthly Periodicar‘pz vnder the direction of Biester, which @irst drew
attention to him end continued to do sc for some time. From Bhringen
in Frencomia, where he resided as Prussiem Councillor of th: Exchequer,
Justus Gruner,; the later friend of the Prussian Minister voh Stein,
issued on the 15th Degember, 1802, an enthusiestic "Declara;ion and
Denend for a Subscription for the Pestalozzien Schoolbooksﬁy in the
pericdical. He refers in this publication to reviews in the "General
Newspape&“4 and the "German H@rcury”5 of Decerber, 1801, emmersates the
main works of Pestelozzi, imparts the main points of Dean Iih's report,
and asks: "Does it need more, %o represent the general importence of

this educationel discovery? Anyone who desires to investirate coldly
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end precigely, let him convince himself by Xth's painstakiig report.
Lnyone who needs %o arousé enthusism for the good ceuse, let him read
Pegtalozzi's own work. Sincere; powerful, and noble is his style, like
hisg character... That his great work should achieve the gxeat purpose
in view, that is surely the warmest wish of everyone who tekes a genuine
interest in the true well-being of hurenity. Pestalozzi kimself has
no cther wish, for which he has leboriously secrificed a great number
of terrible years. Not so that he might reesp the harvest, but that
hunanity should enjoy the fruits of his precious seed.“o6 The public
notification of Pestalozzi's Elementary Books,7 the review continues;
is thus e pressing need. “For in this way not only the iniroduciion
of this moethod; which is based on the greatest general applicebility,
will be mede possible; but elsc its moxe detailed exposition and
improvement”ae Such en enterprise would be no publishing renture for
the author oxr publisher, but would serve the greatest possiyle diffusion
of the great cause. Pestalozzi himself could not defrey tie consider-
gble expense involved in such an enterprise. It was only .iis most
ardont wish thaet his work should be safeguerded. Any fund remaining
vers to be used for the improvement of his Burgdorf Instituie and for
the esteblishment of a schooliecachers’ seidnary, in which yuung men
were to be treined ag elementary school tecachers according {0 his methed.
The publisher of the periodical, Biester, too, rzi'ers to an
article by von Voss, the Prussian Ilinister who aduministrated. the Pelish
Provinces, of the 11th Januvery, 1803, in which extrects fror. Ith's report
were published, and recoﬁmends subscription. With regard to the

influentiel position of this then most eminent Berlin periodicel, this
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demend undoubtedly did not remain without success, especially as

publicaticns during the follouing years repeatedly carried information

and articles sbout the nethed. Thus Himly, a Councillor in the Prussian

e Depertment, published in the Herch issue of 1803 an article called:

YAn introduction to the Pestalozzian llethod of Instructicn”,9 He elrecady

quotes Eerbart's worl: "Pestalozzi's Idea of em ABC of Senas=PerceptionF910

and develops intelligently arnd intelligibly the nature of the method, the

basic principles of which he characterizes as: "See and undarstgndg end

show afterwaerds, that you have understood?;11 insteed of th: usval method

practised in the elerentary schools of the country: "Listen and remember

and recite“012 This erticle appeared egain at a later dat: in 1803 im

an expended form under the title: "Attempt et an Introductinn o the

Basic Principles of the Pestelozzian Elementery Instruetionfo13
Niemeyzr,; a famous uriter on educational theory, contributed a

pamphlet describing his attitude to Pestalozzi's doctrines celled:

"Contributions to the Criticism of Pestalozzian Principles ¢nd lMethods

of Instructiom’oﬂh He closes his work with warm eppreciati.on and

enthusiasn: "Anything vhich avakens such e widespread intercst as

Pestalozzi's educeticnal ideas have done, must necessarily contain, if

we cen only view it es a whele, much that is both true and vseful”,

His firal words ave: "The influence im this case can only be for goed,

end that in the highest degree, if men will look to the spirit rather

than the lettef’o15
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Chanter Yen - Pestalczzi ané Sducational Theory in Prussia

It was at Burgdorf that the stream of famous Gertian visitors,
including private individuals and Government officiaels, began. They
swifely effected the spread of Pestalozzi's ideas to Germary. Amongst
the first of these private Germen citizens and one of the two most
influential of Pestalozzi’s disciples was the distinguished. educational
thinker, philoscpher end mathematicien, Johann Friedrich Herbart (1776=1841).
Herbert first visited Pestalozzi in 1799, vwhen the latter vas still in the
Deme School of Fréulein Stahli in Burgdorf, on his roturn from Marchlingen
in Swizerlend, wvhere he had just spent two years as tutor t> the three
sons of the local bailiff, von Steiger, Here he made a sp:3cial study
of Pestalozzi's methods. An account of his impressions of Pestelozzi's
work was givem in an address he delivered in Bremen to a group of ladies
interested in Pestalozzi's work, in which he said: “The who..e field of
actuel and possible sense=perception is open to the Pestalo:izian method;
its movements in it (this f£ield) will grow constantly freer and larger",1
His commentery on the Gessner letters, entitled: “On Pestelczzi's most
Recent Publicetion: 'How Gertrude teaches her Children'"gz appeared in a
pericdical in 1802, In the treatise he defended several practices in
Pestalozzi’s schoel, ebout which some questions hed been raised. He

pede the suggestion that Pestalozzi's sense-perception instriction in

arithmetic should be supplemented with a study of triangles. This idea
he elsborated in o later publication in 1802, (second editicn 180L), in
unich he meintained that mathematics is the key to training :n sense-

perception and drawing, fhe book had the title: "Pestalozzi's Idea of

an ABC of Semse-Perception’. Herbart's publicetions meaintained the great
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interest in Pestalozzli. He took a leading part in the spreading of
Pestalczzi's dectrines throughout Gerrany.

From the beginning Herbart was attracted by Pestelozzi's ideas
on sense-perception, as is'shown by his irmediate commentaxy on these
ideas. He interpreted and epplied Pestalozzi's methods ir a broad way,
later creating a science of education on the basis of his c¢leborations.
In 1801 Herbart had paid & second visit to Pestalozzi; he praised the
greding of the lessons in Pestalozzi's school; as well as the thorough
nastery of the olemsnts which the pupils achieved. Like Festalozzi,
Herbart folt “thet to give ouwr children the feeling vhich comes from
clear comprehension was the true object of instruction, and that the
only means of ettaining this lay in & perfect greduation of the subjects
of instruction, a graduetion which should satisfy from ever; point of
view”o3 "On the point of view from which Pestalozzi's methid of instruc-
tion should be judged”, he says,; "Pestelozzi is egpecielly ranting in
respect of sound scientific baclground; and still more in zxuspect of the
ceol-hecadedness rnecessery t¢ the use of a gcientific methed or even for
the succegsful mixture end edeptation of i;arne& generalizeions out of
which orderly prescriptions might have resulted; such as woild have been
of immediate gervice to us who would learn from him his art. He cannot,
therefore; object to others attempting to set forth some paits of his
cethed in a more orderly fashion, if he has any hope of its becoming
mlciessprea,c‘l"‘,)+

Hexbart was thus zble to give more definite form to the vague
intuitions of Pestalozzi, ard to organize them intoc & syster capable of

practical interpretation. It was prebaebly his active support of the
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Pestelozzien principle that secured him the nomination to the chair of
philosophy at Kénigsberg in 1808, Here Hezbart conﬁuctéd a pedagogical
seminery for advanced scientific consideration of educatioral problems,

as tell es e small practice school of about twenty childrer, which provided
opportunities for the experimental investigetion of method: of teaching.

Hexbeart himself teught mathematics in the practice school for some time.

Pestalozzi's Influence on Herbart's Bducationel Theory

Like Pestelozzi, Herbart emphesiged moral trainirg. That is,
he emphasized the same fuanction of education as did Pestelozzi in his
plans for individual reform and sccial regereration through education.

As Pestalozzi hed planned, so with Herbart moral and religisus training
vere to work together to develop the right insight; sentiments and hebits.

In the seme way as Pestalozzi, Herbert stressed tae idea of
neny-sided developnent, but formulated his idea of this in terms of
intercsts as. the aim of instruction. "The ultimate purpos: ef instruc-
tion", he says, "is contained in the nolticn, virtue. But in order %o
realize the finzl eim, enother end nearer cne oust be set wr. Ve may
tern is meny-sidesdness of interest. The word ‘interest’ siends in
general for thot kind of nental activity which it is the business of
ingtruction to incite"°5 He emphasizes the active element in interests
"Interest ceans self-ectivity. The démand for many-sided :nterest is;
therefore, a demand for many-sided self=activity“06

Similarly to.Pestalczzi, Herbart epplied his formilation of the
ain of instruction to outlining the subject matiter of instwxtiction in

teras of interest. Vhereas Pestalozzi's analysis of experience to
Y xp
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obtain the fundementelly different kinds of material was a slassification
into lenguage, number; end fexm as including the essential :lements in
clementary education, Herbert divided the subject matter of instruction
into two mein groups, correspcnding to his two rcain classes of interests:s
the scientific, (experiences with 'things'), end the historical or sccial
(experiences with ‘people’). Hexbart mainteined thet Pest.\lozzi's great
centribution to education was to proceed to give children e:periences
instead of assuming that they already had them. The Pestel.ozzian phase
of "appercepticn”; that is, providing a fund of real expericnces for
understending verbal instruction im teaching, was expressed by Herbert
in the following words: "Instpuction is to supplement that vhich has been
gained already by experience and by intercourse with others; these
fourdaticns nust oxist when instruction begins. If they aie wanting
they must be firmly esteblished first“°7
Uith regaxrd to general method, Pestalozzi had esteblished the
principles that all instruction should be based on s2nse-perception;
that children should have clear ideas from such experience &nd be given
training in expressing them orally; that in teaching any stbject one
should proceed from the simple to the complex, from the concrete %o the
abstract, from the erpirical to the raticrel. The application of these
netheds was stated by Pestalozzi in the following woxdds "Uken a child's
sense impressions have resulted in clear and settled ideas, and when he
can express these ideas in speech;, he feels the need of examining,
separating, and couparing them; this is a pleasure to which life itself

invites hin, and in which he finds the surest aid for devele ment of

his judgement and powexr of thinking"aa Basing his views on methed on
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Pestalozsi’s fundamental ideas, Herbart said that facts neailed methodical
tregtment; inveolving four steps: analytical conversation w.th children
concerning their experiences; esteblishing e nurmber of exaiples clearly
ir tne mind; formulating the general processes involved; iving children
practice in aepplying the general rule or primciple reached ::n this way.
Tris process involved the building up of aésociations betwecn subjects
instead of merely betwzen principles within the same subjec.

Herbertian influsnce affected egpecially the metheds of
organizing morel instruction based on the study and teaching; of history
and litorature, particularly in the lowsr classes of the Prussian
elementary schocls,

The second of the two greatest disciples of Pestalozzi who
helped to spread his ideas to Germany was the educational tiinker Friedrich
Tilhelm August Froebel (1782-1852). He was a more intimate disciple
even than Herbert. In 1805, on the advice of Gruner of Frenkfort, he
reid a brief heliday visit of two weeks to the Yvexrdon Institute at the
start of its most brilliant period. Of Pestelozgi's influence on
himself he wrete: "It scon became evident to me that 'Pestalozzi' was
to be the watchuord of my life"o9 In 1808 he took three becys of a
wealthy femily to whom he was tutor and entered them in Pestalozzi's
school, which at this time was at the height of its fame. de came to
study under Pestelozzi his recently adopted profession ofuteacher. He
spent two years at the Institute; studying Pestalozzi’s methods as they
were organized in the various classes. After his first visit he had
coze eway with confliicting judgements; the curriculum had szemed to him

to be 2 patchwork full of gaps, the teaching sometimes good and sometimes
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nechenicel, often with a lack of system. During his secomc. prolonged
visit, however, he had frequeant consultations with Pestalcziii and praised
the work in sense training end in language, as well as the cmphesis which
Pestalozzi placed upon the part of the mother in the young child's education.
In 1809 he urote an enthusiastic appreciation of Pestalezzi's methods,
concludings "And thus the Pestalozzian method sets man fortl: on his endless
path of developrent and culture on the way %o knovledge, bound to no time
and no space, a develcpment ¢o which there is no limit, no lindrance; no
boun&s"oﬁo Pestalozzi wes instrumental in directing Froebel's mind to
infent develcrment. The effects of the careful study of tle system of
mugic instruction used by Pestaleozgzi's assistants Naegeli axd Pfeiffer
vhich Froebel made during his stey at Burgdorf cen be seen In his latér
ideas for his kindergarten. He was also influenced by the work in drawing
carried out under the directicn of the drgwing master; Buss, and the work
done in practiczl subjects. In 1816 Proebel organized an ¢xperimentel
school similer in character to Pestalezzi's schools. The vay for the
esteblishment of his kindergerten was paved by huneniterisns roused by
Peastalozzi who founded infant schools in many parts of Germecny during

his lifetire.

Pestalozzi’s Influence on-Froebe1°s Edueatiopgl Theory

Both Proebel and Pestalozzi wished edvcation to begin in the
carliest years; Froebel was influenced by his Swiss master to make a
new attaeck upon the problems of early educstiocn. Froebel vas of the
opinion that Pestelozgi's system of eaxrly training and the keppiness
and industry which resulted would save children from many feults. His

omn concept of the kindergerten was based on e completk philssophy of



£0.

child development; children were to grovw as naturally as p..ants under
the care of an expert gardener° In his work, " The Educatiimn of Man”911
which appeared in 1826, he reiterates many of Pestaloszzi's iundamental
contentions. In the seccnd sentence of chapter VI of this work, which
is heeded: “Conrection betuween the School and the Family enc. the Subjects
of instruction it implies®, Froebel says: "The union of the school and
life, of domestic and scholastic life, is the first end ind:spensable
requisite of a perfect human education of this period [ioee boyhooé]“o
The book is throughout reminiscent of Pestaleozzi. Froebel's "Come, let
us live with our children® precisely reflects what he had s¢een in practice
at Yverdon. With regard to the different subjects of instiuction,
Froebel tekes up many points which imitate meny of Pestaloz:i’s practices
directly.

Froebel’'s chief improvement on Pestelozziem methols was that he
nads practical physicel activity and expression the basis of learning.
Pestalozzi, vhile he orgenized domestic industrial educatior for the poor,
pleced relatively little emphasis on similer comstructive werk in his
Burgdorf end Yverdon schools. He made his sense-perceptior instruction
largely a matter of passive observation, instead of essociating it with
censtructive expressicn. The general psychologicel value ¢f education
by deing was cxpressed by Frocvel in the following ways "Bxpesrience and
histery, too, teech thet men truly and effectively promote human welfare
much more by wukaet they put forth from themselves than by whet they may
have eocquired. IZvery one knows that those who truly teach, geain steadily
in lmowledge end insight.... Again; to learn a thing in life through

doing is much more developing, cultivating, and strengtheninj than to
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learn it merely through verbal communication of ideas.  Sindlarly,
plastic meteriel representetion in life and through doing, 'mited with
thought erd speech, is by fer core developing and cultiveting then the
merely verbal repzesentation of ideas"°13
Pestalozzi hed emphasized training in domestic labour for poor
children, but Froebel showed that every child develops throigh a playful
imitation of edult activitiss. In the organization of chi..d play he
constructed e systematic series of pleythings, which were dnveloped-
gradually by experimentation. Some werc known as "gifts® und some as
"eoecupations®, but they were 21l materiels for stimulating he child's
physical, or motor expressiocn. They included soft bells, . sphere, &
cube, a cylinder, small cubes or blocks for building gemes, sticks to
be arranged to form geometPical or artistic forms, paper foi° folding,
end other raterials for drawing, modelling, weaving, end so on. His
occupations were an improvement on Pestelczzien object teaching.  These
congtructive materials were used for meking geometrical forns and " forms
of beauty’. This vas a grealt deal like Pestalozzi's inven’iional drawing
néthod, using blocks and splints instead of e pencil, but wi.s develecped
very fully by Froebel.
Like Herbart, Froebel started with Pestalogzzi's Elementery
Books, which eppeared in 1803, and other discussions of the latter's
idea of an ABC of sense-=perception. Eerbart developed thi: idea of
cbject teaching in erithmetic in the direction of training in elementary
trigonecmetry. One may compare Forscbel's early number lesscns with

suggestions nade by Pestelozzi in his introduction to his "iBC of Numbex

Relations®. Iroebel’s contribution to clementery educatior was his idea
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that the relatively passive observation and description of ubjects which
Pestél@Zzi described was not as educative as ective construstive work
with similer materiels. Beth he and Herbart founded their educetional
srogramme and new system of educational thought upon e psyciiolegical
basis, Herbart upon associetionism and Igeebel upon ectivisn and the
play element in educaetion. Their influence upon educatiomil theory

end practice in Germeny was fundamental and fer-reaching.
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Chepter Sleven = Pestelozzi end Individuel Practical Bducat rs in Prussia

Proninent anong the earlier educational entrepren:urs wao
esteblished schools on Pestelozzian lines in Prussia end vh> wexre thus
instrumentel in the dissemination of Pestalozzi’s ideas in >russia wes
Johenn Brnst Flemenn. He hed visited Burgdorf for sixz monshs in 1803,
attracted there by Pestalozzi's writings end the faﬁe of hii school.

Here he realized the truth contned in Pestalozzi's educatinmal doctrine
and practics. Upen his return to Berlin after leaving Burdorf, Plamann
began to correspond with Pestalozzi end published the YBasi: Principles

of the Art of Education according to Pestalozzi”,1 ag well «3 several
other works showing the application of Pestalozzi's princip..es to languege,
geography, and natural histery. Then, in 1805, he estebliched, with the
authorization of the government in BefHlin, an educational iistitute, the
"PFlacann Institute®; based on the Pestelozzien teaching gysiem, pertly as
en experiment, but chiefly with the idee of training teacher's in the
Pestalozzian method., This institute soon achieved wide fare and became

a centre for the dissemination of the methed. Che number ¢f pupils grew
repidly end Plenenn hed to add a boaxding school to his meir establishoent.

In spite of the king's favour ernd despite the fact that he hed
received the royel assent as early as 1803, Plamann had te struggle with
innurpersble difficuliies before he could claim success., Trke Consistory
end the other reacticnary sciacol euthorities placed obstacles of all
kinds in his path. However, the eventual hard-wen success of his
enterprise greatly influenced the sudsequent action of the Frussiam

governnent; an immediate ouicome of this influence was that they sent
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two young men to Plemann’s institute with all expenses paid so that they
night fomiliarise themselves with the Pestalozzian llethod. Flemann also
rendered great service to the cause of the new education by training many
femous teachers in the Pestalozzian spirit; Harninch, Jehn, Kawerau end
other well=known educators received their early educational training at
his institute,

In Frenkfurt on the llain;, in the same year as Plaenn ecstablished
his institute, Gustev Anton Gruner (1778-184%), opened his own Pestelozzian
school. It was in this scheol that Froebel first begen hi, educational
cercer, where he was so inspired by what he discovered that he want %o
Yverdon to study at the source of the new ideas. Later, i 1812, Proebel
rade the acgueintence of Plamenn through' Fether” Jehn, the founder of the
physicel educaticn movement in Germany, end was employed in Plamann's
institute for & short time. Gruner himself, a Philanthropist, had gone
to Burgdorf as a czitic of Pestalozzi's cleims and had retwined an ardent
convert. Amongst other things he had observed in Pestaleoz:i's school he
had been most impressed by a "morel review' which he had hesrd Pesteloszzi

give end gave an enthusiastic report of it.

Both Plemenn and Gruner thus esteblished themselves as successful
practitioners end advocates of the Pestalezzian method of irstruction in
Prusgia at an eexrly date in the nineteenth century. Pestalozzien schools
were elso founded in Wiesbaden by von de 1'Aspée end in Brersn by Betty

Gleim,
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Chapter Twelve ~ Pestalosgzi and the Prussian Government

The revelation of Pestalozzi's practicel system of mass
education was given at the peculiarly opportune moment in history when
Prussia was ectively engaged in laying the foundations of a state syden
of education and was giving serious consideration to improv:d methods
of teaching. “he government thus tock o most serious interest in
Pestalozzi's new methed. It was the concreteness and general applic-
ability of his educational doctrine as expressed in his own writings
end in the work of his followers, who had seen the method i pradtice,
that attracted the attention of the Prussien government off . ciels at
this time. The king of Prussie, Frederick Williem ITI (1770-1840),
who came to the throne in 1797, did not shaxe the reactionawy and
unenlightened views of his father and of the latter’s Hinis-er, von
¥31lner, on the conduct of elementary education in Prussie. It had
been cne of the Iking's first ections to urge the prozdition of the
prosperity of his people and the improvement of the element:xry schools.
"It is my earnest desixre”, he declaxred, “that the greatest éttention
showld be paid to the educetion of the people"c1 "I% cannct have
escaped your attention’, he wrote to von llassow, the new Kizister who
hed teken over from von {ollner, "that I regard education ir all my
states as an object which deserves 2ll my attention and solicitude"oz
Concerning ingtruction, he saids "Instruction end education form the
individual end %he citizen, and both are, as a rule, entrusted to the

scheols, so that their influence on the welfare of the state is of the

highest importance”.? In a Cebinet Order of the 3rd July, 1798, the
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king commended that particulexr attention should be given to the elementary
school system in towm end couatry and thet seminarics, that,is, training
institutes for the cducation of elementery scheol teackers, should be
established., V"It is finally time", he affirms in this ordew; "¢to provide for
the eppropriate education and instruction of the children of the townspeople
end pceasants. Up to the present time there has been lavisted almost
exclusively on the so-cdlled classicel schools the attentior. which was

oved & least to the seme extont to the clemontery schools ir town end countryo
For the overvhelming majerity, for the ncedy, subjects end tleir poor children,
except for individuel ettempts, almost nothing kas been done"ok

These ideas expressed by the king were in fact Pe:talozzian idees;
the king had grasped the concept of education and the idea ¢f educative
instruction in the Pestelozzien spirit. Indeed the order goes on to say
that “provision must be made for good teachers vho are traired in & seminary”.
Pestalezzi's thole system depended for success on a regular supply of trained
teachers.

At the king's instigation en inguiry was begun into the conditicn
of the elementery schools in Prussia, The officiels undertaking this task
were ordered to meke inquiries into suggesticns for elementsry school
reforms, to determine the funds availeble, es well as possible new sources
of funds for the improvement of the elementary schools. Tks results of
these officiel surveys and inguiries depicted as & whole the most lamentable
situetion. PFunds for elementery education wers found to be lacking and it
became cbvious that the state would have %o provide these if eny progress

on & wide scele was to be made. The schools themsslves wer:z found to be

mostly deplorabdle, the teachers employed in them just as bed, and the
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selaries paid %o the latter lementably meegre. The childr:n who did
ettend school, end a great number simply did not comply witi1 the compulsory
attendance crder, which, like many of Frederick the Great's educetional
neasures, hed remeined 2 mere paper reform, were for the msst part still
stbject to the nmarrowest curriculum. They learned the catschism and
perhaps some textual passeges mechanically by heart and som:times, it is
truz, geined é nodest skill in reading, but the art of writing and that

of erithmetic were only tavght if a special wchool fee was Heid.  Im
addition there vas usually & little cheral singing.

The new Minister, von lessow;, showed the greatest personal
interest in the irprovement of the elementery school system  he even
undertook journeys at his owm expense in order to gain fi:sﬁahand knowledge
of the condition of the schcools. This was followed up with a detailed
report to the Idng ebout his findings. “The objest of refirm", he says,
Bis natiocnal education, and the terrain must be all the Pru: sian sta.tes"o5
In e Cebinet Order to the Prussien Consistory in 1799, the (emend 1s made
"to combet the oll too widespread prejudice, that the sclicols are and
have to be & matier concerning the individuwal religious fections; for
it is not to be denied that the schools are to be regarded ¢s institutions
of the state and not of individusl denominations; for this reason if is
also %o be desired, that the religious instruction be limited to the
general truths of religion and to the moral ﬁaaohing cormen to all chuxrch
facti@ns"oé I% can be seen from the serious intersst devotad to education
et government level that Prussia wes alrcady treeding the path leading to

the improvement ¢f the elementary school system and the creation of a

nationel edusation. In the year 1801 von Hassow laid befor: the kKing the



68,

draft of a “Plen for the General Improvement of Schcols"97 in which he
proposed a “Plan for Nationel Schools and Education?s %o include all
aspects of educetion; Iin this project the demand is mede Tur the
vcloscst essociation of schoel and industﬁy”g in respect of the country
scheol; weligious education essuch is assigned %o the clery, and the
rother tongue is included awong the subjects to be teught in the town
schools. One recognizes everywhere at this time the goveriment's endeavour
to irprove she elementary schcols, to train and pay the %teachers better,
and to place the zdministration of the elementary school syiitem in expert
hands. However, the constantly worsening political condit:.ons did not
allow the authorities the tine, even less the means of creaiing something
effective ard Lesting in this sphere of public life. All ‘the agitation
and lively ectivity in the linistry therefcre had no direct results,
because, before all the sducational enquiries and investigations could be
cencluded, catasgstrophe overtook the state.

Nevertheless, even at this time, the improved method of imstruc-
tion employed in the schools cf Rochow yas alluded to at government lewel,
and, as a conseguence of the general interest caused by the discussions of
Pestalozzi's work in German pericdicals, consideration begar. to be given
to Pestalezsi end his institute et Burgdorf. The king per:onally had
becene interestod in Pestalezzi's werk end desired en cxperi report about
ito On the 2354 April, 1803, he issued en Orzder in Council %o the
Consistery end School Authorities in which he remexrkeds #The¢ Pestalozzian
method of instruction, which is spoken of in such wery high terms at the

present time, has elso aroused my attention.... I have therefore resolved

%0 send a man of recognized cducational expertise and experience, whom I
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can at the seme time credit with enthusiasm for everything, that can
inprove instructicn, and also impartiality, so that he will not allow
himself to be beguiled by the fascination of novelty, %o visit the
Pestalozzian Institute in Svitserlend and to meke & thorouga study of
the method practised theFG“oﬂO Thus the chief school insp:ctor Gedike
received the commission to visit Pestalozzi in Burgdorf on ais planned
jouzney to Italy and to give hbis report %o the king; but G:dike die@%n
the 2nd Meay, 1805, beforehhe could undertake the Jjourney.

A plen similer to the king's was realised elsevhere. The
[nister ven Voss despatched the seminary ingpector Jezgioro ski to
Pestalozzl in Burgdorf to see the work being done there at the end of
July, 1803, Jeziorouwski steyed st the institute until Oct sber of that
year., Upon his preturn ho rendered a very favoureble repor: to von Vess,
vho appointed him director of a seminary in Jersew and later, when the
latter fell %o Russia, Jeziorcwski became & school imspector in Liegnitz.
Tn a letter of thanks to Pestalozzi for his hospitality, voa Voss urote
thet "es fer as steffing emd local conditions in the South Prussien
educational systems and elso cther circumstances allow, I saell greatly

urge the main points of your method in the South Prussian schocls as they

now czist end will greduslly be estaeblisheds lucidity of instruction,
practical exercise of speech, exercise of judgement by eye, and arithmetic;
it is moreover my intenticn to make especially capeble subjocts acquainted
with the method in future Prussiansaninariesﬁ°11 Wken von 'foss infoxmed
the king of Jeziorowski's visit, Frederick Williem showed that he still

hed some reservetions about the ned education end that he wis not yet
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prepared to. prcmote the new educationel thinking on e nationel scale in
his realn., In e Cebinet Order of the 31st December, 1803, he said that
although “"an esssntiel improvement of schocl instruction is to be expected,
it is, however, too carly yet for the govermment itself to fiake steps forxr
the intrcducticn of the methed in the elementary §chools"o1u He therefors
cnly gave authorization to von Voss to prepare perticularly eble seminaxry
students in the rcethod ot this time. The fear was expresscd that the
children ¢f the common masses would be bedly educated for %lzir futwre
stetion in 1ife by ah over-cmphasis on the nev ingtruction. It was only
ofter further fepresgntations by von Voss im & renewdd report of the 13th
June, 1804, in which he reiterated that he only wanted to achieve the same
aims as the Idng, and that the new method should only be used to teach
children to grasp the essentials of the material tovbe taugkt and to make
instrustion more urgent end pencstrating by condensing it, that the ldng,

on the 19¢th Januery, 1805, authorized the adoption of the method in the
elecentary schools as well as in the seminaxies, although on a non-compulsory
basis,

After Gedile's death, the Consistory had been ordered by the ldng
to se2nd aenother nan from the inspectorate to Pestalozzi as sron as possible;
but to this the Consistory replied that & men, who possessed ell the
necessary experience and discernmment, had already been with .’estalozzi the
previcus year ard hed set forth the scanty velue of his methed in a
specific publicztion. %he man referred to was Soyaux; his work was
cntitleds "Pestelozzi; his Teaching lethod and his Institute‘o13 This

review, however, does not by eny means contain & rejection of' the

Pestalozzien method, as was implied by the Consistory, but even defends
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Pestalozzi against unjust condemnations and attecks. Amorgst other thingsg:

Soyeux seys: “I do not desire to absolve Pestalozzi of faults and errors,

perhaps his methed finds little approbation, but the spirit of his

principles, the aim of his method will surely conlinue to Lave a salutary

effect. Apart from Pestelozzi, no educator of any note hes recommended

the method of teaching by sense-perception so urgently, has grasped it in

its entirety lilke this, and hes applied it so consistently to the most

specific subjects. The idea is stimuleted enew, others may perhaps carry

it out more successfully. The instruction in languege; in erithmetic, in

the ABC of sense=pexception, in writing, as it is given row in Burgdorf,

night only with difficulty be promoted to generel velidity; we can, however,

enly regard this method as the outer shell, as the mortal frame of the

spirit, which should inspire and enimate all methods: the sure, considered

step by step progression; the essentiel urgency to practis: the art of

true end keen cbservation more seriously, and to errange th: whole elementery

materiel in naturaelly consecutive sequence eccording to fim principles"°14
Fortunately the king did not let himself be guided by the

unfounded judgement of the Consistory. He hed by this tim: been informed

of Jegiowousii's visit to Pestelozzi by von Voss and in 180.. he sent the

clergymen Karl Uitte to lilnchenbuchses, where the Pestalozzian Institute

hed been transferred for a short tims. In the report whicl Witte rade

about this visit, the Pestelozzian methed is enthusiasticelly recommended

in general; however, Witte comprehended Pestalozzi's strivings rather

one-sidedly in several points, and as a pesult there arose & lively public

discussion sbout the matier, vhich had the heppy result of rlacing

Pestaelozgi's ains end endeavours in their true light. The interest in
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Pestelezzi now became more end more ective; it was recognized more and
mere in Prussia, that for the new ers which was epproaching, new founde-
tions‘haa to be laid for a new, nationzal edvcation, which .1ad to link
2p with the educstiocnal processes esteblished by Pestalozzi if it was

to achieve all that was demanded of it,

the main tasks which the Prussian government unde tcol under
Pestelozzi’s influence were the creation of teacher treinin: institutes
for aspiring elementary school teachers, and the reorganizaion of the
elementary schools on Pestalozzian princinles; e scund founcaticn on

which Prussia could continue to build later when education rneant salvetion

t¢ hex,
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Chepter Thivteen = 4 New Beginning - the Impetus given to_tke Adoption

of Pestalozzi's Bducational Ideas in Prussie by

Netiocnal Disaster

The eighteenth century had been a time of educaticnal experiment
in Prussia., .\t the beginning of the ninsteenth century thc sound ideas
of Philanthropisa and the fundawental educetional ideas of Iousseaun were
preserved ond found their further develepment in Pestalozzi's theory of a
common education. Not even in his native lend did Pestalo:zi's views
£ind such glad acceptance and such strong promotion as in tle Prussian
state. The relation between him and the Prussian lecaders; especielly
the leaders of the educational system at that time was to piove honourable
and gratifying for all concerned. The events of 1806 precipitated en
upsurge of interest in Pestelozzi's educational system in Prussie.

On the 22nd September, 1806, Frederick Williem II.! visited the
school instituticns founded by Francke in Helle. He was on his way teo
meet Hepoleon in bettle. The king walked up and down the  .ong inner
courtyerd of the orphanege, end the teachers and officiels /o had been
surprised by his eppearance heard his comforting assurances of further
assistence, wierever it was nescessery, as soon as peece had been restored.
No—-ocne suspected thet the visit would be a ferewell for sevin years.

Three weeks later, on the 1A4th October, 1806, Nepoleon's arnies defeated
Prussia at% the battles of Jena and Auerstadt, Prussie's ronown in war,
which hed elready suffered in the cempaigns against the Fre.ich Republic,
was obliterated. There followed the crushing treaty of Tiisit in July,

1807, whereby Prussian possessions were reduced to ebout hal.f their
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previous size, and an enormous indemnity which exhausted Prissia's resources
had to be peid. The size of Prussia’s standing army was roduced to only
42,000 men. Napoleon stripped his defeated enemy of virtunlly a1l power
over lews, revenue, excise, foreign relations and commerce. The only

thing he left untouched, because he considered it unimportant, was education.
Prussia was not lomg in seizing the one loophole left open fio it during the
years when the domination of Bonaparte in Germeny was neerl)” ebsolute.

Zhe country seemed to be desitwoyed, but the catasirophe called
into being & new national spirit in Prussia, the nation did not lose faith
in itself. In all spheres of state life the work of recon: truction began
with renewed strength and courage. In corder to retrieve tieir losses and
regenerate the country, Prussian stateszen became convinced that a complete
social revolution which would improve the conditions of the common people
vas necagsary. In this time of the greatest netional misfcrtune the
goverrment end the people turmed to elementary education. A4 rebirth from
within was to be attained: where could it begin more fruitfully then in
education for the vhole nation? If one held out hopes of liberation and
e regaining of former greatness in the future, how could these hopes be
better realized than if the youth of the coﬁnﬁry was educated in patriotiam,
in loyelty to king, in fear of God, in self-sacrifice, in idzal ways of
thinlking? All leeders of the state at this time were fillel with these
cpinions and ains. In his "Nassau iemorendum" the First Liinrister of
State, von Stein, declared that "the improvement of the educational
institutions, especially the rural schools, and the estsblisament of

these, must advance so that a greater quantity of basic knowledge 1is

1
spreed through the whole nation”. The linisters A lienste.n and
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Herdenberg were wholly in egreement "that the state can and must if need
be use compulsion, so that no person remains uneduceted”; tliat "freedom
in teechirg should not be limited by prescribed regulations' ; and that
Pthe aim not only must be the cramming of a person with knovledge; but
elso the cultivation of his brain power and its direction t« the higher
spiritual and intellectual sphez'e"a2

Unaccustomed defeat on the field of battle ceused an outflow of
egonized re-appraisal end the drastic conditions of peace aioused the
fervent patriectism of the Gernans, Until this woment there had been a
decided lack of nationalist fesling of the greatest Germans of the time.
Among these was the philoscpher Johann Gottlieb Fichto (1762=ﬁ814), one
of the number of scholars amd men of letters who had been drawn to Berlin
by the Hohensellern policy of toleration., In 1759 he had sought refuge
in Prussia vhen the authorities in Veimexr eccused him of atksism. In
1805 TFichite hed declared himself a citizeniof the world rather tham of
eny particular country, vut now he becans a forvent nationdlist. He now
urged popular enlightenment ag the one means left $o regain Prussia’s
former glory. The salvation of the state, he declared; lay in educationm,
in making good in spirit and intellectuazl power what had bee1 lost in
material strength. He was keenly interested in the teachings of
Pestalozzi end had visited him on the “"Neuhof? in 1793, when he had.been
teachirg in Zbrich, and vhere Pestalozzi had informed him of his plans
for o common elementery education. Fichte had promised to nelp to exploit
Pestalezzi's theories in Germany and now he kept his promise. The
movemeny to introduce the Pestélgzzian methods, which had bejjun before

the Jena disaester, was nou revived and greatly stimulated by Fichte's
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"Addresses to the Gexman I\Tation%3 In the ninth of these fourteen public
lectures thaet he delivered in Berlin during the winter of 1307-8, covering
the period fron the 13th December, 1807, to the 20th March, 1808, he
preached ebove all a renewel of educational principles, emplasized the
possibilities of national regeneration to be found in educalion, and pointed
to Pestaleszzi, plecing him side by side with Luther as & na’ional saviour.
He pointed tc e "system of nationel education” as the way o1t of Prussia's
g¢ifficulties. He promiseddzliverance tc the Germens throu;h such a

systen, which he considered would be the beginning of an em:ire reformation
of the human recs; enabling the spirit to obtain a complete mestery over the
flesh. “"Voula that the state™, he urged, “could look its jresent position
steadily in the fece, and acknowledge to itself what that pcsition really
is: would thet it could clearly perceive that there remain: for it no
sphere in which it can act end resolve as an independent stete except that
of educaticn... If we are seeking for an cccupation let us seize thié%ook

He declered wholeheartedly that the Prussien reform of educetion should

begin with 2 consideration of new methods of instructions “From foreign

sources Germany has been infected with self-seelking. She mist be built

up on & loftier moral plane, for which we require & new syst:m of educatioﬁ’ooo5
Yhe duty of carrying out this new plan of education shouwld b: given, said
Fichte, “"to the course of imstruction which has been inventel by Heinxich
Pestalozzi, and vhich is now successfully carried out under his direction"o6

He procleimed that "Pestelozzi's essentiel aim has been to el .evate the

lower classes erd efface all differences between them and tht: educated

classes; bul by his invention, teken in its entirety, it is not only
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popular education that is reelized but national education; and Pestalozzi's
doctrine probebly has enough power to help nations and the thele human rece
to rise cut of their present miserable state of distress“QY Although he
criticised sharply certain details in Pestalozzi's theory and practice,
Fichte nevertheless urged the Pestelozzian school as the true type of
elcmentexry school end advecated the sclf-activity on which the Pestalozzian
rethod of instrusction was founded as the sterting point of ¢ new national
education., He stressed the nesed of instilling Pestalozzi’s spirit in
educating & vigorous and loyal people and recomnended the Pestalozzian
education as the one means of nationel regeneration for the Germans.

Such words from such an influcntiel voice could mct pass unheeded,
but the most Iimportant fact was that "these ideas of the great prophet of
mofern education of the‘people stood in inmer eccord with tks thoughts of
the stetesnon and philesophers of this epoch”°8 In this tize of dire
recessity ona now seemed te discover in Pestalozzi's teachinzs, in his
principle of methodicelly unfelding the spontaneous creative power of
hunan nature in every child, the remedy that offered salvwatiin to the
nation through education., Buchholz, the author of the "Piciure of the
Sociel Corditions in the Kingdem of Prussia up o the 1kth O:tober of
the Year 189@“99 hed alresedy convincingly pointed out that tiie mere
existence of schools for the peoﬁle did not necessarily mean that a true
elenentary education wes availdble. If the gpirit of the c:.tigen wasg
to be developed,; nothing was more inmportent than the quelity and condition
of the scheols. Without the skill of the teachers, even th(: best

reorgenization would boar no fruits. He had depicted the iisufficiency

of the Prussien schools and he, too, hed suggested that the cnly means of
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selvation was the introduction of the Pestelozzian teaching method, as

well es the abolition of the rights of patronege. “The Pestelozzian

teeching methed is", he stated, "of all the inventions of taie eighteenth
cenbury the greatest and most comprehensive. If the Prussian state is

te be helped, this cen cnly heppen by the ebolition of serfilcom and the

establishment of teacher treining institutes for village sc.icolieabhers
10

based on the Pestelozzian method..”
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Chepter Fourisen = Reorganizetion and Preperation for Peste..ozzian

Education in Prussis

An entire reorganizaetion of the state was needed :n Prussia, &
nevionel wefozm on all levels. Partly as a result of Fichiez's exhortations
and in reply %o other eppeals, the Prussian government bass( this re-
organizotion on a new education of the people. Greduelly the machinery
of stete education began to be esteblisned and the ground prspared on
waich Pestalozzi's spirit could enter. The old Prussian adainistretive
systen hed periially collapsed after defeat in 1806, but aftsr Auguss,
1807, Bawvon von Stein set chout the progranne of reconstruction with
renewed zeal. The collapse had revealed the fault of the state to him:
it was built from the top downwards. He realizsd the potential of new
forces arising from below, from the coxmon peoplcp and it was to these
that he turned his attention. If the state could develop a3d enlist
their telen%s, it would become invincible. He urote: "Ve sarted from
the fundemental idea of reising e morel, religious, patriotic spirit in
the naticnf°1 His progremne was "to bind everyone to the siate by
conviction, sympaetly, and cooperation in the affeirs of the nation, to
give the forces of the nation free pley and direct them towaids the
common good"oz Serfdom was abolished in principle by the Zrancipating
Bdioct of the Ith Coicber, 1807, and attempts were maede to prcvide land
for the peasants. In paragreph 12 of the EBdict the king declared:

“Cn St. Kartin’s Dey, 1810, all serfdom in all our siates will cease.
after St. lartin’s Day, 1810, there will be only free peo;_ﬂo];@é';?75 The

Sdict prepared the wey for social reconstruction: civil rights were
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promoted end internal improvements begun. It was designed to remove
every obstagle that had up to that time prevented the individual from
attaining such a degree of precsperity as he wes capable of -eaching.
Indirectly there lay in this en importent elevation of the standing of
the teagker, for it was not a matvter of indifference for whit kind of
future the children in the villeges were %o be educatea, whother as
serfs or free humen beings vho could decide their own destiny. It
also helped $o bring ebout a more friendly attitude of the jawents
tovards the school and the schoclteacher. The llunicipel Act which
followed in 1808 laid the foundations of a modern system of government.
By this statute the towns received the right of self-admini:tration in
the field of education, the government devotling mowe attention to the
provision and supexrvision of the schools. Any paxrticipaticn in school
coirmittees was still denied the teacher, but the new act cortained the
seeds of a powsrful development for the elementary schools end indirectly
thereby for the standing of the elementary schoolteacher.

“his sccial and political reform movement paved th: way for the
scheme of & broader clementary education for the ccmmon people. The
King was in complete egreement with this plan. He declared: "We have

lost in territory, in power, and in splendour; but what we have lost

ebrecad we must cndeavour to make up for at home, and hence m7 chief desirs
is that the very gresatest attention be paid to the instruction of the

pe@ple"o&

Toa Stein redintained that efducation "must develop love of
country; of fellow-men, and God, and must avoid all merely d«corative,
borrowed, artificisl culture”a5 Such an education, he asse:ted in his

"Political Testerzent', should help to reanimate the German sririt by "a
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cethecd bazed on men's inner nature?,

“Yhis concern for education was testified to by drustic educational
ceforms on all levels in Prussie. The Central Administrat:ve School Board,
whnich had Dy tais time become an ireffective and reactionar: body, was
gbolished and o new Bureau of 3ducation was set up in 1808 ¢s a division
of the wiristry of the Interior, It hes been seen that the¢ idea of state
educetion was not new in Germany, but it was Pestelozzi who convinced the
Prussian suthorities both of its necessity and practicability at this
particuler time. The ideas ne had worked out in educationel practice
at Burgderf and Yverdon gave the stamp of reality to his sclemes. Interest
in Pestalezzi was further stimulated when at the beginning ¢f 1809 the

Y

¢istinguished scholar Wilheln von Humboldt (1767-%835) was eppointed
Divector of Jeclesiasticel uffairs and Public Instruction. Hurboldt
hed formerly been averse to the Pestalozzian methed, dbut ne zad never-
thelesgs enitrusted his son to the Plamenn Imstitute in Berlir and became
a true Pestelozzian, although his interests lay chiefly in tae higher
institutes of learning. With others he tcok part in the foinding of
the University of 3erlin {1809-10) and reformed the classical Grammar
Schecl on a nore thoroughly humaenistic pien.

Thus both von Stein and von Humboldt had their eyes fixed on the
Yverdon institute and guided Prussia'’s educationel policy eciordingly.
They were full cf understanding for the idees of G. H. L. Nitoclyvius
(1767-9839) and J. J. Stvern (1775-1829), their chief subord.nates, who
were keen digsciples of Psstalcszzi, Svern, who possessed thie mest
lively, open nind for a3l ideal aspirations and strivings,; bolenged teo

the most enthusigstic supporters of the new method, Nicoloiius had met
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Pesteloszzi at the "Neuhof” on o journey to Itely im 1791, He had been
deeply impressed with the man end his work and wrote about ! in even then:

"X have mzde the acquaintance of a man, who is a men in every sense;
purified by the hell-fire of self-knowledge and filled with an apostolic
spirit. It is Heinrich Pestalozzi, the author of ‘Leonerd and Gertrude‘“°7
From that time Jicolovius remzined devoted to his friend anc corresponded
vith him during ell the folleowing yeawrs. A letter to Pestelozzi writicn
in 18C8B by Nicolovius irdicates that he, too;, wes lcoldng tc education fer
the neans of national regeneration: "At last, my venerated, unforgotten
friend, I heve the pleasure of seeing some rays of thy light peneirate
in%o the scheols of my fatherland... Oh, help us to foster the work
vhich thou hast founded%"a et Pestalozzi hed dreamed of at the "Neuhof”,
waat he hed doliberated with Nicolevius in mény letters, was now to taeke

place as an sct of urgent necessity.
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Ch&nter;?iftggg = Eestalozziqand the Prussien Educetion Lealers

The first initietive for the introduction of the ’estalozzian
elementery system of educaticn came from Nicolovius as early as Augutst,
1808, when lMinister von SchrBiter was still in control of tie Prussien
eCucational system. It was just after the time when von S:ein hed
suggested en interdm arrangerent for the simplification of he admini-
strative authorities in Prussie, in Junc, 1808, According .y
Beclegiastical, University, .School and Cherity Affairs were dealt wikth
in a special sestion of the Provincial Department under ven Schrotter,
to which the Uﬁder=$ecretary to the Treasury Sack, Consistoiry Councillor
Wicolovius and Professor Suvern belonged. Later Albrecht, a Councillor
of the Suprene Court, took Sack's place. On the 25th July,; 1808, this
newy errangemont had been approved by the king, and it was orly & few weeks
later; on the 23zd August, that Nicolovius suggested within ‘the department
that the existing methoeds of the rural schools; which wers directed merely
to the leexning cf reading end writing, shewld be supplement:d by
Pestalozgzi's method. A% the seme time he put forvard two other decisive
measures: o send young men vo train with Pestalezzi, and t> esteblish a
teacher training institute under the femous educationist Zeller. Suvern
agread wholeheartedly, and even extended these aspirations t» include the
esteblishment of & second tescher training institute under the school
inspector and institute director, Jeziorowski; already at this time he
expressed his intention of creaiting a plen to include the enlire educational

systen on the basis of earlier and more recent surveys and ernguiries.
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Von 3chxbtier egreed to the scheme end wrote to Iestelozzi and
%o Zeller. The letter to the former is dated the 11th Sertember, 1808,
and wes drefted by Shvern: "Intirely convinced of the great value of the
cathed of instrustion invented and so successfully prectiscd by you, I am
willing, by the introductiom of the sanc inlo the elementary schools; to
premote a thorough reform of the school system of the'Royal Provinces,
and await from tais the most beneficial influence on the edication of the
pecple.  Amongst the measures which I intend teking in ozdsr to achieve
this aim, one of the chief ones is to send two capable youn; men %o you
without deley, so that they may draw the inspiretion of you: whole method
of education ard irstruction directly at the purest source, acguaint
themselves not only with isclated parts of it, but comprehend all its
parts in their reciprocal relation and their mest profound ¢.ssociation,
legrn to practise it under the guidence of i%s originator axd his
assistants, in their social intercouwrse with you not only ciltivate their
intellect alone, but also thzir heart for the ccmplete vocation of
education and be filled with the same animebed feeling of the sacredness
of the profession end the samo ardent inclination for it, irspired by
which you devote your whole life to it"01 There then follewy enquiries
evout what kind of yourg men, according to age, disposition and education
would be the most welcone to Pestalozzi, uhether on their wa; to him they
should ecguaint themselves with other educational esteblishmi:nts, how
great the costs would be; end how long a stay would be neces.sary for the

vrpose in mind,
&



On the 21st October, 1808, Pestalozzi ensuwered Sclirdtter's letter
frem Yverdon as follows: “Yeur Dxcellency's letter of the“ﬂfth Septerber
£illed me wilh feelings of the deepest gratitude. Ioved by the fact that
the men, in vhose hand ths well-being of the people lies, aie showing a
sincere end active interest in what I have undertaken for tle education
of the pecple, I cannot thanlk Providence enough, that it blcsses my
endeavours uvith such great suceessooo"z He then vent on t¢ give details
of the cherecteristics he would like to see in the student—-ieachers sent
o him: purity and simplicity in manncrs and morals; with ro signs of
affectetion. He envisaged o minimum peried of two years' training, at a
neximum cost of sixty French Louis d'or pcr student per yeaz. IHe advised
that they ccme straight o him and see other educational establishments on
their return journmey. Above all he expressed his gratitude that the
Prussion govermment was giving him en opportumity to realize his life-
long aspirations. At the sexe time Pestalezzi wrote a letisr to
icoloviug in which he stressed once more "that the young men, who ore
sent here, should be of pure, noble heart and of sinmple and wnrefinsd
epinion; for my part I intend to do everything for the goal which you
gseclkk, The concept is great: the most unfortunate now seck help from
the unfortunote one. The notion is clevating: the strengtl, which
misfortune engenders, is now recognized as & higher power, and the
uretchedness, which has grown beyond heppy unconcern, has £iially torm
the veil of their poverlessness from the eyes of those reeliig under
nisfortwae, Priend! I take comfort in the thought that the time of
reaping has drawvn nigh for everyone who is willing to work for truth

and love"°3




By the time these leotters reached the Centrel Zducation O0ffice
in Kdnigbesg, the finel reorgenizetion of the administratiye authorities
bzl boen completsd and at the seme time von Stein had relirquished his
office. (Count Alexander Dohna took charge of the llinistry of the
Interior, under him Wilhelm von Humboldt received the appointment of
Director of Ecclesiastical Affairs end Public Instruction, 2lthough he
did not talke up office until February, 1809, Nicolovius 22d Stvern,
and for a short time Albrecht, too, remained mexbers of the department.
Bven in its reorganization this administrative body held fim to the plens
for the introduction of the Pestalozzian system, indeed the.)e plans were
even extended in their execution later.

Shortly before wiﬁhdrawing’from office von Stein lad drafied a
Cebinet Order (on the 6th January, 1809) to Schrbtter, in wrich he declared
that the education and instruction of the new generation was now more
igportent then ever. He therefore desired that no more tirs be lost inm
irmplementing the new ideas of xeform. The principles to be borne in mind
in this roform were that education and scheol instruction vere affairs of
the state and that the towns and the country districts had t> be provided
with as many schools as were necessary. The aim of the schools wvas not
to impart only knowledge, but to fozxm the judgement, the comnon sense, the
moral and religious spirit in children. Of the greatest imjortance for
the new type of educttion to be given in these schools were {he Pestelozzian
principles and experiences. Von Stein stressed that schoolmasters had te
be suitebly cducated and trained for their profession. Witk regard to
this he pointed out that the teacher training esteblishments cdisting for

this purpose in KBnigsberg and in Dexen (he wes referring her: to the
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teacher training institute founded in Klein-Dexen in Zast Prussia in 1772)
vere totally insufficient. The former had very limited fuids at its
disposel, ond the latter was only a private institution, sltuated in
the wrong place and struggling with difficulties. Eeach es:ablishmen?
vas, noreovey, only capable of treining four students at a ime. I%
would be best, apart from these; to establish neuw teecher training
institutes, perhaps only temporary ones at Lirst so that with every cleriec
and schoolmaster who was outstanding in teaching, two or three student-
teachers could be trained. Iinc such ron-permanent teacherr training
schenes for BEast Prussia and Zithuanie had alrcedy been sugsested in 1805,
and this suggestion had only to be follewed through. So tlat the benefit
might be ssen earlier, schoolnasters alxresdy in practice could; wherever
necessary, recelve in-gervice training. The directors of {eacher training
institutes Jeziorouwski and Buwgunﬂ,% who had been trained by Gedike,
Hiemsyer, and Steinbart, end had undertelken educational visits to
Pestalozzi, could with edvantege be transferred from Posnen and Gbrlits
to essist in the esteblishment of teacher training institutes in Prussia
itself. Von Stein further recommended that each province should have its
omn educatlional authority to supervise the ceducationel gysten within its
boundaries. As regarded the teaching of religion peculier to each
confession, it should be reserved, if possible, for the ecclesiastic of
the pleace. Special attention had also to be peid to the exterior as well
ag the interior of the schools, to the cleanliness and eanitary conditiocns
of the schoolrooms, and to the regular attendence of the pupils, Some
regulations for the inspection of schools followed.

In ansuer to Dohna's enquiry about these suggestioas put forwaxd
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by von Stein, Nicoleovius explained on the 7th Jenuary, 1809, that the
specific execution of such a Cabinet Order was no longer neessary, since
the reforms were alrecady under way, and that there was no dyubt that the
reforms alrsady instituted would be realized. He pointed nut that e
revision of the "Principia Regulativa?ﬁ issued by Frederick Williem I

and the prepavation of a full-scale revieu of the present s..tuation of
the school system of the Prussian provinces was alrcedy arringed.
According to this eny deficiencies ascertained would be remcdied, even
if only gredually. The Bducational Councillor Zeller, he :aid, had been
appointed to organize the clementary schcol sysitem of the Province of
Prugssia and graduelly of the whole country. To Pegtalozzi were to be
sent two young men capable of a higher education and trainiig for the
pursuit of tcaching. Ilicolovius declared his belief thet {hrough the
Zeller=Pestalozzian method, which in its essence was genuincly religious,
all differences of denomination, as far as they were obstructive, would
be unobtrusively abolished, and that through the teacher tre¢ining
institutes to be established by Zeller, it was hoped that tke crying need
for good treining establishments would be completely allevicted. For
the material betterment of the teacherxs Le suggested the levying of a
genergl school tax. Preechers and superintendents were also to be dramm
into the teecher training institutes; and once the new methcl had been

introduced, the theologiens could alse be examined in it "pr> ministerio”.
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Chonter Sixteen = Tne First Steps to Introduce the Pestalcez:ian Lezthod

into Prussia

— e e e Y Y e e e e

The first steps were now taken to put the planned new arrangements
into operetion. On the 31st Jenuvery, 1809, the fundamental. proposals were
placed before the lking. It was pointed out in the report {hat amongst the
peans which were in accordence with the king's desire to folind the inner
rebirth of the ration on & radical improvement of the syster: of education,
one of the principal ones was the dissemination of e lively and spirituel
method of instruction. The nethod recommended was that deiised and
practised by Pesteloszzi. ts essence was that it did not i'ollow a course
ef nmechanical learning and practice of linmited lmowledge ané skills, but
took account of {he innermost basic power of human nature ir all the various
brenches of its expression and formed and strengthened it ir accordance with
the natural stages of development. It cultivated in its pvpils, to whatever
nation or class they belonged, what was essentiel tb them as human beings
and, at the same time, what was necessary and useful to ther as citizens.
lioreover, it fulfilled all the conditions of educetion demaried by the king
in his Cabinet Order of the 16th July, 1808: the developmert of e requisite
Iknowledge and ebility, vigorous will, public spirit and a sense of religion.
Tne report continued by stressing that this method could not be introduced
by rules and regulations, i%s successful practices depended ujon the inner
spiritual inclinetion of the educator and teacher, whose whole being had
to be filled with enthusiasm for it. It would only be posslible to fransplant

it to Prussia and let it strike deep roots by example and initruction on its

uge. The Department of Public Instruction therefore advised, with the
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ldng's permission, that in order to gain this method in as jure and complete
a forn es possible; capable young men should be despatched {o Yverdon in
the Sviss Canton of Veadt, where Pestalezzl himself directed his famous
institute. %ne Department further advised fhat two suiteb:e student-
teechers had alreedy been found to send to Yverdon: Johann Wilhelm Preuss,
ninetsen yeers of age, the son of a preacher at ¥ilsit, ard Peter Friedrich
Theodor Kawsreu, nineteen and a helf years of age, the son ¢f a broker at
Elbing. In choosing them, particular consgsideration had been taken of the
fact that the Pestalozzien teaching method, directed and guiled by the
efforts and endeavours of geveral leading educators, was at this particwlar
time on the point of spreading its influence and development to the higher
sub jects of instruction too. It had alreedy shown extraordinary success
in mathematics, emongst other subjects, and these two young mem, as & result
of their eiready acquired knowledge in languege and the sciences; were
eminently suitable to become involved and participate in the further
development of the methed; so that they might consequently b: of great
valuve and prectical use in the realm of higher as well as el mentary
education in Prussia in the future.

The plan outlining these propcsals had been drawn ip by Stvern
and bore his own as well as the signatures of Nicolovius ard Albrecht.
It was appreved by & Cabinet Crder of the 13th Pebruvary. In this draft,
besides Preuss and Xawerau, who were probably former pupils «f Shvern from
school or university; the young Prussian Henning, who was cmjloyed as &
tutor in Besle and whom Pestalozzi had reconmended in a privite letter to
Ni;olovius, was e2lso naned as one of the student-teachers to be sent to

Yverdon. On the 16th February Count Dohna accordingly notified Pestaloszszi
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of the Gecision %o despatch the young cen and at the end of Jarch Kawerau
and Preusgs vere the first to set off for Yverdon.

In the meantime Husboldt had teken up his office cnd had coms te
Kbnigsberg. Deospite his early doubts, he was completely wxn over to the
Pestalozzian method on closer acquaintance with Nivolovius, Stvern, and

Zeller, who had by this time also arrived in Konigsberg. By & proposal
of the Department dated the 7th llarch, ’11809,‘u the number of student=teachers
from Rest Prussic and Lithunia to be sent to Pestalozzi vas raised %o
tuelve; et Humboldt's request two of these were sent to Flemann in Berlinm,
because of the praise vhich Pestaloszi hed accorded to his Berlin disciple
and elherent in his periodicel “The Bducation of Uen®. A fourth student-
seacher naned Ksioszek was now sent to Yverdon to join the others, and on
the 15%th Avgust, 1809, Humboldt ennounced in a 1etterz to Pestelozzi the
innirent errivel of Dreist3 with two boys from Schmiedebergz in Silesia.

Cn the 6th October, 1809, Pestalezzi wrote that he was highly
gsetisfied with the choice of student-teachers. He expressed his happiness
that the Prussicn government was sending these young men to become acquainted
with the principles of his method and to become imbued with its spirit over
a period of three years, especielly at this time when the method was being
worked out in ell its many details in daily practice at Yverion. He
cxpressed his regret that so many so-called teachers were still engaged in
the instruction of dead letters, of mechanical arts. They sere not even
educators of one single child, let alone were they capable of becoming
educators of a nation, imbued with the higher spirit and ideals required
for this. He therefore eppleuded the action of the Prussiea authorities

in aveiling themselves of the opportunity of introducing his unifying
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nethod into the land on a widespread scele and hoped that tley would secon
see results in o new netional spirit of regeneration brought sbout by the
nsw efucation when the student-teachers returned to Prussia filled with his
zeel for the education of all men, including the common peorle.

Dreist soon arrived in Yvewdon to join the four student-teachers
elready there and he was followed by many'others, including Jarsch, Patsig,
Krdts, Rendschoidt, Braun and Steger. Before their departure, Sivern
addressed the student-teachers on the subject of their missiim. They were
not rerely to lecrn the "school machinery” but to capture th: spirit of the
paster, IHe told them: "The object of sending you to Pestalizzi is not
nerely that you may study the external or formal paﬁt of thii system, or
to acquire skill irn teaching, but that you mey werm yourselv:s at the sacred
fire wvhich is glowing in the bosom of that man, who is full «f power and
love; thet you nay welk with a similar spirit in the path of truth and in
the observation of the laws of nature; that you may become :simple as
children, in order to obtain the key with which to open the sacred temple
of childhdcd; taet you Doy never forget that a knowledge of the elementary
part of each science is the most difficult o obtain, since it requires a
thorough perception of the reelity of things; that the charg:teristic
Teature of the Pestelozzian method is the fact of its being ejually adapted
for scientific reseaich end for populaer epplication, since it does not spoil
the desire for lnowledge by light and unuholesome foed, but sirengthens it
by vigorous nourishment“uk

The arrivel of these first Prussian student-=teacher heralded the
start of a steady pilgrimege between Prussie and Yverdon whicli endured as

long as the femcus institute remained in existence.
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Chepter Seventeen - Pestalezzi's Wraining of the Prussiaon Student-Teechers

“he student-teachers at Yverdon first of all sent back reports on
their progress %o the Department as a whole. 4t Humboldi's request this
formel procedures was dispensed with and replaced by an informal exchange of
correspondence between Stvern and his cherges. Humboldt was of the opinion
that their views would be ascertained much more freely and n more detail
by this methed; which would also prove far more pleasant & “ask for both
parties. The comments on life at the Yverdon institute contained in the
student-teachers’ letters to Stvern provide a very good ins:.ght into the
various aspects of their training in the Pestalozzian manne:r.

On the 22nd June, 1809, Preuss reporte&1 that the student-=teachers
now alreedy belonged to the great fanily which Pestalozzi h:d gathered around
hin end that they vere doing cverything in their power to mcke themselves
beleong to it entirely., Pestalozzi, he wrote, had ant;cipaied their wishes
by saying straightaway that they could live in the castle ir. order to be
able to be with him often end to learn how one had to deal vith children
outside the hours of instruction too. Above all, Pestaloszzi acted towards
them as his children end they in their turn loved and respected him as their
father, They head already begun to occupy themselves with some of the
elements of the method, namely with the unit and frection tadles in
arithmetic, and with accidence in languege instruction, in wiich some of
the essistant tcachers of the institute vere giving them guilance. They
hed elso started singing instruction under I, Hoffrmaenn, as ’estelozzi put
great stress on this es a first-rate medium of education; indeed the
singing of the more practised children wes delightful. He Himself (Preuss)
was also attending the lectures given by Hiederer on the rulus of German

prosody and versification.



A Tetter from Kewerau bearing the seme date relaiad that in
order to prasitise they were soon to begin to instruct sevezral small
Jrench boys in Germen in accoxdance with Pestalozzi's views and under
nis direction. Yhey were also soon to take pert in the supervision of
the small boys in the institute, Besides this activity, Rawerau edded
that he had to teaech Letin for eleven hours a week, es well as being
ocrgegzed in the teaching of crithmetical tebles, accidence; (.rawing, and
singing. Lessons for the stuvdent-teachers started at four o'clock in
the morning and ended at eight o'clock in the evening; onl;r four to
five hours of the time were allotted to having meals and to the pursuit
of one’s own worlk end interests. However, this was only tle case at
the beginning; as soon as cne had prectised the basic prin(iples of the
nethod for somz time, one geined more spare %time. In any (ase everyecne
else in the insvitube was cccupied in teaching clesses frem six o'clock
in the morning until eight o'cleck et night, sc that the children were
constantly urder the supervision of the teachers, wio had to watch over
then even during their two or three hours of free time betwesn lessons.

In a letter dated the 11th September, 1809, Preuss wrote that
it wes the subject of methemebics with which he was mostly p.reoccupied,
because this subject,; through the efforts of Schmidt, who wa: considered
Pestelozzi's right hend nen, hed been developed to a degree «f perfection
which no other subject could beast; alsc because the charec:eristics of
the method were rovherc exoressed more clearly than here. n drawing,
he continued, cre sterted by causing the pupils to form, given certain
linitaetions, such as parellel lines, right angles,; pentagons and so on,

beputiful end pleosing shapes end patterns, which each pupil freely
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invented for himself arnd thercby cultiveted the essthetic sémse. Vith
this one combined exorcises in perspective dvawing, for the practice of
visual judgement. In singing ome followed the method estal lished by
Plfeiffer end Neegeli: one begen the lesson by bringing the pupils to a
pitch of sureness and soundness in the rhythn of the somg ard one practised
the eaesy musical times, for exemple three-four time, until they could
prceperly repwoduce it even in the most difficult combinatior of notes.
Cnly then did ome go om to the melody. The teacher sang a note or played
it on en instrucent,; end one did not go om to the following note until the
pupils could reproduce it preperly end could distinguish it from every
note near to it in tome. Vhen they were femiliar with four or five notes
one let them learn short songs for a change, which consisted only of the
netes femilier Yo them. The leerning and wetention of the rest of the
scale becane very easy for them by the certainty of the notes learned
earlizz;, so that their voices attained a range of eleven to twelve notes,
within the scale of which there lay everything that one usuelly sang with
boys. 1ot until then did one proceed to the more difficult times.

On the 12th September, 1809, RKaverau wrote that he had already
realiged that this educational method hzd the most beneficiz! influence
on the trues education of man, since it rencunced the conventlonal and had
a8 its ain the inncr development of the physicael, intellectuil and moral
predispositions and powers of man and, as Pestalozzi had onci: explained
to hin in a conversation, it also had the aim of placing thoie pcople
unfavourad end held back by fortune in a positicn where they could become
good and heppy, independent of outward circumstances througa the develop-

nent of their latent talents.



=euss reported on the 12th Decerber, 1802, that Pestalozzi
hed often cmphatically declewred that it wos by no means the purpose of
his method to want to develop all people to be scholars, rether it was
his aizo to meks men morelly religious, understending, end schooled for
thelr occupations and ertislilic or technical skills. This, Pestalozzi
said, was waat ell people should become, and it wes towards this thet
his method was striving; unfortunately it could not be breight intgfull
effect in his institute, in a boerding establisihment where >ne hed to be
Boverned to some extent by the wishes and demaunds of the paents. Fox
this weason he urged that the method should be distinguishel from the
ingtitute.

Cn the 26th of the seme month Fenning wwote that the essence
end ain of Pestelozzien geogrephy teaching was the clear unierstanding
ond recognition of the eerth as the explenatory avenz of history inm
coexisting end successive life. The child's world is his envirvonment,
his surroundings., Within these he must first of ell view the world and
learn to understend it, in the clear understanding of his surroundings
he must acguire the urge to go beyond his limited horizon; in that which
nature hes pleced before his eyes at his place of birth ther: must develop
his sense for the distant end the stenderd of all geogrephic science.

In his letter of the 5th Februvary, 1610, Dreist deslared his
opinion that it was in the femily that the rcal sphere of ediication was
to be found; in the family itself education had to gein a now meaning,
@ new importance and a new direction. ALl institutes, poor schools arnd
boarding esteblishments were only ettempts %o imitate the well-organiszed

fenily as closely as possible. In this derived, secondary sphere of
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cducetion, vhoscever mede this latter education resemble the original,
the ideal fanily, most closely, would prove to be epoch-mexing.

Hennirg on the 22nd llaxrch, 4810, found that the student-=teachers
ware becoming more and more unified in spirit from day to deyo Lvery
Jednesdey they net together and discussed the extension of their knowledge
ond the application of the method on the education of the mess of the
pecple and were proud of their native country and their pasernal goverment.

On the 25th liarch, 1810, Preuss urote that he considered it
important to drew the attention of children to their natural surroundings
very early on end to give them the nemes of many objects suca as animels,
plants end stones, for the learning of which the thirst for wmouledge or
natural cur. iosity which most children pessess prevides the Hest opportunity.
Es suggested, however, that one should avoid recsoning about it, one shouvld
les them nmake theilr own cbservetions, for an cbservetion mad: by himself
is inestimebly mere valuable to a child then any number of tie most precise
observations which are given to him, in which he has no participation. By
carly attentiveness to nature the child does not only eesily gain a great
deal of useful knowledge, but, what is far more importent, h: leerns to
recognize the great Creator in nature, and once his heart ha) been seized
by it, then he vould also contemplate the smallest moss, the smallest worm
with revercncs Loz God, he would revere the Loxd in His maegn.ficent creatica.
In this way, Preuss maintained, one could lessen the epathy thich a greetl
nuther of psople unfortunetely showed tovards the wonders of nature and
its countless beaubies, one could open pecple’s hearts to ity gentle

influences and impressions and in this way gain significant influence

on moral thinidng.
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Cn %the 23rd ovedber, 1810, Dreist wrote that the thougnt of
gymnestics for tae pecple, for those clagses which needed ii, was one
of the most cleveted and desivable ideas for him, and he believed it
vould be truly Festelozzien to stert by helping the Pathers at the saue
Sire as the children.

On the subject of languege teaching, Kawerau stated in a letter
of the 29th November, 1810, that the mein importance ves to bring the
child to the point where he learned to cbserve his inner an( outer nature
and his outward surroundings properly end to express himself clearly and
cocurately; that therefore cbservetion wes the basis of larguage, and
that the child must really have first attained e certain facility and
fluency in the language, o considerable veserve of language material,
before he becems acquainted with the gremmeticel constructicns; that
in lengusge exercises onz had to proceed from the rnearest ervirons of
she child, from which it clearly sees and heawrs, in short, lecomes aware
throtgh en innmer and outer sense, what it is seying about tlem.

On their rsturn thess studemt-teachers beceme the nucleus of
a corps of Pestalozzien teachers and were placed in positiors of respons-
ihility throughout the Prussisn provinces as teachers or diiectors of
teacher treining institutes, es directors or teachers in secondery and
clementary schools, and as educetional edministrators, with the deliberate
intention of giving new 1ife to the whole organization of Piussian
education. These men proved to be diligent Pestelozziamns ii. all their
appointmentsz erd zeelous promoters of reform,; and commletely Justified
the hopes placed on them. By this means the schools of Frussia were

speedily reoggenized upon & new basis. Pestalozzi hirself did not
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forget his Prussien pupils and in his lest letter to the depertment dated
the 9th August, 181k, he wrote: "It is e leng time since I 'have heerd any-
thing ebout the students vho came here from Prussia - I hozs that the
esteemed Depertment will be satisfied with the success of their stay here,
and that they will after a successfully completed war (1813) be emploged
in a wey vhich will promote the educational designs for the sake of vhich
they were here. \le are continuing with success to complet: our method
more end more end to extend it to several subjects, and I hipe that the
esteerad Directory, vwhich has for a long time shown so much confidence in

my endeavours, will not withdwaw this confidence hereafter and will hence-

‘forth use the developments of the method in thelir state" .”

Ths students treined by Pestalozzi at Yverdon broight back two
mein convictions. Firstly, that the first condition of ha'-ing good
schools wes to have good schoolmasters. Seecondly, that to have these

it ves necessary %o train them.



1C0.,

Chenter Eighteen = The First Steps to Inbroduce the Pestalorzian Trainine

of Zeachers for the Blementary Schoosl in. Prussia

It hes besn seen thet as & second means for the promotion of the
Pestalozzian method in Prussic the establishment of teacher training
institutes was vital. The appointment of K. 4. Zeller (1774=1840) as
Director of the Oxphanage and of the Orphan School, and of {he teacher
training esteblishment to be attaeched to these imstitutions in K%ningerg,
had been considered as early as 1808. At the end of that jear Dohna had
renewed his inquiries end Zeller had written to him on the {7th Jenuary,
1809, from Heilbronn expressing his interest in such & scherz. On the
7th Larch, 1809, Dohna and Altenstein presented the proposa:. which had beem
drafted out by Ilocolovius to the Ikdng on the occasion of the presentation
of the report1 which concerned the imtroduction of a better teaching rethod
into the elementary schools. This report stated, as we have seen, that
the method of instruction invented, constantly revised and ¢xtended, and
practised for a number of yecars by the Swiss Pestalozzi, hai. overcome the
doubts aroused cgeinst it in the begimning by its success ii. practice and
by the assent wilch educaticnal thinkers hed given to the tiieory on which
it vas founded. I%s undeniocble edvantages were that it developed all the
inper pouer of youth in accordence with the nature of the himen spirit and
thus, with sure and speedy progress, imparted a genuine elerentary education,
which served as a firm basis for every further cducation ani. by this natural
develozment at the seme time lkept the charecter pure and stiengthened it.

Its influence on the next generation would therefore be gredt. In

Stitserlend several Cantons had already introduced the meth(d everyvhere,
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the Princess of ILippe-Detnold had dome the sane, and the Kiig of Tirttemberg
had decided to follow suit, after he had seen the success o this method in
the previous yeer in Switszerlend.

In the report the lking was reminded that he hed epressed himself
favourably about this method several times in the past. INvw it was only &
matter of deciding the means to disseminate the method on a general basis
into the Prussian states. Now was the time to advise the introduction of
the methcd when, eccording to the king's intentions, the poers of the
netion hed to be croused by whatever new discoveries were aj hand. %he
rein suggestion put forwerd in the report to accomplish thi: was that the
Zducetional Councillor Zeller, vho was acquainted with the 1ethed in all
its deteils and hed developed it particulaerly for the rural schools, and
hed esteblished tcacher training institutes in Switgerland or its general
promotion (he was novw employed in doing the seme in Trttemerg), should be
called to Prussis to make a start with the introduction of he new educetion
in Bast Prusgie, to esteblish a teacher training institute &t the Orphenage
in Kénigsberg for future teachers as well as teachers alrealy in service,
end to continuve this work gredually in ell the provinces of the kingdom.

If the king would grant this proposal, Dohna and Altenstein were of the
opinion, in egreecnent with the Department, that the high el to help to
raise up the nation by the enimetion of all the powers whiclh were still
tnused, in order to make the people more urderstanding and pious, would
be achieved in the most effective wey, and that by this exaiple, that
pisfortine did not arouse dejection or despondency but new (:ffort, the
edmiration and respect of foreign powers would be gained. The financial

estinates were else laid before the king for his considerat:..on.
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In a memorendum ebout this proposel Shvern pointel out that
hewever many student-teachers were sent to Pestalozzi, it wruld teke three
years befcre the first step could be taksn, and not a moment could be lost.
A meens of achieving the repid introduction of the new education already
existed in Switzerlend, in Centon Zudich. Here the towm councillor
Rusterhols hed conceived the idea of a large training institute and a
school for schoclmasters, in which prectising teachers as w3ll as new=
comers were instructed in the improved metheod. Carl Auvgust Zeller f£rom
Ludvigsburg in Wirttemberg had been in Zérich in 1805 when this new
institute hed ccme into being and had been entrusted with its direction
by the goverament. He had achieved great success; so that in 1807 of
20t scheelregtors only 10 were deemed unfit for the instruction of the
improved method of teaching, all the others had accepted th:z new way and
vere putting it into practice. Zeller's idea, continued Sivern, had
been teken vp in rany other Cantons. The Princess of Lipp:-Detmold had
corresponded with Zeller and as a result his teaching material had been
successfully edepted there. The King of Wwitemberg had sibsequently
teken Zeller into his service to reform the school system in his state.

Singce then Zeller had been resident in Heilbronn.

Stvern suggested that this idea of the training of already
practising toachers and supervisors together with aspirants to the teaching
professicn, which made it possible %o intreoduce the systen very quickly,
should be put into prectice by the Prussian state. The main points omn
waica the planned introduction and extension of this idea dapended were

enumerated as follows:
1. ALl educcbors in each province were to be instructed i1 the new

method.
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In the four mein perts of the Prussian state, Prussid, liark
Branderburg, Silesia end Pomerenia, o Central Institutz was to be
set up, bullt onto the Oxphenaze; to serve as 2 trainirz institute
fozr fubure end practising teachers.

Preachers, church and school supervisers wexre to take crurses in
the new method.
As soon as the school inspectors, school and orphanege jupervisors
had had practice, the vest orphenages of the province w:ire to be
established as affiliated institutions to train the children in
them as %ecachers end at the same time to train the teaciers of the
district in the method, es well as to make the local priachers
ecquainted with it, in order to firmly establish the me:hed in the
schools. In this way the method could quickly spreaed; the state
did not lcse its established teachers, whilst & generat..on of
children could be educated as teachers. The orphanege: could
become novle esteblistments and could save the costs of founding
new trainirg estebliskaents. This by no means made the sending
of Prussian student-tecachers to Pastalozzi superfluouss the best
pupils would still be sent to him to return filled direcily with
his spirit. It would be best if Zeller were given a fieze hand,
wish his base in Kdnigsberg, beceuse this mas e good meseting plece
and alrecdy possegsed the greatest nuzber of educationsl establish-
oents of all lkdnds. Che Royel Orphenage with its thizrty orphens

would provide en ideal basis for the new training institute thers.
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£11 these proposals put forward by the Department as a whole,
and often ecphasiszed again by individusl members of it, wer: granted by
the kirg in the Cabinet Order of the 15th liarch;, 1809. On the Sth June
Zeller's instellation took place as "privy councillor with ¢ seat and e
voice in the government of every province in which he found himself at
eny time for the organizaition of the aforesaid institutionsnoz He was
also permitted to take with him en agsistent, Grieb, who had been trained
at Yverdon.

The Prussien authorities had not been mistaken in assessing
Zeller's power; he possesgsed the gift of enlivening people who were
spiritually dead and filling them with enthusisasm for his idsas. That
he did not work in vein in Prussia in spite of his well=lnoun personal
extravegances end peculierities; is proved not only by the hartfelt
gratitude of the Prussian government, but also by the circurstance that
his successor, Dinter; was able to attain such excllent results on the
ground that Zeller had prepared. 2Zeller was, a3 Pestalozzi had seid of

3

him, a "genius of feeling”,” who could ercuse and make peopl: enthuse
gbout educetion. His effectiveness vas somewhat blunted, hwever, by
his Swebian pietism and his conceit, which led him into tact..ess acts
and eventuelly brought about his dismissal.
In Ulrttemberg Zeller hed written his work “School for School=
maste@s“é cn the subject of teacher training. He was now alle to put
hig ideas into effect in Prussia. By the organization of tc¢acher training
institutes and schools in the Pestalczzian spirit he founded & new epoch

in the histo of Prussian education. Yhe Prussien Queen ILiise took the
Ty

liveliest interest in Zeller’s educaetional efforts:; she often conversed
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with him vhenever she stayed in Kénigsberg ond visited his irstitute there.
She hed reed Pestalozzi's writings "Leonard and Gertrude® , “"Iow Gertrude
Peeches her Children” and "The Book for liothers’ and was entl vsiastic about
Pestalozzi’s cducational endeavours. She too expected the 1egeneration
of the living gerncration through the general introduction of the Pesta-~
lozzion method of education and instruction. In her diesry she wrotes
"I em pow reading 'Lecnswd and Gertrude. A Book for the People’ by
Pestalozzi. Houw refreshing this story of the Swiss village is! How
gocd are his intentions for the people! VWere I my own mastirs I would
get into my cerriage and go straightway to shake hends with ;hat noble
men in Switzerlend, to thenk him with ell my heart. How desp is his love
for his fellow m3n. Yes, in the name of humenity I thanlt hLﬂ’DS Zeller's
teacher training institute which the Queen saw in Kdnigsberg wes devoted
entirely to furthering Pestaloszzi's principles and hundreds >f young
elementary school teachers were educated and treined there. The greatest
aurber of lecturcs in this and other institutes prepounded ditailed
expositions of the fundementel educeticrel truths advanced b7y Pestalozzi,
olthough Zeller rejected the Pestelozzien system of teaching dimensioms
and proportions and in arithmetic teaching omitted the Pestalozzian tables.
Another Germen educational eader, Wilhelm Hernisch (1787c186%)9
who had come into intimate contact with Friedrich Ludwig Jaha (1778=1852),
the founder of German ethletics; in Plamann's institute in Barlin, was also
chiefly interested in teacher training. Part of thaet trairing was con-
cerned with physicel education. Jahn had conceived the idea of restoring
his countzyren's merale through gymnastics. The young men 7ho joined his

open—air gyrnesium - founded in Berlin in 1811 = were taught to regard
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themselves as e Xing of guild for the emencipation of the himiliated
Fatherlerd, hawcening themselves for a future struggle for ..ibersation.
This tradizion, linked with Pestalozzi's ideas on physical cducation,
becane central to Geesmen education throughout the nineteentli century.
Its scheools, called “gymnesiums’ after Jahn's, (84 “Gymnaesicn® of the
Jehn type were established in Prussie), combined ohysicael eiucation with
the teaching of Germen culturs as part of the struggle for ¢ unified
Germen empire. In 1812 Harnisch published a book sbout Pe:stalozzi's
basic principles entitled ¥Schools for the People; on Pestalozzian
Principles?., I have been inspired”, he wrote, “by the idecal of a
populer education for the development of a community which snall include
the whole nation end all the people“o6 The book established Harmisch's
reputation in the field of education end mede him, at the ags of 25, head
of & teacher training institute at Breslan.

The extension of the Prussian-Pestelozzien systen ras lergely
ére to the men vho geve it this name, F. A. Diesterweg (1790-1865). He
vas & Seacher and successively director of two teacher training establish-

nenvs. iz was & liberal writer and publicist on education, organiszing
oducational associations and championing the cause of the coimon schools
end their teachers. His significance for teacher training 'ras that he

campaigned vigorously and congtantly for betber salaries for teachers

end for improved teacher education.
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Chepter Winetden - The Prussian-Pestelozzian Teacher Trairirg Esteblishments

Leny of the teacher training institutes in Prussie were founded as
privebe esteblishrents which were later turned into state irstitutions. The
fourders ware usually herdeworldng clerics, the instellatiors often very
poor. In Fritzow by Kemmin the paster's living rocm served as a school
and vorkreom for thirty pupils. Even Dinter first had a privete training
egtaeblishment in Ritscher where he was the country vicer, arnd the institute
in Alt-Dibern (IMiederlausitz) vas elso originally a private institute which
wes similerly taken over by the staete and extended. By ncthing else is
the progress in the elementary education system better charasterized than
by the fact thet the preparetion of elemenbtary school teachers in special
céucationel institutions now became the rule., A considersble number of
schoolmesters still attained office without training, but this was only
permittcd as an emergency neasure because of the shortege of teachers and
the unfavourable national circumstances. Educetors now expressed their
tnreserved cpinion that the universel training of teachers wis & necessaxy
condition for the desired elevation of both clementery educaiion and the
stending of the clementery scheol teecher. Beckedorffis principle that
“%o ecquire good schools, one must have good teachers” becam: the order of
the day.

The theologiens who were usuelly directors of the -ireining
institutes had no light tesk. Even as director Dinter, for example, had
32 hours of aechbual teaching and lectwring 2 week. The tesk was mede more

difficult by tho sparse clementery education of many of the candidates,

which provided an unsatisfectory foundation on which to buildl. Progress



108,

could only be made with a greast deal of hard work and effort! filling in
the geps in general educetion im the first instance. The tuilding
kousirg an Institute was usually & simple superannuvated stricture with
two or taree sparsely furnished classrooms and cne or two practice rooms,
unless the ingtitute was anrexed to an orphanage or a school for the deaf
end dumb. In the latter case the director of the m2in institution was
elso head of the training institute, which as a zule contaeirzd no more
than 60=70 students. There vas at this time no uniformity in the ege or
the precedurs for adnission or the duration of the cowrse, although this
usually lested either ¢two or three years. According to e gdiverument
decrez of the 2nd September, 1810, the religiocus confession »f a student
wes no longer an obstacle to edmission,

Zh2 majority of the institutes were non-residential esteblish-
ments, the stulents ledging with the lecal people. If thoe imstitute
vas & boexrding estebliskment, the stuvdents peid a smell boarling fee but
no tuitlicn fes. The stete provided financial aid for the mire impoverished
students in many cases, on condition that those aided studen:s educated in
state institutes accepted the first pest offered them after heir training
end steyed in it for the first three years.

The nature of the course offersd depended entirely om the director
ard on the cxperience and education of the students enrolled. In Dinter's
institute in Sexeny work proceceded on the principle that it is not the
guentity of knowledge acctmulated that makes a tesacher, but {bhe lucidity,
skill and control displeyed in the presentation of limited meterial.

Apert from the usual technical subjects; training wes given in doctrinel
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theoleogy ard ethics, in biblicel histery, in bible study eni bible reading,
in pefegogy, methed, in metheratics, gremmer, nature study, geogrephy end
history. The teocher must lmow more than the farmer’s boy needs to learn
and use, wes Dirter's principle. Therefore in mathematics he went as far
as the extraction of the sqﬁare reot, practised the begimniigs of algebre
end the teaching of vulger fractions. Knowledge of the stiucture of the
humen body was also congidercd essential by Dinter. Even {wo=year courses
tried to include most of those subjests. Freedem, work end. love, allied
with e religious sense, were the chief ceans by vhich Dinter tried to lead
his students %o their geal. It seemed natural to him that his students
should ask gucsticns in lectures, ever in the fimel leaving exeminetion,
waich was held puolicly by am exemination cormittee and usuglly presided
over by e momber of the Consistory. Zhe subjects for examination were:
catechizging in the upper erd lower class, doctrinal theology and ethics,
bible interpretation, biblical history, singing, erithmetic, German gremmer.
In addition every student had to underteke three triel lessois.

In Silesia the orphanege in Bungleu was organiged :in Pesteloszi's
opirit end in accordance with his method, in combinstion with a teacher
troining institute in vhich the Pestelezzien ideas were to be put into
effect. Henning, Dreist and Keverau werc appointed as teeclers et this
institute. Zhe orphanege school was to have as its main ob,ective a true
clementery oducation, em ecducetion vhich was needed as much ty the son of
o prince as by the son of a covherd. This "true clementery educetion =

the connecting of all subjects to be taught with the beginnirgs or elements

oxisting in humen neture and in 1ife"? 5.01vded the following subjectss
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zeligious instruction of a purcly biblicel nature, the whelo range of
ﬂ lerguage tecchinz = teaching to think, speak, reed and write, leading to
slkill in crel end written exprossion, singing, exithmetic, feorelry,
drawing, geogrephy, nature study, history, gymmastics - aiming at physical
fitness and dexterity. Anongst the suggestions nede by the director exe

the following: "If the pupil has edvanced in the cycle of {his elementery

education to the point vhere his ebility for cbservation, ulinlting end
speeldnrg hag boan prectised, tho self-cducating instinct has been aroused,
all intellectual, morel and physicel powsrs have been proportionately
increased, then a second cycle cam begin for him, vhick will consider
nore the needs of civic life im certein scciel ranks. 1In tseching one
should have cocuplete regerd for the Pestelozzien method, one should begin
by cbsezvation in all things and progress to conceptuval conprehension in
well=crdered, step by step and uwinterrupted sequences, cverything developed
indenendently by the pupil, e haxrmonious cultivaticn of all imtellectual
pouers, & balance of ervditien and ebility, of real and formil education
striven after, instruction end educetion being imperted acco~ding te

nature end prevailing culture%5

e learn more ebout the develepment of the teacher training
establishrents at this time by follouing the develcpment of she training
institute in Velssenfels. It was founded by the government of the
Electoraete of Sexony as en independent state ingtitution im ° 79%.
Ingstrustion was given in eighteen teaching periods by three icwn teachers
in their officiel residencess the students were former gremiexr school
pupils, who earnsd their living as private tutors and in addition received

emple grents. In 1801 the institute received a director; a senior and
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essistant teacher end speciel teaching rooms were provided. Local
supervisicn of o general neture wes trensferrod to the schosrl superintendant
as inspegtor of the institute:s specific supervision and mailegement wes a
ratter for the director. Sceme of these arrangezments unforsunately had a
very diselvantageocus effect cn the growth end development o the institute;
a great deal of the students’ time was especially taken up hy Church
pugical performsnces. Cne must elsgo bear in mind that the state did
rnot pessess the power to compel the leccal communities to epjoint trained
teachers, indeced the communities mostly preferred the more «conomicel,
non=trained Ueachers, with the result that the stote was cfien compelled
to maintain some treined teachers in the institute un$il employment could
be offered to them. Cn the other hend = considereble pumber of poor
students were forced to lcave the institute befere the complation of the
two=year coursgs because they wvere uneble to provide the continued costs
of meintenarce; they left to take up posts in schools as lesser paid,
untrained teachers.

Corditions became more favourable when the institute came under
Prussian control in 1815, A short time before this the ingsitute hed
received its omn bullding entl 2 speclel prectice scheol and 1ed become
e boarding esteblishment. After e thorough examination of he existing
circuzstances, which showed rany shortcemings, Hernisch was uppointed as
director from Breslau and thrsugh him Hentschel, Stubbe end 1liben were
eppointed as teashers in the imstitute. Harnisch received 1he independent
direction of the institute; this power was thus tcken evay i'rom the
superinterdent and it also meant that the disruptive use of {he students

for Church musicel performences was suppressed.
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Hornisch made the establishment into o medel inst.tute in
accordence with Pestelozzi's ideas. About the tuition given in the
institute ke saidé "It is the ain of tke institutz to educe:e by instruc=
tion and to do this in a threefold weys
1. by causing the instruction o stimulete much thought ard activity,
that is, to meke the greatest demands of the young person;

2, by imstruction being given in an atiractive way and
3. by enhancirg tks whole person by having Influence on heaxt and hea&’o4
It was the “destiny of the institute™,; according {o Harnisch;
"to train tcachers for the elementary school®. The geal of the elementery
school toecker "will therefoze accordingly heve %o be of 2 core practical
then theoreticel nature; and the subject ¢f instruction will indeed have
%o be the (Pestalozzien) method end its practice. lHere faciuel lknouledge,
elthough 3% ig the negessexry basis and the condition of all imstruction,
dess not maks the teacher, but primerily the science of handling it end
sldll in the business of teeching. Yherefore both the subjict to be
taught and the method are to te combined in such @ way in th: treining
ef the student teachers, that they learn at the semne time to distinguish
between the materiel things vhich they receive during instrustion and the
cpereabion of the tecacher, so that their capacity to comprehend ard to
represent is ot the sams time occupied and strengthened. Tlids ocours
through the constent rctention of the student'’s reflection i the ext of
teaching, through the process of tecaching adopted with him a1d through
the cpening of his faculty for self-cbservation... In this way he becomes,
@ D

at the seme time as he learns himself; & capgble teacher of cthers®.

Pestaloszian educetion in the fora which Harmisch: ked given it
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uas cexried out in its catirety in prectice in the instituts end the
teachers theroughly schooled in it. Theory and school practice wend
hend Iin hand, for the tecazchers of the institube, as well as lecturing,
also gave 10=12 hours of lessons in the practice school as :xcdels for

the students, who were only celled upon to assist in the sciwol and in
depertoental instruction. At a later datc e preparatory institute was
esteblished; the preparatory students vere used as essisterts in lessons
end vere taught themselves after school was over. This ki1d of pre=-
peratery csieblishment was Hermisch's ideal; as well as the teachers

of the main training institute, tuitionm wes elso given by a special teacher
for these preparatory students.

To eninete the geal and conpetitive spirit of stuient teachers
throughout Prussiae, three gredes of attoinment vere generally introduced
for the Pirst Teachers' Dxemnination. Various adventages accrued on
gaining either Grade I or Grede II., Condidetes with Grede I could be
apnointed to permanent posts immediately amd were exerpt froa the Second
Tecacghers' Examination., They had %o teke this conly if they 12d not found
& pest within three years of the First Exemination. Those 71ith Grade II
were et first eppointed on e provisional besis. Only when shey had
proved themselves in the two=year probationary periocd by Y prilseworthy,
noral conduct, by herd work in their training, and by faith®dl end skilful
execution of their office“6 were they permanently eppointed, without
teking the Seccené Examination. They were in the haends of tle school
inspector end superintendent ond could teke the Second Examir ation to
gein Grade I eud thus @ better position if they so desired. Those with

Grede III had to be satisfied with the lesser posts and wers compellced
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to teke the Sscond Exemination in the training institute &fier their

probationary period. Only those teachsrs with Grade I wern usually
able to obtain positions in the town schoels, which often vent beyend

the bounds of learrning of the rural clementary schools.

At Yverdon Pestalozzi had developed the idea of a liberal
profossioral training of teechers; liberal, that is to say, as opposcd
to & merely mechanicel training in the employment of perticiler meens,
liberel as differentiated from mestering o pexticular technmqus. The
recessity of securing e good general education for future tdachers in
clenmentery schools in Prussie greduvally led; under Pestelesz:i’s direct
influence, to the ebendomment of the idea that teacher drairing institutes
should be devoted primerily to professionel studies. Pesteélozzi's ideal
denanded first o good liberel ecducation free from all profe:ssional bias
and lastly a periocd of purely professional training. It i: true that
his idcas were of the first significence in teacher training in Prussis,
but in veriance %o his ideal there often developed in the tzaining
insthtutes & mixture of ecademic and professionsl elements in which the

academic tenéed more and more to displace the professional. Neither at

Burgdorf or Yverdon had Pestalozzi hinted at a susgestion of such a
conflict of aims in teachor training.

Yke Prussien teecher training institutes establishad on
Pestalozzion principles becare and remained for a long time models for
the vhole of Germeny. In 1806 Prussia heod eleven Graining ssteblishments,
by the time of Pestalozzi’s death the rnumber hed risen to 23. Those
founded during this time of expension vere: Amberg emd Innsdruck (1809);

Braunsberg (1810); Zitteu and Beslingen (1811); DPillingen :nd EichstBas (1813);
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Godlin (1816); Potsdem, Graudenz, Neuzellc, Eiscnach, Bautzen,
Keiserslauwsern, and Friedberg (1817); INouwicd (1818); Brfuact end

ibrs (1820).



Chapber Tuenty = The Uoxrk of Pestelozzian Educelional Adminisirators

Tor Zlementery Bducation in Prussie

Besides the dircctors of teacher training institutzs, there wvere
capeble scheol adninistration officials whoe had great influence on the
formetion of the eclementary school system through the introdiction of a
better methed on the bagis of the Pestelozzien education into the schools
and by the improvement of teacher training at an esdministrative level,
After Zeller's appointment to Kdnigsberg in 1809, there folliwed in the

sane year the approintment of the preacher and experienced tsecher
Natorp (1774~1846) es Ecclesiastic Councillor in the Liinistry and as
School Inspestor of the Slecioral Governmant in Potsdem, Natoxp hed
already devoted himself to education at tho TUniversity of Halle under
Iiemeyer’s influence; he had not only attmmded the latter's lectures
but had also attended lessons in Fraencke's school institutiocis. He had
gathered further experience as an institute teacher, and as ) preacher
in Essen had rendered great service in the organizetion of tae. school
system there. IHexre too the elementary schools hed been in ’estalozzi's
words, "artificial suffocation rather than educational insti';utes",1 and

& schcol ccmnission under Netozxrp hed made a report about th: shortcomings
of the elementary schools end hed put foruward suggesticns for improvement.
His experience here had occesicned Neterp to wwrite his work ' Outline for
the Opganization of Common Town Schools” waich appeared in 1(04.

The introductory part of this work conteins & disciission of
general ceducation in the Pestalozzien spirit. "It is sed, 'ery sad’, he

stetes in the wverlk, "to realize how little the schoocl csteblishments have
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echieved undil now for educaticn, for if our elementary schc ols were of

the right kind, then in them there would be laid the foundaiion for this
gonerel educeticns the senses would be exercised, the attertion arcused,
the intellect sharpened to reflection, the power of judgersrt animated,

the sense for the beautiful end the good brought to life end the organ

of speech fcrmednoz He then suggests that e town school skould be
csteblished with two lower classes for elementary education and three

upper classes for the further training of the townspeople'’s sons who hed
the time end the meens. Por these thers should be treining in mathematics,
draming, tecknical science, history, geograophy, nature study, practical
logic, French, and constitutional and legal studies. In tke lowest classes,
according to Natorp's suggestion, the foundatiorn wes to be laid with
exercises in observetion, comprekension and speech, with simple moral tales,
drewing, manual work or needlevork, singing and playing, ané¢ the first
reading exercises.

As far as this goes Natorp is the complete Pestalczzian, but he
alreedy demends thet the Pestelozzian interpretative and spesch exexrcises,
vhich are mostly avoided, should not be spparated but should be combined
in a simple wey with evermy subject to beyght. About relizious ingtruc=
tion he sayss "It is high time that one should turn from the soul-deadening
rechenization of the abomineble system of cetechizing and provide a method
for the education of the yousthful mind which is in accord with the nature
of the human spirit; least of ell should one hold fast to tae prejudice
that the inclinetion towards virtue and religion must best b> promoted
by the reading of biblicel narvatives, the learning of the dscalogue;, the

penitential psalms and meny biblical texts” . One should instead, he
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suggests, instil in little children "the simplest concepts ¢(f love and
right end in so doing allude %o God; who is the Creator of ¢11 that exists
ond reveals himself in ell His works and weys es & wise and loving Father
end a Holy Lawgivez“°3

As the result of his educational writings and suScessful eppli-
cation in proctice Natorp received the supervision of the Bechum school
district Prem the Prussien authorities. This was before his appointment
to Potsdem. In Bochum he held educational conferences where the individual
scheol subjects were first discussed end then epplied in the schools in
their emended form, end he sought cbove all to premote the training of an
efficient and qualified teaching bedy. Although completely filled with
the spirit of Pestelozzien education, he was nornetheless no blind edherent
end imitator; the basic thoughts of the great Swiss educator 4id indesd
find & great supporter ia him, but in matters of detail he often went his
own way. “As fer as Pestalozzi is concerned” , he said; "I 1eve only
sought with vell-considered, wreasoneble and prudent zeal to 3ecure
ecceptance for his educetionel and didectic ideas”oh

On erriving in Potsdanm, he considered it imperativs gbove all
to twain bettor teachers in the remodelled training institut: there and
by organiszing courses and conferences for practising reachers to bring the
main teechings of the new instructional methed intoe the teac1ers’ world
less by way of theoxy then by demonstratiocn and imitation. He also set
out %o improve the professional and sociel standing of schoclmasters by the
raising of salaries, the improvement of living accommedation and classroom
fecilities. In ell these directions Natorp's influence was very successful.

Thus he eould elrcedy write in 1811: “In many schools importimt improvements
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eve clreedy visible; one finds already a better arrangement of eguipment =
well blackboards, Stepheni's well priners {spelling tebles), & sufficient
number of primers and other school-books, and scheol slates; all of which
ere previded in the scheol inventory; im most places the school money is
regulerly raised end & fixed stipend peid to the &teacher; in some places
prozress has elso been made in the improvement of the teaching metho&‘o5
Just as Natorp opercted in the west and in the certre, so Dinter
vorked in the east of Prussia. Dinter’s importance lies meinly in his
extreotlinary ectivity end effectiveness in striving for the improvement
of the teachinz given in elementary schoecls; he worked at tais as a
preacher, as director of a teacher training institute in Dresden (1787-1807) ,
but perticulerly es @ scheol inspector in Kdnmigsberg. He iatroduced,
espefially in the last-nemed position, the ideas geined in ricent times
from the Philanthropists end from Pestelozzi into the elementery schools,
et the seme time freeing them of extremes and edapting them o existing
conditions., Howsver much, despite his excesses, Zeller had already
achieved, the state of the elementary school system in Bast ’russia wes
still very poor. “Shortly after my exrivel®, Direr relates, "I inspected
53 rurel schools and two town classes in ome tour; and in none of these was
there 2 child who could compose a letter on his omn. On onn of my last
inspections”, he ceontinues, "I found only seven schools cut of 67 where
the industrious pupils could not do this“°6
Dinter had to struggle with the greatest difficulti.es which he
mostly did rot beve the power to eliminate. fAbove &ll ther: was still a

lack of professiomally trained teachers; as well aes the few efficient

and qualified teachers there vere still meny others who only crammed in
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the catechism, taught meemingless reading or were mere "Pesalozzienism=
nechanizationists”. In one school Dinter found a teacher 1rith Pestal-
0z2i’s "Book for Lothers® in his hand. Vhen asked what he was deoing, the
teacher replied that he was practising the Pestalozzian metliod: he read

out the guestions and the enswers end had them repeated by “he class.
Dinter's ain was to train such teachers in the true spirit of Pestalozzienism
and ebove all to ensure that the bad teachers were removed :'rom office
vherever pessible; gnless they too could be trained and cow.d femilierisze
themnselves with Pestalozzi’s method purified of one-sidedneiis.

In the schools under his direction Pestalozzian olhservation
practice, as well ap thinking and speaking exercises became the foundation
of elementery cducation. Reading wes preccded by speeking exercises in
which the children had to analyse words ond syllebles and spell easy
syllebles from memory. It was a sign of the advances that were mede
under his leadership thaet he demended preparatory exercises before the
art of learning to write was attempted, and thet these exervises had an
orderly gradation. Spelling, essay and letter writing wer: practised
rethodically, the former by correct and clear enunicetion uliea reading,
spelling frcm memory, copying, and the explemation of simplu rules by
sulteble examples, the latier by accustoming pupils to coherent answering
endl recounting, reeding end transcribing. In erithmetic ho did not
separate wental ond teble exrithmetic but placed them in the most intimete
relation with eech other. He would alsco have liked to include geometzy
in hig timeteble, but there was not usually cnough time to jursue this.

Vherever religion, reeding, arithmetic end writirn; were deficient

in his schools, Dinter did not allow the subsidiary subjects, amongst which
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ke counted natural history, geogrephy, history, and system:tic grammar,
to be included in the timetable. Houever, as soon as any deficiencies
in the basic stbjects were remedied and it beceme possible to include
other subjects, he demended ebove all for the most irdisperseble exzact
sciences a methodically plenned course of instruction end e fixed place
in the timesteble, not merely occasional and incidental tuition and randem
gathering of infermation through xeading.

With regerd to ingtruction in patural history Dinler wanied to
have assinilated whatever was important im en econonic, tec.mological end
religious respect and hed influence on life and health; tho subject of
netural philosophy end physics was to elucidate the camses of natuwal
phenomena and Fight against superstition. In both these sibjects the
proccdure in lessons was to be genetic and inductive, that Is, to begin
with cobservation and lead to the system and to the laws governing them,
for the understending of these was importent in the formaticn of the
intellect.

Although in geogrephy Pinter still began with a systematic review
of the earth, he nevertheless followed the demands of Pestalizzi to the
extent that he ceausgsed it to come after e synthesizing course starting
with the home-totm and leeding %o the fathexland; the latte> was to be

taken into particular account, and it may be said that Dinte:> stressed

the politicel-statisticel factor too greatly. In the teaching of history
he freed himself admirebly from the old practice which begen with the
definition of the periods of history and endeavoured to impzcss on the

menory a chronologicel fremevoric of nemes and dategs. In cortrast to

this he recommended a biogrephicel-monographicel exraengement of the teaching
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material, demended the consideration of the history of civilization and
religion and the examination of the courss of developmsnt oi' the present
from the past, in which the fatherland had to be particulerly taken into
eccount cnce nmore. le placed special value, tco, on religious instruc-
tion, for wnich he opened wup new paths. In the other subjcts of
instruction;, as in school discipline; he found no new ways tut often
made them more practicable.

Katurally Dintexr sought most actively to promote -ieacher training
in every way. By now there were four institutes in the edrdnistrative
district of K%nigsberg; the course at these lasted two yeai’s, but as
students had often toc be accepted without the necesgsary prenaratory educa-
tien; the results were not always all that ome could have hopad for. A
further disedvantage was that only a very limited number of teachers could
be treined in the institutes, so Dinter pursued the method shereby other
students were trained by efficient practising teachers, héaﬂmastersg and
in emergency training esteblishments. He tried %o prevernt the employment
of non-trained teachers as far as this wes possible, ensuring et least that
all prospective candidates for the teaching profession undeiwent an
exemination conducted by the scheol insgpector and the lecturers in the
training institutes,

As the result of the ectivities of such educationl edministrators
as Netorp and Dinter; and the oxcellent treining cexrried on in many of the
nowly founded independent teacher treining institutes, vhilcl. provided many
vaxried courses, most of which were based cn Pesteleozzien idvas, the cle-

mentary school teachers gained in general respect and came to be regardsd

os & professionel body. The education given in the new clumentery schools
began to teko on & pattern and to achieve & feme vhich was 1o become the

envy of the werld.
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Chepter Tueniy=cne.- Che Hew Pestelozzian Blementery Schools im Prussie

=

Ske cerious endcavowr which the Prussien governmeat was meking
to improve elementary educetion by the intreduction of Pestalozzi's ideas
was exemplified in 1812, Im that yoer 2ll Germens rpallied to the flag
end the teachers did not wemt to lag behind in the fight to free their
country fren berdage. Howsver, the govermnent made a polisy of reteining
a nuiber of them in tsaching service, especlally teachers 1: training
institutes. In & report issusd at this time it ves stebzd that the
reason for deing this was “"because the teachers in the teacier training
ingtitutes are trained eand chosen with diligence erd care to train
teachers and educators who are to found am elementery educa;ion in the
rising gencratica vhich is to preserve us for ever from spiritual
foundering, through which we have fallen into the extremely wretched
situation from which we are just beginning to oxtricate ouréelves"o1
It has been geen that the basis for e grecat schocl gystem hed been
orgenized by Fredezrick the Groeat, but now for the first time a determined
effort was beirg neds to maeke the elementery school a realify in Prussia,
£illed with a genuwine content and the Festalogzzian spirit. Pestalozzi
hed said: "I want to sudject the mechenical form of eil imstruction to
the eternel lews, according to vhich the humen spirit elevatass itself
from sensory perceptions %o clear concepts"oz Like Pestelczzi, Prussie
now made the edusation of youth the basis of the whole moral life of the
peeople.

Universal compulscry education now beceme a fact i: Prussiaj

school ninistration was nede more of a stete offeir end more than ever
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bofere the suthoerities turned their alttsntion to school surervision and
inspection. In gpite of the pressurss which were placed ¢n community
end state in thase times of national distress, steps were tzken to build
mere schoolhousss, especially in the villeges, end to improve the nsedy
conditions end provisicns of the teachers. Although. the L:3gal Code had
recognized the teacher os & atate officiel; it was only at this time that
he became this in fact; through the introducticn of an attestation upsn
ocath. A new life hed been aroused in the teaching profession; Pestelozzi's
spirit hed seiged the hearts of the teachers, the youwng teahers brought
this spizit with them from the teacher treining institutes directed by
Pestalozzi's pupils and kindled the flame among the older oies.

there hed been formed im Prussia a school of educitionel thought
which comprehended the basic concept of Pestaloszi, that the school hed to
develop and trein vhat existed in the pupil as a germ;, an =rbryo of life,
together with o Christien end patriotic censciousness which would bring
ebout the elevetion of the Prussian people. By meens of a series of
pericdicels, cmongst then the “Rossel lonthly Periodical”, Ezckendorf’s
"Year=Book of Prussian Elementery Bducation®, Zerrvenner's “lzwest German
Sehoolfwiend",3 the "Candid Year=Books of the Ceommon Germen Ilementary

3 the ideas > the

Schoolg”%'by Sohwarzg, the "General Schoolpaper’,
Pestalozzian system of education were disseminated further zaid further

ofield. From the teacher training institutes the new methel wes spread
to ell the provinces and in the lerger towns the school gysti:m underwent

fundemental reforms. For example, in Silesia in 1817, the own of Breslau

want chead with the founding of Protestant elementery schodlii, Five of
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these common schools were founded, in addition to Pecr or Free Schools
for both Protestant end Cathelic children from poor homes. The provisions
for the teachers in the common schools included woed for Lkeating, tweo
thirds of the fixed school fce for boys of 75 Pfemnigs, end a selery of
300 llarks, The lccal perish and monastery schools usually had to satisfy
the educationsl needs of the Catholic children, but since t)xis need could
not be met, the authorities slso founded Catholic clcmentérr schools.
This healthy attitude of educational provision for all with) ut regard to
denominetion namifested iteelf throughout the verious Prusslen provinces.
The older Pestalozgiens in Prussia beceme the inssructors of e
great nuzber of their successers vhe teok up pests im the now schools, and
in %his vey the traces of an improvement of the elemeatary school system
soon became noticeable. The task of the elementary school was now con-
sidered in the Pestalozzien sense. The new school was to e neither a
Church school nor a learned school, but en institube te dev:lop and practise
the child’s capacities for & foxmal education in the new splril. The
harmonious development of all the child’s powers became the prime concern,
and the curriculunm was extended according to Pestaloszien principles.
Pestelezzl recommended instruction by cerefully graded steps, employing
object lessons for sense experience end using the orel epprrach to all
sudbjects; this basic ideca of cbservetion came %o be employ:d universally
in the Prussian schools; the gtep by step develcpment end progress of the
power of thought and speech. The curriculun was reformed ''to answer at
least in pert to his (Pestelozzi’s) fundementel doctrine thait the schools
should prspare for 1ife"o6 Vew netheds of tcaching end prisentation

were worked oub, based upon the tenet Ghat “"interested obs:irvation is
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the child’s neturel way of collecting material vhich the m.nd spontansously,

thouzh imperfecily, systematises“°7 The course of instruction in the
elementary school was usvally divided into thrze periods, :onetimes Four,
each of Ltwo or three years. In the first of these, from the age of six
to eight or nine (the lewer 1limit of compulsory school attendance had
been fixed at six), the senses were exercised for three hotrs daily in
the epnroved Pestalozzian meanmer ¢to form a sound basis for later instruc-
tion. The sudbjects of instruction themselves wers Fgystematised,
illustrated, end verlously preparsd for school purpcses by cmpetentd

avthorities who grasped the true teacher's point of viet:”o8
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Cheoter Twenty-tuo - Arithretic in the Prussian-Pestalozziaa Elementary School

CICRES EDEI EDETI

°If I look back and ask myself’, Pestelozgi said, "what I have
reelly dene towerds the improvement of the methods of elemeitary imstruction,
I find that in recognizing observetion as the absolute basiy of ell knowledge,
I have esteblished the first and most importent principle o? instruc‘tiom"o1
Calling &ttzmhicn to the fact that learning to xead and memiriging the
catachisn hed become the fundementals in the so-called eclcmintery cducation
given to the people umtil recent times, he declared: "In Lurope the culture
of the pecple has ended by becoming an empty chattering, fa:al elilke to real
faith end recal knevledge; on instruction of mere words and outward show,
unstbstenticl as & dresm; end not only ebsolutely incapeble of giving us
the quiet wisdem of faith and leve, but bound, seoner or latier, to leed us
into incredulity end supcrstition, cgotism end hewdness of leart..o
Bverything confirns me in my cpinion that the only way of e:ceping a civil,
morel, end religious degradetion is to have dene with the stperficiality,
nerromness and other crrors of our pepwler imstruction, end recognize sense
impression s thce real foundation of our knowledg@"oz

Uhat Pestalozzi meant by the "necessity of basing instruction on
sense percepticn” can be best illustrated by the following cxamples from
his own works with regerd to erithmetic. In his "Jouwrnel® of 1774
Pestelozzl described hov he tried to teach his son arithmetis: "I tried
to meke him understend the meening of nurders. At presemt 2e knows only
their nemes witheut aettaching anmy precisc meaning to them. The child hes

been in the habit of asscciating no difference of meaning with the various

nemes of numbers he pronounces... Uhy have I been so foolish as to let
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hin preonecunce irzportant words without tolking cere at the geme time to

give him a clear idea of their meaning?“5 In “"Leonoxd ané Gertrude”

we exe given exemples of how he followed up this theorys "Iane instruction
(Gertrude) gave them in the rudiments of arithmetic was intimately comnected
with the realities of 1life., She teught them to count the aumber of steps
from one end of the room to the other; and two of the rous of five panes
cach, in one of the windows, gave her en opportunity to unfsld the decimal
relations of numhers. She elsc mede them count their thre:ds vhile
spinning, end the number of turns on the wxeel, when they us'nd the yarn
ipto skeins. Above all, in every occupation of life she tought them an
eccurate and intelligent chservetion of ccmmon cbjects end “he forces of
matufeﬂo%

The general significance of Pestelozzi’s influencc on the
development of elementery erithmetic cen be summeriged by tkz follouing
wordss “The evelution of the teaching of primery arithmetic eoxtends over
a period of éboﬁu 200 years, alithough numerous gporadic effcrzts at teaching
the science of numbers to young children had been made long refore the
founding of the Francke Imstitute at Halle (169%4) 000 It is, however, to
Pestalozzi, at the beginning cf the ninstesnth cantury, that we usually
end rightly essizn the first sympathetic movement in this dircetion, and
it is the periocd from thelt time to the present that has seen the real
evelution of the teaching of aerithmetic to children in the first school

=
yearsnoj
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Oral instructicn and cobjective motheds formed the basis of
Posteloszicn clementery exithmetic. As im all other subjests, Pestalozzi
used arithmotic lessons toco for purposes of languege instrustion at the
same &ime. This mixture of training in general obscrvetici, number
gombirations and oral expression can be illustrsted by e tyrical lesson
frem Pestaloszzi's own school. First of all the teacher rearranged some
beans on his desk, asking the children to look away while h: did so.

The teacher then asked if any chenge could be seen in the pisition end
nurper of the beeans. The pupils cbserved that the beans wore further
anart, now Llying in a croolked row with the germs on the rigit side; there
vas no chenge in the nuober, there were eight es before. ‘he teacher
esxed them what he wes now doing; they replied that he wes taking away
tuo teens, lesving six. The teacher then wented to know wlat one said
when tuo beans wore teken from eight beams. He received tle corxrect
ensver that two Leans teken from eight beans left six beams. This kind
of nurber work uith actual objects was fellowed by work witk charts in
which eppeeved verious combinations or groupings of straight lines or dets,
cech line or dot being considered as e unit. This soxrt of Pestalozzian
maber chart or teble, vhich wes intended es an objective aid to bring

the fects in teaching rumber ccmbinations before thes pupil's perceptien,
formed e prominent feature in most Pestelozzian schools. Azcording to
Pestalozsi, the arithreticel “menpal processes® of the pupil were the

rost important factors in arithmetic study. This was inter)reted to

mean either the specisl mental operations concerned in workiig out a
pazticular problem, or the general mentel processes of judglig and

reasoning, which Pestalozzi believed could be trained. Two consequences
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resulted in practice from this emphesis on the child's thinlkings f£irstly,
in créer to eliminate the old emphasis on "ciphering” accoiding to rule,
21l written erithretic was postponed umtil the child head mede considerable
progress in mental or oral erithmetic; secondly, to assur¢ that the pupil
retained real number concepts instead of mere words, ell elementary number
combinations were learned by the erranging end grouping of naterial objects,
lines or cherts, instead of being simply wmemorized. Wew tsxt=books were
rot slow o eppear in Prussia, in which the idea of the acgiisition of
formel dexterity was subordinated to that of training for extuel life by
meens of conczete exemples. It is true that Joserh Schmid, von Turk, end
Ravereu, all et one time or other Pestelozzi’s pupils cr meibers of his
staff, ecach published books on mental evithretic which ewphisiged its
forrmel valus, that is, the logical training which is given Ly ebstract
mathomatical. exercises, but even for them all early work wiih numbers

was based en concrete metheds.

This basic principle of the Pestalozzien system of arithmetics
dissolving ell the rules into their clements and resting thea on the evidence
of the senses, was developed and refined in the Prussian elenentary scheols.
The first step was to meke the children count the objects which surrounded
them in class. Wken thay coculd accomplish this with ease; She teacher
would give then numerous smell objects such as beans, pieces of wood, and
50 on, to enable them %o enlarge their number cepecity. Sho four funde-
rontal rules of erithmetic, 2ddition, subtraction, owltiplicution and
division, couvld then easily be interwoven. For example, give five beans,
how many weuld the pupil have to add to meke eight; how meny would he

have to give to his friend, if he was to keep only four for bimself; how
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meny beens would each one receive, if six beans were to be ¢ivided bétwaen
two boys; Lkow many times weould the pupil have to receive tiree beans frcm
his Priernd, if he wented to heve nine. Dvery time a pupil was umable %o
answer, the beans or other objects were placed befors hié, so that he could
find end work out the enswer in e practical way., \hen thess preparatory
exercises hed besn practised for some time, abstract numbers were intro-
duced, Gheir import usually indiceted by the Pestalozzien cherts of limes
or dots. This was done in the first instance with very lov numbers, and
the progress o higher ones was very gradual; after some tize, arithmetic
in figures vas wmited to mental aritkmetic, and ebstract agcounts were
intermingled with others of an epplied nature. Yhe theory of fractions
vas elso deduced from the evidence of the senses, and afteruirds the
proportions were expleined and retained by numerous exergise’. Lastly,
arithmesie was epplied to geocmetry, a subject lavrgely meglecied by
Pesteloszi, but neither elgebzra nor the extraction of quadracic end

cubic roots were teught in the rurel schools, usually becaus: of lack of
time, elthough the towm schools often tauzht these (e,

I% has been observed that every elementary scheol 'ras usually
divided inso ot least three scotions, even vhen theres was on.y one taacher,
end the wholc arithmetic course was distributed accordingly. In the first
section or class (6=9 years), the prepevatory cexercises were practised,
including mentel arithmetic in whole numbesrs for the four fundemental
rules. In the second class (9=12 yeers), progress was mede to mental
erithneSic in the decimel system, arithmetic in figures in w,0le numbers,
eré frections with figures end without. The thirdcless learned proportions
end epplied all that had been learned to actual exemples, with figures and

withoulb.
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The course edopted for teaching gosmetry wes very similar,
It ¢id not begin with definitions, but wilth instruction thruugh thke
evidence of the semses. The regular geomstrical bodies weie shown to
the pupils and they themselves were encouraged to £ind out ~he differcnces
without explanaticn. Thereupon the teacher would point cu’; the foras,
cxpleining plenes and lines as the boundarics of the bedies. The
theories of form and space were not separated; lires, plencs, and bodies
mere alweys treabed together, as constituling one object. The three
divisions of clagses werc observed here t00. In the first, the knowledge
of the forrs of the bodies was acquired through the senses; in the second
corpariscn ond measwring vwas carried out, and in the third {he knowledge
of proportions was consolideled. The metericl wves arrvangsd. by the
%eachers cscording to Pestelozzien principles, so that the succeeding
instruction did not only approprietely follew the proceding; but was
elgo pertly deduced from it. At the seme time the teacher had to avoid
problems vhich hed little connection with the business of life;, and had
to see that he introduced in his instruction the kind of materiel and
learning thet ocsurred in the mechanical tredes, such as thet of carpenter,

cebinet=makewr, briclk=layer, wheeluright, cooper, and s0 on.



133,

Chepter Twenty-tares = Lemguage Teaching 3n_the Prussian-Fe:tellczien

Elomenteary School

Pram the third olass thet Pestelozzi taught at Bwogdorfd in 1800,
we pecoive one of the cleercst exomples of Pastalozzi’s object teaching es
epplisd to the study of the native lengusge. One of the pipils wrotes
"The lengusge exercises were the best thing we hed, espeeially those on
the well-peper of the schoeolrsem; vwhich were xeal practicel In sense
impression. e spent hours before this old and torn papew; sccupied in
cxanining the number, ferm, position; and colour of the different designs,
holes, and rents, end expressing our ideas in nore aand more enlarged
sentences. Thus he would ask: 'Boys, what do you gee?’ fLnswers 'A hole
in the peper’. Pestalozzis 'Very well, say after me: I see a hole in the
pepsr. I soe a lomg hole in the peper. Through the hole I gee the wall,
Through the long narrou kole I see the wall. I see figures on the paper.
I sce bleck figures om thopaper., I see round black figures dn the papers
I see a square yellow figure on the paper. By the side of the sguare
yellow figure I see o round black one. The square figure is Joined to
the round Pigure by the lawzge black stripe’, etco"1

The primary purpose in teaching threugh observatica and real
experience in this way was to ensure thet the children retailred real and
clcer ideas insteed of mere words and hagy notions, leerning the right
word for the right thing. This led to & subordination or elimination
of book study, vhich hed two important effects on the teaching of languege

in the Prussien clementary school. TFirstly, the teacher nc7 became en

agtive instructer of groups of children instead of merely Iintening to
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individual rocitaticns. Szcomndly, children werc novw giver training in
orel expression, which had hed praectically no place in the schocls before.
This orel methed assumed two extrome formss the teecher eilther simply
questionad the children ebout their experience and told then nothing, or
he to0ld them everything, his words being substituted for thise of the
text=book. With Pestalozzi himself oral instruction usually took the
form of concert recitation, as illustrated in the sbove exaple, the
children repeeting after him e series of statements. This was perhaps
the poerest form of oral instruction,; &s it involved neithe:r usefud
krowvledge in the teachor noxr ective thought by the children, but merely
imitative shouting. Pestelozzi’s own lessons thus often pirsued the
Pormel end te en unjustifieble extreme, but the formelism of his own
prectice does not detract from the soundness of the principles he laid

dowm.

The main objective in orel observational teaching was to give
children treining in proper vays of speaking, leading to orzl compesition.
Once more w2 can Soke en exemple from “"Lecnard and Gertrude” 4o see how
Pesteloosl nmeent this to be achieved. In the book Gertrude displays no
heste in teeching her children to read end write, but she ¢nieavours to
trein then to speak at an early ege. In the work she asks 'that use it
is for a person te know how to reed and write if he cennot s:isek, since
reading end writing ere only an artificiel sort of speech., Thile there
vere meny crulities in Pestelezzi's method of lenguege traim.ng, this vas
develcped to incluée the principles thet a ebild should have clear ideas
to be expressed, based on reel experiences, that his vocabu}exy should be

systematically enlarged in expressing these ideas, and that ke should be
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treined to keep in mind an increasing fund of idees end exrress them in
order. 4 description of a languege lesson observed in e Frussian-
Pestalozzian school involving e 6-8 year age group gives us some idea of
the epplication of this method in practice: "For six months or a year,
the children are taught to study things, to use their own prwers of
observation, and speak with reediness ernd accuracy, before Hooks are
put into their hands at 2ll. A few gpecimens will make th: nature and
utility of thils mode of teaching cbvious. In & school in liexrlin, a boy
hes agsigned him for e lesscn & description of the remerkeb..e objects in
certain directions fron the school-~house, which is situsted in Little
Cathedrel street. He proceesds es follows: 'Then I come cul of the schoole
house into Little Cethedral strect,; and turn to the right, 1 soon pass on
oy left herd the Leria Plece; the Gymnasium and tie inkien Gate. hen I
come out of Little Cathedral streetooovncz

The tendencies to formaelism in Pestalozzi's lamguéga teaching
excrbed alnost es great ean influence as his beneficiel reforis. lmongst
theso tendoncics mes the teaching of werds or sycbols withous givimg the
leerner en egpreciation of the reel meenings they were intenied to¢ represent,
the use of particulor devices or exercises to carry cut a certain educetional
principle without appreciating the real gpirit of the prircinle, and
esteblishing en elmost inflexible routine in the teaching of lessons
edministercd im a cachanicel way., Pestelozzi himsslf realired the danger
of degeneration into formelism and warneds "I kmow too well low it will be;
this poor husk, which is but the mere outwaerd form of my meilod, will apjeer

%o be its real substance to a great number of men who will erdeavour to

introduce this form inte the nexrow circle of their own ideés, and will



Judge of thz valus of the method according to the effects;it produces in
this strangs esszcciatien, I canmot prevent the forms of my method from
having the sanme fete as all other forms, which inevitebly parish in the
honds of men who are neither desirous nor capeble of grasping their
&pirit"°§ Strangely, Pestalezzi recemmended end caerried ot in his
gschool the prectice of heving children memorize listes of vwoids. Herbart
and cther visitors commented on this eromaly. These lists of nouns end
ad jectives wore mede up fyon the dictionery by the teacher (nd memoriged
by the children. Pesteloszi®s defence of this wass “Thes: lists of
vords are pleced in the hands of the child, mercly as exercisss in learning
to read, immedicztely after he has gone through his spelling-book; and
experience has shown me that it is possible o meke the chiliren so
thoroughly ecquainted with these lists of words that they shall be eble

to repeat thex from memory, mezely in the time that is required to perfect
them in reading; the gain of vhat at this age is so5 complet: a knouledge
of lists of names, so verious end compreshensive, is immessurible in
faciliteting the subsequent instruction ef childreﬂ’oh Tais seemed %o
cany of the educators of the time to be utterly inconsistent with the
theory of besing instructicn on senge perception that Pesteltzzi so
strongly cmphasiged.

There was another large group of formelized Pestelczzian practices
which resultzd from the cxtreme epplication of the prxinciple thet in the
process of instrusiion the teacher should proceed from the sizple to the
complex. Uith Pegteleggi this principle was beound up with ¢t desivre to
“mechanize” ingtrustion., Describing his work in the secend school in which

he teught at Burgdczf in 1799, ke saids "I once more began o ying my ABC



from morring to night... I was indefatigueble in putting syllables
Sogether and erzanging them in a gradueted series; I did the same for

toberss I £illed vhele ncichooks with themy I sought by svery meauns to

)

simplify the elemants of reading and aritbmetic, and by groiping thenm
psychologically, eneble the children to pass casily and sur:ly from the
first stop $o the sescond, £rcn the second to the third, and so on. The
pupils no longer drow letters on their sletes, but lines, cirves, angles,
end sguares”o5 Shortly efter this, when Pestalozsi was expledining his
experiments to & visiting French-Swiss cfficial, the lattor remarked:

"I see, you went to machanige instruction”. “"He hed hit -she nail on

the heead”, said Pestelozzi, "end supplicd co with the very vord I wented

t0 express Oy aim and the means T employe&’os Later, in h:.s "Swansong",
Pestalczzi went on to eleborate this idea, saying that he wented to
“psychologise” instruction: “I now come to consider the idca of elementery
education from the point of view of the means of instructior. From its
very nature, it demends the general simplification of its mcans, which
sicplification was the storting-point of all the cducational lebours of

oy life. At firgt I desired nothing elsc, but mexely soughkt to render

the ordinary neans of instruction for the people as simple es to permit

of their being cmployed in every familyo And so incvery branch of popular
lmowledge or talent, I set to work to oxgenise a graduvated s:ries of
exercises, the sterting=point of which wes within everybedy's comprchension,
and the unbroken ection of which, always exercising the child’s powers
without exhausting them, resulted in & continuous, casy and ottractive
progress; in waich kmowledge end the epplisation ef lmeuledg: were always

intimately conmected®, Clesely connected with this practico of using o
2 v
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minutely greducted series in cach sudjecht wes the cmphasis on the mastexy
¢t each stop cr element before procezding te the nexb,

The influsnce of these principles in the teaching of reading was
to fix and stercotype the synthetic methed of beginming with long drills
on the leitters, and then proceeding to syllebles; words, phrases; and
sentences. Yhe first step in this alphebet=sylleble=gpelling method of
teaching reeding wes described by Pestalozzi as followss “The spelling-
Dook must cocntaln the entire range of scunds of which the languege consists,
and portions of it should be wepeated deily in every femily... No-one
imagines to whet a degree the attention of infents is arous:d by the
repetition of such single scunds as ba, ba, ba, da, de, ¢e, ma;, ma, ma,
1o, la, la, etc°°"8 The spelling-=beok provided for the teicher contained
all the possible ccmbinations of vowels and consonants for cuch drill.
After these hed been mesitered, vhole words wexre leerncd by ¢pelling thenm.
£s hed been the cese in Selzmann's school, Pestalozzi previied large
movable letters to be inserted in a frawe by the teacher as & meens of
class instruction. Pestalozzi's attenpt to solve the problem of the
teaching of reading was never quite satisfectory to himself; but he never

succeeded in improving on his purely syllebic method., Despite their

i

perfactions, his methods of language tceching were lergely copied in
the Prussien elenentary schools. A xeport en & lesson in a Prussian

school capleying these means descridbes how the chiliren were drilled on
thz clementary sounds of letters and syllables till they wer: mastered,
then they wers prepared to begin reading: "Uhe lettexrs are Hrinted in
lerge form on sguare caxds; +the class stends up befere a sort of rack,

the teacher places one upon the rack... (end says), ‘vhat leiger is that?’
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(The pupil emswers), 'H'. He places encther. ‘Uhat lettsr is that?’
AL, T rnow move these two letters together, thuss HA. Thet sound de
these letters signify?' ‘'Ha'. (And so on, adding e lebtzr at a time,
the taacher proceeded until ke hed formed ‘herd’, ‘hard fist', ‘haxd
fisted’, °har&fistednessa)o In the next higher class the reading poocesded
as Tfollows agcording %o the repeort: "The sentence is first gone through
within the class, by distinctly spelling each word as it ociurs; then by
pronouvncing ecch word distinctly without spelling it; 8 shird timenby
pronouncing the words and mentioning the punctuation points as they occur
(end so on until the sentence is finelly read with expressicn). Thus one
thing is taken et e time, arnd pupils must become thorough in each as it
occurs, before they proceed to the next“°1o

I% becamzs an object of sducational controversy hov far the native
language was to be teught in the elementary schools in Prussia. One
opinion held thet it should nst be extended beyond reading, writing, and
some easy ccmpesition; but enother maintained that e sound lrowledge of
the languzge is intimetely comnected with & lmowledge of cur own conceptions
and feelings, and elsc with an acquaintance with external objects; that
the lenguege frequently indicetes distinctions, founded in mature, but not
obvious to carcless observers; and thot on account of these things nothing
is more conducive to the cultigation of the minds of childrea then an
accurate insight into the structure of their omn langusge. In addition
the aldvantegos arisging in grammer schocls fren the study of wncient
longueges were pointed out, ernd it was considersd not improbible that

similer advanitzzes might be obteindd by a study of the native longuafe
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elona, if preperdy comducted. Imstruction in the mether tungue was thus
usually divided into two different ccurses in the schools. In one the
chiléren were rede acguainted with the internal structure o’ the languege,
with its laws and rules; in the other it was studied as tho meens of
expressing conceptions in speech end in writing.

The best meens of teaching children to read perha;s occupied
ocducetional reformers in the early ninetcenth centuxry in Germany the mosto
Jith the exemple of Pesteloszi before them, numerous experirents vere
tried. The mein conclusion that one seemed to reach was that the quickest
wey was to teach reading and writing together. As a prepez atory steps
scme Pesteloszien oxercises were usuelly practised. Childrzn were mede
%o pronounce simple sounds and words to give more pliancy %o the tongue
in the romner thet hes elready been described, end as in Postalozszi’s
zpethod, they hed %o drew linss in different directions to cbiain steadiness
in the hand. From this point reading end writing proceeded together so
that they could alternately aid each other. In the process of learning
to write, orthography wes greduelly attended to; ané the see object was
further pursued, es hes been seen, by the enalysis of many wirds which
ccourzed in reading. Attention was then directed o readin; with the
proper eccent end emphesis, end calligrephy was united with ~:he use of
the most neturel and proper cxpressions. These exercises wore followed
by compcsitions of various kimds, by attecpts to attein propidiety in
roading poetry end songs, end lastly, by recounting tales ané, events and
giving descriptions of natural objects. This was called th¢ practical

ceurse of teaching the native language; mneny tzachers thougkt it
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gufficient, if Shey only edded the most necessary &nd obviois rules of
gramier and construction. Others thought it adventagecus in the case
of older, rore edvanced children to enter upon o theoretical course,
giving en explenation of individual sounds end words, and treating more
extensively the Pormation of different sentences and punctiution. Yo
rerder this instruction less tirescme to children and to ariest their
attention mere effectively, the teacher would give it in ceontinuetion
and conjunction with sense perception of cobjseis; an acquaeintance and
knovledge of which the childrsn obteinzd in vhat was called "Knowledge

(op stuiy) of the external world®, end finally some exsrciscs on the

logicel cxder of expressing conceptions uere introduced.
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Chepter Tuenty-Cour = Geogrevhy in the Prugsien-Pestalozzien Elementary School

¥o stbject exhibited as clearly the influencs ¢f the Pestelozzian

noveren® on actual practice in the elemeniary schools in Pzussia es the
development of the teaching of geogrephy. Practicelly ell the reforms

in geography method can be traced back to Pestalozzi and his follower,
Gerl Ritter (1779-1852). From Yverden in 1805 we have a good example of
e sense-perception geogrephy lesson, as described by o pupils “The first

elements of gceogrephy were taught us frem the land itself., Ve were
first taken %o o narrow valley not fear from Yverdon, wheres the river Burecn
¥uns. After teking e general view of the valley, we wero aade to cxamine
the details, wnbil we had obbtainedean exect and complete idez of it. We
were then told to take some of the clay which lay in beds ¢1 cne side of
the valley, ond £ill the baskets which we had brought for tie purpose.

On our return to the castle, we took cur places at the long tebles, and
reproduvced in relief the valley we hed just studied, each o1 doing the
part that had besn allotited to him. In the course of the next few days
more wallts and moxre exploraticns, each day on higher ground and each time
vith a further extension of ouwr work. Only vhen ouwr relie:” was finished
wore we shown the map, which by this means we did not sse witil we were

in @ position to understand i "a1 This idea of local geogiaphy, studied
by project methods, was further developed by Ritter. Both he and
Pestelozzi maintained that this subject should deel with the lives of
the pecple, the country in which they live; end the resocurpccs from which
they make their living. This came to be called “humen geography” .

Ritter himself was intimately identified with the generael
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sdnceticonal movement of the time. He was, as has been men;ioned; the
first pupil at Salzmenn’s scheol at Schnepfenthal, where he spent eleven
years as a pupil, from the ege of six to seventeen. In orler Lo prepare
himself for teaching, he stayed on at the school for a furtier year as an
essistent mester and thus became thoroughly imbued with its methods. IHe
was especielly interested in geography even &t this time; it has alzeady
been noted that instruction at the school included speciell; organized
excursions for geographical end socigl study. Ritter remelned in touch
mith Salgnenn end the school 21l his 1ife. In 1807, while txravelling in
Sitzerlend with two boys to vhom he was tutor, Ritter spens & week at
Yverdon. Ee was greatly attracted by Pestalozzi's personality and his
efforts for education, and was thoroughly prepergd by his training at
Schrnepfenthel to eppreciate what he sew. In 1809 he repeased his visit
and wrote to a friend expressing his profound appreciation >f the influence
of Pestalozzi’s views and the geogrephy lessons he hed seen conducted by
Pobler et Yverdon upon him. Shortly after this jouwrney he set to work on
a monuel of physicel geography, of which he wrde: "ily first object in
undertealding this work was to fulfil a promise made to Pestalozzi, tthat I
would prepare & treatise;, in his method, on g@ogr@phyooo"z At other timss
too Ritter referred to the influence of Pestalozzi on him, particularly in
o statement in which he said that he had learned to teach gzegraphy from
Pestalozzi, elthcugh the latter knew ne gecgraphy. In adlition, when
the first volume of his great life work, "The Science of the Earth in
Relation %o Neture end the History of lian®, eppeared in 1817, it wes

dedicated to Pestalozzi and to Guts luths, his tutor et Scknepfenthal.
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The principles of orgenization contained in Ritter's mammoth
vork, waich eventually ran %o 19 voluzes with more than 20,200 pages;
precticelly created the science of geogrephy. It wes his merk to charge

he subject frem the mere conglomeration of fects to & science conteaining

cr

the generel principles of the relations of the influence of physiogrephic
conditions on humen ectivities end secial development. The Pestelozzien
elecment esgociabed with Ritter's geography was the necessity end possi-
bility of providing children with real, first-hand geographic experiences
by beginning with home geogrophy, instced of asking them tc memorisze long
serics of dsfinitions ead mosses of political, cemmercial end statistical
focts. Henning, Tobler's successor in goography teaching at Yverdon,
elaborated these ideas in his work "Guide to Lethodicel Instruction in
Geogrephy', which became the forerunncr of an ever-increasing number of
bogcks on whet the Germans called "home geogrephy” .

In the elementary schools this kind of geograph& teaching also
became part of vhat was called “lmowledge of the world”.  Like every

other branch of instruction influenced by Pestalozzi, this began with

o

orossions on the senses. The child first had to acquire an idea of

the objects comstituting the world ebout him, before he covld bring them
jnto conmection with one enother. In summer the teacher took the children
to the Fields ard directed their ettention to every object that ceme before
their eyes. “he distances of the road were estimated, ané then measured
by peces; flowers were lcoked et and their irdividvel perts examined,
stones were picked up, butterflies, cockchafers, and worms were not

alloved %o cscape scrutiny. The children’s powers of observation were

directed to the hills end valleys, rivulcts and brooks, pords end ditches,
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gerdens end ceedcus, fields and woods. Not the eyo aloms, but the cazr
too had to learn to discriminate, end cvery sound was follcwed up to
discover its origin. The other senses were alsc exercissd., especially
in the examination of plants and flewers, This initial ccurse veried in
minter, vhen collections of netural objects, such as differesnt kdrnds of
weod, roots, sceds, mosses, stones, and so on were placed tefore the
children, as well as verious materials and metels.

After such e preparetory course of imstructicn, the teacher
would begin the regular course, which consisted of eiding tae children
to ecguire & correct idea of the place in vhich they lived, of its
neighbourheed, the district in which it wes situzted, of th> province to
which it belonged, end lastly, of thc kingdom. The place in which the
children lived, the villages of their immediete neighdourho>d, and one or
two towms in the mgicinity, these would fer most of them ceastitute their
world during the entire pericd of their lives. “he schocl building wes
usuzlly the first object %o uhich the altention of the chillren was called.
“he scheool=room was first measured by paces and drawn on & .all scale on
paper; its fixtures were then edded. The teacher then begen to acquaint
the children with the meterial of which the building ccnsisied and of the
tredesmen who hed been expleyed in erecting it, shewing then also the teols
which they had used. Heving impressed clear conceptions buth of the whole
of the building amd all its parts on the minds of his pupil:, the teacher
would then pass on to the villege or tom. FPirst o plen of' the placc was
dvamm, payinz particuler attention to the principal points, the inequalitics
of the surfece, roads and paths, the division of the fields; the quality

of the soil, the stones and rocks cccurring in it. This wes followed by
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regerding the plents cultivated in the fields end gardems, and the enimels
vhich were reared by the villagers. The wild enimals of the neighbouxr=
hood, the trses and shrubs foeumd in the woods wexrc not omitted. The
Seachor then led them to consider the imhebitents of the village or tomm,
observing first the number of the population end the trades that were
plied. Aftervards note was mede of the politicel and relizious insti-
tutions, and this pert of the instruction usuelly ccnecluded with en accoumt
of the most importent historicel events walch had occurzed in the eres.
After this the view of the pupils was extended ovesr the district
in waich the villege or town was situeted. %he teacher voild first of all
dreaw the outlines of a lavge map of the district on a board, and the children
were asked to copy it cn e greller scale. Then he insertel the rivers end
the most preminent mountains, followed by the neighbouring silleges, tomms,
end the rozds ccnnesting them with one enother. In doing chis, the teacher
would point out vhere e roed traversed a range of hills, anl vhers it
passed through a river, whether it waes spamned by @ bridge, ferry, or a
ford. If some pert of the distrioct wes distinguished by a2 peculiar branch
of egriculiture, its peculierities were described. Fleces 'there ninerals
rere found were else mentiomed, and a short account of them and the menner
in which they vere extracted was given. Then he wowld erlurge on the
industzy of the towns, terminating perheps with a descripticn of the courts
of justice and politicel institutions. In passing from th¢: district to
the province of which the district formed a pacrt, the teacher would continus
in the samc order; but the information hers wes of a more (oneral descrip-
tion, and st3ill more so when he passed from their own provirce to other
provinces in the kingdom. He concluded this course with a few notes on

the stotistics apd higher political institubions of the whols kingdem.
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Tf at the cnd of this course the pupils stayed or at school, the

toacher weuld then pass on %o other countriecs in Zurope, arl %o other parts
of the globe. In this instruction he weould give only a general view of
these countries, and only added detells of a few rararkablc obgefts, such
as tho doscription of plents distingulsked by soze pavticular qualities,
stpange eninals such as alligeters and clephenis, or an accocunt of seme
peculiar cocupations among distant nations or some extreoxdinary phenomena
of neturc, such as volcances end earthquekes. This part ¢f the instruction
naturally varicd eccording to the kmouledse of the tcacher himself and his
selection of matoriael.
Jith regerd to this type of geography instructiorn, Hazmnisch

sclared himself of the cpinicn "that e teecher who imperis in this way the
knorledge of their oun country to his pupils with intelligence, has taught
them things of much more importence than he who causes then to leazn by
heer’ the nemes of the capitels of 21l the kingdoms, and those of all %heir
provinces, on the surface of the globe, and who speeks to {aem of %the
history of Groose and Reme, uhilst thelr attention is newesr directed to

3

the ebjects which surround then'. Qittor, in agreemesnt vith Pestalozzi,
bed indicated the possibilities of this eppreach even for nature students
in the following statement:s “Personal investigaticn must Ts made by every
student in order %o understend the results of the investigetions of others.
Therever cur hene is, there lie all the npatoriels which we nced for the
study of the entire glebe... Uhoever hes vandered through the valleys end
woods, end ovcr the hills and mounteins of his cwn statoe, will be the one
cepeble of follewing Herodotus in his vanderings over the globe... Ine
‘very Piret step im o knovledge of geography is to knouw thoroughly the

N

district vhers we live".
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Chanter Trenby-Cive = Drawing, music, singinz, zeligion, hiskory and

ER

literature in the Prusglen=Festalozz: an Jlementary

School

Lpplying the general principlc of reduecing each cubject to its
elcments, Pestelezzi meinteined that the clements of drewirg as well es
triting ere linss and geometricel figures of verious sorts; and that long
drill in these elements es arwenged in his "Alphebet of Ford' should be
the first step in instrustion. Ve have alwsady seen how triting was
taught in commection with drewing accordinz to the Postalozzlan method.
Latters were enclysed inte straight, curved, end slanting lines, ine
acute cnd chiuse engles, eand so on, and drill was given on hese before
proczeding to the writing of letters, words, and phrases. Pestalozzi
vas the first vho mede the atiempt to bring draving within ihe range of
the elementary schcol. His practical success is beyond guistion and his
psychological enalysis of the problem wes sound, but his desire to begin
at the beginning and go forwaerd on the principles of his elomentery methed
esteblished a procedure which remeined standard for a long "ime in the
elementafy schools. Pestelezzi observsd that nature giwss the child ne
Lines, it only offers him objects; lines hed only %o be given to him so
that ke right sse objects corzectly. The bocks of Schmid, von Turk, and
Tebler on this sudjoct cnly scrved still further to stiffen the formal,
and to the child, often meaningless natwre of the drawing lessen. Hexe
egein Pestelosgzi’s varning that it wes the spirit of his work end not its

outward form that was importent vent unheedsd; the mechenisa survived the

spirit vhich gave it birth.
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It rerained for soms time the cbjzot of controve:sy whether
Graving chould be taught in the Prussian elementary schocl:. lleny
rejocted it on eccount of its uselessness in future life, T ut others
thought the% the inclination which nearly ell children eviice for drawing
and nalking figures of wex or clay, should be seized for the cultivetien
of their minds. It was cbserved that besides cultivating their feeling
for beauty end taste, this occupation accustomsd them to cleanliness and
order, tuo grsat gualitics from & moral peint cof view. It wes further
stated that the knouledge of drawing was not uscless, but ¢ censiderable
valus in various trades.

There draving becare part of the elementery schocl cuwrriculum,
the first step consisted in putting before the children dif ferent forms,
especially the regular gecmetrical bedies end tae crystals >f mirersls,
end then several goecd prints end pictuwes. I am cpportunity erose,
their attentlion was to be dirccted to pichurss and gtatuves In the chuwvch,
to the form of the altar, the pulplt, the bepiistwy, and so on. In
looking et the geometrical bodies; thoy had to be mede to orserve their
pisnes, edges, and corners, and thus becoms mors intimately acquainted
wvith them. Instruction then begen with the drawing of striight lines
on @ slate, first parallel to the upper and lewsr edge end ke lateral
edges, then with an inclination %o the right end left; ang.es; triengles,
guadrileteral fizuwres and by degrees a circle wers then dram. In this
wvay a cerbain facility of thz hand and goed judgement of tho eye were
asquired in a short time by neans of this preliminery couxsc.

The rsguler instruction buils on this foundatiom. The teacher

would order the children to arrange straeight and curved lincs with ons
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anctiner in different groups. They would, fer exemple, £il1 wp the imner
space of & cirele or quadrangular figure with streight or curved linss in
& certain dlrection, or with both tecgether. These lines could also be
drarm with light or heavy prassure, so that the.children cculld begin to
ferm en idea of visuval beauly through the contrast of strergth and gentle-
nzss. ne powsrs of imnovation in the child could be greetly ezcited by
exercises of this Idnd, guided by the teacher, whe could f£Zom time to Sime
show his pupils drawings in vwhich lines were so combined az to make an
cgreeable impression on the mind.,  Those children who displayed a lack
of inventive powcr could be ellowed %o copy the others.

In the next stage of this courss, the teacher would show the
pupils prints or lithographs, woodcuts, or pictures as ex am:les, and woulld
agcempany this with an explenation, so that the children mfsht understand
the ruo object of a drawing and realise the difficulties. The children
ware then esked o copy & drewing, the toacher cerefully lexling them fren
the more easy to the morc difficult, aevoiding in the begimning ell kinds
of perspective representation. The children's efforts at opying were
scretines on & gmeller, sometines on a laxger scale than th: dreving or
picture they hod before them. In the town scheools apchite stural drewing
wes also practised to e great extent. The third kind of drawing exercise
consisted of drawing ectual cbjects. The children once roe began with
reguler bedles, such a3 ocubes, colwmg, and so on. Aftermirds these were
nixed togethers; to bring then into a perspsctive visw. OBther cbjects were
then added, especially common objects within the children's oxperience =

flowers, differcnt kinds of tools, simple machines. Zhezse three lkdnds

of exmereises ware not strictly separated; the most difficult kinds of
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éreming, including heeds end landscepes, were exciuded frior drawing lessons
in the main in the elcmentery schools.

The systematizetion of instructicon in music emd 1inging btegan
tndor the guspiczs of Pestelozzi., The work of his assistints, Pfeiffer
and Neegell, eired at cnebling children at the clementery :tage of learning
to sing from notes, end they spplied the Pestalozzien methcd somevhat
rigidly to the solution of this preblen. Natorp improved om it in his
“Guide to Imstruction in lusic for Blementery Scheol Peache #s" , which was
published in 1813, by intrcducing songs ot o certain stage. Singing had
been introduced into all the schools of Gexmany at the time of the Reforma-
tion; because it constitubzd an essenticl pexrt of divine s:irvics. 1In the
eighteenth cenbury, however, it had been largely neglecltcd; but was re-
esteblished by Pestalozzi and his followers. The proparatory course in

sst elementary schcols consisted of somez exercises for the ear. The

sreller children listened to the older pupils or the teacher singing short

sorgs which wezre then repealed by then. As soon as they ked learmt to
sing sevaral songs, exercises in keeping time and in distirgulshing notes
were practised; Ilmowledge of written nusic was greafually cdded. As they
beceme czpedble of comprzhending the rising end falling of the scale in
writton music, the song upon which they vere ncxt o be ezcrcised was
written on ths board, so that they might bDecome eccustomed %o singing

fron music. Imstruction in music was usuzlly extended no Turther than
this; the nost important songs were generally learnt by heart with ne
prelininery instructlion, beceause it was felt thet they woull be sung with
nore feeling when prompted by nemery. Evexry child also possessed a gsong=

bock in thich the words of 2ll the somis he hed learned %6 3ing werc
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A% Burgdorf and Yverdon Pestalczzl himself usuelly gave mozal
or seligicus instruction, sometimes this duty was hended over to en
essistant. This teaching was rostly confinsd to moral taless from the
Bible or fron personel experienca. Thz religious instrugtion given in
Prissia wes of o similer noture. However, religious edusetion, despite
its inclusion in the curriculum as & result of the demand for en increased
number of branches of knowledge in the clementery scheol, w2s usually
1imited to & ccuple of hours a week. The lessons comprisel of Bible
study, and still included to a large sxtent lesrning the celtechism with
emphasis on the speciel degmes of indivicual cxeeds (Catholie or Lutheran)g
as well as the lezrning of hymns. The denominational teacaing was given
by the locel preecher in szperate classos.

History and literature were subdjects which Pestal>zzi largely
neglected, but in Prussia the arousal of national enthusiasi: and patriotism
1led %o en cmphesis on the knowledge of the native land, wiish incluced
“heme history’ as well as "heme geogranhy’. History of thls lecal neture
was saught by losture or narrative, the teacher developing %t the same time
an outline of important Ffacts on the blaclbozrd. Although this kind of
history instruction found e place in meny of the lerger tow: schools; it
nust be notod that in post rural elementary schools the teaching of histery
wes incidental to the roading lessons. Two of the most priminent history
texts, published in 1813, cocntained merely the history of kngs and battles,
Tetcr, uwnder the influence c¢f the Berboriian movement,; far ¢rsater use came
to be mede of historicael and literary meterizls, which weres expounded by
practically all the medern methods of teaching histery, including

Pestalozzian methods. With regewd to literature; es early as 1779 there
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had begun to appeer & speciel literaturc for children, crsited by Helnrich
Campe (1746=1818), an intirate followsr of Basedow. Ingp:.red by Rousseau's
advogcagy of “"Robinson Cruses”, which Rousscau considered an the only book
£it fcr chiléren to study, ke hed started to publish “She (ampe Children’s
Libresy®. The best known of these boolls wes a rovised trinsletion of
Defoz's work. In discussing the uss of Campe’s stories fcr moral instruc-
tion in 1806, Uerbart said: "The Campe Children'’s Tibrary elone can supply
many valuable contributions for a future choice selection”. Campe’s
"Library” contained fables, noral teles; stories of ancient and modern
tices, and accounts of fcreign countries end peoples. It was the fore=-
sunnar of many similer werks vhich were used in the Prussien schools.

Undcr the influence of the Postelozzian movement the beasic number
of stbjects in tho elcmentery school curriculum was increbszd to include at
lcast all the subjects discussed; ot the same time the subjects which hed
congbtituted the old basic curriculum were extendsd end pursued on Peste-=
lozzion lines. This general improvement in clezentaxy ediseation was
ePfegted with the aid of teachers schooled in the Pestelezzien disciplines,
ceny of vhon had by this time been properly trained for the business in the
rew toacher training instibtubos cositzblished for the purpose.  However,
it must De horne in mind that not all these brarnches of insiruction wers
pursted to the semes extsnt in every elemsntary school in Praissia. Tho
increased ourriculum was sirongly insisted upcr in most of the towm schools,
for in these the schoolkouse was usually large cnough to afloxrd three
school=roons ernd threce differcnt teachers. This wes the nuber of rooms
and teachers woguired to cerwy the whole plen of the curricilum %o its

termineticn. In meny of the rural scheols, despite the reorms carried
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ouls, thesz facilities vere often lacking and the classes cf ten overs
crorded, on2 tzacher sometimes heving & hundred or rowxe 21y ils under
his care. It wes not yet thought expadient by the goverarent to
Zetermine by lew the number of children vhich wes to compose & class
end to be taught by one teacher; such a law would have ¢b iged the
locel schkeool commumities te erect numercus extra schocl=hoises and to
provide for tho maintenence of many additional teachers. Such demands
on the ptblic purse coculd not be met in full at this tims Of national
emargency, but every effort was made to gradually reduce tle numbers in
the rurel scheols under the supervision of ome teccher td cbout fifty

or simtyo



Chenter Tvwenbty-sixz - Rescticn

Cn the 28th Tebruery, 1813, the treaty of Kalisca had brought

Prussie into o stete of war with Napoleon once more. Petiriotic fervour
had been so instilled into the Prussien people that they showed themselves

ready to neke eny sacrifice to free their country from the inveder after so
meny years of occupation. The king'’s eppeal to the pesp&n1 on the 17th
[’zrch, 1813, was answered by o massive rallying to the fla;.  hen Napcleon
entered Sexony for the second time in Qetober, 1813, he was completely
defeated in & three=doy battle at Leivzig by the combired f'orces of
Prussisns, Austriens and Russiens. His subsequent ettemp! at recovery in
Hareh, 1815, was defeated at the battle of UVaterloo on the 18th Tune, 1815,

During the hundred days before Uaterloo the kirg; frightened by

ths course of events, promised his people a constitution ard a populer

essexbly. Times changed, however. This pledge was forfeited after

regressive movement becene noticeable; & pericd ef rsactlon began to set
in vhich effected educetion especially and virtuelly brouzhi to a2 halt the
advance of the true spirit cf Pestalezzienism in Prussia. The success of
the new schools wes retarded by the cpposition of officials, the clergy,
and the lend-cwners, who had the legal privilege of selectiig the teachers
for the schools on their estates. It was the axistocracy ibove all whe
adid not shere ths new views end wvere afraid of the thresat ¢»> their position
of privilege.

Portunately, by the setting vp of en independent Anistry of

Public Instzuction and Beclesisstical Affairs on the 3zd o ember, 1817,
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undsr the direction of Baron von Altenstein, reaction in th: sphere of
educesion wes kept at bay for e little time end the irprove 1ent of
elementary education conbinved: new places were estebliskal, teachsrs’
incomes were raised, & further expansion of teacher trainin; was unéer=
taken. In 1819 she Prussien Lew of Fublic Imstruction wes promulgated,
vnereby educaticn was now regerded as the definite central concern of the
state with the Church as an integral pertner with fluctuatiig influence
in lew in the cenduct of education. One of the provisions of the law was
the enforcement of the duty of parents to send their children to school.
Reagtion, however, could not be held back for long. Pestalozzi’s
influence upon the administretors of education in Prussie hed been & 1liberal
and humeristic one. LBducation had besn epproeched on a libsrel basis, in
the elerentery schcols much experimentetion on Pestalozzien lines had been
2llewed, end studonts et teacher training institutes es well as the
tniversities had been permitted to form associstions. In 1315 a national
asscoiation ef students, the "Burschenscheft”, had Deen founied. Its
watchwords werc: “Honmour, Liberty, end Fatherland’. In 4819, however,
o student was responsible for the death of Kotgzebue, the dwziatist and
jouwrnaelist, who held government office. The authorities selged the
cpportunity to suppress all student associations and ell lib:ral movemenis.
TCeachers charged with liberalism or socialisn were thrown imso prison.
One of the victims was Jehn., This weve of reacticn led eventuelly to
the early enforsed retirement of many liberal-cinded educetional reformers,
emongst them Hernisch and Diesterweg. Scme of the progress:..ve ideas

cntertained by such men were considered far oo revoluticner; s for
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rocstionery officieldem. The tendency to erxpand the curzis;ulum in the
elementery schosls, which hed peralleled the cexpansion of siciellife in
the eerlier years of the century, received various checks from this btine
on, This cpocsition wes lexgely due to the fears en the paxrt of govern-
ment circles of the democratic and rationalistic tendenciscs which they
ettributed o the broader-based elemzntary school system. By the
Carlsbad Decrces of 1819 even the teaching fresdom of the uvaiiversities
was limitced,

There wes an especizlly sharp response vhen in 1819 Stvern
proposcd an edusationcl law that outlined e ladder system walch would
have opensd the w2y to even those on the lowest social level to pass through
the elemsnbery schools to the gremmer schcols and inte the umiversitles.
It hed been mzaliged in more liberal times that it would Ee necessary to
organicelly incorporate the school system into state life ty e compra-
heznsive school law rether thon by individual enastnents. The task of
drafting such @ lavy had been given to a committes under Shvezn by e Caebinet
Crder of tho 3vd November, 1817, The draft of their recormendations,
comprising 119 paregraphs, wes ready on the 27th Juns, 184¢, In the
meantime, however, the lking hod becoms more cautious; for the state was
rov seocure and he wented to give the spirit of the ege a bDrsathing space
in which %o settle, o gather itself Utogether, and bescael nore clarified.
3verything was thersfore to be carried into effect with chition and

moeration fron now on; with regard to the educational Perment which
hed been brought in%o the realm of elementary instruction ¢t Pestalozzi's
instigaticn, this too was to be gulded into celmer paths. Von Altenstein

hed to respect the king's will in this regard end ves cempelled to advise
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his councillors sccordingly, especially as the crthodox riovement had
elrzady gained great influence by this time and was elretdy countecracting
the mowe liberal efforts mede by himself and Stwern. Add:d to this was
She fast thet the inister of Finance had no desire to incir further
expenses in the stete budget for the elementery school system, vhich he
did not hold in high regerd.

Under these cireumstagces it was difficult to cziale an
cducationsl lav vhich corrosponded %o the spirit of the ag: in the people,
tho demends of Pesteleszzien educators, and the views of tho king end
eristocreey. whe plen submdtted by Stvern would have changed the
cherecter of Prussien cducetion and would have msent the cilmination of
the Pastaleozsian influence on the education of the masses. Von Altenslein,
however, heving himself grovn understantably cubicus becauce of the chenge
vhick had beccme epparent in the views of the ruling circles towards the
1iberel development in the countzy, roforwed the draft to ihe highest civil
cfficials end bishops for appraisal and comment. Such e scheme cight have
received sericus consideration e decade earlier when the ge¢vernment had
been in desperate straits, but it had little chance after this danger hed
passed end the ruling classes could breathe freely egain. In the intersst
of the stete, of Christisnity, end the whole morel order of the world, thz
suthorities stated thet nothing could be done to put Stvern’s plan inte
ezerabion.

In disillusionnen’ SUvern gave w his position anl died soon
efter, In his rlace Backedesf ook over the direstion of she elenentary
cducation systen under von Jlbenstein. Beckedor? possessel little of

the Pestelozzien spirit, he did not urderstand Pestalozzl and said of hims
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Tt is true, thet he did not follow the trus path, but vho rould meintein
that he vas complelely in the wrong?“z Therz were no lohger the words
c? a Nicolovius or & Stvern. The Church end the state nou ceme closs
together in controlling the life of the individual. The government,
which hed previously favouzed the Pestelessien method cmongst the teachers
end hed formally cultiveted it, let it be knowm that it felt a certein
misgiving ebout instructive methods waich were toc open, tco liberel, it
exhorted tho Pestalozziens to exercise rostraint end moderdtion.  There
was talk about the hermful cffect of an exeessive cducaticral provision
for the lowor classcs, of 2 need to slow dowm the procipltetion for the
develcpment of clcmentary educetion. In comtrast to eariier days, there

3

ves even mention of the “limited understanding of the lswer' classes”.
The king now desired an education which was religious, moxt.l end practical
for Ghesc clesses sulied to “the situation in vhich a2 man :.s born, to the
civzoumstencss in which he finds himsgelf, to the telents anl capebilitiles
vhich are bestowed upon him, according to the inclinations by which he

L

chooses & certein profession’. He emprossed his fears ahout en edusation
which went beycnd the bounds of class and occupation, beceise it would
awaken prztensions and wants which could not be satisfied, end would thus
leed to disconbent. Such vieuws of the king end the simil pr disposition
of the contrelling euthoritics served as the basis for the reactionary
efforts vhich came to have more and more sway in the spher: of education.
The Pestelozsien view that the individuel is centrally important and the

state’s prevision of education for the individual’s develc)ment benign

was gbendoned. The individual, accoxrding to the new terms, was to serve



the state; his educetion was to be sirictly conbtzolled $¢ his nzeds and
position in life.

As long es von Alienstein remained es the Linistzr respoasible
for cducation end Nivolovius stood by his side, Pestalozszizn idealism
could no%t be totally suppressed by the counter movement. Undor Hindster
Sichhern end Councillor Dilews, houever, the danger grew, md when FPrivy
Councillor Stiehl regeived the dipsction of the elementary scheel system
vnder the LMnisters von Raumer and von Lidhler susczssively the overthrou
end death of all ideelism wes cextaein. Under this “father of regulaticns®,
efficiercy and directicn became the watchmords. The goveinmnent begen to
esteblish skrict control over the training of a1l clementary school
teachers. A Cobinet Oxder of 1822 alluded to the fast thet teechers
wsre %o be prepored nc further than ves necessery for teackirg in a single-
closs elementery scheol. No ferm of pedegogy wes to be irsluded in thedir
treining course, only the necessary tcoching materiel given and Che methed
of presenting this information to their pupils, who were to be educated
to be good, obedient, Christien patricts. Irportant Pestalozzlan educziors
vere no longer cppointed to high positlens in education. th: Pestalozzien
influence wes confined more and more to the intermal organiation of school
instructicn; an enlightenment hermful to authority was foaed froa his
clementary school method. Shis authoriterien attifude was in complete
consrast with the Pestalozgien spirit of benovolent, paterntl interest
in the developnent of the individual vwhich had animated all the leaders
of the country at the beginnirg of the century. Pestalezzi's direct

influsnce wes ot an cend in Prussie.
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CONGLUSICH

Toem 1500 to 1800 the elementory school in Prussie hed changed

vamy Litils, Its curriculun was narcow, its equipment mzegzre, its

)

$zachers poerly prepered, and its metheds wasteful. By @s beginning
of %he nmircteenth century Pestelozzi had become the prophet of a new
cducation, the inspiring personality of a movement of greal significance
the histozy of culture in gemeral and in the hMistory of Erussian culture
in perticular. In the early years of the century the coaraction of the
original educational undertalking of Pestalozzi with the beginnings of
educationel reform in Prussie was mede the work of individual Prussien
cdusetors, weiters end edministrators. Although tke moversnt for the
imorovement of the Prussian clementary schools uas independant of
FPestalozzi in its origin, the climate of desire for national regeneraticn
through education after the humiliation of defeat prepared the ground
1deally for the edoption of Pestalozsi’s methods ol governmant level.
The influcpee exerted by his oducationel witings, by his sshools and
ths Seachers trained in these beceme the largest fector in she changing
of clementery school prestice in Prussie in the serly ninctienth cenbury.
His educatiocnal experimentation hed developed oral and objestive methods
in the teoching of home geogrephy and elementery erithmetic, and synthetic
methods of teaching reeding, writing, end drawing, vhich be>eme dominant
in the elemzntery schools in Prussia. The influencce of Peitalezzi on
Prussian scheols wes gsurmarized by Diesterweg in the fellewlng wordss
"By these men and these nmeans, men trained in the Instituiim at Yverdon
vnder Postalezzl, the study of his publications, and the application of

his methods in the model and normel schools of Prussia afte: 1808, was
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the presend Frussian or rather Prussien-Pestalozzien school systen
esteblished, for he is entitled to at least half the fome ¢f the Germen
populer schcols”oﬂ
Pimes changed. Once the yoke of foreign cppress ion had besn

cest off in Prussia, the ne2d for liberal reforms Te unify the people in
spirit in time of denger was over. The old order began “¢ re—esthblish
i4self, those in authority who hed been comtent te relinguish some of
their power in time of nationsl need, reclaimed end esseriel it to the
Pull once more. Fear of revolution through reform spurred them on to
impose new gestrictions. In education a "poligy of regulstions” stifled
#he froedom of the beachers end destroyed all possibility of further
cducationel grewth; ths individual was %o be subservient ¢> the siatz
in all things. Pestelezzi himself hed recognized the deng:rs of
centrolized contzol in educaetion. In 1814 he had uritten 2 long axrticle
cddrsesed "To the Innocent, the Seriou??minaeap and the Legianimous of my
Patheslend®, vaich was a Gestimeny to his cecageless solici%:de for the
neople vhom his school and his education could not yet touch. He asserted
that the Ffoundetions of naticnel welfare were evoIywIerd al: ke and that

Ivesion lay only in the sdusation of all the children of 11 the people;
he added, houesver, that childrsn belong %o their perents en. not to the
statc., He stated his objection o purely central conﬁroﬂg which by
making schools mere cogs in the wheel of & great rachine, ‘dostroyed their
individualisy end cut off thelr essential con eotion with le home life
of children. The code-bound schools and cede-bound teacher's of Prussia

3n the 1820°s could no longer represent the Pestelosszian ideal.

%ke repression of liberalism and reform in this period of Prussicn
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cducational history did not meen, however, thal Pestalezei’s ideslism
ond the traditions of o greab time were destroyed for gver, One can
1211 the body and break dowm the shell, but the spirit dee. not 1zt
its0lf bs eliminated so easily. An idea as active as the Pestalozzien
one, cnce it has entorcd the cultural development of humen: .ty, rnever
ellows i%e3lf o be completely effaczd; it has been regwgent time

after time in one form or ancther up to the prasent day.
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